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PREFACE

Ilocobue npeonasnaweHo 011 UCNOAL30BAHUSL 8 YUEOHOM Npoyecce
cmydenmamu,  obyualowumucs  no  Hanpaeienuro  «CrenuaibHOE
(medexTomornyeckoe) O0Opa30BaHHUE» Ha mpembemM dmane 00yYeHUs.
AHSTTUTICKOMY 513bIK) 8 HESI3bIKOBOM B)3€.

Llenv nocobus eoopysxcumes CmyoeHmMo8-1020ne008 HeoOX00UMOU
CYMMOU  JUHSBUCMUYECKUX U KYAbMYPOCMPAHOBEOHUECKUX — 3HAHUL,
cghopmuposams 'y HUX YMEHUS U PA3GUMb S3bIKOGble HABLIKU NO 6CeM
OCHOBHBIM BUOAM Peuesoll 0esimelbHOCMU. YmeHUe, NUCbMO, 2080peHue OJis
3¢ pexmusHol KOMMYHUKayuu 8 cghepe ux 6yoyuielt OessmeibHOCmL, Hay4umao
NOb308AMBC  PA3ZHOOOPAHLIMU — 3APYOENCHLIMU — UCMOYHUKAMU — OJIA
OoanvHeliuieco NpUMeHeHUsi 8 coeli pabome HAYYHLIX OOCMUNCEHUL KAK
omeuecmeeHHoOU HAYKU, 6 YACMHOCMU J1020nedul, max u 3apybedicHo2o
onvlma 8 OaHHOU 001acmMuU 3HAHULL.

Cmpykmypno nocobue cocmoum U3 HAMHAOYAMuU  pazoenos,
BKAIOUAIOWUX OPUCUHATIbHBIE MEKCMbl U3 COBPEMEHHbIX AMEPUKAHCKUX U
OpUMAHCKUX HAYYHBIX JHCYPHAN08, MoHoz2paghuti u yueonurkos. Kaowcowii
pazoei npedCmasien aymeHmuyHbIMU MeKCmamu Oas PAa3lIuyHblX BU008
umeHus, nepeeood, CUCMEMOU YNPAXCHeHUU 0N NpOo8epKU NOHUMAHUSL
NPOYUMAHHO20 U AKMUBU3AYUU JIEeKCUKU, HeoOX00umou OJisi nepecKkasd
MeKCcma U UCHONb308AHUSL €20 8 PA3IUYHBIX 3A0AHUAX NO PA3GUMUI0 HABLIKOG
2060penus no uzydaemou meme. Kpome moeo, xaxcowiti pazoen O0OnoHeH
memMamu4ecKkum CHUCKOM CJI08 U BbIPANXCEHUU Ol AKMUBHO20 YCBOEeHUs U
NOHUMAHUSL MEKCMO8.

B nocobuu npedcmaenena ciedyowas memamuxa: 4mo KuoYdaenm 8
cebsi nousmue 1020nedus; G3aUMOCEA3b peyll, AbIKA U KOMMYHUKAYUU;
CMPYKmMypa A3ulKa U e20 pazeumue; 8U0bl A3bIKOBbIX U PeuegblX HapyuleHUll U
NPUYUHBL  UX BO3HUKHOBEHUS, CHOCOObL JleUeHUsl SI3bIKOBbIX U Peuesblx
HapyuieHu.

Asmop 6nazooapum Ceemnany bysumny, xanouoama guionocuyeckux
Hayk Ooyenma Kagheopvl co8peMeHH020 00pazosanus Braoumupckozo
@unuana Poccuiickoeo ynusepcumema xoonepayuu, Braoumupa I'opbamosa,
Kanouoama nedazo2udeckux Hayk ooyeHnma kageopvl «Pycckas u
3apybexcrnasn gunonoeus» Braoumupckoeo cocyoapcmeentozo ynueepcumema
3a YeHHvle 3aMeuaHus, 8bICKA3AHHble UMU 8 npoyecce pabomvl agmopa Hao
PYKONUCHIO.



Unit |

SPEECH THERAPY

I. Read words and word combinations and try to memorize them.

1. disorder - HapyIICHHE

2. palate - He0O

3. treatment - IEYEHHE

4. to deal with - 3AaHUMATHCS YEM-JIHO0
5. sign language - SI3bIK 3HAKOB

6. obstacle - 3aTpyAHCHHE, TIPETISITCTBHUEC
7. to collaborate - COTPYAHUYATH

8. to experience - HCIIBITHIBATH

9. swallowing - TJIOTaHUE

10. stammering - 3aMKaHUE

11. disturbance - HapyIIeHUE

12. to reinforce

- YCHUIIMBATb, YKPCILIATD

13.to be a match

- HOAXOUTH APYT K APYTY

14. to defer as

- HOJYUHATBCA, OTCOPTUPOBLIBATHCA,

ImojgaraTrbCs Ha

15. to advise care

- IOCOBETOBATH YXO]I

16. to be in touch

- HOAACPKHMBATh OTHOLICHU A, CBA3b




II.  Use your own ideas to complete the chart.

Why is si:eech therapy interesting?

SPEECH
THERAPY

supports children

with speech problems helps to
use words
to express

yourself

promotes speech and language development

What do speech therapists do?

help people to speak fluently help people to

communicate

SPEECH
THERAPISTS

deal with children and adults treat language

problems

b) Discuss the following ideas with your partner. Use the ideas from
the chart and language chunks.

I11. Match the words with their definitions.

1. disorder - the production or utterance of speech
sounds

2. palate - a way of communicating by using the
hands and other parts of the body.

3. treatment - two or more people working together
to create or achieve the same thing.



https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/people
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/work
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/create
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/achieve

4.to deal with - medical care given to a patient for an
ilIness or injury

5. speech therapy - the top part of the inside of your mouth

6. sign language - an illness that disrupts normal physical or
mental functions

7. articulation - the treatment of people who
have difficulty speaking

8. obstacle - something that happens to you

that affects how you feel

9. to collaborate - to
take action in order to achieve something or
in order to solve a problem:

10.to experience - something that blocks you so
that movement, going forward,
or action is prevented or made more difficult

11. benevolence - OJIarOKeNaTeIbHOCTD

12. clinical forte - CUJIbHAsl CTOPOHA

IV. Speech therapist is an interesting profession. Do you want to learn
more about this challenging job? If yes, read the information given below
in the text.

Who Is A Speech Therapist?

Before diving in to ‘HOW’, we will take a glance at ‘WHO'.

Yes, you guessed right. It’s evident though. Semantically, a speech
therapist is a person who performs speech therapy. They provide treatment
to the patients experiencing speech and language disorders and
communication lacking.


https://dictionary.cambridge.org/dictionary/english/treatment
https://dictionary.cambridge.org/dictionary/english/people
https://dictionary.cambridge.org/dictionary/english/difficulty
https://dictionary.cambridge.org/dictionary/english/speaking
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/happen
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/affect
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/feel
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/action
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/order
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/achieve
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/order
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/solve
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/problem
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/block
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/movement
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/forward
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/action
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/prevent
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/difficult

As a speech-language therapist, your role is to treat babies, children,
and adults having speech, language and communication problems, or
complexities in swallowing, drinking or eating. You have to deal with
physical and learning weaknesses, hearing loss, psychiatric disturbances
or dementia, and could treat a chain of conditions, including cleft palate,
stammering, language delay and voice disorders.

The therapist should give you and your child strategies to deal with
obstacles more effectively. She will likely give you activities to practice at
home to reinforce the skills your child is learning. Kids who make the most
progress tend to be those whose get involved in their treatment. It’s
Important that the speech therapist and your child are a good match.

As a speech therapist, you will have to learn and expertise in the
following fields of study:

« Anatomy or Physiology or Neurology

. Audiology

« Phonetics

. Linguistics

« Psychology

« Learning Dysfunctions

« Child Development

« Counselling

What Are The Responsibilities of A Speech Therapist?

Your daily tasks will defer as per your patients and their physical and
mental states. However, your usual commitments may include:

 Diagnose the type of speech and communication disorder of clients

« Assess the causes and nature of the problem whether it is congenital
(cleft lip or palate) or acquired (from stroke or other injuries).

. Treat patients in a clinical setting

. Linguistics


https://www.oneeducation.org.uk/course/dementia-care/
https://en.wikipedia.org/wiki/Cleft_lip_and_cleft_palate

Psychology
Design and deliver treatment programs as per their needs
Work one to one or group basis to ensure the best possible outcomes
Collaborating with teachers for operating children at school

« Work closely with other therapists, doctors, and others who are in
touch with your clients.

. Advise care of your patients precisely on implementing treatment
programs

. Train other individuals in therapy delivery

« Teach sign language to non-verbal patients

A speech therapist must earn a master’s degree, however, one must
first earn a bachelors degree. During your graduate training you will receive
coursework in speech and language development, age-specific speech
disorders, alternative communication methods, and swallowing disorders.
Both of these degrees can be earned at a state or private college and
university.

V. Complete the sentences with suitable word and translate them.

1.  Before master’s degree a speech therapist must obtain ..... :

2. Treating patients in a clinical ..... is one of the responsibilities of a
speech therapist.

3. Kids should be ..... in their treatment.

4.  Speech therapist should also deal with ..... loss.

5. The patients experiencing speech and language .... Must be provided
with ......

6.  Non verbal patient must be taught ..... ..... :

VI. Answer the following questions using information from the text.
What treatment does speech therapist provide?

What is the role of speech therapist?

What problems do speech therapists have to deal with?

What strategies should the therapist give you and your child?
What fields of study does the speech therapist have to learn?
What are the main responsibilities of a speech therapist?

ok E



VII. If you want to check whether speech therapist is a right job for you
give answers to the following questions supporting them with reasons.

A A

Do you really want to become a speech therapist?

Can you cope up with the stress level?

Are you okay with the turkeys that will come along with the success?
Do you hold enough kindness, empathy and compassion?

Do you want to be an unsung hero?

And lastly, do you have tons of patience?

VIII. Being a speech therapist is not an easy task. You have to acquire
many skills to get your dream job. Some skills are given in the left column.
Find the explanations to them in the right column. What other skills can

you add to ones given below.

1. Listening skill

a) Eloguence in a foreign language or
sign language can also help you find a
better job place. The necessity and
priority of second language fluency will
depend on the job location and
whereabouts.

2. Communication

b) This is the first and foremost skill that
you have to adopt. It is a must for a
speech therapist. You will help patients
change the ways in which they speak,
swallow, hear and many more. Some
patients need longer time to cure and
some will not show improvement at all.
As a speech therapist, you will confront
patients of different dimensions, they are
special. So you have to be patient and be
positive all the time.




3. Clinical forte

c) You will display your creativity by
providing an interesting and appropriate
program design. While continuing your
designed treatment several problems
will come to your path, quick thinking
and problem-solving skill are required.

4. Foreign language

d) Your task is to help others. So you
have to be kind and compassionate. You
will work with people of different ages,
from toddlers to old-timers. They need
a warm, friendly person to supervise
them throughout the speech therapy
process.

5. Patience

e) During your practicum as a speech
therapist, you have to encounter
hundreds of hours of clinical
experience. You learn how to diagnose
and heal different speech, language and
hearing disorders and use these clinical
arts on a daily basis.

6. Benevolence

) You have to convey tasks and therapy
strategies to patients, their families,
social workers, and others. Clear and
direct  verbal and non-verbal
communication is an influential
element of being a speech therapist.

7. Creativity and problem-
solving skills

g) You have to be an expert listener as
you will spend most of your time
listening and talking with people.

10




IX. Project work. Write an essay about the job of a speech-language
pathologist. Express your opinion and answer the questions.

1. Why is speech therapy needed?

2. What do speech language pathologists do?

3. What requirements are there to work as a SLP?

4. What personality traits do speech language pathologists need?

5. Why do you want to be a speech language pathologist?

6. What fields does a speech therapist have to learn and expertise in?

11



Unit 11
INTERRELATION OF SPEECH, LANGUAGE
AND COMMUNICATION

Grammar: The Passive Voice; Indefinite, Continuous, Perfect Tenses

l. Read words and word combinations and try to memorize them.

1. interrelated - B3aUMOCBSI3aHHBIH

2. cause [ko:z] - IPUYHHA

3. perplexing [pa’pleksin] - 03aJJTaYUBAOIIHHA, TPYTHBIMH,
CJIO>KHBIN, HEIIOHSATHBIN

4. compose - COCTaBUTh

5. decipher [tu: dr'saifs] - pacipoBHIBATH

6. vocal tract - TOJIOCOBOM TPaKT

7. oral musculature [ ‘maskjolatfa] | - opansHas MmyckynaTypa

8. utterance [ atarans] - IPOU3HOIIIEHKE, TPOUZHECEHHUE,
BBICKa3bIBAHNC

9. deaf - TIIyXOM

10. to overlap - IEPEKPBIBATH, IEPEKPHITH,
repeceKaTh

Il. Translate the derivatives.

To utter — utterance; to compose — composition; vital - vitality; to interchange —
interchangeable; to intend — intention — intentional; to receive — receiver; to
exist — existence; to express — expression; significant — significantly — to
signify; to relate — relation — relative; cause — causal, complex — complexity;
broad — broadly.

12



I11. Find definition in the right column to the words in the left column.

1. cause a) the cavity in human beings and in
animals where the sound produced at
the sound source is filtered.

2. to denote b) having a close connection with each
other or one another

3. perplexing C) a reason or motive for producing an

effect or result

4. communication

d) making a person uncertain,
hesitating

5. vocal tract

e) to form by putting parts together

6. intended

f) giving or receiving information by
talk, gestures, writing, etc.

7. interrelated

g) a surrounding or being surrounded

8. environment

h) planned or proposed

9. to compose

1) to mark, indicate or to mean

IV. Read and translate the following sentences, paying attention to the
use of Indefinite Tenses in the Passive Voice.

1. A person’s daily life is often affected by the problems in speech or in
language. 2. The cause of the problem in this child’s speech will be
determined only on the basis of analysis of his life’s conditions. 3. Some
message was expressed by this deaf person in a manual mode. 4. Speech and
language are not considered to be synonyms. 5. We did not understand his
message as the words were not uttered by him clearly. 6. The relationship of
speech, language, and communication will be illustrated by this figure. 7. A
new approach to diagnosing this speech problem was developed not long

ago.

13




V. Translate the sentences paying attention to Indefinite, Continuous
and Perfect Tenses in the Passive Voice.

1.  The contract is being signed between partners now. 2. New methods
of treatment stuttering have been used by researchers. 3. The firm had been
closed by the end of the month. 4. By the end of the week the question
whether to continue research or not will have been solved. 5 Many accidents
are usually caused by dangerous driving. 6. Much money has been invested
in this project. 7. My car was being repaired the whole week. 8. The positive
results had not been obtained until another treatment approaches were used.
9. By the time | arrive the problem relating to my position will have been
solved.

VI. Put the verbs in bracket in the proper tense form of the Passive
Voice.

The results of the competition . next week. (declare)
My homework by tomorrow afternoon. (finish)
That house | since | was a child. (not paint)
Smoking in this hotel. (not allow)

After all the flights | the tourists checked in at the airport
hotel.(cancel)

AN I

6. Thecarl for over a week. (not wash)
7. He a new contract last year. (give)
8.  This song by the Beatles in 1967. (write)

9.  The earth if we try hard enough to do something. (can
save)

10. The new bridge | at the moment. (build)

14



VII. Translate the following sentences paying attention o the peculiarities
of the Passive Voice.

1. These figures are often referred in the journals.

2. This project was much worked at.

3. Free education is thought of as one of the main advantages of our
social system.

4.  The problem of children with delayed speech was much spoken at the
conference.

5.  The dean will be spoken to on organizing this student’s event.

6.  He can always be relied on.

INTERRELATION OF SPEECH, LANGUAGE
AND COMMUNICATION

Communication is one of the most complicated and vital processes
people undertake. Speech and language are two components of
communication. They are highly interrelated, and problems in either can
significantly affect a person’s daily life. Because of their complexity,
determining the cause of a problem is often perplexing.

Communication is the interchange of ideas, opinions, or facts between
senders and receivers. It requires that a sender compose and transmit a
message, and that a receiver decipher and understand the message. In this
manner, the sender and receiver are partners in communication process.
Communication is an extremely important tool that helps us to adapt to and
change our environment.

Although related, speech and language are not synonymous.

Language may be expressed through speech, but not in all cases.
Speech is the audible production of language, the result of manipulation of
the vocal tract and oral musculature. Language, on the other hand, denotes
the intended messages contained in the speaker’s utterances. It is possible

15



to have speech without language, as with parrots ..., or language without
speech, as with deaf persons who express language in a manual mode.

COMMUNICATION

Components of communication
and communicalion behaiors
occurring withoul Ranguage
of epeach, 8.9, 1apping
on one’s shoukler

Components of language other than spaach, plus
language without speech, e.9., manual
communication by deal indwviduals

Communication is the broader concept. Language is a part of
communication. Speech is often thought of as a part of language, although
language may exist without speech. The figure illustrates the relationship of
speech, language, and communication.
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VIII. Translate the following sentences from Russian into English.
1.  KomMmyHwuKaIiuys moMoraet HaM, Kak aJalTUpPOBaThCA K OKPYKAIOLICH
cpeac, Tak U UBMCHATD €C.

2. He Bo Bcex CIy4dasiax SA3bIK MOKET BbIPAKATHCA € IIOMOIIBIO pCUH.

3. Bricka3biBanusa TOBOPSIILIETO coJepKar [peanoaraemMole
COOOIIIEHUA.

4.  Peub onpenaensiercs Kak 3ByKOBOE BOCIIPOU3BEACHUE SI3bIKA.

5. 3agadeil OTOpaBUTENS  SBISIETCS  COCTABJIEHWE W OTIPaBKa
COOOIIICHHS.

6. TpyaHo onpenenuTb NPUYMHBI S3bIKOBBIX U PEYEBBIX MPOOIIEM.

IX. Answer questions to the text using information derived from the text.

What are two components of communication?

Why is it difficult to determine the problems in speech and language?
What is meant by communication?

What is the function of a sender?

Why is communication very important for us?

How can you define speech?

What does language denote?

Can speech exist without language and vise versa?

O N O WD

X.  Using the figure describe the conceptual model of interrelationship
of speech language and communication using expressions given below.
The scheme deals with
demonstrates
gives
This component represents
shows
analyzes
studies
Upper (top) figure, middle figure, bottom figure
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XI1. Review.

What are four ways speech, language, and communication are
interrelated?

1. Both speech and language are part, but not all, of communication.

2. There are components of communication that involve language but
not speech.

3. There may be speech that does not involve language.

4. In humans, the development of communication, language, and
speech overlap to some degree.
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Unit 111
THE STRUCTURE OF LANGUAGE

Grammar: the modal verbs and their equivalents

I. Read words and word combinations and try to memorize them.

1. to view - paccMaTpuBaTh, CYUTATh, BUIETh

2. to regard - paccMaTpuBaTh, CYMTATh, KACATHCS

3. sequence - IOCJIE0BATEILHOCTD

4. clause - IPEIOKECHUE, TIPUIATOYHOC
IPEIOKCHHUE, KIay3yII

5. to suggest - IpeJy1arath, MpeAnoJiaraTh

6. To be concerned with - UMETh OTHOIIICHHE, OBITh
CBSI3aHHBIM, PACCMATPHUBATh, UMETh
hi () (0@

7. internal - BHYTPCHHHM

8. in terms of - C TOYKH 3pCHUS

9. to add - 10OAaBIIATH

10. inflection - (pyteKkcust, UHTOHAIMS, MOYJISIIHS
rojoca

11. versus - IPOTUB, 110 CPABHEHUIO, B
CpaBHCHHUH

12. to govern - pETyIMPOBaTh, YIIPABIIAThH

II. Match each word in A with its synonym in B.

A. major, to include, to govern, way, to be concerned with, in terms of,
unique, versus

B. in comparison with, with regard to, to deal with, to involve, to regulate,
unrepeatable, manner, main
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I11. Read the international words and guess their meanings:

syntax, structure, to combine, phoneme, phrase, morphology, suffix,
component, concept, transformation, to form, semantics, context, to lecture,
code.

IV. Read a short text in order to understand the difference in meaning
of the words clause and sentence and answer the given questions. What is
the main clause? What is the difference between clause and sentence? Can
a sentence consist of one clause?

A sentence is a complete statement whereas a clause is just part of it. An
example of a clause is, "When the sun went down" or "because | had run out
of coffee”. A sentence might be, "When the sun went down, | drove to the
supermarket because | had run out of coffee™. The MAIN clause is the clause
that can stand on its own, in this case "l drove to the supermarket”. Of
course, a sentence can consist of just one clause e.g. "l went to the cinema
yesterday . A sentence is a complete statement whereas a clause is just part
of it. An example of a clause is, "When the sun went down" or "because |
had run out of coffee". A sentence might be, "When the sun went down, |
drove to the supermarket because | had run out of coffee". The MAIN clause
is the clause that can stand on its own, in this case "I drove to the
supermarket”. Of course, a sentence can consist of just one clause e.g. "I
went to the cinema yesterday”

V. Refresh your grammar. While translating the sentences distinguish
which of the modal verbs and their equivalents express ability, permission,
possibility, necessity, obligation and certainty.

1. Any language can be considered as a combination of several components.
2. Sounds are to be used and combined according to Phonology rules. 3. If
the request for examining the patient must be refused, a short letter stating
the reason for the refusal, should be written. 4. You should be very attentive
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in the transformations of words in terms of tense, and number. 5. Parents
may be asked about behavior of their child in home setting. 6. The answer
to the patient’s letter had to be sent yesterday. 7. Pragmatics can be defined
as a component of language used in social contexts. 8. You needn’t change
the structure of this sentence otherwise its meaning will not be clear.

THE STRUCTURE OF LANGUAGE

Language, whether English, Russian, or Arabic, is generally viewed
as including several major components: phonology, syntax, morphology,
semantics, and pragmatics. Phonology represents the system of speech
sounds that an individual utters; that is, rules regarding how sounds can be
used and combined. For example, the word cat has three phonemes. Syntax
involves rules governing sentence structure — the order and the way in which
words and sequences of words are combined into phrases, clauses, and
sentences. For example, the sentence “Will you help Linda?” suggests a
question that changes in meaning when the order of words is changed to
”You will help Linda.” Morphology is concerned with the form and
internal structure of words; that is, the transformations of words in terms
of such areas as tense, and number — like present to past tense, or singular to
plural. When we add an s to cat we have produced the plural form, cats,
with two morphemes or meaning units — the concept of cat and the concept
of plural. Such transformations involve prefixes, suffixes, and inflections.
Syntax and morphology combine to form what we know grammar.
Semantics represents the component of language most concerned with
meaning or understanding of language. It involves the meaning of a word to
an individual, which may be unique in one’s personal mental dictionary (for
example, the meaning of the adjective nice in the phrase “nice house”).
Pragmatics, as a component of language, is concerned with the use of
language in social contexts, including rules that govern language functions
(the reason for communicating) and rules that govern the choice of codes
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(alternate message forms) to be used when communicating. An example of
pragmatics can be found in the different ways, for example, a professor talks
when lecturing to a class versus chatting at a party.

VI. Complete the following statements using the information of the text.

1. P...... studies how language is affected by the situation in which it is
used.

2. Semantics describes what words mean to an in........ :

3. M....... is the part of grammar which deals with word-forms

(morphemes and words).

4. Syntax d.... with combinations of words into word groups and sentences.
5. Language c.......... work together to create meaningful c............
among individuals.

VII. Choose the answer on the basis of the information you derived from
the text.

1.  What component of language studies how situation affects
language used?

Phonology; Morphology;

Semantics; Syntax.

2. Which of the following does syntax deal with ?

system of sounds; sentence structure;

language functions; the meaning of a word.

3. When does sentence change in meaning?

When words are combined into when the order of words is
phrases; changed;

when Syntax and morphology when rules govern the choice of
combine to form grammatr; codes.
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4. What are two main parts of grammar?
the choice of codes and message sound and morphines;
forms;

semantics and syntax ; morphology and syntax.
5. What are the smallest meaningful units of language?
sounds; context of message;
morphemes; a structural rule.

VIII. Answer the questions using the information of the text.

1.  What major components does language include?

2. What does phonology represent?

3. What component of language governs sentence structure?

4.  Does the sentence change in meaning if the order of the words is
changed?

5. What component of language deals with meaning and understanding
of language?

6.  What does pragmatics study?

7. Can sentences be interpreted differently if the situation changes?

IX. Using one of the schemes, describe the main components of
language and what they are concerned with using expressions given
below.
The scheme deals with
demonstrates
gives
This component represents
shows
analyzes
studies
To be (to include, to involve) the set of rules, principle, processes
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Levels of language

[ AN

Phonetlcs Phonology Morphology Syntax Semantlcs Pragmatics]
all sounds, forms and clauses and meanings of language
system sounds words sentences various kinds use
Morphological Skills
Understanding
the meaning of
Syntax word forms and parts Pragmatics

Understanding
word order and
grammar rules

Phonological Skills

An awareness of sounds,

such as

syllables and rhymes

ORAL
LANGUAGE
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Unit IV
LANGUAGE DEVELOPMENT

Grammar: The Infinitive; Forms and Functions

I. Read words and word combinations and try to memorize them.

1. primarily - IPEUMYIIECTBEHHO

2. consonant - COTJIaCHBIN

3. vowel [ 'vaval - TJIACHBIHN 3BYK

4. to string - CBSI3bIBaTh (3BYKH), pacrojaraTh
IOCJIC0BATEIBHO

5. to resemble - HaITOMUHATh

6. delight - BOCXUIIICHHE

7. to reinforce - YCWIINBATh, YKPEIUIATh

8. to enhance - YCWJINBATh, MOBBIIIATh, YKPEILISATH

9. considerable - 3HAUUTEIIbHBIN

10. to attach - IIPUKPEIUIATD, IPUCOECAUHATH

11. immediate - HEMEUIEHHBIN

12. on the average - B CpeAHEM

13. to exhibit - TMPOSIBJISITh, JE€MOHCTPUPOBATH,
MTOKA3bIBATh

14. variability - pazHOOOpa3ue, BapuaIus

15. vitality - )KU3HECTIOCOOHOCTb, )KUBYYECTh

16. to inherit - HACJIEOBATH

17. to relate to - OTHOCHUTBCS, UMETh OTHOIIICHHE

18. due to - U3-3a BCJIEACTBUE, Oarogaps

I1. Make adjectives by adding suffixes and translate them:
- al: experiment; environment; development; verb; structure; act;
person; practice.
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- Ive: to associate; to repeat; communication; to indicate; to relate;
product; progress; to include; to interact.

I11. Make nouns by adding the suffix “-ment” and translate them:
to govern, to enhance , to develop, to interchange, to involve, to reinforce.

IV. Translate the following sentences paying attention to the forms of the
Infinitive.

1. The baby’s first word is considered to have no meaning to a child. 2. They
were happy to have been working for many years with this famous speech
therapist. 3. The rates of language development to be exhibited by children
may be various. 4. Young children are known to progress normally through

several stages in developing language. 5. The child seems to be making
progress to using six-word sentence on average. 6. The parents were very

upset to have discovered the delay in speech development of their child. 7.
She seems to understand most of what is said to her. 8. He must be preparing

the report on the influence of environment on language development. 9. The
questions to be asked must be simple for a child.

V. Complete the following sentences using appropriate Infinitive forms.
1. The assessment techniques ........ in this case do not always help a great deal.
a) to be used;

b)  to have been used,;

c) touse

2. He seems ....... an accurate diagnose for treatment of this child.
a)  to be made,;

b)  to make;

c) to have made.
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3. Her rehabilitation program must ..... on relearning language.
a)  have been focusing;

b)  focus;

c)  be focused.

4. They must .... from an expressive language disorder now.
a)  suffer;

b)  have been suffering;

c)  be suffering.

5. He is known .... on reasons of stuttering for many years.
a) towork;

b)  to have been working;

c)  to be working.

6. He was the first ..... the influence of heredity on stuttering.
a) to discover;

b)  to be discovered,;

c)  to have been discovered.

LANGUAGE DEVELOPMENT

The development of language is a complex process. Young children
normally progress through several stages in developing language, from a

preverbal stage, to the use of words together in sentences. At first a baby’s
verbal communication is limited primarily to crying, which is usually
associated with discomfort (from hunger, pain, or being soiled or wet). They
begin to babble at about three to six months of age, which involves making
some consonant and vowel sounds. At this point, babies often make sounds
repeatedly when they are alone, seemingly experimenting with their sound
making and not necessarily trying to communicate with anyone. They may
also babble when their parents or others are with them, playing or otherwise

handling them.
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The baby’s first word is always a momentous event, and is likely have
no meaning to the child. The baby begins to string sounds together that
resemble words. To the delight of the parents, these sounds frequently
include such sounds as “da-da” and “ma-ma” which, of course, are echoed,
repeated, and reinforced greatly by Father and Mother. While this type of
interchange sounds like a conversation, the child’s vocal productions may
only be understood by those close to him or her (such as parents or siblings).
The interactions between babies and their parents can do much to enhance
their developing language at this time. They provide stimulus sounds and
words for the baby to mimic, which gives the youngster considerable
directed practice.

The timing of a baby’s actual production of his or her first words
usually happens between nine and fourteen months. Initially the words may
have little or no meaning, although they soon become attached to people or
objects in the child’s immediate environment such as Daddy, Mommy, or
milk. Strings of two and three words that resemble sentences typically begin
between eighteen and twenty-four months. At this stage, there is little
question about meaning because the child can rather clearly indicate that he
or she wants something.

By three to four years of age, most children whose language is
developing normally are using all basic syntactical structures. By the time
they are five years old they have progressed to using six-word sentences, on
the average. A child that is developing language normally articulates nearly
all speech sounds correctly and in context somewhere between four and
eight years of age.

Children exhibit considerable variability in their rates of
development, even those that are considered normal. Some of these
differences are due to general health and vitality, some are inherited, and
others relate to environmental influences, such as the amount of interaction
with parents and siblings.
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V1. Arrange the following words into the pairs of antonyms:
Together, primarily, considerable, initially, attached, close, to progress,
normally, to stop, irregularly, secondly, unimportant, disconnected,
individually, finally, distant.

VII. Complete the following statements, using the information of the text.
1. Young children go through some s..... in developing language.

2. The interaction between babies and their p..... can in.... their
developing language..

3. At first the words may have little m.... but soon they become at.... to
people or objects.

4.  Thed..... in Language may be expressed throughss...... .

5.  Language development may be d.... to general health or heredity.

VIII. Find definitions in the right column to the terms given in the left
column.

1. event a) to make something stronger

2. sound b) the conditions that you live or work in

3.  tostring ¢) anything that happens

4.  toreinforce d) to arrange in a row

5. frequently e) the quality of including different kinds, or of
being different from one case to the other

6. environment f) something that you can hear or that can be
heard:

7. variability g) at brief intervals; often
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IX. Read the text and number the following topics in the order in which
they appear in it.

a. The result of abnormal teeth positioning as well as jaw misalignment

b. The role of dental structure in articulation performance

c. Types of physical abnormalities

d. Two general types of articulation performance deficit

e. The period of improvement of articulation performance

f. The example of reasons leading to functional articulation disorders

g. The degree of spread of articulation disorders among speech disorders

h. Definition of articulation disorders

X.  Are these statements true or false?

1. The baby’s first word has a deep meaning for the child.

2. At about three to six months of age babies often make sounds
repeatedly.

3. All basic syntactical structures are used by children by the age of five.
4. The rates in language development of all children are the same.

5. The words produced by babies become attached to people or objects
between nine and fourteen months.

6. Between 8 and 10 years of age the child produces nearly all speech
sounds correctly and in context.

X1.  Answer the questions using the information you have learnt from
the text.

1. What is the first baby’s verbal communication primarily limited to?

2. At what age do young children begin to bubble?

3. How do babies often make sounds at this point when they are along?

4. Does the baby’s first word have meaning for him?

5. Who can do much to enhance children’s developing language?
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6. When does a baby’s actual production of his or her first words usually
happen?

7. When do a baby’s first words become attached to people or objects in the
child’s immediate environment?

8. When do strings of two and three words that resemble sentences typically
begin?

9. When do children begin to use six-word sentences?

10. What happens in language development between four and eight years of
age?

11. What factors influence children’s rates of language development?

XIl. Using the table given below describe the main stages of language
development of young children.

Language development

Age Activity
Two months Cries, coos, and grunts.
Four months Begins babbling.
Makes most vowel sounds and about half of
consonant sounds.
Six months \/ocalizes with intonation.

Responds to own name.

Eight months Combines syllables when babbling, such "Ba-
ba."

Eleven months Says one word (or fragment of a word) with
meaning.
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Age

Activity

Twelve months

Says two or three words with meaning.
Practices inflection, such as raising pitch of
voice at the end of a question.

Eighteen months

Has a vocabulary between five and 20 words,
mostly nouns.

Repeats word or phrase over and over.

May start to join two words together.

Two years

Has a vocabulary of 150-300 words. Uses I, me,
and you.

Uses at least two prepositions (in, on, under).
Combines words in short sentences.

About two-thirds of what is spoken is
understandable.

Three years

Has a vocabulary of 900-1000 words.

Uses more verbs, some past tenses, and some
plural nouns.

Easily handles three-word sentences.

Can give own name, sex, and age.

About 90% of speech is understandable.

Four years

Can use at least four prepositions.

Can usually repeat words of four syllables.
Knows some colors and numbers.

Has most vowels and diphthongs and consonants
established. Talks a lot and repeats often.
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Age

Activity

Five years

Can count to ten.

Speech is completely understandable, although
articulation might not be perfect.

Should have all vowels and some consonants.
Can repeat sentences as long as nine words.
Speech is mostly grammatically correct.

Six years

Should have all vowels and consonants.
Should be able to tell a connected story about a
picture.

Seven years

Should have consonants sz, r, voiceless th, ch,
wh, and soft g.

Should be able to do simple reading and print
many words.

Eight years

All speech sounds established.

Carries on conversation at a more adult level.
Can tell complicated stories of past events.
Easily uses complex and compound sentences.
Reads simple stories with ease and can write
simple compositions
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Unit V

DEFINITION OF SPEECH DISORDERS

Grammar: Objective, Subjective Infinitive Constructions

I. Read words and word combinations and try to memorize them.

1. interruption - IpEpHIBaHUE

2. contemporary - COBpPEMEHHBIN

3. to acquire - IpuOOpeTaTh

4. stroke - HHCYJIBT, yJ1ap

5. injury ['indzoari] - TpaBMa, yIuo, MOBPEKICHUE

6. intelligible [in'telidzabl] - Bpa3yMUTEJbHBIN, TTOHATHBIH,
Pa300pPUMBHIiA

7. brain - MO3T

8. to tend - UIMETh TEHIECHIIMIO

8. to run in the family

- IepeaaBaThbCs MO HACIICACTBY, 3TO

CEMENHOE

9. to draw attention to

- IIPUBJICKATb BHUMAHHUC K

10. evidence

- 10Ka3arcjIbCTBO

11. stuttering

- 3aUKaHUC

12. dysfluency

- MoTepst OETIOCTH peyu

13 to exceed - IPEBBIIIATH
14. to identify - OTIPEACIIATh
15. evaluation - o0cienoBaHMe

16.to establish diagnosis

- IOCTaBUTh AUArHO3

17. impairment [im'peamont]

- HapyILIEHUE, pacCTPONCTBO,

yXyAIIEHUE
18. adolescent [eda'les(a)nt] - MOJAPOCTOK
19. adults - B3pOCIIbIC

34




20. thorough ['6ars] - TIIATEIbHBIHA

21. assessment - OTIpeJIeTIeHHE, OIICHKA,
o0OcnenoBaHue

22. acceptable - IPUEMIIEMBbII

23. sensory motor awareness - CCHCOMOTOPHOE OCO3HAHUE

['sensar1 ‘mouts o' weanis]

24. shaping - hopmupoBanue

25. significantly - 3HAYUTEITHHO

26. intervention - BMEIIIATeJIbCTBO

27. 1o outgrow - U30aBJIATHCA C BO3PACTOM

28. to collaborate - COTPYTHUYATh

29. appropriate [o'provpriat] - TOAXOJISIIINN, COOTBETCTBY IO

30. to design - pa3pabarTbIBaTh

31. affected person - TOCTpaJIaBIIIee JTUIIO,
3aTparuBaeMoe JIUIO

32. convey - Iepe1aBaTh

33. to expose - IOJBEPraTh

34. cerebral palsy [seribral 'po:lzi] |- netckuit nepeOpanbHBINA MapaInyd

35. incidence of literacy - CEMEIHAs PaclpOCTPAHCHHOCTh

difficulties TPYJIHOCTEH C TPaMOTHOCTBIO

II. Make nouns by adding the suffix “-ness” and translate them.
Ready, attractive, useful, effective, to aware, ill, intensive, successful.

II1. Make adjectives by adding the suffix “-able” and translate them.
Consider, reason, to observe, change, to receive, to accept, to depend, to persist.

IV. Translate the groups of words of the same root.
To identify — identification - identified; to establish — establishment; to
evaluate — evaluation; to assess — assessment; significant — significantly —
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significance; to intervene— intervention; to accept — acceptance — acceptable;
to intensify — intensive — intensively; fluent — fluency; to interrupt —
interruption — interruptible, to impair — impaired — impairment; to vary —
various - variety.

V. Translate the sentences paying attention to the words from the active
vocabulary.

1. People with speech disorders have difficulties of producing speech
sounds. 2. If a person is not able to speak fluently he has a speech disorder.
3. Stuttering is an interruption in the flow of speech. 4. Sometimes speech
disorders are acquired as a result of head injury. 5. Phonological disorder
sometimes develops in children before age four. 6. Stuttering may have a
genetic cause. 7. The approaches for treating speech disorders depend on the
type of impairment. 8. Speech-language pathologists should collaborate with
families, teachers, and physicians.

V1. Read international words and guess their meanings:

Rhythm, phonological, combination, professional arena, result, signal,
symptom, negative, to coordinate, to consult with, infection, regularly,
genetic.

VII. Translate the following sentences paying attention to the Objective
Infinitive Construction.

1. We know speech disorders to refer to difficulties of producing speech
sounds.

2. We are friends and | naturally should like him to be perfectly frank with
me.

3. The Speech-language pathologist wants us to collaborate with him for
effective treatment of our child.

4. \Why do you expect his stuttering will be completely cured?

36


https://www.encyclopedia.com/medicine/diseases-and-conditions/pathology/speech-disorders

5. We believe the connection between stuttering and the brain's ability to
coordinate speech to be studied more thoroughly in future.

6.1 consider the cost of treatment to have put us in a difficult financial
position.

7. The scientists consider chronic ear infections; fetal alcohol syndrome;
Down syndrome, cerebral palsy to present high —risk factors.

VIII. Translate the following sentences paying attention to the Subjective
Infinitive Construction.

1. The baby’s first word is likely to have no meaning to the child.

2. At this age baby seems to be experimenting with his sound making.

3. Young children are known to progress through several stages in language
development.

4. The communication disorders are supposed to include language and
hearing disorders.

5. The causes of phonological disorders of this child appeared not to have
been identified properly.

6. Stuttering is believed to have a genetic cause since it has been observed
to run in some families.

I X. Transform the sentences according to the pattern.

Pattern: Pathologists consider the course of treatment depends on the
nature of disorder.
The course of treatment is considered to depend on the nature of
disorder.

1. We know speech disorders to refer to difficulties producing speech

sounds.

2. We suppose this speech disorder to have been caused head injury.

3. We assume the causes of stuttering not to have been well investigated so

far.
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4. Current researchers believe stuttering and the brain's ability to coordinate
speech to be interconnected.

5.We know this speech-language pathologist to have collaborated with
child’ parents to design an appropriate course of treatment.

6. Pathologist considered the child’s intelligible speech to have been the
result of very complex interactions originating in the brain

X. Read the text and write short headings for each paragraph.

DEFINITIONS OF SPEECH DISORDERS

1. A speech disorder is a communication disorder characterized by an
impaired ability to produce speech sounds or normal voice, or to speak
fluently.

Speech disorders belong to a broad category of disorders called
communication disorders that also include language and hearing disorders.
Speech disorders refer to difficulties producing speech sounds or problems
with voice quality. They may be characterized by an interruption in the
flow or rhythm of speech such as stuttering, or by problems with the way
sounds are formed, also called articulation or phonological disorders, or they
may involve voice problems such as pitch, intensity, or quality. Often, there
IS a combination of several different problems. Speech is extremely
Important in contemporary society. Speaking ability can influence a
person’s success or failure in both the personal-social and professional
arenas.

2. Speech disorders can either be present at birth or acquired as a
result of stroke, head injury, or illness. The production of intelligible
speech is the result of very complex interactions originating in the brain.
When the brain sends a series of speech signals to the speech muscles, the
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muscles need to produce the series of sounds that will convey the intended
message.

3. The causes of articulation and phonological disorders are unclear,
although it has been observed that they tend to develop in children before
age four and run in families. The symptoms vary, depending on whether
other disorders are present, but typically involve difficulty in making
specific speech sounds. Articulation is considered a disorder when it is
unintelligible or draws negative attention to the speaker. The causes of
stuttering are not very well understood. There is some evidence that
stuttering has a genetic cause since it has been observed to run in some
families. Current research suggests a connection between stuttering and the
brain's ability to coordinate speech. The major symptom of stuttering, found
in preschoolers but not adults, is persistent dysfluency of language that
exceeds 10%.

4. Speech disorders are usually identified using a combination of
hearing tests and physical exams. Physicians then recommend specialized
evaluation by speech-language pathologists, who can best establish an
accurate diagnosis.

5. Speech pathologists have designed approaches for treating speech
disorders with the type of treatment depending upon the type of
impairment. A wide variety of treatment techniques are available for
treating affected children, adolescents, and adults. A thorough assessment
Is normally conducted with the aim of determining the most effective and
acceptable treatment approach for each disorder on an individual basis. A
common treatment for many patients involves increasing sensory motor
awareness of selected aspects of speech and systematically shaping the
target speech behaviors.

6. The prognosis depends on the cause of the disorder; many speech
disorders can be improved with speech therapy. In the case of childhood
speech disorders, prognosis also significantly improves with early diagnosis

39



and intervention. Children who do not receive speech therapy and do not
outgrow their speech difficulties will continue to have the disorder as adults.

7. The treatment of speech disorders belongs to the field of speech-
language pathology. Speech-language pathologists assist individuals who
have speech disorders and collaborate with families, teachers, and
physicians to design an appropriate course of treatment, which depends on
the specific nature of the disorder. They also provide individual therapy to
affected persons, consult with teachers about effective classroom strategies
to help children with speech disorders, and work closely with families to
develop effective therapies.

8. Prevention of speech disorders is centered on identifying at-risk
infants. The following conditions are considered to represent high-risk
factors, and children exposed to them should be tested early and regularly:
chronic ear infections; fetal alcohol syndrome; Down syndrome, cerebral
palsy; family incidence of literacy difficulties.

Xl.  Find which of the words and word combinations on the right is
closest in meaning to the words on the left.

1. To identify a) to determine
b) to affect
C) to accept

2. Probably a) possibly

b) eventually
c) essentially

3. To conduct assessment a) to receive assessment
b) to provide assessment
C) to carry out assessment
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4. To affect treatment a) to change treatment
b) to influence treatment
c) to reduce treatment

5. to design a course of treatment a) to provide a course of treatment
b) to receive a course of treatment
c) to develop a course of treatment

6. intervention a) shaping
b) invasion

C) outgrowing

XI1. Complete the following statements using the information of the text.
The first letter of each missing word is given to help you.

1. Speech-language pathologists often c... with f.... to design effective
therapies.

. Chronic ear in... is one of the high-risk factors children are ex..... to.

. Ac.... treatment approach is determined by careful as.... .

2

3

4. Hearing tests and physical exams help to i.... speech disorder.

5. When articulation is un.... it is considered to be a speech disorder.
6. Anin.... in the flow speech is a characteristic feature of's.... .

7

.If a child has di.... in producing s.... it means he has a speech disorder.

XII1. Answer the following questions using the information you have
derived from the text.

1. What problems is speech disorder characterized by?

2. Why is speech so important in contemporary society?

3. What are the causes of the appearance of speech disorders?

4. What is the mechanism of producing the series of sounds?

5. In what cases is articulation considered a disorder?

6. Are causes of stuttering well investigated?
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7. How are speech disorders usually identified?

8. What does the choice of treatment techniques for speech disorders depend
on?

9. What does a common treatment of disorders for many patients involves?
10. What happens with children who do not receive speech therapy?

11. Why do speech-language pathologists often collaborate with families,
teachers, and physicians?

X1V. Speak on the following.

The main characteristics of speech disorders

The reasons of speech disorders

The symptoms of speech disorders

Different methods of identifying speech disorders

The necessity of thorough assessment speech disorders

R o

The factors influencing a successful treatment of speech disorders
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Unit VI

FLUENCY DISORDERS

Grammar: Participle I, Participle Il, their forms and functions

I. Read words and word combinations and try to memorize them.

1. smooth - TUTABHBIH, POBHBIH

2. degree - CTEIICHb

3. to edit - PEIaKTUPOBATh, KOPPEKTUPOBATH
4. ongoing disturbance - IOCTOSTHHBIE HAPYIIICHUS

5. hesitation - Kosie0aHue, HEPETUTEITLHOCTh

6. cluttering - KJIATTEPHHT (JIe30praHu3aIus

TEMIIa, PUTMa U TJIaBHOCTH
pEUYEBOro BhICKA3bIBAHUS
HECYAOPOKHOIO XapaKTepa)

7. unrelated insertions

- HCYMCCTHBIC, HCCBA3AHHBIC

BCTaBKH
8. random - CITyYaiHBIH
9. painfully - 0OJIE3HEHHO
10. intermittent - IPEPBIBUCTHIN

11. prevalence rates 'prevalons
rates]

- IOKa3aTCJib paClIpoOCTPaHCHHOCTH

12. omitting

- POITYCK, OIyCKaHue

13. disruptive

- pa3pyLIUTEIbHBIN,
JNECTPYKTUBHBIN

14. to magnify

- YBCIINYUTDb, YCUIINTDb

15. facial distortions

- HCKAXXCHHUC JIHUIa

16. to constitute - COCTaBJIATh

17. vivid - IpKUI

18. to diminish - YMEHBIIIATh

19. to cease - IPeKpaIlaTh

20. maturation

- CO3PCBAHUC, PA3BUTUC
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I1. Read and translate the following pairs of words paying attention to the
suffixes “ence/ance” and translate them:

to occur — occurrence, significant - significance, to conduct - conductance,
to refer - reference, to prevail — prevalence, to differ — difference, to accept —
acceptance, to disturb — disturbance, evident — evidence, to magnify -
magnificence.

I11. Translate the following derivatives.

To edit-editor-edition; interrupt —interruption-interrupted; fluent-fluency; to
Insert-insertion; intermittent- intermittently; probable-probability-probably;
frequent-frequently; to add-addition-additional; to distort-distortion; vivid-
vividness; disruption-disruptive; to mature-maturation.

IV. Read and translate the following sentences paying attention to the
meaning of the underlined words.

1. If interruptions are not frequent they don’t produce an ongoing
disturbance of the speech flow.

2. A fluency disorder is characterized by repeated interruptions, hesitations,
or repetitions.

3. A cluttered speech is characterized filled it with unnecessary words.

4. Articulation disorders include omitting, adding, or distorting certain
sounds.

5. A disturbance in the rhythm and fluency of speech may differ between
stutterers.

6. Physical movements, gestures, or facial distortions often accompany
stuttering.
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V. Translate the following sentences paying attention to the forms of the
Participle.

1. Having received a series of speech signals from brain the speech
muscles produce the series of sounds. 2. Articulation attracting attention to
the speaker is considered to be a disorder. 3. Having been observed to run in
some families stuttering was supposed to have a genetic cause. 4. The major
symptom observed in preschoolers is dysfluency of language exceeding
10%. 5. Speech-language pathologists collaborating with families achieve
better results in treatment. 6. Having conducted a thorough assessment of
speech disorder speech therapist determined the most effective treatment
technique.

V1. Replace attributive and adverbial clauses by present or past participles.
Pattern: Strings of two or three words that resemble sentences typically

begin between eighteen and twenty four months.
Strings of two or three words resembling sentences typically begin between
eighteen and twenty four months.

1. The treatment which was used for treatment of stuttering appeared not to

be effective. 2. Speech therapists, who design different treatment approaches,
collaborate with teachers and physicians. 3. After speech-language

pathologists had used a specialized evaluation they could establish an
accurate diagnosis. 4. The results of research which have been received by
this scientist, are often used for treatment stuttering. 5. Children who do not
receive speech therapy will continue to have the disorder as adults. 6.
Children who are exposed to high-risk factors should be tested early and
regularly. 7. The causes of articulation which have been observed by
therapists usually develop in children before age four.
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VII. Translate the sentences paying attention to the forms and functions
of Participle I and Participle I1.

1. The treatment being used by this therapist gives a high percentage of
recovery.

2. The major symptom of stuttering, found in preschoolers, is persistent
dysfluency of language exceeding 10%.

3. Having been recognized as ineffective the treatment was substituted by
another one.

4. One of the causes of stuttering regarded by theories is some emotional
disturbance.

5. The reasons of stuttering being investigated nowadays do not give a clear
picture.

VIII. Read the text and write short headings for each paragraph.

FLUENCY DISORDERS

Normal speech is characterized by a reasonably smooth flow of
words and sentences. It has a rhythm and timing that is, for the most part,
steady, regular, and rapid. There is always a certain degree of variation,
both between people and situations. Most of us also have times when
we pause, to think about what we are saying, because we have made a
mistake, or want to mentally edit what we are about to say. However,
these interruptions are relatively infrequent and usually do not constitute an
ongoing disturbance of the speech flow. In general, our speech can be
considered fluent with respect to speed and continuity.

For some people, fluency of speech is a significant problem: they have
a fluency disorder. The speech of a person with a fluency disorder is
characterized by repeated interruptions, hesitations, or repetitions that
seriously interrupt the flow of communication. Some people with a fluency
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disorder speak with what is known as cluttered speech, or cluttering. This
type of fluency disorder is characterized by speech that is overly rapid (to
the extreme), disorganized, and occasionally filled with unnecessary words
- unrelated insertions that seem random. People with cluttered speech
seem to be either unaware or indifferent to the problem. Another type of
fluency disorder, where those affected are painfully aware of the
problem, is stuttering.

The most well-known fluency disorder is stuttering. Stuttering is
defined as "a disturbance of rhythm and fluency of speech by an
intermittent blocking, a convulsive repetition, or prolongation of
sounds, syllables, words, phrases, or posture of the speech organs".
Stuttering may be the most studied of all speech disorders.

Stuttering is probably the most widely recognized type of speech
problem. This recognition and interest is somewhat paradoxical, since
stuttering occurs rather infrequently and has one of the lower prevalence
rates compared to other speech disorders. For example, articulation
disorders (omitting, adding, or distorting certain sounds) occur many times
more often than do stuttering problems.

The common view of stuttering partly comes from the nature of
behavior involved in the problem. Stuttering is typically defined as a
disturbance in the rhythm and fluency of speech. These may involve certain
sounds, syllables, words, or phrases, and they may differ between stutterers.
Such interruptions in the flow of speech are very evident to both the speaker
and listener. They are perhaps more disruptive to the communication act
than other type of speech disorders. Furthermore, listeners often become
quite uncomfortable and may try to assist the stuttering speaker with
missing or incomplete words. This discomfort may be magnified by
physical movements, gestures, or facial distortions that often accompany
stuttering. All this may make the experience a very vivid and easily
remembered one for the listener.
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Parents often become unnecessarily concerned about stuttering as
their children are learning to talk. Most children exhibit some fluency
problems as they develop speech. These fluency problems involve
disruptions in the rhythm and flow of speech and include some or all
of the behaviors mentioned above (blocking, repetition, and prolonging
of sounds, syllables, words, or phrases). Generally, such speech patterns
represent normal fluency problems during early speech development,
which diminish and cease as maturation progresses. However, these
normal fluency problems have also historically played an important role
in some theories regarding the causes of stuttering.

IX. Match the words and phrases in column A with their opposites in
column B:

A B
1) occasionally a) to remove
2) frequently b) hard
3) theory c) to enlarge
4) to receive d) to continue
5) partly e) to give
6) to cease f) practice
7) to diminish g) rarely
8) easily h) systematically
9) to add 1) completely

X. Replace the underlined words with the words used in the text:
1. Fluency problems have played an important role in some theories

concerning the reasons of stuttering. 2. Many children show some fluency
problems as they develop speech. 3. Listeners may sometimes try to help
the stuttering speaker with omitted or not finished words. 4. Stuttering

can Dbe identified as a disorder in the fluency of speech. 5. Stuttering has
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one of the lowest spread rates among other speech disorders. 6.

Cluttering is characterized by speech that is sometimes filled with accidental
words.

XI. Match the words and phrases from the text to these definitions.

1) something not happening regularly or continuously;

2) making an object look larger;

3)the process of becoming completely grown physically;

4)the fact that something is very common or happens often;

5) the act of pausing before doing something, especially because you are
nervous or not certain;

6) happening without any sudden changes, interruption, or difficulty;

7) to stop an action or condition.

XI1. Complete the sentences using information from the text:
1) We sometimes pause if we want mentally edit ........ :

2) Interruptions are not frequent and don’t constitute ..... :

3) Cluttered speech is filled with ...... :

4) People with stuttering are painfully ...... :

5) Stuttering is characterized by ...... :

6) Articulation problems are characterized by ...... :

7) Such interruptions in the flow of speech are disruptive ...... :
8) Stuttering is often accompanied by ...... :

9) Normal fluency problems diminish and ....... :
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XII1. Answer the following questions using the information you have

derived from the text.

1. What speech is considered to be normal?

2. What is fluency disorder characterized by?

3. What types of fluency disorder can name?

4. How can we define stuttering?

5. What are negative results of stuttering?

6. When do most children exhibit some fluency problems that are not
necessarily concerned with stuttering?

7. When do normal fluency problems diminish?

8. What can stuttering be accompanied by?
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Grammar: Participle Constructions

Unit VII

CAUSES OF STUTTERING AND DIFFERENT
APPROACHES FOR ITS TREATMENT

Read words and word combinations and try to memorize them.

1. to search for - UCKaTh

2. to seek (sought, sought) - ICKaTh

3. to discard - 0TOpachIBaTh, OTKA3bIBATHCS

4. biological makeup - OMOJIOTOYECKHUI COCTaB

5. counseling [ 'kaonsalin] - KOHCYJIbTHPOBaHUE

6. ongoing -IIOCTOSIHHBIN, HENPEPBIBHBIN

7. scarce -ne(UIUTHBIN

8. essentially - I10 CYIIECTBY, CYIICCTBEHHO

9. to magnify - YBEJIMYMBATh, yCUIIUBATh

10. prominent - 3aMETHBIH, 3HAYNMBIH

11. perplexing - 03aJ]aYMBAIOTITHH

12. respiration - IbIXaHHE

13. biofeedback - Ouonorudeckast oopaTHasi CBs3b

14. disappointing - pa304apOBBIBAIOIITHI

15. to reward - BO3HArpax/aTth

16. dimension - XapakTep, napameTp, U3MEPECHHE

17. follow-up - KOHTPOJIb, TOCIIEAYFOIIast
JESATCIIBHOCTh, MPOCIICKUBAHNC

18. to interfere - BMEIIUBATHCS

19. stream - IIOTOK, TCUECHHE

20. irregularity - HEPOBHOCTb, HEPABHOMEPHOCTh

21. sever - CEpbE3HbIN, CHIIbHBIN

22. extraneous [1k strernios] - ITOCTOPOHHUM, TYKIbIN
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I1. Read and translate the following pairs of words paying attention to the
prefix of the verb “dis”.

To organize — to disorganize, to orientate — to disorientate, to continue — to
discontinue, to use — to disuse, to order — to disorder, to regard — to
disregard, fluency — disfluency.

I11. Make adverbs by adding the suffix “-ly” and translate them:
evident, scarce, essential, special, easy, irregular, emotional, different, care,
consistent, correct, slow.

IV. Read the following international words and guess their meanings:
interview, theory, result, emotional, symptom, biological, perspective,

normal, to focus, negative, combination, coordination, rhythm, metronome.

V. Match the following words on the left with the correct definitions on

the right.

1) to magnify a) to look somewhere carefully in order to find so
mething

2) irregularity b) easily seen or understood:

3) ongoing b) relating to the
most important characteristics or ideas of
something

4) scarce c) to throw something away or get rid of it because
you no longer want or need it:

5) to discard d) not easy to find or get

6) essentially e) continuing to exist or develop, or happening at
the present moment:

7) evident f) something that is not correct or acceptable

8) to search g) to make an object look larger or situation

worse than they are
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VI. Translate the following sentences paying attention to the Absolute
Participle Construction.

1. Computers and other modern facilities being used in making
diagnoses, the treatment gives better results.

2.  The search for a single cause of stuttering has been largely discarded,
scientists began to work in different directions.

3.  The biological-cause theory of stuttering having been studied,
researchers came to conclusion that the brains of stutterers may be organized
differently.

4.  The deal having been struck, the shares were paid for in two weeks.
5. Considerable attention being focused on normal disfluencies at
that stage of development, a child may become a stutterer.

6. There having been some interest in the influence of heredity on
stuttering, consequently researchers had to separate hereditary and
environmental influences.

VII. Point out the sentences where the Absolute Participle Construction is
used.

1.  Scientists specializing in the emotional-problem theory found the
topic difficult to study due to errors in assessment.

2. There being a large demand for speech therapists, educational
institutions increased the number of students in this specialty.

3. Asingle cause of stuttering having been discarded, scientists began to
work in different directions..

4.  Certain results suggesting that stutterers use different sections of the
brain may be mixed.

5.  Considerable attention having been focused on normal disfluencies of
achild at that stage of development, he became a stutter.

6. Having been used with stutterers over the years, many different
treatment approaches showed mixed results.
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VIII. Read the text and write short headings for each paragraph.

CAUSES OF STUTTERING AND DIFFERENT APPROACHES
FOR ITS TREATMENT

The search for a cause of stuttering has led behavioral scientists in
many directions. One difficulty with these efforts has been that researchers
have often sought a single cause for the disorder. Current thinking suggests
that stuttering may have a variety of causes and the search for a single cause
has been largely discarded. Theories regarding causes of stuttering seem
to take three basic perspectives: (1) theories related to emotional
problems; that is, stuttering as a symptom of some emotional disturbance;
(2) theories that view stuttering as the result of a person's biological
makeup or some neurological problem; and (3) theories that view
stuttering as a learned behavior.

Parents often become
unnecessanly concemed
about their cheldren's eany
speech patterns. (Frank
Siteman/The Picture Cube)

The emotional-problem theory tends to be held predominantly by
psychiatrists and certain counseling psychologists. Research in this area
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Is scarce, and the topic is difficult to study due to measurement error
in assessing deep emotional problems.

A few studies have continued on the biological-cause theory over the
past fifteen years. Some research has indicated that the brains of
stutterers may be organized differently from those of their fluent
counterparts but the nature of such differences remains unclear and a
matter for speculation. Certain results suggest that stutterers and those
with fluent speech use different sections of the brain to process material
but the results are mixed.

One persistent theory over the years regarding the causation of
stuttering relates to learning. This line of reasoning views stuttering
essentially as alearned behavior that comes from the normal nonfluency
evident in early speech development. Most young children exhibit
nonfluent speech during the time they are developing their
communication skills. From the learning causation point of view, a
child may become a stutterer if considerable attention is focused on
normal disfluencies at that stage of development. The dysfluency of
early stuttering may be further magnified by negative feelings about the
self and anxiety. Considerable current thinking and treatment follow
this logic although the theory has been prominent for many years.

There has been some interest in the influence of heredity on
stuttering because of the high incidence of stuttering within certain family
lines as well as in twins. However, researchers face with the difficulty
of separating hereditary and environmental influences, a problem that has
long been evident in child development and behavioral disorders
research.

In sum, the cause of stuttering has been an elusive and perplexing
matter for professionals working in speech pathology. Researchers and
clinicians continue their search for a cause, with the hope of identifying
more effective treatment and prevention measures. Their findings suggest

55



that stuttering may be afunction of voice coordination with articulation
and respiration. One might view this as a physical dysfunction, but it
could also be seen as aresult of learning or a combination of the two.

Many different treatment approaches have been used with stutterers
over the years, with mixed results. Techniques such as play therapy,
creative dramatics, parental counseling, and group counseling with
parents have been useful in working with children who stutter. Even
psychotherapy has been used to treat some cases of stuttering, but its
success has been limited. Speech rhythm has also been the focus of some
therapy for stuttering. In some cases, this approach has included the use
of a metronome to establish a rhythm for the speaking act. Relaxation
therapy and biofeedback have also been used, since tenseness has
typically been observed in stutterers. In all the techniques noted,
outcomes are mixed, with some cases resulting in success and others
being disappointing. It has been common for stutterers to repeat
treatments using several approaches. The inability of any one treatment
or cluster of treatments to consistently help stutterers to learnto speak
fluently demonstrates the ongoing need for research in this area.

Thus a complete understanding of stuttering remains elusive.
However, treatment approaches have increasingly focused on direct
behavioral therapy that attemptsto teach the stutterer to use fluent speech
patterns. In some cases, children are taught to monitor and manage their
stuttering (such as by speaking more slowly or rhythmically), and to
reward themselves for increasing periods of fluency. Some behaviorally
oriented therapies include providing knowledge regarding physical
factors (e.g., regulating breathing) and direct instruction about correct
speaking behaviors. Such research combines several dimensions to the
overall therapy, such as an interview regarding the inconvenience of
stuttering, behavior-modification training, and follow-up. Because
stuttering is a complex problem, effective interventions are likely to be
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equally complex, perhaps combining different elements from several
therapies.

Fluency  disorders interfere  significantly  with  spoken
communication because they interrupt the flow of ideas. For people who
stutter, the stream of communication is broken by severe rhythm
irregularities. For people with cluttered speech, the flow of ideas is
interrupted by extraneous words and disorganization.

IX. Find words or phrases in the text that mean the same as the
following expressions.

1 the action of becoming intentionally involved in a difficult situation;
2 mostly or mainly;

3 a further action connected with something that happened before;

4.  not directly connected with or related to something;

5 something failing to satisfy the hopes or expectations;

6 act or process of breathing;

7 the job or process of listening to someone and giving
them advice about their problems

X.  Translate the following sentences from Russian into English.

1.  IlockonbKy y 3aMKarOMIMXCS OOBIYHO HAOIIOMAETCA HAMPSKEHHOCTD,
TO pClIaKCallMOHHAasA TCpalus UCIIOJb3YCTCA KaK OAWH U3 MCTOJ0B JICUCHMA.
2. [ToBeneHUEeCKH OPUEHTUPOBAHHAS TEPAIUs YUUT, KaK PETYJIUPOBATH

AbIXaHUEC, a TAKIKE ITPABUJIBHOMY PCYCBOMY ITOBCIACHUIO.

3. DTo ucciegoBaHUE BKJIIOYAET B CeOS HECKOJBKO aCIeKTOB OOIIen
Teparuu.

4.  PesynbTaThl TepareBTUYECKUX METOJIUK MOTYT OBITH
HEOTHO3HAYHBIMHU.

5. Meroasl Tepanuu MOTYT AaTh YCHEIIHbIE WA Pa304apOBHIBAIOIINE
pE3yJIbTATHI.
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6. YdeHple TPOMODKAIOT MCCIIEAOBATh NPHYUHBI 3aWKaHUS, YTOOBI
pa3paborarh NpOPUITAKTHIECKUE METOIBI.

7.  OnwH W3 METOJOB JICUEHUS BKIIIOYAET HMCIOJIB30BAaHHWE METPOHOMA
JUTsl YCTAaHOBUTH PUTMA PEYCBOTO aKTa.

8.  Hekoropple Teopuu paccMaTpUBAIOT 3aWKaHHE KaK YCBOCHHOE

IIOBEJICHHE.

X1. Answer the following questions using the information you have
derived from the text.

1.  Has the search for a single cause of stuttering been discarded?

2. What are three theories regarding causes of stuttering?

3.  Why is the emotional-problem theory difficult to study?

4.  What two results has the biological-cause theory of stuttering
indicated?

5. When do most young children exhibit nonfluent speech?

6.  Inwhat case may a child become a stutterer?

7. What difficulty did researchers face while studying the influence of
heredity on stuttering?

8.  Why do researchers and clinicians continue their search for a cause
of stuttering?

9.  What treatment techniques can you name?

10. Why has relaxation therapy and biofeedback been also used?

11.  What does direct behavioral therapy attemptto teach the stutterer?
12.  What is the difference between cluttering and stuttering?

X1l. Read and translate the letter given below, using translation of some
words on the right. Answer the questions below and put down conclusion
you have come to on the basis of the letter.

1. Why did Mrs. Smith address Wendell Johnson?

2. Who was Wendell Johnson?
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3. What did he mean by saying that the "Freds" make up the majority?
4.  What words could Mrs. Smith put at ease?

5. What did summarized findings of recent investigations say about?

6.  Why did Jimmy become a stutterer in your opinion?

7. Why did Gene become practically speechless within forty-eight
hours?

An Open Letter to the Mother of a Stuttering
Child

Many years ago Wendell Johnson, one of the pioneers
in speech disorder research. described the learning
view of stuttering causation in a classic piece entitled
An Open Letter to the Mother of a Stuttering Child.
It is presented in abridged form for your reflection as
a beginning professional and/or parent. What do you
think?

My Dear Mrs. Smith:

| thoroughly appreciate your concern over the
speech difficulty of Fred, your four-year-old boy. You
say that he is in good health, and that he is mentally
alert, and is generally normal by any standards you
know about. | note that you have been careful not to
change his handedness, and that he is now generally
right-handed. But in spite of all this he stutters.

It will interest you to know that the majority of
four-year-old stutterers just about fit that
description. | want to say toyou very nearly the same
things | should say to the mothers of thousands of
other "Freds." There are some stuttering children who
are not like your boy, and their mothers need somewhat
different advice. But the "Freds" make up the majority.
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Firstof all, I want to putyou at ease, if I can,
by stressing that the most recent studies have tended
strongly to discredit the popular view, which perhaps
you share, that stutterers are generally abnormal or
inferior _in some very fundamental sense. Concerning
this point, | should like to make a statement on the
basis one hundred scientific studies of

of over
stuttering in older children and adults, and five recent
investigations involving over two hundred young
children, stutterers and non-stutterers, . ..

We found, for example, that fwo-, three-, and
four-year-olds-all the children of these ages in a
large nursery school, somewhat better than average
children by most standards, - spoke, on the average,
in such away that one out of every four words figured
in some kind of repetition! The whole word was
repeated, or the first sound or syllable of it was
repeated, or it was part of a repeated phrase. One
out of four words was the average; about half of the
children repeated more frequently than that. Another

way to summarize the findings is to say that the

average child makes 45 repetitions per thousand
words. This was the average - the norm. ...
Investigation seemed to show that if you call a
child a stutterer you get one kind of speech-and
personality-development, and if you call him a normal
or superior speaker you get another kind of
development - within limits, but they seem to be rather
wide limits. I can illustrate what | mean by telling
you briefly about two cases. The first case is that
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of Jimmy, who asa pupil in the grades was regarded
as a superior speaker. He won a number of speaking
contests and often served as chairman of small
groups. Upon entering the ninth grade, he changed to
another school. A "speech examiner" saw Jimmy twice
during the one year he spent at that school. The first
time she made a phonograph record of his speech.
The second time she played the record for him, and
after listening to it, told him he was a stutterer.

Now, if you have ever tried to speak into a
phonograph recording machine you probably suspect
what is true. Practically all children who have done
this in studies with which | am familiar-have shown
a considerable number of hesitations, repetitions,
broken sentences, etc. It is easy to see how the
apparently untrained teacher misjudged Jimmy who
was, after all, a superior speaker as ninth-graders go.

He took the diagnosis to heart, however. The
teacher told him to speak slowly, to watch himself,
and to try to control his speech. Jimmy's parents were
quite upset. They looked upon Jimmy's speech as one
of his chief talents, and they set about with a will to
help him, reminding him of any little slip or
hesitation. Jimmy became self-conscious and he soon
developed a quite serious case of stuttering - tense,
lerky, hesitant, apprehensive speech.

The second case was Gene, a three-year-old
boy. His father became concerned over the fact that
now and then Gene repeated a sound or a word. Gene
didn't seem to know he was doing it, and he wasn't
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the least bit tense about it. But the father consulted
the family doctor and told him that Gene was
stuttering. The doctor took his word for it. He told | nosepumo na
the father to have Gene take a deep breath before | croso
trying to speak. Within forty-eight hours Gene was
practically speechless. The deep breath became a|nomepsms oap
frantic gasping from which Gene looked out with | peuu
wide-eyed, helpless bewilderment. . . . CYOOPOIACHOE

3a0vbIXanue
becnomowHoe
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Unit VIII

DEFINITION OF DELAYED SPEECH

Grammar: Gerund, Forms and Functions

I. Read words and word combinations and try to memorize them.

1. grunt - MbIYaHUE

2. squeals - BH3T, TTUCK

3. failure - HECTIOCOOHOCTh

4. maturation - CO3pEBaHUE, Pa3BUTHE

5. crawling - TTOJI3aHUE

6. accordingly - COOTBETCTBEHHO

7. retardation [ ri:ta:'derfn] -3aJIepPKKa, 3aIa3/IbIBaHUC

8. close approximation -TOYHOE BBIPAKECHUE CIIOB

9. at least - IT0 MCHBIIICH Mepe

10. to lie - 3aKJII0YATHCS, COCTOSTh

11. infantile perseveration - IETCKas TIePCeBEPAIHSI — ITO
YCTOMYMBOE HABSA3YNBOE
HOBTOPEHHUE MBICIUTEIILHOTO,
AMOIMOHAIHHOTO HUITU
JIBUTATEILHOTO aKTa

12. sharp - YETKHH, ICHBIN

13. to confine - OTPAaHUYMBATh

14. omissions - TIPOITYCK

15. qualifying words - OTpEIEeNSIONNe, YTOYHSIOIINE
CJIOBa

16. auxiliary -BCITOMOTaTeIbHBIN

17. meager - OTPAaHUYEHHBIN, CKYIHBIN

18. overlap - IOBTOPEHUE, TYOIUPOBAHKE

19. prevalence [ 'prevalons] - pacpOCTPaHEHHOCTh

20. faith - Bepa

21. output - BBIBOJI (peun)

22. onset - HA4YaJjo

23. immaturity - HE3PEJIOCTh
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I1. The Latin prefix in - is used to make negatives. It becomes ir- before
“r” and il- before “I”. Make negatives of the adjectives listed below.
Translate the pairs of the words:

1) direct, equal, able, considerable, active, consistent, attentive, complete,
correct, dependent, formal; appropriate, definite, effective, stability,
sufficient;

2) regular, rational, relevant, responsible, recognizable;

I11. Translate the following pairs of words paying attention to the prefix
re-, meaning “back”, “again”:

to produce — to reproduce, to place — to replace, to join — to rejoin, to
construct — to reconstruct, to establish — to reestablish, to pay — to repay, to
organize — to reorganize.

IV. Give the verbs from which these nouns are formed:

existence, assessment, development, movement, collection, recognition,
maturation, failure, substitution, confusion, definition, communication,
treatment.

V. Translate the following sentences paying attention to the forms and

functions of the Gerund.

1. Treating patients in a clinical setting may be more effective than doing it
at home.

2. He hated the idea of being examined once more.

3. After having earned a bachelor’s degree he continued his studies for
master’s degree.

4. After having been taught some practices by speech therapist parents
successfully applied them to their child at home.

5. There are many ways of reaching the best possible outcomes in treatment.

6. Don’t you mind our consulting a speech therapist?
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7.1t can’t be done without causes of the problem being assessed.
8. They object to their child’ handedness being changed.
9. l insist on the delivery of treatment being substituted by another one.

V1. Choose the proper form of the Gerund.

1. He likes (asking/being asked) a doctor about the details of his disease.

2. He doesn’t like (asking/being asked) about his disease.

3. They deny (participating/having participated) in recent speech therapy
conference.

4. 1 have an opportunity of (participating/being participated) in the
investigations involving over two hundred young children.

5. I'am sorry for (doing/having done) it yesterday.

6. The scientist succeeded in (discrediting /having discredited) the popular
view, that stutterers are generally abnormal.

7. After (preparing/having prepared) the report on the results of his
investigation speech therapist made it at the conference of young specialists.
8. The parents insists on the analysis of their child’s speech delay
(making/being made) more thoroughly.

VII. Translate the sentences, paying attention to the Complex Gerund
and underline it.

1. The doctor insisted on child’s speech delay being related to hearing
impairment.

2.  Parents appreciate doctor’s giving their child so much of his time.
3. We don’t mind his joining us.

4.  The speech therapist was pleased with our having consulted him on
our child’s problem.

5. 1 know of a group of researchers working at this project.

6.  We heard of the experiment having been started last week.

7.  They objected to her making a speech at the meeting.
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8.  What is the reason for his having recovered so suddenly?

9. Ihaven’t heard of her having been offered a good job.

10.  Speech therapist insisted on the parents being involved in the
treatment of their child

VIII. While translating the sentences distinguish participle, gerund and
gerundial constructions.

1.  They had a hope of his restoring speech fluency.

2. Concerning this point, I should like to make a statement.

3. This speech therapist avoids sudden changes being made in the course
of treatment.

4.  Have you finished learning the course of Psychology?

5.  Getting promising results largely depends on setting in which the
experiment is conducted.

6. Redesigning the treatment program speech therapists can largely
change the results obtained.

7.  Parents are waiting for a child being examined in the doctor’s office.
8.  They were surprised at the results gained from the redesigning the
treatment program.

9. 1 am sorry for not having diagnosed the type of speech and communication
disorder of your child.

DEFINITION OF DELAYED SPEECH

Delayed speech refers to a deficit in communication ability in which
a person speaks like someone much younger. From a developmental point
of view, this type of difficulty involves a delayed beginning of speech and
language. Very young children are generally able to communicate at least to
some degree, before verbal behaviors are learned. They use gestures,
facial expressions, other physical movements, and vocalizations that
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would not be considered speech, such as grunts or squeals. This early
behavior development illustrates the interrelationships  between
communication, language, and speech.

Although it is difficult to distinguish among the three functions
at this stage, we are concerned here only with speech delay. Delayed
speech is considered a failure of speech to develop at the expected age and
Is often associated with other maturation delays, such as crawling or sitting
up along later than most children. Delayed speech may also be related to
hearing impairment, mental retardation, emotional disturbance, or brain
injury. Delayed speech may occur for many reasons and take various forms,
and treatment differs accordingly.

Children with delayed speech often have few or no verbalizations
that can be interpreted as conventional speech. Some communicate solely
through physical gestures. Others may use a combination of gestures and
vocal sounds that are not even close approximation of words. Still others
may speak, but in a very limited manner, perhaps using single words or
primitive sentences that are short or incomplete. Such communication
behavior is normal for infants and very young children, but here we are
referring to children who are well beyond the age at which they should be
a partially fluent fashion.

k: ": [ 3 ¥

'

speaking in at least

Some children with delayed
speech communicate solely
through physical gestures
(John Telford)
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The differences between stuttering and delayed speech are obvious.
However, the distinctions between delayed speech and articulation disorders
are not as clear. In fact, children with delayed speech usually have many
articulation errors in their speaking patterns. However, their major problems
lie in grammatical and vocabulary deficit, which are more matters of
developmental delay.

There are two general types of disorder which both fall within the
broad category of speech immaturity. These are delayed speech, which
iIs a more complex and profound disorder, and infantile perseveration.
Delayed speech is the more inclusive of the two. Indeed, infantile
perseveration can be thought of as the articulatory aspect of delayed
speech, but there is no sharp distinction between the two. If a child's
speech immaturity is confined largely to sound omissions and
substitutions, if he has learned to rely mainly on speech as his means of
communication, if there is considerable output of speech, if the onset
of speech has been fairly typical, if he attempts sentences as well as
words and phrases, his speech deviation can best be referred to as
infantile perseveration. If, however, there has been little or no attempt
at speech until past two years of age, if gestures and nonspeech
vocalizations are used extensively, if speech is limited mainly to nouns,
with little use of qualifying, connective, or auxiliary words, if
vocabulary is meager, if single words are used for sentences or phrases,
most speech clinicians would tend to call the disorder delayed speech. The
distinction between infantile perseveration and delayed speech is thus both
qualitative and quantitative, but there is considerable overlap between them
in symptomatology.

The current prevalence of delayed speech is very unclear. There has
been confusion in the past regarding distinctions between incidence and
prevalence. The two terms have been used interchangeably when, in fact,
incidence refers to the number of new cases identified during a particular
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period of time (often one school year), whereas prevalence includes all of
the cases existing at a given point in time — the newly diagnosed plus those
previously identified. Such problems, plus definition differences between
studies, have led many to place little faith in existing prevalence figures.

IX. Express in one word the meaning of each of the following phrases.
You are given the first letter of each word and the number of letters in it.
A movement of the hands, arms, or head (g...).

Slow development (r...).

Something that makes someone feel worried (d...).

A figure that is close to a particular number or time(a...).

The fact that something is very common or happens often (p...).

A difference between two similar parts (d...).

The process of becoming completely developed mentally, physically
or emotionally (m...).

8. Theactof tryingto do something, especially something difficult (a

N o Ok ODdDRE

X.  Findin the text words and word combinations which can be replaced
by the items listed below:

to accept that something a mistake

IS true or real

To place limits on physical harm or damage
to recognize a problem, to result in

need, fact, etc

giving help or support not to include something
very small or not enough mess or chaos
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https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/fact
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/common
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/happen
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/act
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/trying
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/especially
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/difficult
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/accept
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/true
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/real
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/physical
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/harm
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/damage
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/recognize
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/problem
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/fact
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/help
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/support
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/small

XI. Put in the missing words.

1. If a person speaks like someone much younger it is a sing of d.... speech.
2. F.... expressions are not considered to be speech.

3. B.... injury is one of the reasons of delayed speech.

4. There is no clear distinction between delayed speech and in.... per.... .

5. Delayed speech is often connected with other m..... delays.

6.Ifa child's speech im..... is largely limited to sound om.... and sub.....,
his speech disorder can best be defined as infantile perseveration.

7. Ifachild’s vocabulary is m...., most speech cl..... can call this disorder
delayed speech.

8. The symptoms between in..... per..... and delayed speech are very similar.
9. Pr..... includes all of the cases existing at a given point in time both newly
diagnosed and pr..... identified.

XI1. Answer the questions using the information of text A.

1 What is meant by delayed speech?

2 What movements can not be considered to be speech?

3 What is delayed speech mostly associated with?

4.  What else may delayed speech also be related to

5 What three types of delayed speech may children have?

6. What are the distinctions between delayed speech and articulation
disorders?

7. How can you characterize infantile perseveration?

8.  What kind of confusion has there been between incidence and
prevalence?

XI11. Group discussion.

In pairs or small groups discuss:

1) the distinctions between delayed speech and articulation disorders
2) the difference between infantile perseveration and delayed speech
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Unit IX
THE CAUSES OF DELAYED SPEECH
AND APPROACHES FOR ITS TREATMENT

Grammar: Simple, Compound, Complex Sentences

Read words and word combinations and try to memorize them.

1. deprivation [depr1'vei/n] - JTUIICHHE

2. to contribute to - COJICIICTBOBATH

3. cerebral palsy ‘[seribral 'po:lzi] | - mepeOpanbHBI TapaTuyd

4. negativism HETaTUBH3M — crienuduueckoe
MIOBEJICHHE, KOT1a YeIIOBEK
BBICKA3bIBAETCS WJIH BEIAET CEOs
JIEMOHCTPATHUBHO
IIPOTHUBOIIOJIOKHO OKUIACMOMY

5.to withdraw - YIAJISAThCSI, OTOUTH

6. rebellion - CONIPOTUBJICHUE, HETIOBUHOBEHUE

7. to hinder - MEIIIaTh, IPEIATCTBOBATD,
3aTPYIHATH

8. fragile ['fredszail] - XpYTIKHA

9. to negate - OTBEpPraTh

10. approximating - anmpOKCUMaIus, MPUOIFKEHNE

11. to fall behind - OTCTaBaTh

12.to hug - 0OHUMATh

13. to anticipate - IPEeABUICTD

14. cooing - BOpKOBaHUE

15. self-conscious - OCO3HAHHBIN

16. proficiency - YMEHHE

17. prosthetic appliances - POTE3bI

[pras Betik o' plarensiz]

18. to stem from - POUCTEKATh U3

19. conventional - OOBIYHBIN, TPATUITHOHHBIN
20. a peer - POBECHUK

21. hearing aids - CJIYXOBBIC ammnaparhbl
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Il. Translate the following derivatives.

To vary — variety — various; to deprive — deprivation; part — partial — partly;
to contribute — contribution; severe — severity - severely; to expect —
expectation; to relate — relation — relatively; to exceed — excessively —
excess; approximate — approximately — approximating; to reinforce —
reinforcement; to anticipate — anticipation; to refuse — refusal; to emerge —
emergence.

1. Add prefix inter- to the following words and translate them using
the dictionary.

change, national, dependent, state, action, connection, departmental, library,
related, personal.

IV. Read the international words and guess their meanings:

Emotional, stimulus, model, verbalized, normally, technique, instruction,
spontaneous, to modify, minimal, extreme, conflict, to prolong, consistent,
principles.

V. Translate the following word combinations with the word “hand” using
a dictionary: at hand, on hand, by hand, out of hand, off hand, on the one
hand, in _hand. Complete the sentences choosing the proper word
combination.

1. I’1l send you this document tomorrow...
at hand on hand by hand
2. | offered him this job, but he refused ...
by hand out of hand off hand
3. You’ II have to be strict with your students, they very quickly get...
on hand out of hand on the one hand
4, You are asking when we visited this company? Oh, dear, I can’t
remember... .
off hand in hand out of hand

72



5. The examinations are...
off hand at hand out of hand

6. We have some new instructions...

in hand off hand on hand
7. The work 1s ... but not finished.
out of hand in hand off hand

VI. Translate the sentences paying attention to different meanings of the
word “deal”’.

You have to deal with rude parents here sometimes.

| have to deal with a lot of stress on my new job.

Go deal with it!

Let’s deal with your problem.

Speech therapist is not able to deal with this problem individually.
She got a million-dollar TV deal.

Henry considers our deal almost made.

You're very wise, you know a great deal.

This report deals with new findings in treatment of stuttering.

© o Nk 0 RE

VII. Point out the types of clauses in each of the following sentences and
indicate (circle) the words they are related to.

1. Kids who make the most progress tend to be those whose get involved in
their treatment.

2. That the speech therapist and your child are a good match is important for
successful treatment.

3. The suggestion is that the interactions between babies and their parents
can do much to enhance their developing language.

4. Some children live in homes where there is little opportunity to learn
speech.
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5. If single words are used for sentences or phrases, most speech clinicians
call the disorder delayed speech.

6. Although children may speak using single words or primitive sentences
such communication behavior is normal for very young children.

7. The problem is that this child with delayed speech solely communicate
through physical gestures.

VIII. Group the sentences into simple, compound, and complex and
translate them.

1.  Speech pathologists have designed approaches how to treat speech
disorders depending upon the type of impairment.

2.  The speech clinician realized parents were displeased with the results
of treatment.

3. If children’s major problems lie in grammatical and vocabulary
deficit, it means that they are more matters of developmental delay.

4.  The manual workers in Great Britain do not like to change their job
location, and this leads to a lot of unemployment in some areas.

5. If a child's speech immaturity is confined largely to sound
omissions and substitutions, his speech deviation can best be referred to
as infantile perseveration.

6. Benevolence (6aaroxenarenbHOCTB) Means conveying tasks and therapy
strategies to patients, their families, social workers, and others.

THE CAUSES OF DELAYED SPEECH AND APPROACHES
FOR ITS TREATMENT

A As discussed above, cases of delayed speech may take a variety of
forms, so it is not surprising that the causes of these problems also vary
greatly. Several types of environmental deprivation contribute to delayed
speech. For example, partial or complete hearing loss may cause an
individual to experience serious delay (or absence) of speech development.
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B For those with normal hearing, the environment may be a factor in
delayed speech. Some children live in homes where there is little opportunity
to learn speech, such as in families where there is a minimal conversation or
chance for the child to speak. Other problems may contribute to delayed
speech, such as cerebral palsy and emotional disturbances. Even less severe
emotional problems may result in delayed speech, such as negativism,
which can be viewed as an emotional problem stemming from interpersonal
difficulties between parents and child.

C Negativism involves a conflict between parents' expectations and
a child's ability to perform, which often occurs in some form as children
develop speech. There is a great deal of pressure on children during the
period when they are normally developing their speaking skills. The
demands are great, and they may exceed a child's performance ability. When
more is demanded than a child is able to produce, he may simply not talk,
seeming to withdraw from family interactions, remaining silent. It is
not easy to force a child to talk through conventional punishment
techniques. Delayed speech may occur in extreme cases where negativism
related to talking is prolonged. There are other situations where children
may be punished for talking too loudly or at inappropriate times, such
as when adults are reading, watching television, resting, or talking with
other adults. From these descriptions, we can see that some children
might have delayed speech as a result of environmentally controlled
learning due to refusal or rebellion. Thus in some cases children may
not learn to speak and in others they may learn not to speak.

D As mentioned earlier, delayed speech may emerge from
experience deprivation, in which the environment either limits or hinders
the opportunity to learn speech. Basic principles of learning suggest that
when one is first learning a skill, the stimulus and reward circumstances
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are important. A skill that is just beginning to develop is fragile. Stimuli
and reinforcement must be reasonably consistent, appropriate, and properly
timed. If such conditions do not exist, the skill development may be
retarded or even negated. A child who is left alone for many hours
each day, is not being rewarded for cooing, babbling, or approximating
the first word. Over a long period of time, this baby falls behind his or
her peers who are being hugged for each sound and hearing adults talk
as models.

E Learning to speak is no different from learning other skills. There
are homes where conversation is abnormally infrequent, and parents may
speak rarely to either each other or to the child. In such cases, a child
may have infrequent speech modeling and little reinforcement for
speaking, so delayed speech may result. It is also possible that verbal
interchanges between parents reflect astrained relationship or emotional
problems. A child learning to speak in this type of setting may learn
that speech is associated with unpleasant feelings or even punishment.
Seriously delayed speech may result from these  environmental
circumstances.

F But delayed speech may also occur in families where there is great
love and caring. In some environments there may be little need fora child
to learn speech. Parents may anticipate the child's wants (such as toys)
water, or food) and provide them even before the child makes a
verbalized request. Such children may only gesture and their parents
iImmediately respond, thereby rewarding gestures and not promoting the
development of speech skills. You should know that the vast majority of
children learn to speak normally. Certainly parents should not become so
self-conscious that they see a problem before one exists.
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Effective treatment for
delayed speech succeeds
in teaching the child
appropriate speaking
proficiency for his or her
age-group. (John Telford)

G Treatment approaches for delayed speech are as varied as causes.
Whatever the cause, an effective treatment is one that teaches the child
appropriate speaking proficiency for his or her age group. If delayed speech
Is caused by hearing impairments the treatment may involve surgery and
prosthetic appliances like hearing aids, as well as specially designed
instructional techniques aimed at teaching speech. If delayed speech is
caused primarily by defective learning, treatment may focus on the basic
principles of learned behavior. The stimulus and reinforcement patterns
that contributed to delayed speech must be changed. These circumstances
must be rearranged so that appropriate speaking behaviors can be learned.
There has been some success over the years with specific teaching
interventions using direct instruction, as well as other procedures aimed
at increasing spontaneous speech. Such instruction places a heavy
emphasis on the reinforcement of speaking, attempting to modify the
child's behavior toward more normal speech. Other interventions involve
collaborative efforts between speech clinicians, teachers, and parents ,
focusing on modifying not only the child's speech but also the family
environment that contributed to the problem.
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IX. Find in the passage and underline the English equivalents of the
following words or expressions.

Par. A: He yAMBUTEIbHO; IPUHUMATh pa3Hble (POPMBIL; CIIOCOOCTBOBATH
Par. B: paccTtpoiicTBO; IPUBOAUTH K; CEPHE3HBIN

Par. C: oxumaHue, UMETh MECTO; OOBIYHOE HaKa3aHWE, HEIOIXOJ’IIee
BpeMsi

Par. D: numieHne oneiTa; MENIaTh, 00CTOSTEILCTBO; OTCTaBaTh

Par. E: penko; moJakperieHue; 0OMEH; HalpsKeHne

Par. F: 3abota; mpenBuaeTh; MOOMIPUTEILHBIN; COAECHCTBOBATD

Par. G: xupyprudyeckoe BMEIIATEIbCTBO; HALIETUBATh HA;

MNPECUMYIICCTBCHHO, ACJIAaTh aKICHT, BJIAACHHUC PCUYbIO
X. Find definitions to the terms given in the left column.

1) circumstances a) an absence or too little of something important

2) to modify ) action against the rules, or
against normal and accepted ways of behaving:
3) fragile c) a fact or event that makes a situation the way it is:
4) to hinder ) easily destroyed, ended, or damaged
5) conventional  to fail to do something fast enough or on time:
6) deprivation f) to limit the ability of someone to do something
7) rebellion g) to change something such as a plan, opinion, law

usually to improve it or make it more acceptable:
8) to fall behind h) traditional and ordinary:
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XI. Translate from Russian into English the scheme, concerning therapy
strategies that can be used by parents for child’s speech development.

®opMbI padboTHI ¢ ceMbeH BOCITHTHIBAKIIETO
pedbenka ¢ OHP

i—!
" Harug nubie
KounexkTuBHbie 5 et SR TEMaTHUECKHE
eceIbl; .
POIUTENbCKUE OMALIRHE A TaHI BBICTABKH
cobpaHus; A & ? pEUEBOH YTOJIOK;
NpHOOIIEHU S K KU3HH .
KOHCYJIbTAlIUH; o 9KpaH
OTKPBITbIE HORONGApactton 3BYKOIIPOM3HOIIEHHUS;
TPYIIIbL,
(PPOHTAI IS SATATHS: nlcj)l);m : B U3TOTOBJICHUH i
KpPYIJIbI CTOJ mbv POIUTENEH;
MocoOu i .
MaNKHU-TePe IBUKKH

XI1. Answer the following questions using the information of text.

1. What problems can contribute to delayed speech?

2. What does negativism involve and what can it lead to?

3. When are the stimulus and reward circumstances important in developing
speech?

4. What happens if a child is left alone for many hours each day and is
not being rewarded for cooing, babbling, or producing the first word?

5. In what type of environmental circumstances may a child learn that speech
Is associated with unpleasant feelings or even punishment?

6. What may anticipation of child’s wants result in?
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7. What does the treatment involve if delayed speech is caused by hearing
impairments?

8. When may treatment focus on the basic principles of learned behavior?
9. What are the ways of learning speaking behaviors?

10. What does intervention involve in order to modify the family
environment?

X111, Study the picture and express in your own words who do you think
Is depicted on it and what method of treatment do you think is used.
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Unit X

DEFINITION AND CAUSES OF ARTICULATION DISORDERS

Grammar: Comparisons

Read words and word combinations and try to memorize them.

1.to be due to

- U3-3a

2. cleft palate

- BOJIYBS MIACTh, pacllerieHne Heda

3. an abnormality

- aHOMaJIvsi, HCHOPMAJIbHOCTb,
HENPABWIbHOCTb, MATOJIOTHS,

aHOPMAaJIbHOCTh

4. execution [eksr kju:fn]

- UCIIOJTHCHHUC, BBIIIOJIHCHUC

5. distortion - HCKpUBIIeHHUE, nedopmarius

6. to drop - OTYCKaTh, BBINIAATh

7. prevalent - pacnpoCTPAHECHHBIH, IIIUPOKO
pacnpOCTpaHEHHBIN

8.to fit into - IOIXOINUTH, BIINCHLIBATHCS B

9. to attribute to

- IPUIIUCBIBATDh

10. controversy [ 'kontravs:si| - pa3HorJIacue, IPOTUBOPEUUE
11. to diminish - YMEHbBIIIATh

12. to expend - TPaTHUTh

13. to persist - IPOJIOJIKATh

14. brain damage - IOBPEXKJICHUE TOJIOBHOTO MO3Ta

15. absent larynx - OTCYTCTBHE FOPTaHU

16.agap - IeJTb, Pa3pPhIB

17. cleft - pacIienuHa, mejb

18. to extend - MPOXOIUTH

19. unilateral cleft palate -- OJIHOCTOPOHHSIS pacIie/inHa Heba

20.

bilateral cleft palate

- IByCTOPOHHSIS paciieinHa Heba
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21. intricate - 3aIyTaHHBIH, 3aMBICTIOBATHIN
22. meshing - CLICIJICHUE

23. closure - 3aKPBITHE

24. fitting-together - COCIMHECHHE

25. dental occlusion - OKKJIFO3Us 3yOOB

26. biting height - BBICOTA yKycCa

27. an alignment - BRIDAaBHUBAHUE

28. acurve - n3rud

29.to overlap - HaKJaJbIBaThCS, COBIIAATh
30. exaggerated - IPEYBEJINYECHHBIN, YpE3MEPHBIN
31. overbite - BEpXHUI MPUKYC

32. underbite - HIDKHUH TIPUKYC

33. jaw misalignment - CMCIIICHHE YCTIOCTH

34. potent - CWUIbHOAEHCTBYIOIIUI

35. to linger - 3aJIePIKUBATHCS

36. cavity - TIOJIOCTh

37.a malocclusion - HENIPABUJILHBIN TIPUKYC

38. to extend beyond - BBIXOJIUTH 32 TIPEICIIbI

Il. Translate the following derivatives.

Abnormal — abnormality, to execute — execution, to distort — distortion, to
expend — expenditure, to improve — improvement, probable — probably —
probability, to examine — examination, distinct — distinction, to align —
alignment, to exaggerate — exaggeration, to mature — maturation, to reinforce —
reinforcement.

I11. Read the international words and guess their meanings:

psychological, structural, neurological, combination, proportion, physical,
nerve, manner, nature, to illustrate, unsystematic, to imitate.
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IV. Match each word in A with its synonym in B.
A) Label, to alter, to linger, malformation, prevalent, to persist, to extend,
probability, significant, to involve, procedure, to obtain, execution;
B) To elongate, to include, process, to receive, name, fulfillment, dominant,
considerable, to continue, possibility, defect, to change, to stay.

V. Find the Russian equivalents in the right column for the English
words and word combinations in the left column.

1. dropping of consonants a. YMEHBIIICHHOE Pa3jciieHNe
HOCOBBIX ITOJIOCTEH

2. to encounter disorders b. pacxomoBaTh JOPOrOCTOSAIIHE
pecypcebl

3. tofit into the functional type | c. pacmosioxenue OTaeIbHBIX 3y00B

to expend precious resources | d. HECOOCHOCTh YETFOCTHBIX
CTPYKTYp

5. to persist beyond these ages |e. CTOJKHYTBCS C PacCTPOHMCTBAMHU

6. areduced division of the f. monxoauth k pyHKIMOHATTELHOMY
nasal cavities TUITY

7. instructional purposes g. BBIXOJIUTh HEMHOTO 32 TIPEICIIbI
8. amisalignment of the jaw h. BeINaIcHUE COTJIACHBIX
structures

9. the positioning of individual 1. yaeOHBIC 1en
teeth

10. to extend slightly beyond J. TPOJIOJIKATHCS TOJBIIIE ITOTO

BO3pacTa
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VI. Before doing the exercise study the table with comparative and
superlative forms of adjectives and adverbs. Translate the sentences from
English into Russian paying attention to comparative constructions.

One-syllable and some old older the oldest
two-syllable adjectives clever cleverer the cleverest
and adverbs fast faster the fastest
Adjectives and adverbs important more important the most important
with three or more
syllables slowly more slowly the most slowly
Irregular adjectives and good better the best
adverbs bad worse the worst
well better the best
badly worse the worst
far farther/further the
farthest/furthest

These methods are more up-to-date than those.

Who is the most interesting person in your class?

This model is as reliable as the one offered by our competitors.
She is the most intelligent person | know.

| paid for the book half as much as for the dictionary.

He is twice as old.

He is as young as my brother.

| have to start work earlier than you do.

Which language is the most difficult: English or Chinese?

The longer | work with him the more | like him.

VII. Translate the sentences from Russian into English using
comparative constructions.

1. bawxkaimuii Mara3ud HaxXOJMUTCS B IBYX MUJISX OTCIOJIA.

2. Yewm OoJIbIII€ THI YUHUIITh AHTJIMUCKUN, TEM JIYUIII€ Thl €r0 3HACIIIH

3. B Kwurae xuBet 6oxabiie mrojeii, ueM B CoequHeHHbIX [1ITaTax.
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OH caMpblii JICHUBBIM CTYACHT B HAILLIEW TPYIIIIE.
boblre Bcero eMy HpaBUTC IUIABAHUE.

CerojHs noroja Jiydiie, 4em Buepa.

N o o &

B sToM romy s BO3BpamiarCch JOMOM HE TaK MO3/IHO, KAK B MPOILIOM
romay.
8. Buepa moroza Obliia He Takas Xopolas, Kak CeTOIHs.

9. Yewm Ooubliie s CIIyIIAIO 3Ty MY3BIKY, TEM OOJIbIIIE OHA MHE HPABUTCHI.

Text A

DEFINITION AND CAUSES OF ARTICULATION DISORDERS

Articulation disorders represent the largest category of all speech
problems. The label functional articulation disorders refers to articulation
problems that are not due to structural physiological defects such as cleft
palate or neurological problems, but are likely a result of environmental or
psychological influences. An articulation disorder is an abnormality in the
speech-sound production process resulting in inaccurate or otherwise
inappropriate execution of the speaking act. This group includes omissions,
substitutions, additions, or distortions of certain sounds. Omissions most
often involve the dropping of consonants from the ends of words (such as
los for lost). Substitutions frequently include saying a w for r (as in wight
for right). Misarticulations come in many forms and combinations.

Articulation disorders are a prevalent type of speech disorder.
Acrticulation problems represent about 80 percent of the speech disorders
encountered by professionals. Although most of these difficulties are
functional articulation disorders, a certain number of articulation
disorders do not fit into the functional type and may be attributed to
physiological abnormality.
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There is some controversy about the treatment of articulation
disorders, due in part to the large number that are functional in nature.
Acrticulation problems diminish and may even cease to exist as the child
matures. In other words, if a  significant proportion of articulation
disorders are likely to correct themselves as the child continues to
develop, why expend precious resources to treat them now?. In general,
improvement of articulation performance continues until a child is about
nine or ten years of age. If articulation problems persist beyond these
ages, they are unlikely to improve unless intense intervention occurs.
Furthermore, the longer such difficulties are allowed to continue' the
more difficult treatment becomes, and the probability of success is
reduced in this case.

What causes articulation disorders? Some are caused by physical
malformations, such as mouth, jaw, or teeth structure that are abnormal. In
other cases, articulation disorders are the result of nerve injury or brain
damage. Functional articulation disorders are often seen as caused by
defective learning of the speaking act in one form or another. defective
learning of the speaking act is examined in two general categories: those
due to physical oral malformations and those that are clearly functional
because there is no physical deformity. These distinctions remain useful
for instructional purposes, since it is the unusual individual who
overcomes a physical abnormality and articulates satisfactorily.

Physical abnormalities of the oral cavity and other types of
physical defects can affect articulation performances, for example an
abnormal or absent larynx. Malformed oral structures alter the manner
in which coordinated movements must take place and normal or accurate
production of sounds is extremely difficult, if not impossible.

One oral malformation is clefts of the lip or palate or both. The cleft
palate is a gap in the soft palate and roof of the mouth, sometimes
extending through the upper lip. The roof of the mouth serves an
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important function in accurate sound production. There is a reduced
division of the nasal and mouth cavities with a cleft palate, which
influences the movement of air so important to articulation performance.
Figure 8-2 shows a normal palate in configuration (A) and unilateral
and bilateral cleft palates in (B) and (C).

)

Unilateral cleft palate Bilateral cleft palate

Dental structure also plays a significant role in articulation-
performance. Because the tongue and lips work together with the teeth in
an intricate manner to form many sounds, dental abnormalities may
result in serious articulation disorders. Some dental malformations are
side effects of cleft palates, as portrayed in (B) and (c) of Figure 8-2.
The natural meshing of the teeth in the upper and lower jaws is important
to speech production. The general term used for referring to the closure
and fitting-together of dental structures is occlusion or dental occlusion.
When the fit is abnormal, the condition is known as a malocclusion.
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Occlusion involves several factors, including the biting height of the
teeth when the jaws are closed, the alignment of teeth in the upper
and lower jaws, the nature of curves in upper and lower jaws, and the
positioning of individual teeth.

Normal dental occlusion

Qverbite malocclusion Underbite malocclusion

Normal and Abnormal Dental Occlusions

A normal adult occlusion is portrayed in (A) of Figure 8-3. The
teeth of the upper jaw normally extend slightly beyond those of the lower
jaw, and the bite overlap of those on the bottom is about one-third for
the front teeth (incisors) when closed.

Although abnormalities take many forms, we discuss only two here.
'‘When the overbite of the top teeth is unusually large, the normal
difference between the lower and upper dental structure is exaggerated.
Such conditions may be due to the positioning of the upper and lower jaws.
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(B) of Figure 8-3 illustrates a malocclusion of the type where there is a
misalignment of the jaw structures. In other cases, nearly the opposite
situation occurs. This is illustrated in (C) of figure 8-3 and once again a jaw
misalignment. Both exaggerated overbites and underbites may also be the
result of abnormal teeth positioning or angles as well as jaw misalignment.
All of these may result in articulation difficulties.

Functional articulation disorders have many specific causes. It is
common for adults to view the normal inaccuracies of speech young
children as cute oramusing. Such "baby talk™ may be reinforced when
asking the young child to say a particular word in the presence of
grandparents or other guests. Such potent rewards can result in
misarticulations that linger long beyond the time when normal
maturation would diminish or eliminate them. Related defective learning
may come from modeling. Parent (or other adult) modeling can result in
articulation disorders when they imitate the baby talk of young children. In
certain cases, parental reinforcement for accurate articulation may simply be
unsystematic.

VIII. Read the text and number the following topics in the order in which
they appear in it.

a. The result of abnormal teeth positioning as well as jaw misalignment

b. The role of dental structure in articulation performance

c. Types of physical abnormalities

d. Two general types of articulation performance deficit

e. The period of improvement of articulation performance

f. The example of reasons leading to functional articulation disorders

g. The degree of spread of articulation disorders among speech disorders

h. Definition of articulation disorders
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IX. Find words in the text that mean the following:

a)  afact or measurement which is not completely correct or exact;
b) anarrangement in which the parts of a structure do

not fit together correctly;

c) adisagreement, that involves different ideas or opinions about
something;

d) ahole, or an empty space between two surfaces;

e) having a lot of small parts or pieces arranged in a complicated way;
f)  the use of one person or thing instead of another;

g) the act of making something stronger;

h)  achange to the original or natural shape of something.

X. Choose the correct answers.

1. Misarticulations linger long beyond the time .....

a) “baby talk" is not reinforced by parents.

b) when normal maturation would eliminate them.

c) when parental reinforcement for accurate articulation is not
systematic.

2. Exaggerated overbites and underbites may be the result.....

a) of extending of the teeth of the upper jaw slightly beyond those of the
lower jaw.

b) of viewing the normal inaccuracies of speech young children as cute.
c) of abnormal teeth positioning.

3. The roof of the mouth serves .....

a) an important function in accurate sound production.

b) an important function in teeth positioning and in jaw misalignment.
c) an important function in the fitting-together of dental structures.
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https://dictionary.cambridge.org/dictionary/english/piece
https://dictionary.cambridge.org/dictionary/english/arrange
https://dictionary.cambridge.org/dictionary/english/complicated
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https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/instead
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/act
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/strong
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4. The division into physical oral malformations and functional one.....
a) leads to defective learning of the speaking act.

b) causes the reduction of success in the treatment of articulation problems.
c) is useful for instructional purposes.

5. Articulation problems diminish and may cease to exist .....

a) as precious resources are expended.

b) as the child matures.

c¢) when a child is beyond ten years of age.

XI1. Answer the following questions using the information of text.

1. What influences the appearance of functional articulation disorders?
. How can you define the articulation disorder?

. What does inappropriate execution of the speaking act include?
What place does articulation disorders occupy in speech disorders?
Why is there some controversy about the treatment of articulation
disorders?

NN

6. Till what time does improvement of children’s articulation performance
continue?
7. When is probability of success in treatment of articulation problems
reduced?
8. What physical malformations cause articulation disorders?
9. What are functional articulation disorders caused by?
10. What do malformed oral structures alter?
11. What is the cleft palate?
12. In what way do cleft palates or lips influence sound producing?
13.  Why does dental structure also play a significant role in articulation-
performance?
14.  What factors does occlusion involve?
15.  What term is used for referring to the closure and fitting-together
of dental structures?
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16. What is the reason of exaggerated overbites and underbites?
17.  What two ways may functional articulation disorders be caused by?

XII. Write a short summary of the text. Use the following questions to

guide you.

- How can articulation disorder be identified?

- During what period can a significant proportion of articulation disorders
correct themselves?

- What distinctions are there in the causes of articulation disorders?

- What are 2 groups of physical abnormalities in articulation disorders?

- What are reasons of functional articulation disorders?

Text B

1. Study the following words before reading the text.
Teflon implants — ted10HOBBIC UMIUTAHTHI
stitching - ciumBanue
fleshy tissue — msicucras TKaHb
prosthetic appliances - npore3sl

1

2

3

4

5.  afissure - TpemuHa
6 extraction - skcrpakius

7 a brace - Opeker

8 a denture - mpote3

9 assumption - mpeanonoxKeHue

10. reinforcement contingencies -nmoakpernieHme

11. inappropriate - HeaeKBATHBIN
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2. Read the following text and try to understand its contents as much as
possible. Try to answer the following questions.

What surgery techniques are used for treatment of physical abnormalities?
What prosthetic appliances may be used for treatment physical
abnormalities?

Is speech therapy to learn proper speech performance necessary after the
time of surgery and orthodontic treatment

TREATMENT OF ARTICULATION DISORDERS

Treatment of articulation disorders takes many forms. Clearly the
treatment for disorders due to physical abnormalities is different from
the treatment for disorders that are functional. However, in many cases
treatment may include a combination of procedures.

In recent years considerable progress hasbeen made in the surgical
repair of cleft palates. Such techniques may involve several different
procedures because of the dramatic nature of the structuraldefect. Some
procedures include Teflon implants in the hard portion of the palate,
as well as stretching and stitching together the fleshy tissue. Surgery is
often necessary for the upper lip and nose structures too, and corrective
dental work may be undertaken as well. It may also be necessary to train
or retrain articulation in the individual, depending on the patient's age
at the time of surgery. A child's continued development may result in
later problems; for example, the physical growth of the jaw or mouth
may create difficulties for someone who underwent surgery at a very
young age.

Treatment for cleft-palate cases has also involved the use of
prosthetic appliances; for example, a device that basically serves as
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the upper palate or at least covers the fissures. Such an appliance may
be attached to the teeth to hold it in position and can be visualized in
terms of the palate portion of artificial dentures.

Dental malformations are also often treated by means of procedures
aimed at correcting the physical defect. Surgery may be undertaken to alter
jaw structure and alignment. In some cases, orthodontic treatment may
involve the repositioning of teeth through extractions and pressure
applied using braces. Prosthetic appliances such as full or partial artificial
dentures may also be used. As in other types of problems, the
articulation patient who has orthodontic treatment often requires speech
therapy to learn proper speech performance.

Treatment of people who have functional articulation disorders
typically focuses on relearning the speaking act. Specific causation of the
defective learning is difficult to identify precisely, but the basic
assumption in such cases is that there was an inappropriate configuration
of stimulus and reinforcement contingencies in the environment during
speech development (e.g., inappropriate modeling by parents). Treatment
attempts to rearrange those contingencies so that accurate articulation can
be learned. Several behavior modification procedures have been employed
successfully in treating functional articulation disorders. In all cases,
treatment techniques are complex to implement because interventions
must teach proper articulation plus the generalization of that learning to
a variety of settings - beyond the treatment setting to the home and other
places.
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3. Say whether each of the following statements is true or false. Correct
false statements to make them true.

1. The cause of defective learning of the speaking act is very easy to
determine.

2. To learn proper speech performance patient who has orthodontic
treatment requires speech therapy.

3. Using braces allows to make the reposition of teeth.

4. Someone who had surgery at a very young age will never have articulation
problems in future.

4. Discuss in pairs why it is very important to support relationships with
parents in treating functional articulation disorders.

5. Use the resources of Internet to gather information about contemporary

treatment techniques of functional articulation disorders and then write a
paragraph describing them.
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Unit XI

DEFINITION OF VOICE DISORDERS

Grammar: First and Second Conditionals

Read words and word combinations and try to memorize them.

1. pitch - BBICOTA

2. habitually [ha’brffuali] - PUBBIYHO, OOBIYHO

3. to divert - OTBJICKATh

4. noticeable - 3aMETHBIN

5. lack - OTCYTCTBHUE, HEXBAaTKa

6. subjective judgment - CyOBEKTHBHOE CYKJICHUE
7. acceptable range - IOIMTYCTUMBIH THAna30H
8. tolerance ranges - INAMAa30H J0MYCKOB

9. overlooked - YITYIICHHBINA

10. hoarseness [ ho:snis] - XpHUIoTa

11. hyponasality - TUTIOHACAJTbHOCTh

12. denasality - ICHACAJIbHOCTh

13. stuffy nose - 3aJI0’KCHHBIN HOC

14. a twang - THYCaBOCTh

15. husky - XPUILTBIA, CUTUTBIN

16. yelling - BOTISIIIIHMA

17. breathiness - OJIBIIIKA

18. volume - 00beM, TPOMKOCTH

19. pitch abnormalities - OTKJIOHCHUS BBICOTHI TOHA
20. latitude - IAPOTA CYKACHUH, B3TTISAI0B
21. to exhibit [1g’ zibit] - IPOSIBIISITH

22. to interfere with - MEIIATh, BMEIINBATHCS
23. to outline - U3JI0KUTh, 00pHCOBATH
24. vocal cords - TOJIOCOBBIC CBSI3KH

25. voice normalcy -HOPMaJILHOCTH T0OJI0Ca
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Il. Form nouns and adjectives from the given verbs and translate them.
verbs nouns adjectives

. to involve

. to notice
. to relate

1
2
3
4. to divert
5. to accept
6
7
8
9

. to communicate

. to train

. to vary

. to consider
10. to deviate
11. to outline
12. todiscus

1. Translate into Russian the following word combinations.

To differ significantly, due to several factors, to divert a listener's
attention, family environments, acceptable tolerance ranges, an overlooked
area, an unusual nasality, a continual cold, to cause a twang, like a
whisper, vocal cords, to provide considerable latitude, to exhibit deviation.

V. We use the first conditional when the expected outcome of a situation
is very likely, and the second conditional when the outcome is less certain
or more imaginary.

Example:

If you order now, we will give you a discount.

If the government found some extra money, we would be prepared to
create a subsidiary in your country.

Choose the correct verbs from the brackets to complete these sentences.
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. If you (are/will be) more attentive, you (will notice/notice) abnormalities
in your child’s voice.
. If you (were/would be) more attentive, you (would notice/notice)
abnormalities in your child’s voice.
. If voice disorders (receive/will receive) more attention from
professionals, more effective training programs (will be developed/are
developed).
. If voice disorders (received/would receive) more attention from
professionals, more effective training programs (would be developed/are
developed).
. If you (try/would try) once more you (would succeed/will succeed) in
learning this procedure.
. If you (tried/were trying) once more you (would succeed/will succeed)
in learning this procedure.
. If he (does/did) his best, he (will graduate/graduated) with honors.
. If he (did/will do) his best, he (would graduate/graduated) with honors.
. (Would/does) it help you if we (sent/send) the regulations in time?

If you (are not giving/don’t give) us a new opportunity, we (will
have/had) to modify the procedure for treating this functional
articulation disorder.

11. If you (will join/joined) an association of professionals in speech

pathology, it (would influence/will influence) your further career.

DEFINITION OF VOICE DISORDERS

Voice disorders involve unusual or abnormal acoustical qualities in the

sounds made when a person speaks. All voices differ significantly in pitch,
loudness, and other qualities from others of the same sex, cultural group, and
age. All people have varying acoustical qualities in their voices. However,
voice disorders involve characteristics that are habitually and sufficiently
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different that they are noticeable and may divert a listener's attention
from the content of a message.

Voice disorders have received relatively little attention compared to
other speech problems. This lack of attention is due to several factors.
First, voice normalcy represents a great deal of subjective judgment.
And what is normal varies considerably according to the circumstances
(e.g., football games, barroom conversation, or seminar discussion) and
geographical location (such as western' rural, New England, or Deep
South), as well as family environments, personality, and physical structure
of the speech mechanism. Another factor contributing to the lack of
attention to voice disorders is related to the acceptable ranges of
normal voice. Most individuals have voices within our acceptable
tolerance ranges. Finally, voice disorders have received relatively little
attention from professionals in speech pathology. As one of the
professionals noted, "I believe that voice problems constitute the most
overlooked area in the diagnosis of communication disorders and that
most training programs for speech
pathologists are weaker in the area of voice than any other aspect of the
field".

Children with voice disorders often speak with an unusual nasality,
hoarseness, or breathiness. Nasality either involves too little resonance
from the nasal passages (hyponasality or denasality), which sounds like
the child has a continual cold or stuffy nose, or too many sounds coming
through the nose (hyponasality), which causes a twang in the speech.
People with voice disorders of hoarseness have a constant husky sound
to their speech, as though they had strained their voices by yelling.
Breathiness in a voice disorder tends to have a very low volume,
somewhat like a whisper, and sounds like the person is not sending
enough air though vocal cords. Other voice disorders include overly loud or
soft speaking and pitch abnormalities such as monotone speech.
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The nature of voice disorders varies greatly. The description above
provides considerable latitude, but it also outlined the general parameters
of voice disorders often discussed in the literature: pitch, loudness, and
quality. An individual with a voice disorder may exhibit deviation in one or
a combination of these factors, significantly interfering with
communication. Interference occurs when the abnormal voice results in
listener attention being focused on the sound rather than on the message

being conveyed.

V. Match up the words on the left with the definitions on the right.

1. to a. speaking very quietly, using a way
interfere of the breath but not the voice, so that only
with the person close to you can hear you
2. to outline b. to fail to notice or consider something or someone
3. awhisper c. to spoil a situation or a process, or to prevent
its progress
4. deviation d. to describe only the
most important ideas or facts about something
5. to e. the quality of a person's voice when
overlook it sounds rough, often because of a sore throat or
a cold
6. judgment f. freedom to behave, act, or think in the way
you want to
7. noticeable | g.to shout something or make a loud noise, usually
when you are angry, in pain, or excited
8. hoarseness| h.easy to see or recognize
9. latitude I. a decision or opinion about someone or something
that you form after thinking carefully
10. yelling J. adifference from what is usual or expected
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https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/speaking
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/quietly
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/breath
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/voice
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/person
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/close
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/hear
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/fail
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/notice
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https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/describe
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/important
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/idea
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/fact
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VI. According to the text are the following sentences TRUE or FALSE?
If they are false, say why.

1. Voice disorders have received more attention comparison with other
speech problems.
2. An individual with a voice disorder usually exhibits deviation only in one
of the parameters.
3. Monotonous speech is one of the manifestations of pitch abnormalities.
4. When too many sounds come through the nose it causes a twang in the
speech.
5. Voice problems constitute the most studied area in the diagnosis of
communication disorders.
6. Voice disorders usually do not divert a listener's attention from the
content of a message.
7. All people have the same acoustical qualities in their voices.
8. One of the factors why voice disorders have received little attention
is that voice normalcy is subjectively judged.
9. Nasality sounds as if a child has a constant runny nose.

10. Intervention is necessary when the abnormal voice results in listener
attention being focused on the message being conveyed rather than on the
sound.

VII. Answer the following questions using the information of text.

1. What are the qualities of all voices?

2. What do voice disorders lead to?

3. What is the first reason why voice disorders have received relatively little
attention?

4. \What is another factor contributing to the lack of attention to voice
disorders?
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5. What is the third factor?

6. Can you give short characteristics of nasality, hoarseness, breathiness?

7. May an individual with a voice disorder exhibit deviation in one or a
combination of factors mentioned above?

VIII1. Speak on the following:

a) What acoustical qualities do all people possess?

b) What factors influence the fact that voice disorders have received little
attention?

c) What types of voice disorders are there?
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CAUSES AND TREATMENT OF VOICE DISORDERS

Grammar: Modals

I. Read words and word combinations and try to memorize them.

1. surrounding

- OKPY Karoluu

2. to restrict

-OI'paHUYINBATH

3. monopitched voice

- MOHO()OHUYECKH roJI0C

4. pitch break

- JIOMKa rojioca

5. adolescence [adou'lesns]

- HOAPOCTKOBBIN BO3PACT

6. laryngeal trauma [laeri’ dzral
"tro:mo

- TpaBMa rOpTaHu

7. authority [o:'Ovrrti]

-Ha49aJIbCTBO, HAYaJIbHUK

8. hormone imbalance (ho:moon
1m belons]

- TOPMOHAJIBHBIN AucOanaHc

9. perception

- BOCIIPHSITHE

10. to monitor

- KOHTPOJIUPOBATh, YIIPABJIAThH

11. pulmonary disease [ palmonart
dr'zi:z]

- JIETOYHOE 3a00JIeBaHNE

12. deviance ['di:vions] - OTKJIOHEHHE OT HOPMBI

13. to dull - IPUTYILIATH

14. improper - HEMPABUJIbHBIN, HETTOIXOSAIINN

15. hillbilly dialect - IEPEBCHCKUH JTHATICKT

16. hay fever [her 'fi:va] - CeHHasl INXOpaJiKa

17. to congest - CKaIlJIUBaThCS, MEPETPyKaThCS

18. to affect - BO3JICHCTBOBATH, IIOCTPAIATh

19. counseling - KOHCYJIbTUPOBAHHUE,
pEKOMEHIAIIHSI

20. long-standing - ITTUTEIIbHBIN

21. ingrained - YKOPEHEIIbIH, 3aCTapebIi

22. nasality - Ha3aJIbHOCTh, THYCABOCTb,

HOCOBOU XapakTep 3ByKa
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II. Make nouns by adding the suffix “-ness” and translate them.
Loud, soft, restrictive, excessive, intensive, hoarse, perfect, extreme,
severe, affective.

I11. Read the international words and guess their meanings:

laryngeal trauma, hormone imbalance, dialect, subjective, monotonal, to
associate, organic, intensity, paralysis, hypernasality, physical structure,
situation, modification.

IV. Translate into Russian the following words and word combinations.
To experience pitch breaks; a subjective determination; far beyond
adolescence; certain circumstances; the image of power; an extreme
form; through perceptions; like those mentioned; reduced acoustic
resonance; to learn through imitation; excessively loud speech, behavior
modification procedure; affected individual's learning; ingrained behavior.

V. Match words and word combinations in A with their synonyms in B.
A. determination, to surround, a great deal, to progress, to associate with, to
attempt, certain, excessively, circumstance, counseling, to occur, to result
in, to suggest.

B. Specific, extremely, situation, to mean, to happen, to cause,
recommendation, to try, to develop, to relate to something, much, definition,
encircle.

VI. Translate the following sentences and explain the meaning of modals.

1. The required information could be obtained if you have access to
Internet.
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2. 1don’t doubt you must have received an accurate picture of the reasons
of his voice disorders.

3. Speech therapist must have been retraining the person's speaking for at
least a month.
It could have been a coincidence but it was unlikely.

5. We will have to select some other treatment method of paralysis of
vocal cords.

6. Without doubt you could have found some information about this kind
of voice abnormality in the Internet.

7. High-pitched voices must have been learned from certain circumstances.

8. According to the medical insurance he was to be treated free of charge.

9. Low-pitched voices may be learned through imitation.

10. You needn’t phone him, he is already here.

11.  You needn’t have examined them, the results of their analyses have

already been transferred to us.

VII. Different types of voice disorders are referred to in the following text.
Look through the text and say which they are.

CAUSES AND TREATMENT OF VOICE DISORDERS

The acoustic characteristics of voice quality include such factors as
degree of nasality, “breathy” speech, and a hoarse-sounding speech. As with
the other parameters of voice, loudness is a subjective determination. The
normal voice is not habitually characterized by excessive loudness or
unusual softness. Loudness depends a great deal on circumstances
surrounding the communication.
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Pitch disorders may take several forms. The voice may have an
abnormally high or low pitch, it may be characterized by pitch breaks or
restricted pitch range, or it may be monotonal or monopitched. Many of
us experienced pitch breaks as we progressed through adolescence.
Although these are more commonly associated with young males, they also
occur in females. Such pitch breaks are a normal part of development, but if
they persist far beyond adolescence they may signal laryngeal difficulties.
Abnormally high- or low-pitched voices may be due to a variety of
problems. They may be learned through imitation, as when a young boy
attempts to sound like his older brother or father. They may also be
learned from certain circumstances that the individual is in, such as
when those placed in positions of authority believe alower voice pitch
IS necessary to suggest the image of power. Organic conditions, such as
a hormone imbalance, may also result in abnormally high- or low-
pitched voices.

Voice disorders involving loudness may likewise have causes.
Excessively loud or soft voices may be learned either through imitation or
through perceptions of the environment, much like those mentioned for
pitch disorders. An example of this is mimicking the soft speaking of a
female movie star. Other cases of abnormal vocal intensity occur because
an individual has not learned to monitor loudness. Beyond learning
difficulties, however, some intensity voice disorders occur because of
organic problems. For example, abnormally low vocal intensity may result
from such problems as paralysis of vocal cords, laryngeal trauma
(including larynx surgery for cancer and damage to the larynx through
accident or disease), and pulmonary diseases (like asthma or
emphysema). Excessively loud speech may occur as a result of such
organic problems as hearing impairments and brain damage.
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Voice disorders having to do with quality-of-speech problems
include such production deviances as those of abnormal nasality as well
as the hoarse and breathy speech noted earlier. Abnormal nasality may
take the form of a voice that sounds overly nasal (hypernasality) or a
voice with reduced acoustic sound (denasality or hyponasality) that dulls
the resonance of consonants. Hypernasality occurs "primarily because
the back door of the nose fails to close sufficiently”. Such conditions
can be due to improper tissue movement in the speech mechanism, or
they may result from such organic defects as an imperfectly repaired cleft
palate. Excessive hypernasality may also be acquired through learning, as
in the case of country music or speech that represents an extreme form
of the hillbilly dialect. Denasality is a type of voice quality that we all
experience when we have a severe head cold or hay fever. The sounds
produced are congested and or dulled, with reduced acoustic resonance.
In some cases, however, denasality in voice production is the result of
learning or abnormal physical structures rather than these more common
problems.

Approaches to voice disorder treatment depend on causation. In
some cases, when abnormal tissue and/or dental structures result in
unusual voice production, surgical intervention may be necessary. In
other situations, treatment may involve direct instruction to help the
affected individual's learning or relearning of acceptable voice
production. Such interventions often include counseling regarding the
effects of unusual voice sounds on others and behavior modification
procedures aimed at retraining the person's speaking. These efforts are
more difficult if the behavior has been long-standing and is well
ingrained as a learned habit.
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VIII. Match up the words on the left with the definitions on the right.

1. excessive a. to watch something carefully and
record your results

2. long-standing b. controlled or limited

3.an approach c. more than is necessary or wanted

4.to monitor d. the official power to make decisions or
to control other people

5. counseling e. used to describe a person or behavior that is
not usual

6. restricted f. what you think or believe about someone or
something

7. improper g. having existed for a long time

8. perception h. a way of doing something

9. deviance I. the job or process of listening to someone and

giving them advice about their problems

10. authority J. not correct, suitable, honest, or acceptable

IX. Use these words or phrases from the text to answer questions below.

circumstance pitch breaks hormone imbalance
anomaly approaches improper

Which word or phrase:

1. means the situation around communication influencing excessive
loudness or unusual softness ? ------------

2. refers to voice disorder associated with young males progressing through
adolescence? -----------
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3. means organic condition that may result in abnormally high- or low-
pitched voices? -----------

4. refers to deviances of a voice that sounds overly nasal or a voice with
reduced acoustic sound ? -----------

5. means combination of methods used for voice disorder treatment ? ----

6. refers incorrect tissue movement in the speech mechanism leading to
hyponasality? ----------

X. Complete the following sentences to summarize the text.

1. Voice includes the following parameters ......... :

2. Voice is not characterized by soundness because soundness largely
dependson........ :

3. Pitch disorders may be characterize by ......... :

4. If pitch breaks continue far beyond adolescence they may ......... :

5. Organic conditions may also resultin ........ .

6. Loud or soft voices may be learned either through ........ :

7. Abnormally low vocal intensity may result from the following three
problems ........ :

8. Hypernasality occurs "primarily because ......... :

9. We all experience denasality when we have ....... :

10. Voice disorder treatment may include surgical intervention or it involves
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XI. Translate the following scheme from Russian into English. If you

can, add some more symptoms.

CuMIITOMBI HAPYHIEHHUI I0JI0CA

Knunuueckasa kapmuna gyHKyuoHanbHulx paccmpoicma:

* OTCYTCTBYET BO3MOKHOCTh TPOU3BOJIBHOI'O PETYJIMPOBAHUS 3ByYaHUsI
rojioca;

* OXpUILIOCTh U OCUILIIOCTH;

* [IpepbiBaHue (OCEUKH)

* belcTpast yTOMJISIEMOCTb I'0JI0Ca;

* OIHOMOMEHTHas MoTepsl rojoca.

XI1. Answer the following questions using the information of text.

A o

~

10.

11.

What acoustic characteristics does voice quality include?

Why is loudness not included in acoustic characteristics?

What forms may pitch disorders take?

What may pitch breaks signal if they persist far beyond adolescence?
What are the reasons of high- or low-pitched voices?

What two groups may voice disorders involving loudness be divided
into?

What forms may abnormal nasality take?

When do we all experience denasality?

What organic defects may lead to hyponasality?

What do approaches to voice disorder treatment depend on
causation?

What may voice disorder treatment involve?
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XI11. Speak on the following:

1. Acoustic characteristics of voice quality
Different forms of pitch disorders

The causes of intensity voice disorders
The types and causes of abnormal nasality

ok N

The types of voice disorder treatment depending on causation

XIV. Presentation. Studying different sources concerning speech disorder
prevalence make up the table while answering the following questions and
then make a presentation.

1.  What is percentage of population affected by speech disorders?

2. Do these figures deviate greatly from other estimates over the years?
3.  Does the frequency with which speech problems occur diminish in
the population as age increases?

4.  How are speech disorders identified (estimated) for the children in
kindergarten at the age of four?

5. How does prevalence figures cited for speech disorders decline for
children from the age of five to the age of eight?

6. Does the figure cited for speech disorders in the previous question
remain somewhat constant after age of eight unless treatment intervenes?
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Unit X111
DEFINITION AND CLASSIFICATION OF LANGUAGE
DISORDERS

Grammar: Indirect questions and Statements

I. Read words and word combinations and try to memorize them.

1 to exhibit - IPOSIBJISITH, TTOKA3bIBATh

2. perplexing - 03aJ]aYMBAIOTITH

3. precisely - TOYHO

4. to arise - TIOSIBIISITHCS, BO3HUKATH

5. rate - TEMII

6. sequence - IOCJIEOBATEILHOCTD

7. intact - HETPOHYTHIN, HENIOBPEKICHHBIN
8. suspect - I0J103pEBaTh

9. essentially - B OCHOBHOM

10. in terms of - C TOYKH 3PCHHUS

11.to notice - 3aMeuaTh

12. comprehend - IOHUMATh

13. core of words - SIIPO CJIOB

14. immature - HE3pEJIbIN, HEAOPa3BUBIIHUNACS
15. torely on - IoJIaraThCs Ha

16. sets of behaviors - COBOKYITHOCTb JIMHHI ITOBEICHUS

Il. Translate the following groups of words of the same root. Use a
dictionary if it is necessary:

To rely — reliability — reliable; to exhibit - exhibition; to disrupt — disruption
- disrupter; precise — precision - precisely ; reception - receptive; acquire —
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acquisition - acquired; to identify — identification — identified; to
comprehend — comprehension — comprehensible; to perplex — perplexing —
perplexity.

I11. Translate the sentences paying attention to different meanings of the
word “treatment”.

The best treatment for a cold is to rest and drink lots of fluids.
We want to ensure equal treatment for everyone.

The law requires humane treatment of prisoners.

This treatment repaired my health

You'll receive the best medical treatment.

There have been great advances in the treatment of cancer.

No one can expect to receive special treatment.

The treatment of this term was wrong.

Persons who considered themselves unlawfully treated could appeal
to the Australian Federal Police.

10. If you have been poorly treated in this shop you will never come
back here.

© o N o Ok 0w

IV. We often use indirect questions and statements to sound more polite.
Indirect questions have the same order as direct statements. The following
expressions are used to introduce indirect questions and statements: |
wonder/l _can’t remember/l have no _idea/I’d like to know. For yes/no
questions we use if or whether.

In which of these questions is the word order correct? Rewrite the
incorrect ones.

1. Could you tell me what your intentions are?
2. I’d like to know what would your colleagues say about me?
3. Could you tell me how have | changed in the last five years?
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4. Do you happen to know what salary | will start on?

5. T am not sure where want I to be in five years’ time?

V. Put the words in the right order to form indirect questions or statements.
1. Do know where you the room interview is?

| ask you old are you how could?

| wonder you if could me tell what time is it?

I’d like why to know we you should hire?

Do you mind | ask if your weaknesses are what?

Could you ask why left you your last job?

o ok w

Text A

DEFINITION AND CLASSIFICATION OF LANGUAGE
DISORDERS

Language disorders occur when there is a serious disruption of the
language process. Such malfunctions may occur in one or more of the
components of language. Because language is one of the most complex
sets of behaviors exhibited by humans, language disorders are complex
and present some perplexing assessment problems. Language involves
memory, learning, message reception and processing, and expressive
skills. An individual with alanguage disorder may have deficits in any of
these areas, and it may be difficult to identify precisely the nature of
the problem. In addition, language problems may arise in the form of
language delays or language disorders. The term language delay is used
when the normal rate of developmental progress is interrupted but the
systematic sequence of development remains essentially intact; that is,
when the development follows a normal pattern or course of growth but
Is substantially slower than in most children of the same age. The term
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language disorder is different in that it refers to circumstances when
language acquisition is not systematic and or sequential. We use here
the term language disorder in a general sense and discuss several types.

Classification

There isawide range of terminology used to describe the processes
involved in language as well as disorders in those processes. In many
cases, language disorders have been classified according to their causes,
which may be known or only suspected. In other cases, specific labels
tend to be employed, such as aphasia. One common approach is to view
language disorders in terms of receptive and expressive problems . We
examine both these categories, as well as aphasia, a problem that may
occur in both children and adults.

Receptive Language Disorders. Receptive language disorders result
from difficulties in comprehending what others say. Children with
receptive language problems are often noticed when they fail to follow
directions given by an adult. Often these children appear to be inattentive
or may seem as though they do not hear or listen to directions.
Individuals with receptive language disorders have great difficulty
understanding the messages of others and may process only part (or none)
of what is being said to them. They have a substantial problem in
language processing, which is basically half of language (the other part
being language production). Language processing is essentially listening
and interpreting spoken language.

Expressive Language Disorders. Expressive language disorders are
exhibited when individuals have difficulty in language production or
formulating and using spoken language. Those with expressive language
disorders may have a limited vocabulary and rely on the same core of
words no matter what the situation. Expressive language disorders may
appear as immature speech and often result in personal interaction
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difficulties. People with expressive language disorders also rely on hand
signals and facial expressions to communicate.

VI. Express in one word the meaning of each of the following phrases.
You are given the first letter of each word and the number of letters in it.

1.  Something confusing, often because you do not know how
to solve something (p ......... ).

2. To see something and be aware of it (n....).

3.  The set of things that are happening and the conditions that exist at
a particular time and place (s........ ).

4.  Large in amount (s.......... ).

5 A person or animal that has grown to full size and strength (A....).

6 All the words you know in a particular language (v......... ).

7. Adisease or mental problem (d .....).

8 Not completely developed (i....... ).

9 A series of related events or things that have a particular order

(R ).

10. To decide what the intended meaning of something is (i........ ).

VII. Find in the text words and word combinations which can be replaced
by the items listed below:

puzzling forgetful

To distrust as concerns
receiving unharmed

condition assortment or choice
disregarding education;
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https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/condition
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/exist
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/particular
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/time
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/place
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/person
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/animal
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/grown
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/full
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/size
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/strength
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/know
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/particular
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/language
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/disease
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/mental
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/problem
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/completely
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/developed
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/series
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/related
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/event
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/particular
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%BE-%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9/order
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/decide
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VIII. Put in the missing words using the information of the text. The first
letter of each missing word is given to help you.

1 If individuals e...... difficulty in language production it means they
havee...... language disorders.

2. When people with expressive language disordersc...... they oftenr.....
onf...... expressions.

3. Children with r...... language problems often do not follow directions

given by an a...... :

4. Language processing €....... includes listening and interpreting spoken
language
5. As language disorders are complex, professionals ex....... some p.......

assessment problems.

6. The term language d.....l.; means that the normal rate of
developmental progress is in...... :

7. If language ac...... is not systematic and or sequential the result will

be language d...... :

IX. Answer the following questions using the information of text.
1. How can you define language disorder?

2. Why do language disorders present some perplexing assessment
problems?

3. What does language involve?

4. When is the term language delay used?

5. How have language disorders been classified?

6. May aphasia occur only in children?

7. What are the symptoms of receptive language disorders?

8. What are two parts of language processing?

9. How can you define expressive language disorder?
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10. What are the symptoms of expressive language disorders?
11. How can people with expressive language disorders help themselves
while communicating with other people?

X. Case study. Read the background and do the exercises following it.

My name is Laura. As a Communication specialist in a large district
| am often faced with pupils in the second and third grade who speak
much like children in kindergarten. By this time, their
communication level has begun to seriously interfere with academic
performance as well as peer social interaction. Often I am not
certain exactly what to do. These children could be exhibiting
delayed speech, or they could be suffering from an expressive
language disorder. The assessment techniques | have at my disposal
do not always help a great deal in distinguishing precisely.

Yet my supervisor maintains that we have to provide an accurate
diagnosis in order to serve such youngsters and receive funding.
Frankly there are times when | either flip a coin or check the list to
see which category has a room and make a decision that way. In this
state one category brings more money in the budget than the other,
and our administration likes to have as many students as possible
labeled that way. This does not seem right, but then I'm not sure it
matters anyway.

Laura, Communication specialist
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X1. Match the following words taken from the story to their definitions

1. to maintain a.to recognize the differences between
things

2. to have a room b. contemporary

3. to distinguish c. to be important

4. a peer d. to say that you
are certain something is true

5. to interfere with e. to refer to some category

6. to matter f. study

7.to label g.to influence something

1. education h. to have a place

XII. Answer the following questions and share your answers with a
partner.

1. What is the problem described essentially connected with?

2. What are the ways of solving this problem?

Text B

1. Study the following words before reading the text.

1. strikingly - nopasuTensHo

2. consistent — ycToiUnBBIiA, CTAOWITBHBIHN

3.  agnosia — arHo3us (HapyIIeHHE Pa3IUYHBIX BUIOB BOCIPHSITHS)

4,  paraphrasia - mapada3usi (pacCTpoOHCTBO pedH, 3aKIIOUaoIeecs B
yTpaTe ee CMbIC/Ia U TPaMMaTHYEeCKOr0 CTPOS M IPUMEHEHHH UCKYCCTBEHHO
CO3/IaHHBIX CJIOB)

5.  dysprosody - mgucmpocoams, KOTOpas MOXET MPOSIBIATHCS Kak
CUHJIPOM TICEBJIONHOPOTHOTO aKIICHTa

6.  despite — HecMOTps Ha

7. evidence - noka3arejabCTBO
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8.  suggest - mpeamnomnararh

9.  auditory cortex — cimyxoBasi 30Ha KOPbI TOJIOBHOI'O MO3ra
10. to prompt - moacka3bIBaTh

11. to designate - o6o3HaYaTh

12. intake — npuem, moayucHue

13. verbal output — BepOabHBIN BBIXO/, BEIBOJ

14. attention span — 00beM, KOHIIEHTPAIUS BHUMAHUS

15. likelihood - BepositTHOCTB

16. consistent with — B cooTBeTCTBHH

2. Read the following text and try to understand its contents as much as
possible. Try to answer the following questions.

How do scientists define aphasia?

How can people who have aphasia acquire it?

What types of aphasia can you name?

Is aphasia peculiar only to children?

Do researchers connect aphasia with neurological abnormalities in
youngsters?

What findings have researchers made concerning sizes of the auditory
cortex in aphasic children?

What impairment do persons designated as aphasic indicate?

How are aphasic involvements in general expressed?

APHASIA
Definitions of aphasia have varied over time, but still have
employed strikingly consistent themes. For example, some scientists
noted that aphasia was the "partial or complete loss of the ability to
speak or to comprehend the spoken word due to injury, disease, or
maldevelopment of the brain" . Others viewed aphasia as involving those
who have acquired alanguage disorder because of brain damage resulting
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in impairment of language comprehension, formulation, and use. Thus
definitions of aphasia commonly link the disorder to brain injury, either
through mechanical accidents, or other damage such as that caused by
a stroke. Over the years, many different types of aphasia and or conditions
associated with aphasia have been identified and labeled, such as
agnosia, paraphrasia, and dysprosody. Aphasic language disturbances
have also been classified in terms of receptive and expressive problems.

Aphasia may be present both in childhood and during the adult years.
The term developmental aphasia has been widely used with affected
children despite the longstanding connection of such problems with
neurological damage. Aphasic children often begin to use words at age two
or later and phrases at age four. The link between aphasia and neurological
abnormalities in youngsters has been continuing interest to researchers, with
some evidence suggesting a connection. For example, researchers found
significant differences in the sizes of the auditory cortex in aphasics'
right and left hemispheres. Such findings have prompted continued
investigation exploring the neurological makeup of aphasic children.
Despite the theories and assumptions, direct and objective evidence
connecting specific neurological dysfunction to aphasia has been difficult
to acquire.

The following observations are important in identifying persons with
aphasia:

1. At some stage in their involvement, persons designated as
aphasic indicate impairment for intake of sequential verbal events as well
as for verbal sequential output. Intake disturbances are often labeled as
memory or attention span defects. Output sequential disturbances are
manifest in syntactical defects for formulations that are appropriate and
relatively specific to the situation.

2. On a probability basis, aphasic involvements are in general
expressed in a reduced likelihood that a given linguistic formulation
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will be understood (appropriately evaluated), or produced (appropriately
formulated) in kind and manner consistent with the situation (events
associated with the linguistic formulation). In general, the more
intellectual and abstract the expected linguistic reaction, the less likely
it is that the reaction will occur.

3. Say whether each of the following statements is true or false. Correct
false statements to make them true.

1. Evidence connecting specific neurological dysfunction to aphasia has
been very easy to acquire.

2. Intake disturbances are often referred to as attention span defects.

3. Researchers found similarity in the sizes of the auditory cortex in
aphasics' right and left hemispheres.

4. The term developmental aphasia has been rarely used with affected
children in spite of the longstanding connection of such problems with
neurological damage.

5. Aphasia is commonly linked with brain injury.

4. Use the resources of Internet to gather information about the findings

of Russian researchers concerning aphasia and contemporary treatment
techniques suggested by them.
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Unit X1V

CAUSES OF DIFFERENT LANGUAGE DISORDERS

Grammar: Indirect Speech and Sequence of Tenses

I. Read words and word combinations and try to memorize them.

1 to regard - paccMaTpUBaTh, OTHOCUTHCS

2. to contribute - C1IOCOOCTBOBATH

3. to deter - YACPKUBATH

4. to attend to - IPUHUMATh Y4acTHe

5. to mimic - AMUTHPOBATH

6. to reinforce - YKPEIUIATh, yCUINBATh

8. to encounter - CTAJIKUBATHCS, BCTPEYAThCs

9. prenatally - IEPUHATAIEHO, BHYTPUYTPOOHO

10. deprivation - TUIIICHUE

11. deficient - HEIOCTATOYHBIN

12. conducive - OJTaroMpPUSATHBIN

13. to emphasize - MOAYEPKUBATD, BBIICIIAThH

14. outcome - pE€3yabTaT, BBIXO

15. dismal - Mpa4HbIH, MeYaIbHbINA

16. sound - IpaBUJIHHBIN, BEPHBIH,
000CHOBaHHBIN

17. brain tissue - MO3roBasi TKaHb

18.  Dblurred - Pa3MBITHIN, PACIIIBIBUATHIHN

19. tooverlap - IEPEKPHIBATHCS

20. to intertwine - IepeTUIeTaThCs

21. language facility - CPEACTBO

22. touphold a notion - OTCTAUBATh UIIEIO
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Il. Form nouns and adjectives from the given verbs and translate them.
verbs nouns adjectives

1. to involve

2. to contribute

3. toacquire

4.  todeprive

5 to deter

6. to communicate

7

8

9

to train

to vary

. to consider
10. to deviate
11. to reinforce
12. todiscus
13. to distort
14. to disrupt

1. Translate into Russian the following word combinations.

To be like other learning; sequential fashion; to attach meaning to;
serious brain damage; occur prenatally; substantially distorted; language
facility; learning outcomes; to encounter problems; language disturbances;
uphold a notion; disrupted learning opportunities; to assume brain
damage; rare circumstances; to be associated with; to exhibit language
delays.
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IV. Match the words and phrases in column A with their synonyms in

column B:
A

1) to regard

2) to contribute

3) to defer

4) to mimic

5) to reinforce

6) deficient

7) conducive

8) there is little question
9) to attach meaning

V. When we report statements that were made in the past, we change the

B
a) to give importance
b) no doubt
c) favorable
d) defective
e) to imitate
f) to strengthen
g) to retain

h) to promote

1) to relate

tense of the original direct speech.

Direct speech

Reported speech

Tense change

He said

| want to buy it.

he wanted to buy it.

Present Simple
becomes Past Simple

| am writing a letter.

he was writing a letter.

Present Continuous
becomes Past
Continuous

I’ve come to mend

your car.

he had come to mend
my car.

Present Perfect
becomes Past Perfect

| saw your brother.

he had seen my brother.

Past Simple becomes
Past Perfect

| was trying to do it.

he had been trying to
do it.

Past Continuous
becomes Past Perfect
Continuous
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I’11 help you. he would help you. will becomes would
| can do it. he could do it. can becomes could
| may do it. he might do it. may becomes might
| must go. he had to go. must becomes had to

Read and translate the sentences paying attention to the use of the
sequence of tenses.

1. He said that the treatment had begun a week before. 2. The secretary
informed the hospital would receive additional investments. 3. The third-
year students were told that they would have practice in June. 4. They said
that they had had practical training under the supervision of the well-known
researcher. 5. They were sorry that she had not managed to obtain master’s
degree in speech therapy. 6. She told me I might come any day at her place.
7. The patient asked how long it would take him to get rid of stuttering. 8.
He added that he had never had such a problem and he would like to acquire
a normal language. 9. | knew that he had been interested in the speech and
language pathologies since high school.

VI. Transform these sentences according to the models to practice the use
of the sequence of tenses.

a) Model: They are listening to music. — | knew that they were listening to
music.

1. The children are playing computer games. 2. The doctor is studying the
causes of desease.
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b) Model: The boy is interested in medicine. — | was sure that the boy was
interested in medicine.

1. The newspapers are delivered in the morning. 2. He is examined by
doctors. 3. She is glad to meet them.

c) Model: They left for Moscow. — | hoped that they had left for Moscow.

1. She wrote a letter to her parents. 2. He studied the English language
properly before leaving for USA. 3. She brought the journal on speech
therapy.

d) Model: She will write a term paper on stuttering on time. — | hoped that
she would write a term paper on stuttering on time.

1. They will be treated successfully. 2. You will translate the article on the
theme of your term paper.

VII. Choose the correct variant.

1. 1 was told my friends (to visit) the art gallery the following week.
a) had visited; b) was visited; ¢) would visit

2. Teacher told us the story that (to happen) many centuries ago.
a) would happen; b) had happened; ¢) has happened

3. He understood that his brother (to want) to go with him.

a) wants; b) had wanted; c¢) wanted

4. She hoped that her parents (not to return) home early.

a) didn’t return; b) haven't returned,; c) wouldn’t return

5. Margaret knew that we (to be) at the conference then.

a) were; b) are; c¢) had been

6. Bill said that he (to be) busy the day before.

a) would be; b) was; c¢) had been
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7. He told us that he (to translate) the text then.

a) had translated; b) was translating; c¢) translated
8. I knew that my classes already (to finish).

a) had finished; b) are finished; c) were finished

9. They thought that he (to come) in some minutes.
a) had come; b) had came; ¢) would come

10. He didn’t know that she (to leave) a week ago.
a) was leaving; b) had left; c) left

CAUSES OF DIFFERENT LANGUAGE DISORDERS

Identifying the precise cause of different language disorders can
be difficult. The answers are not clear regarding what contributes to
normal language acquisition, exactly how those contributions occur, or
how malfunctions influence language disorders. We do know that certain
sensory and other physiological systems must be intact and developing
normally for language processes to progress normally. For example, if
hearing is seriously impaired, a language deficit may result. Likewise,
serious brain damage might deter normal language functioning. Learning
must also progress in a systematic and sequential fashion for language
to develop appropriately. For example, children must first attend to the
communication around them before they can mimic it or attach
meaning to it. Language-learning is like other learning; it must be
stimulated and reinforced in order for the behavior to be acquired and
mastered.

In our discussion of other communication disorders we
encountered many of the physiological problems that may also cause
language difficulties. Neurological damage that may affect language
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functioning can occur prenatally, during birth, or anytime throughout
one's life. For example, oxygen deprivation before or during birth or an
accident later in life can also cause language problems. Serious
emotional disorders may be accompanied by language disturbances if
an individual's perception of the world is substantially distorted.

Learning opportunities may be seriously deficient or otherwise
disrupted and result in language disorders. As with speech, youngsters
may not learn language because the environment is not conducive to
such learning. Modeling in the home may be so infrequent that a child
cannot learn language in a normal fashion. This might be the case in a
family where no speaking occurs because the parents are deaf, even when
the children have normal hearing. Such circumstances are rare, but when
they occur a language delay is likely. The parents cannot model language
for their children, nor can they respond to and reinforce such behavior.
It should be emphasized, however, that learning outcomes are variable.
In situations that seem normal, we may find a child with serious
language difficulty. In circumstances that seem dismal, we may find
youngsters whose language facility is normal.

The assumption has long been that language-deprived environments
place children at risk for exhibiting language delays or disorders. For
example, it has been thought that language acquisition may be delayed
when parents use baby talk in communicating with their young children.
Such a view is based on the fundamental principles of learning theory
that youngsters learn what is modeled and taught. There is little question
that this perspective is sound with most skill acquisition. Many clinical
reports of language problems uphold such a notion, and research also
supports certain relationships between parental verbalizations and child
language development From another view, it was concluded that "most
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studies of baby talk fail to explain the acquisition of (language)
structure”. The effects of parent modeling on child language development
may not be clear and simple.

An assumption of brain damage is usually associated with aphasia
during adulthood. The causes of such brain damage are diverse. Various
physical traumas may result in aphasia, such as automobile and industrial
accidents or shooting incidents. Other factors, such as strokes, tumors,
and diseases that affect brain tissue may have the same result. In most
cases, aphasic trauma seems to be associated with damage to the left
hemisphere of the brain.

The distinctions between speech and language problems are blurred
because they overlap as much as do functions. Receptive and expressive
language disorders are as intertwined as speech and language. When
an individual does not express language well, is it because there is a
receptive problem or an expressive problem? These cannot be separated
cleanly, and thus causation also cannot be clearly divided into categories.

VIII1. Choose the correct answers.

1. The differences between speech and language problems are unclear
a) because they coincide.

b) because they are not well studied.

c) because an individual does not express language well.

2. Brain damage is usually associated with .....

a) intertwining of receptive and expressive language disorders.
b) trauma to the right hemisphere of the brain.

c) aphasia during adulthood.
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3. Many researchers of language problems support .....

a) impossibility of clearly dividing causation into categories .

b) certain dependence between parental verbalizations and child language
development.

c) delay language acquisition when parents do not use baby talk in
communicating with children.

4. Children may not learn language because .....

a) because the environment may not be favorable to such learning.
b) modeling on child language development is clear and simple.

c) the children have normal hearing.

5. Language learning must progress systematically and sequentially .....
a) for exhibiting language delays or disorders.

b) for identifying the distinctions between speech and language problems.
c) for its appropriate development.

IX. Translate the sentences from Russian into English.

1.  CyuiecTBYIOT pa3Hbl€ PUYUHBI TOBPEKICHUS MO3Ta.

2.  IlpoGnemsl ¢ pedbio U SI3BIKOM TEePEKPHIBAIOTCS (COBMAAAIOT) TaK JKe
CWJIbHO, KaK U (DyHKIIMH.

3.  Cpena, nuieHHas $3bIKa, MOXKET MPUBECTH K 3aJICPXKKH s3bIKA U
JIPYTUX PACCTPOMCTB y JETEH.

4.,  MHorue (QU3MOJIOTHYECKUE TPOOJIEMbl MOTYT CTaTh HPUUYUHOU
SI3LIKOBBIX TPYIHOCTEH.

5.  H3yuenwue s3bika HEOOXOAMMO CTUMYJHUPOBATH U YCUJIMBATH YTOOBI

OCBOUTDH PCYCBOC IMOBCACHUC.
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6. JleTu MOJDKHBI CHayajia MPUHITH y4acTHE B OOIEHUM BOKPYT HUX,
IIPEXKJIE YEM OHU CMOTYT IOJIPAXKATD EMY.
7. OTcTaBaHKe peyu BIOJHE BEPOATHO, €CIIU, HAIIPUMED, POJIUTENH TITyXHE.

8. He coBceM siICHO, 4TO CITOCOOCTBYET HOPMAIBLHOMY OBJIAJCHUIO S3BIKOM.

X.  Answer the questions on the basis of information you derived from
the text.

1. Is it easy to identify the causes of different language disorders?

2. What may lead to language deficit?

3. In what way must learning of language progress in order to develop
appropriately?

4. What physiological problems may also cause language difficulties?

5. What kind of the environment is not conducive to learning language?

6. May we find a child with serious language difficulty in normal
environment?

7. What notion do many clinical reports of language problems support?

8. What is aphasia during adulthood usually associated with?

9. Why are the distinctions between peech and language problems not
clear?

Xl. Case study. Read the background and answer the questions
following it.
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XIl. Then put down the conclusion in 2-4 sentences you made on the
basis of this story and support it by some evidence.

My name is Cy and | am one of the four brothers. Both of my parents were
deaf from a very early age: they never learned to speak. When you ask me
how we learned speech I can’t really answer, knowing what I now know
about how those very early years are so important in this area. When we
were really young we didn’t even know they were deaf or different (except
for Dad’s active sense of humor). Naturally we didn’t talk, we just signed.
We lived away out in the country and were pretty isolated — all four of us
played together and didn’t have other playmates. Grandma and Grandpa
lived close by, and I spent a lot of time with them. That is when | began to
know something was different. We probably began learning to talk there.
When we were about ready to start school we moved into the town. My
first memory related to school is sitting in a sandbox, | guess on the
playground. We had some troubles in school but they were fairly minor as
I recall. I couldn’t talk or pronounce words very well. | was tested on an
IQ test in the third grade and had an 1Q of 67. Both Mom and Dad worked,
and so we were all sort of out on our own with friends, which probably

helped language, but now I wonder why those kids didn’t stay away from
us because we were a bit different. Probably the saving grace is that all
four of us seem to have pretty well-developed social intelligence or skills.
We did get in some fights with kids, and people sometimes called us the
“dumby’s kids.” I would guess that all four of us pretty much caught up
with our peers by the eighth grade. One thing is for certain, | would not
trade those parents for any others in the world, whatever they did, they
certainly did right.

Cy, Ph.D.
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Notes:
1.  to be out on our own with friends - ObITh Kak ObI camMu 110 cebe ¢
Ipy3bIMH
2.  saving grace - cmacurtenbHas 0J1aroaTh
3. social intelligence or skills — cornanbpHbie ClTOCOOHOCTH, COIHATBHBIIN
HUHTCIIJICKT
4.  the “dumby’s kids - rymnbie getu
5. to catch up with our peers - 1orHath CBOMX CBEpPCTHHUKOB
6. 1 would not trade those parents for any others in the world - 51 6s1 He

MPOMEHSJT ATUX POAUTENIEN HU HA KOTO APYroro B MUpe

What were four brothers not aware of when they were young and lived in
the country?

How did they communicate in the family?

Who were the first to learn them to talk?

Did they have big troubles when they went to school?

When was Cy tested first and what result did this test show?

Why didn’t other kids stay away from brothers?

When did four brothers catch up with their peers?
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Unit XV
TREATMENT OF LANGUAGE DISORDERS

Grammar: Indirect Speech and Sequence of Tenses (Continued)

l. Read words and word combinations and try to memorize them.

1. undertaking

- Ieno, 00s13aTeIILCTBO

2. to remedy

- UCIIPABJIAATH, BBIJICUUBATD

3. to implement

- OCYHICCTBJIATD, BBIIIOJIHATD

4 t0 reassess

- IPOU3BOAUTH NEPEOLECHKY

5. customary

- OOBIYHBIN, TPAUITUOHHBIMH,

HEU3MEHHBIHN

6. a statement of the resources

- ITaHHBIE, OTYET O pecypcax

7. generalization

- 00001IEHUE

8. to surface

- BBISIBUTH, OOHAPYKUTh

9. with respect to

- B OTHOIIICHUH

10. to discourage

- pacxXoJaKuBATLCs, TCPATD

WHTEpEeC

11. to exercise

- POBECTHU, OCYIIECTBUTh

12. expectation

- OKUJaHUE, TPEIAOTI0KEHNUE

13. predictable - IPeICKa3yeMbIii
14.to mirror - OTpaXkaTh

15. similarity - CXOJICTBO

16. a profile - aHKeTa, TpoduIIb

17. vocational readjustment

- npodeccroHaIbHas MePecTpPorKa,

KOPPEKTUPOBKA, UCIIPABJICHUE

18. clinical judgment

- KIIMHNYCCKasa OLCHKAa, MHCHHC

19. relevant

- I/IMGIOHII/Iﬁ OTHOLICHHUC K ACITY

20. to verify

- IIPOBCPATH, IIOATBCPIKAATD
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Il. Form nouns and adjectives from the given verbs and translate them.

verbs nouns adjectives
1. to remedy
2. to contribute
3. to acquire
4. to predict
5. to expect
6. to communicate
7.to implement
8.to discourage
9.to consider
10.to identify
11.to reinforce

12.to discuss
13.to generalize
14.to adjust

15. to verify

1. Match each word in A with its synonym in B.

A) to remedy, to reassess, customary, relevant, deficit, to outline, similarity,
objective, to tailor, to achieve, to identify, with respect to, recovery;

B) shortage, to formulate, likeness, usual, appropriate, purpose, to adapt, to
reach, to determine, in relation, remediation, to rethink, to cure.
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IV. Find the Russian equivalents in the right column for the English words
and word combinations in the left column.

1. to delay recovery a. MocJeAOBaTCIIbHBIC AT

2.  predictable similarity b. HeoOXx0UMOE TTepeoOyUeHe

3. training objectives C. OTPa3UTh YCIOBUS U3YUYCHUS
A3bIKA

4.  evaluation methods d. OBITH TOXOXKMM Ha

5. toresultin failure €. COCPEIOTOYUTHCS Ha CHITbHBIX U

CJ1a0bIX CTOPOHAX

6.  sequential steps €. MPHUBECTH K MPOBAITY

7. to focus on strengths and|g. meToanl OLIeHKH
weaknesses

8.  to be similar to h. mpeackasyeMoe cX0ACTBO

Q. necessary reteaching I. 3371291 O0yUYCHMSI

10. to mirror the conditions of|j. orcpounTs BRI3TOpOBICHKE
language learning

V. Open the brackets, paying attention to the Sequence of Tenses and
translate the sentences into Russian.

1. I didn’t know that you already (to consult) the doctor. 2. He did it better
than | (to expect). 3. He said that next method of treatment (to involve)
language training. 4. | think it all happened soon after the meeting (to end).
5. They decided that they (to bring) us a statement of the resources to be
used. 6. He said that he (can) not do it without my help. 7. He asked the
students whether they ever (to participate) in such an experiment. 8. It was
decided that we (to start) our work at eight o’clock. 9. I told you that the
intervention plans (to be reconsidered) some days ago. 10. The visitors
were told that the secretary just (to go out) and (to come back) soon.
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VI. Translate the sentences from Russian into English paying attention to
the Sequence of Tenses.

1. OH cipocui MeHs1, Kakue mard Obutd npeAnpyuHATH. 2. OH HAIOMHUJI MHE,
4TO 51 00€eIai ero MPOKOHCYILTUPOBATh. 3. Bpau moarsepansi, 4To, Ipexe
BCEro, yUTET XapaKTep S3bIKOBOIO paccTpoicTBa pedenka. 4. MHcmekTop
Ipeaynpeans Hac, 4To 3/1€Ch CTOSIHKA 3ampelieHa. 5. OH MOCOBETOBAN HaM
oOpaTUThCsl B APYTYI0 KIMHUKY. 6. S chipocuiia CBOEro KOJUIETY, Kakue
BONPOCHI ObUIM MOAHATHI HA coOpaHuu. 7. OH MOMHTEPECOBAICS, YACTO JIU
MBI XOJHMM Ha JIEKIIMH 10 joroneanu. 8. OHa cpocuiia MEHs, BUJIEN JIN 5
JlxoHa B nocieanee BpeMs. 9. OHa cipocuiia, paboTaeM Jih Mbl ceiiuac HaJl
npoOnemMoit ieueHust adazuu y B3pocibix. 10. PykoBoauTens cipocuil MeHs,
BBIOpaJ JIM 51 TEMY KypcoBOTO npoekTa. 11. OH crpocui, Kakoil mpeIMeT MHE
00JIbIlIE BCETO HPABUTCA B YHUBEpcUTETE. 12. MBI cCipOCHIIN €ro, KTO U3 €ro
Ipy3eld 3HAeT JaBa HMHOCTpaHHbIX s3blka. 13. JKypHanmcTel cnpocuinu
Y4E€HOTr0, HaJl Kakou mpobsieMoi oH ceiiyac pabotaer. 14. PykoBoauTenn
COPOCWJI, KaKW€ MCTOYHUKH sI HMCIOJB30BAJl  IPU HAIUCAHWUU CBOEU
mucceprauuu. 15. Jlpy3ps copocuiv €ro, KyAaa OH €30ui B IPOIUIOE
BOCKpeceHbe. 16. Bpau cipocun MeHs, CIeAy0 Ju S €ro PEKOMEHIALMSIM.
17. 5 ckazan, yto BepHycCh K Beuepy. 18. Koraa st mo3BoHma eil, ona ckaszania,
YTO OHA FOTOBUTCS K ceMuHapy. 19. OH ynbIOHYJICS M CHOPOCHUII, YTO MEHS
oecrokout. 20. Moii apyr ckazaql MHE, 4TO y HAcC Mallo BPEMEHH s

BBIIIOJIHEHHUSA 3TOI'0 3aJaHUsI.

VII. Different types of language disorder treatment are referred to in the
following text. Look through the text and say which they are.

TREATMENT OF LANGUAGE DISORDER

Language disorder treatment must take into account the nature of the
problem and the manner in which an individual is affected. Intervention
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Is an individualized undertaking, just as with other types of disorders.
Some causes are more easily identified than others and may or may not
be remedied by mechanical or medical intervention. Other types of
treatment basically involve instruction or language training. It has been
outlined several sequential steps in effective language training: (1)
Identifying the child, (2) Assessing the child, (3) Establishing the
instructional objectives, (4) Developing the language intervention
program, (5) Implementing the language intervention program, (6)
Reassessing the child, (7) Reteaching if necessary (8) These steps are very
similar to the general stages involved in special education interventions
for other disorders. Thus the customary approach to language disorder
intervention follows the basic steps for treatment.

Language training programs are tailored to an individual's strengths
and limitations. In fact, current terminology labels these individualized
language plans (ILPs), similar in concept to the individualized
educational plans (IEPs). These intervention plans include long-range
goals (annual), a set of more short-range and specific behavioral
objectives, a statement of the resources to be used in achieving the
objectives, a description of evaluation methods, program beginning and
ending dates, and an evaluation of the individual's generalization of
skills. For young children, such interventions often focus on beginning
language stimulation. Such treatment isintended to mirror the conditions
under which youngsters normally learn language, but the conditions
may be intensified and taught more systematically. In many cases, parents
are trained and involved in the intervention.

Many approaches have been used to remediate aphasia, but
consistent and verifiable results have been slow to emerge. As with other
disorders, remediation typically involves the development of an
individual's profile of strengths, limitations, age, and developmental level.
From this profile an individualized treatment plan can be designed. Several
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questions or points immediately surface, including what to teach or
remediate first and whether teaching should focus on an individual's
strengths or weak areas. These questions have been raised from time to
time with respect to many disorders. Nearly all clinicians have their
own opinions or carry with them some personal formula for balancing
the extremes.

An interesting point concerning the latter question with respect to
aphasic children has been made: Teaching exclusively to one's deficit areas
may result in more failure experiences than are either necessary or
helpful to a child's overall progress. This may occur because, being taught
solely in the weakest areas, the child receives so little success and
reinforcement that he or she becomes discouraged about the whole process.
Good clinical judgment needs to be exercised in balancing remediation
attention to the aphasic child's strengths and weaknesses.

Remediation for adults with aphasia begins from a perspective
different from that for children, in that the task involves relearning or
reacquiring language function. Views regarding treatment have varied over
the years. Early approaches included the expectation that adult aphasics
would exhibit spontaneous recovery if left alone. This approach has
largely been replaced by the view that patients are more likely to
progress when direct therapeutic instruction is available.

Therapy for adults with aphasia has some predictable similarities to
treatment for children. Areas of strength and limitation must receive
attention when an individualized remediation program is being planned.
However, development of a profile of strengths and deficits may involve
some areas different from those of children because of age differences.
For example, social, linguistic, and vocational readjustments represent
three broad areas needing attention for most adult aphasics. Although
children need attention beyond just language therapy, some aspects of
adult treatment are not relevant, such as vocational readjustment; and the
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notion of readjustment differs substantially from initial skill
acquisition. An individualized treatment program for adult aphasics also
involves evaluation, profile development, and teaching in specific
behavioral areas within each of the broad domains. Such training should
begin as soon as possible, depending on the patient's condition. Some
spontaneous recovery often occurs during the first six months after an
incident resulting in aphasia. However, waiting beyond two months to
begin treatment may not only be unnecessary but also seriously delay
recovery to whatever degree may be possible.

VIII. Read the text and number the following topics in the order in which
they appear in it.

a. The reason of child’s becoming discouraged about teaching progress

b. Similarity of therapy for adults with aphasia to treatment for children

c. Individual intervention plans

d. The treatment of adults with aphasia

e. Some steps in effective language training

f. Individual’ profile as a basis of an individualized treatment plans

IX. Find words or phrases in the text that mean the same as the following
expressions.

the act of changing something slightly in order to improve it;

a short description of someone's life, work, character, etc.;

to show something publicly;

the process of improving or correcting a situation;

a decisionthat you make, or anopinionthat you have,
after considering all the facts in a situation;

6. having lost your confidence or enthusiasm for something;

7. ajob, task, or piece of work that someone has decided to do;

8. able to be proved or checked.

ok ODdPE

141


https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/act
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/changing
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/slightly
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/order
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/improve
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/short
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/description
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/life
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/work
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/character
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/publicly
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/process
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/improve
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/correct
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/situation
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/decision
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/opinion
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/considering
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/fact
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/situation
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/lost
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/your
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/confidence
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/enthusiasm
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/job
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/task
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/piece
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/work
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/decided
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/able
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/prove

X. According to the text are the following sentences TRUE or FALSE? If
they are false, say why.

1.  Therapy for adults with aphasia fully coincides with treatment for
children.

2. Natural recovery from aphasia may happen during the first six months
after an incident.

3.  The development of a profile of strengths and weaknesses for adults is
completely similar to those of children.

4.  In spite of using many approaches to remediate aphasia there were no
consistent results.

5.  Special education interventions for other disorders have the same
general stages.

XI.  Answer the following questions using the information of text.

What must language disorder treatment take into account?

Can you name the sequential steps in effective language training?

What do language training programs include?

What conditions must intervention mirror?

Is it necessary for parents to be trained and involved in the intervention?

What does remediation typically involve with other disorders?

What interesting point with respect to aphasic children has been made?

What did early views regarding approaches to treatment of adults with

aphasia include?

9. What three broad areas need attention for most adult aphasics when an
individualized remediation program is being planned?

10. What may waiting beyond two months to begin treatment for most
adult aphasics lead to?
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XI1I.

Group discussion. Read two positions in respect to the role of the

Speech and Language Specialist and how they can most efficiently and
effectively be employed. Choose any position and defend it.

First point
Speech and language specialists

should be trained and employed to

operate  independently.  They
should be involved in direct
treatment of speech- and

language- disordered youngsters.
This takes the best advantage of
their knowledge and expertise and
ensures that clients receive the
most appropriate intervention for
their problems. It also relieves
other personnel, such as teachers
and counselors, from any need to
consider and deal with speech and
language disorders. Further, it
the  speech/language
specialist from having to consider
the outside environment where a

relieves

youngster has to survive.

Counterpoint

Speech and language specialists
should be trained and employed to
operate an integrated,
crossdisciplinary fashion  with
other educational professionals.
They should be training others to
assist with or provide service in
school settings, limiting their
direct-treatment activities to those

in

more
lengthy
make more efficient use of school
funds and also
interdisciplinary
between the professional
components of the educational
system. It would naturalize the
intervention setting for
youngsters.

severe cases
intervention.

requiring
It would

ensure
interaction

many
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CONCLUSION

Oco6oe 3HaueHUE B By3€ NMPU 00yUYEHUH UHOCTPAHHOMY S3BIKY — 3TO
NpUOOpETEHUE CTYJEHTaMU MPO(ECCUOHATBHBIX KOMIIETEHIUN, 3HAHUM,
YMEHUW W HaBBIKOB C II€JIbI0 M3BJICUEHUS HYXHOW HHOpManuu u3
Pa3IMYHBIX 3apYyOEKHBIX UCTOUHUKOB JIJI JAJIbHEUIIIEr0 PUMEHEHUS €€ B
cBOel NMpodecCuoHaIbHOMN AeATEITbHOCTH.

[locobue mnpenHazHAYeHO MJIA CTYJEHTOB, OOydYalIIuXcs IO
nporpamMme OakaliaBpuata M MarucTparypbl HampaBieHUs: «Jloromemus.
TemaTuka pa3ienoB-ypoOKOB TMOCBSIIEHA AaKTyalbHBIM MpoOiieMam,
HOBEUMIIMM pa3pabOTKaM U JOCTHUXKEHUSIM B O0JacTU JIOTONEIuH,
MPUMEHSEMBIM JUISl JICUCHHUS SI3BIKOBBIX M PEUYEBBIX MPOOJIEM, TaKMX Kak
HapylIeHus: OCrJIOCTH PEeYH, APTUKYISAIUU, OTCTABAaHUE PEUYU U JAPYTHUX.
BokaOynsip, mpecTaBlIeHHBIA B KaXIOM pasjelie, COACPKUT HOBEUIIIYIO
TEPMHUHOJIOTHIO, TI03BOJIAIONIYI0 Pad0TaTh HE TOJBKO C TEKCTAMH MOCOOMS,
HO B JIaJIbHEUIIIEM C IPYTUMHU COBPEMEHHBIMU 3apyOeKHBIMU UCTOYHHKAMMU.

3ajaHusl Ha Pa3BUTHE HABBIKOB YTEHUS KaK aHAIUTUYECKOTO, TaK U
MIPOCMOTPOBOTO, YCTHOM peuYu JAl0T CTYJEHTaM BO3MOXKHOCTH OBICTPO
ONpPENENINTh LEHHOCTh 3apyO0EkKHOr0 HCTOYHUKA C LEIbI0 H3BICUYEHUS
uHpopMaIMyu 1O HHTEPECYIONUM MNpOo(EeCcCHOHANIbHBIM BOIpOCaM U

npoOaemMam.
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