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HNPEIANCJIOBHUE

OcHoBHas 3a1aya npodecCHOHATBLHOT0 00pa30BaHMs 3aKII0YAETCS B
(bOopMHUPOBAHUM TBOPUYECKOM JIMYHOCTH CIEHHUAIIMCTA, CHOCOOHOTO K camo-
Pa3BUTHIO, CAaMOOOPA30BAHUIO, NMHHOBAIIMOHHOW JIeATEIbHOCTU. Pelienue
ATOM 3a7a4d BPAJ JU BO3MOXHO TOJBKO IIyTEM MEpelayu 3HaHHUM B rOTO-
BOM BHJIE€ OT IpernojaaBaTens K cTyeHTy. HeoOxoanumo nepeBecT CTyieH-
Ta U3 MACCUBHOTO NOTPEOUTENS 3HAHUI B UX aKTUBHOI'O TBOPIIA, YMEIOIIIE-
ro chopMynaupoBaTh HpoOJieMy, MPOAHAIU3UPOBATH IIYyTH €€ PEIICHUS,
HAaWTU ONTUMAJIBHBIN pe3ysbTaT U J0Ka3aTh €ro INpPaBUIBHOCTh. B 3TOM
IJIaHE CleyeT MPU3HATh, YTO CAMOCTOSITENbHAs padoTa CTYJEHTOB SIBJIS-
eTCsl He NMPOCTO BaKHOU (opMoil 00pa30BaTEIBLHOrO MpoIEcca, a JOJIKHA
CTaTh €ro OCHOBOM.

Ponp nanHorO BHAA yueOHOU JEATEILHOCTH OCOOEHHO BO3pPACTacT B
HaCTOAIlEee BpeMs, KOr/ia nepes yueOHbIMU 3aBEICHUSMH TIOCTaBJIEHA 3a-
nada (GOpMHPOBAaHUS Y OOYyYarOIMUXCSl MOTPEOHOCTH K MOCTOSTHHOMY ca-
MOOOpPA30BaHUIO, MPEANOJararwlieMy CIOCOOHOCTh K CaMOCTOSITEIbHON
MO3HABATENbHOU NesITeNbHOCTU. CTYNEHTHI IOJKHBI YMETh TMOJb30BaThCS
HanboJiee pacpOCTPaHEHHBIMHA MCTOYHHKAMHU WH(OpPMAIUH, paIrliOHaAb-
HO OpPraHU30BaTh CBOIO JEATEIBHOCTH B Ipolecce camoobOpazoBanus. Ca-
MOOOpa30BaHUE PACCMATPUBAETCS KaK CPEJCTBO MOMCKAa U YCBOEHHS CO-
MajgbHOTO onbiTa. LlenenanpasnenHoe popMupoBaHue y 4enoBeKa roTOB-
HOCTH K caMOOOpa30BaHUIO JOJIKHO CTaTh OJHOM M3 OCHOBHBIX 3aJay CH-
cTeMbl 0Opa3zoBaHus. B 3Toil cBA3M Bc€ Oosblliee 3HaYEHUE MPUOOpeTaeT
camMoCTOsITelIbHasi paboTa OOydaronuxcsl, co3/arlias ycaoBus st Gop-
MUPOBAHMS Y HUX TOTOBHOCTH U YMEHHS MCIIOJIh30BaTh PA3IMYHBIE CPEJI-
cTBa MH(OPMAIIKMHU C LEJbI0 MOKUCKa HEOOXOAUMOTr0 3HAHMUS.

dopMHpoBaHUE y 00YYaIOIIUXCA MO3HABATEIILHOW MOTPEOHOCTH —
OJlHA U3 BAXHBIX 3a/1a4 npenojaBatens. KanudukanmoHHble XapakTepu-
CTHKH IO CHEIUAIBHOCTSAM BBICHIET0 00pa30BaHUs HOBBIX 00pa3oBaTellb-
HBIX CTAHJIApPTOB IOCJIEIHEr0 MOKOJICHHUS COAEpXkaT Takue TpeOOBaHMS,
KaK YMEHHE OCYUIECTBIISITh MOUCK, aHAIU3 U OLIEHKY MH(pOpMaIu, Heoo-
XOJMMOM IJi1 MOCTAaHOBKU M pelIeHUs: MpodeCcCHOHANBHBIX 3aJad, Mpo-
(ecCHOHAIBHOTO U JIMYHOCTHOTO Pa3BUTHUA, UCIOJIB30BaTh HH(POPMAIMOH-
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HO-KOMMYHUKATUBHBIE TE€XHOJIOTUU ISl COBEPILIEHCTBOBAHUS MPOQeccuo-
HAJIBHOM ESITeIbHOCTU, 3aHUMAThC CaMOOOPa30BaHUEM.

B xypce 00yueHns THOCTPAaHHOMY SI3bIKY HCIIOIb3YIOTCS Pa3InyHbIe
BUJIBI U (OPMBI CAMOCTOATENBLHON pabOTHI, CIyKAIllUE JJIA MOJATOTOBKU
CTYJICHTOB K TMOCJEAYIOIIEMY CaMOCTOSITEIbHOMY  HCIOJIb30BAHUIO
WHOCTPAHHOTO fA3bIKa B MPO(ECCUOHANBHBIX LIETAX, a TaK)Ke KaK CpeiCTBa
MO3HABATEJIbHOU U KOMMYHUKATUBHOMN JI€ATEIIbHOCTH.

[{enbt0 METOAMYECKUX PEKOMEHAAIMN SIBJISIETCS Pa3BUTHUE HABBIKOB
YTEHUS U MOHUMAHUSI OPUTHUHAIBHBIX TEKCTOB MO CHEIUATIBHOCTH, KOMMY-
HUKATHUBHBIX YMEHUN pa3IMYHBIX BUJOB PEUEBOU JICSITEIBHOCTH, a TaK¥Ke
AHHOTUPOBaHUS U pedepUpPOBAHUS HAYUHOW JIMTEPATYphbl, COCTABJICHUS
MpPE3CHTAIM U YCTHBIX JOKJIAJ0B Ha aHTJIMUCKOM si3bike. Takum oOpazom
OCYILIECTBIISIETCS MOATOTOBKAa OOYYalolUXCsl MaruCTPaHTOB K CaMOCTOSI-
TEJIbHOU MNPO(PECCHOHATLHOU NESITEIBHOCTA W MCIOJIb30BAaHUIO AHTJINI-
CKOro s3bIka crenuanbHocTH (ESP) kak B ycTHOM, Tak W B NMHUCBMEHHOMN
peun.

Meroauueckue peKOMEHAAIMU coaepkar 14 pa3nenoB, Kaxablid W3
KOTOPBIX BKJIFOYAET HECKOJIbKO ayTEHTUYHBIX TEKCTOB MO CHENUAIBHOCTH
U mone3nbie coBethl (Learning Tips), aapecoBaHHBIC CTyIEHTaAM H
HaIPaBJICHHBIE HA PA3BUTUE HABBIKOB MHTEPIPETALIMU TEKCTOB B YCTHOU U
nucbMeHHOU Qopme. [Ipu oTOOpPE TEKCTOB aBTOPHI CTPEMIIIUCH K TOMY,
yTOOBI MaTepHasl ObLT HACHIIICH JEKCUKOM, CBI3aHHOW C OyIyIIen Creu-
QTbHOCTBIO MAaruCTPaHTOB.

Ucnonb3ysi METOIMYECKHE YKa3aHUs, CTYJICHThI JOJKHBI OBIAJETh
CJICTYIOIUMU HAaBbIKAMU U YMEHUSIMU:

- COBEpIICHCTBOBaTh TMPOAYKTUBHOE AaKTUBHOE M TACCUBHOE
OCBOCHHE CIICLIMAJIbHON JICKCUKU aHTJIUHUCKOTO S3bIKA;

- WCIOJIB30BaTh BHJ YTEHUS, COOTBETCTBYIOIIUM aJCKBATHOMY
MMOHUMAHUIO COJICPKAHUS JIMTEPATYPHI TIO CIIEIUAIBHOCTH;

- pabotarh ¢ y4eOHO-BCIIOMOTraTEILHON JIUTEPATYPOH (CIOBaApSIMU U
CIIPAaBOYHUKAMH 10 aHTJTUHCKOMY SI3BIKY);

- NOPEACTaBIATh IMOJTOTOBJIEHHBIE MaTepUalbl Ha AHTIIUUCKOM
SI3BIKE B YCTHOM M TMCBMEHHOM (hopMe.

ConepkaHre METOIWYECKHX PEKOMEHJIAIUNA CIOCOOCTBYET (hopMHu-
POBAaHUIO TOTOBHOCTH K KOMMYHHUKAIIUM HA aHTJIMMCKOM SI3bIKE MPU pa3-
JUYHBIX CUTYyaIlUsX JEJOBOM M ydeOHO-TpodeccHOoHANbHON cdep oOre-
Hus. [lonyyeHHble 3HaHUSI U HABBIKU MOTYT OBITh UCIOJIb30BAHBI IIPU MO/ -
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TOTOBKE U MPEJICTABIICHUN MIPE3EHTALUN HA aHTJIIMICKOM SI3bIKE, COCTaBJIe-
HUU pedepaToB M aHHOTAIMN K HAYYHBIM CTaThAM, pePepUpOBAHUM TEK-
CTOB IO CIIEUHUAILHOCTU U BBICTYIUIEHUH C YCTHBIMH COOOIIECHUSIMH Ha Ce-
MHUHapax U KOH(MEPEHITUSX.

Metoanueckue pekoMeHAaIuu pa3padoTaHbl B COOTBETCTBUM C Tpe-
oopanusimu OI'OC BO wu HampaBieHsl Ha  JIMYHOCTHOE U
npodeCCUOHAIbHOE COBEPIICHCTBOBAHUE MAaruCTPaHTOB, CIOCOOCTBYIOT
Pa3BUTUIO KOTHUTHUBHOW JIESTEIBLHOCTH, TBOPUYECKUX CIOCOOHOCTEH U
KPUTUYECKOTO0 MBIIUJICHUS Y 00y4aeMbIX, HABBIKOB II€JICTIOJIaraHusl U ca-
MOCTOSITEJIbHOTO TTOCTPOCHUSI COOCTBEHHOTO Kypca OCBOCHUS JIUCITUTLIIUHBI
C YUYE€TOM HMHJAUBUIYATHLHOI'O CTHJISI IO3HAHUS, pEAIbHBIX MOTPEOHOCTEN U
BO3MOKHOCTEN JINYHOCTH.



HOACHUTEJ/IbBHASA 3AIIUCKA CTYAEHTAM
YBaxkaeMblIil CTyIeHT!

Bamemy BHMManuio mpemiararorcss Meroauueckue PexomeHmanuu
(MP) x camocTosiTeTbHON pabOTe MO aHTIUHUCKOMY SI3bIKY ISl CTYJI€HTOB-
MarucTpantoB 1 Kypca, HU3ydalollUX HCTOPUI0O W TOTOBSIIUXCS OBITh
YUYUTEISIMUA 3TOTO MPEJAMETA B IIKOJIE.

OcHoBHasg 3ajgaya BBICHIETO  OOpa30BaHUs  3aKIIOYAETCS B
GbOpMUPOBAHUHM TBOPUYECKON JIMYHOCTHU CIEIUAIUCTA, CIOCOOHOrO K
CaMOpPa3BUTHIO, CaMOOOpPa30BaHUIO, WHHOBAIIMOHHON  JEATEIbHOCTH.
ABTopsl MP nosararot, 4To Ha COBPEMEHHOM 3Tare pa3BUTHs OOIEeCTBA U
oOpa3oBaHMsI BaXHO HE JIaTh 3HAHMS, a HAYYUTh MOJy4aTh 3HAHUS B
COOTBETCTBUU C PEAIbHBIMU MOTPEOHOCTSIMU YYaIIUXCs, IMOJIb30BAThCS
pecypcaMH, B TOM 4YHCIE€ M DJIEKTPOHHBIMU, YMEThb HAWTH HYXXHYIO
uHpopmario B Mureprere. Self-Study ¢opmar ydueOHBIX MaTepuaioB
npeanojaracT UMEHHO TaKOW aBTOHOMHBIN MOJX0] B CaMO0Opa30BaHUU.

Metoanueckue pexomenganuu SELF-STUDY FOR STUDENTS
MAJORING IN HISTORY conepxar 14 pasmenoB, KaXIblil U3
KOTOPBIX BKJIFOYAET HECKOJIbKO ayTEHTUYHBIX TEKCTOB MO CHEIUAIBHOCTH
u mone3nbie coBethl  (Learning Tips), ampecoBaHHBIE CTyACHTaAM H
HaIpaBJICHHbIE HA PA3BUTUE HABBIKOB MHTEPIIPETALIMU TEKCTOB B YCTHOU U
nucbMeHHou dopme. Ilpu oTOope TEKCTOB aBTOPHI CTPEMHIUCH K TOMY,
yTOoOBl MaTepuan ObLI HACBHIIIEH JIEKCUKOM, CBs3aHHOM C Oypayiei
CHEHUATBHOCTBIO MarucTpPoOB.

Bbl He HaiizieTe B JaHHBIX yUY€OHBIX MaTepualiax HU yHIPaKHEHUM, HU
3amanuii. bonee Toro, Bwl BnpaBe co3gaTh CBOM COOCTBEHHBINM yueOHBIN
IJIaH TPOXOXKJICHHUS TeX WIM HMHBIX pasnesioB MP B 3aBUCHMMOCTH OT
Bamux peanpHbIX mOTpeOHOCTEH M HMHTEpecoB. Mbl moOCTapalvch
HAIOJHUTh Halll COOPHUK ayTEHTHUYHBIMU TEKCTaMM IO u30paHHON Bamwu
CIEIUAIBHOCTH, KOTOpPbhIE MOTYT BbI3BaTh Bail mnpodeccuoHaabHbIA U
no3HaBaTeNbHbId MHTEpec. [IpelcTaBieHHbIE OpUTHHAIIBHBIE MaTepHUabl
OTHOCSITCA K Pa3IU4YHbIM J>KaHpaM HAy4YHOrO CTWJs peuyu (CTaThs,
COOOIIIEHUE | T.II.), @ B PEKOMEHIAIMIX K KaXIA0OMYy pas3zeny Bl HalineTe
Learning Tips, kotopsle MOMOTyT Bam MOATrOTOBUTH YCTHOE WJIN
MMCHMEHHOE BBICKA3bIBAaHWE HA AHTIMUCKOM si3bIke (pedepar, doKian,
Mpe3eHTaIus, 3CCe U Tp.)



Meroanueckue pEKOMEHIAIMKM HaIpaBieHbl Ha JUYHOCTHOE H
npoECCHOHANIBHOE  COBEPIICHCTBOBAHME  MAaruCTPaHTOB,  pPa3BUTHE
HABBIKOB 1IEJICMIOJIATaHUS U CAMOCTOSITEIbBHOTO MOCTPOCHHSI COOCTBEHHOTO
Kypca OCBOCHHUS JUCHUUIUIMHBI C YYE€TOM WHAMBUAYATBHOTO CTUJIA
MO3HAHUSA, Pa3BUTHE TBOPYECKHX CIIOCOOHOCTEH CTyIeHTOB. 1 m 2
pazaensl MP momoryt Bam HayaTh paboTy 110 CaMOCOBEPIIICHCTBOBAHUIO B
aHTIIMKACKOM sI3bIKe I crienmalibHbIx 1eieit (ESP — English for Specific
Purposes), a nocnennuuii, 14 pa3nen, OLEHUTh CBOIO CaMOCTOSITEIbHYIO
paboTy U MOCTPOUTH IIaHBI HA OyjyIIee B 3TON chepe camopa3BUTHSI.

TemaTu4eckoe IIIAHMPOBAHUE CAMOCTOATEIbHBIX PA00T

Ne/Ne | HazBanue Tekcra VYyebHoe nelicTBre Crp.
1 Needs Analysis Kak nHammcatb 9
COUYHNHCHHUC
2 Learning style testing Kak nepeBectu Texer mo | 19
CIICOHNAaJIbBHOCTHU

3 | The Importance of Teaching | Kak cocraButh 36
History riioccapui

4 Learn How to Become a Kak HaliTu HyXHYIO 41
History Teacher UH(POPMALIHUIO B TEKCTE

5 A Study of Students’ Kaxk cocraButh 48
Opinions About History AHHOTAIIHIO
Subjects in the Social Studies
Curriculum

6 | 3 Ways to Get Students to Kak moaroroBuThCs K 57
Love History nepecKasy TeKcTa

7 Establishing Connections: Kax nanucats scce 60
Teaching the Progressive Era

8 Engaging Students Through | Kak moaroroBurb 65
Effective Questions TTOKJIaT

9 Mystery Strategy for Kak moaroroButhes K 74
Elementary Students pedeprupoBaHUIO CTATHU

10 | Engaging Students in Kak noaroroButh 80
Learning History y4eOHYIO MPE3CHTAITUIO




11| Teachers' Experience in Kak noaroroButh 92
Innovative Teaching and pedepar
Learning of History in
Secondary School
12| How to Create an Oral Kak nmoarorosurs 103
History Rubric COOOIIICHHE
(MOHOJIOTHYECKOE
BBICKA3bIBAHUE)
13| 5 Ways Online Teachers Can | Kak coctaBuTth u 107
Create Engaged Class 0o(hOopMHTE CTATHIO
Discussions
14| Self-evaluation skills Areas | Kak omeHUTb CBOIO 110

to develop

paboTy M COCTaBUTH
IJIAH 10 JAIbHEUIIEMY
CaMOPa3BUTHIO B JAHHOU
chepe
podheCCUOHAIBHOM
NeATEeIbHOCTH

XKenaem Bam ycnexos!!!




Unit 1. NEEDS ANALYSIS
KAK HAIIUCATb COYUNHEHHUE

Competencies:

Upon the fulfillment of this unit you’ll be able to:

- obtain information about Needs Analysis through reading;
- determine your personal needs in learning English;

- write a composition on the topic under discussion.

JIOKJIAJl YYUTEJISA AHTJIMMUCKOI'O SI3BIKA
O TEME: "3AYEM HAM HYKEH AHI'JIMACKUH SI3BIK
WJIU POJIb MOET'O IPEJMETA B BYJAYUIEN )KU3HU
YYEHHUKOB".

3aa4n COBPEMEHHOM ITKOJIBI COCTOAT B TOM, YTOOBI c(popMHpOBATH
y CBOUX YYEHHUKOB KaueCTBa, TPAIUIIMOHHO IPHUCYIIHE HHTEIJIUTCHTaM.
DTO - MOPSIOYHOCTh, OTBETCTBEHHOCTb, BEIMKOAYIIHE, IMOTPEOHOCTH B
TBOPYECTBE, CTPEMJICHHE K CBOOOJE, YMEHHE IMOHMMATh W IPUHHUMATh
JIPYTOro, a TaK e TeJIECHOE U TYIIEBHOE 3/I0POBhLE.

Kaxnpiii yuutenb-npeIMETHUK MPU3BAaH BOCHUTHIBATh U Pa3BUBATH,
KOKIBIH yYCOHBIM MpEIMET JODKEH CTaTh, MPEXKJIE BCEro, CPEACTBOM
Pa3BUTHS JTUYHOCTH YUCHHKA, a XapaKTep W Mpo(ecCHoHaIu3M yIuTeaeh
BOXHBIM CPEJICTBOM BOCHHUTAHMS 3HAUUMBIX YEPT XapakTepa U KadyecTB
JMYHOCTHU yueHuka. [loaTomy, kak megaror, st CTaBjIto nepes co0oil 1elb -
OPUEHTUPOBATHCSI HAa AKTUBHYIO, pa3sHOOOpa3HYyl0 U  MOCWIbHYIO
JEATEIIbHOCTh KaXJ0TO YUYeHHKa, 00y4aTh BECTU Oecey, JUajor, YMEHUIO
CJIBIIIATh, CAYIIaTh, JOCTOMHO BBICKA3bIBATHCA W MOHUMATH Apyrux. U s
CUMTAI0, YTO IIIKOJIA JOJDKHA TOTOBUTh YUYEHHMKOB K OyAyIIEeW >XU3HU,
YYHUTh OOIIAThCS U COOTBETCTBYIOIIUM 00pa30oM BeCTH ceOsi B OOIIIECTBE.

Hu nns koro He CeKpeT, 4TO 3HaHWE WHOCTPAHHBIX SI3BIKOB HE
TOJIBKO OTKPBIBAET HOBBIC TMEPCHEKTUBBI, CYJIUT TMPOodhecCHOHATBHOE
pa3BUTHE, HO U oOoramaeT JUIHOCTh. He 3ps roBopsaT "UenoBek CTOIBKO
pa3 dYeNOBEK, CKOJIBKO S3BIKOB OH 3Haer'. HM3yuyeHuwe aHTIIHMMCKOTO
s3bIKa JaeT HaM CBOOOAYy, CBOOOAY B OOIIEHWH B COBPEMCHHOM
MUpPE. AHTJIMACKUN SI3BIK  SIBJIISIETCSI MHPOBBIM  SI3BIKOM, U, JKUBSI B
COBPEMEHHOM MHpE, TOSBISETCS OCTpas HEOOXOAMMOCTh U3ydaTh ero. A,
B CBOIO OYEpE/ib, CTaparOCh Pa3BUTh U BOCIHUTaTh y MOMX YUYECHHKOB
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MOHUMAHHWE BAXKHOCTU HW3YYEHUS HMHOCTPAHHOTO $3bIKa M MOTPEOHOCTH
MOJIb30BAaThCA MM XOTsI Obl B KaKMX-TO >KM3HEHHBIX cdepax W B CBOeH
Oynymied u3HU. VIHOCTpaHHBIM SI3bIK, HECOMHEHHO, pa3BUBAaCT Y
y4aluxcsi MaTPUOTHYECKUE W TPAXKIAHCKHE KAuyeCTBA, YBAXKEHUE H
TOJIEPAHTHOE OTHOLIEHUE K IPYTHM KYJIbTypaM.

A Bce Xe, aHTJIMICKUM S3bIK, 3auyeM OH HaMm HykeH? Ho kyna
ceiluac 0e3 Hero. Hu oauH 00pa3oBaHHBIM YEJIOBEK HE MOXET HE
COTJIACUTBHCS, YTO 3HAHUA AHIMVIMHUCKOTO  SI3bIKa CeWYac MPOCTO
HEO0O0XOIUMO. AHIIIMUCKUHN SI3bIK HYKEH MYTEIIECTBEHHUKAM, OH HYXEH
y4aluMcs, HY>)KeH YU€HbIM, MPErnoaBaTessiM, OU3HeCMEHaM, JTaKe Urpas
B UTPHI KEJIATEIBbHO 3HATh AHTJIMMCKUUI S3bIK - OH HYkXeH Bcem! Hac Be3ne
OKPY>KAa€T aHIJIMHUCKUN SI3bIK. AHIVIMUCKUM A3BIK TaK CWIBHO BOLIET B
Hallly TOBCEJHEBHYIO KM3Hb, YTO HEKOTOPBIE €0 JaXE HE 3aMEUYalOT U HE
MOJ03pPEBAIOT 00 ATOM. ODTO KacaeTrcsi HEKOTOPhIX aHMJIMHCKUX
3aMMCTBOBAHHBIX CJIOB. Kaxapli JOeHp MHOrME€ U3 HAC aKTUBHO
UCIIOJB3YIOT Takue ciioBa. OT CIIOB-OPUTMHAJIOB 3TH CJIOBAa OTJIMYAKOTCS
TOJIbKO TIpousHomenneM. Hanpumep: oduc, MmeHemxep, Ou3HeC, roJIKumep,
dbopBapa, THHIHIKEP, GyTOOT U T A. A BooOpa3uTe, CKOJIBKO TaKUX CJIOB
Brl 3HaeTe u ucnonp3yere, HO JakKe U HE JIOTaAbIBACTECh 00 MX 3HAYCHUU
Ha WHOCTPAaHHOM f3bIKE. BBIBECKM Ha aHIJIMKMCKOM S3bIKE B HAIIUX
ropojax, Ha3BaHUs MarasuHoB, GUPM, IPEANPUATUN - BCE HA AaHTITUHCKOM
s3pIke, Takux Kak [mopust xune, Oduc xkmacc, M-Buaeo, Apr-Jlaiid, u
MH.JIp. UTO HE BO3bMElIb B PYKU ( HHCTPYKIIMH, OIMCAHUS, COCTaB,
WHTPEAUEHTHI, pEeLENThl, Ha3BaHMUS JIGKAPCTB, pa3HOW  OBITOBOM
anmnapaTrypbl, U T 1) — BCE Ha aHTJIMHACKOM sI3bIKE. AHTJIMUCKUM SI3BIK CTall
MEXKIYHAPOJHBIM SI3bIKOM, OT 3TOT0 YK€ HHKYJa He JeHembcs. Ecau Bel
3HAETE aHTJIMHUCKUH S3BIK, TO MOXKETE OBITh YBEPEHBI, UTO HE MPOIAAECTE HU
B oJHOM cTpane mupa. KoHeuno, Bel ObUIM B MHTEPHETE, pa3Be MOXKHO
MyTEIIECTBOBATh MO MPOCTOpaM TJI00AIbHOM CETH, HE 3Hasl aHTJIUHUCKOTO
a3bika? VIHTEpHET, AarolMi BO3MOXKHOCTb 3aBECTH HOBBIX JIPYy3€d U3
pa3HBIX CTpPaH, pa3Be 3TO BO3MOXXHO O€3 3HAHMUS AHTJIIMHUCKOIO S3bIKa?
N3yunTh BCE SA3BIKH CPAa3y OUYEHb TPYAHO, BEPHEE NAKE HE- BO3MOKHO, J1a
u 3adyem? ['opa3no mponie BbIyYUTh OJIMH AHTJIMMUCKHUU SI3BIK, 3TO OyAeT
BCerJa akTyajdbHO. TakuM o0pa3oM, MOXHO OECKOHEYHO TPUBOJUTH
MHOECTBO TIPUMEPOB HEOOXOIMMOCTH 3HAHUS aHTIIUHACKOTO.

MHorve y4YeHWKH TMOHUMAIOT 3HAYEHHWE BCEro CKa3aHHOro. OHu
OCO3HAIOT, YTO 3HAHME HWHOCTPAHHOIO S3bIKA KM HEOOXOJUMO JIJIsi
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OPOJIOJDKEHUST OOydYeHHMsl, [JIi OCYLIECTBIEHUSA MPO¢ecCHOHATBHOM
JEeSATEIbHOCTH, J1a U TIPOCTO B KU3HH.

YToObI BBI3BaTh UHTEPEC K MPEAMETY, 51 CTAPaAIOCh MOKa3bIBATh MOUM
YYEHHKaM B3aWMOCBS3b MHOCTPAHHOTO f3bIKA C JPYTUMU Y4YEOHBIMU
npeaMeTaMu (C pyCCKUM  SI3BIKOM, JIUTEpaTypoi, ucropuei). Bmecte ¢
YYCHHUKaMHU CPaBHUBAEM W HAXOJUM CXOXHE M HE CXO0XHE MOMEHTHI. C
MIOMOIIIBIO TAKOTO CPAaBHEHHSI MOYKHO JOCTHYh M OBICTPOTO 3allOMHHAHUS
CJI0BA, U BbI3BAaTh UHTEPEC NETEH.

Takxe Henb3s 00XOIUTHCS Ha ypokax 0Oe3 ayauo3zanuceid. JKubas
WHOCTpaHHAs pPEYb - HEOTHEMJIEMBII MOMEHT B HW3yYCHHH J0OOTO
WHOCTPAHHOTO S3bIKa. J[eTh B MutajiieM 3BeHE OYEHb JIFOOSAT CIyIIaTh
JMAJIOTH ¥ TIPOTOBapHWBaTh 32 JUKTOPOM, IETh M TAHIIEBATh HA YPOKE IO
My3bIKy. Co 2 kjaccamu Mbl 3a | momyroawe u3y4ywian Ooliee S TeceH ¢
OTpe/IeJICHHBIMY ABMKEHUSAMH. VITPBI M KOHKYPCHI TaK e 00eCIeurnBarOT
ycnex Ha ypoke. Takum o00pa3om, 3allOMMHAHHE U YCBOCHHE HOBOTO
y4eOHOTr0 MaTepurasna IPOUCXOAUT HAMHOTO JIeTYeE.

BonpIioit nHTEpeC BBI3BIBACT Y YUAIINXCSI YPOKH C UCTIOJIb30BAHUEM
UKT, xomnerloTepa u cetu uarepuer. OHM [1al0T HaAM BCeM CBOOOJY U B
OOIIEHNH, HAXOXKIEHUU HYKHOW MH(POPMAIIHH.

CrapIiiekiacCHUKH, KOTOpbIe TMPOSBISAIOT OOJBINONW HHTEpEC
CTpPEMSTCS HW3y4yaThb S3bIK TIOyO)Ke 3aHMMAIOTCA HCCIIEI0BATEIbCKOU
JEeSATETHbHOCTBIO.

MHo10 ObUTH TPOBENIEHBI 2 BHJA ONpoca ydaruxcs 00 MX OTHOIICHWH K
aHTIIMHACKOMY SI3BIKY Ml POJIM 3TOTO MPEAMETa B UX OyayIIeH KU3HH.

[lepBbiii ompoc ObuT 1OJ Ha3zBaHUEeM: «JlJisi 4dero MHE HYXeH
aHTIIMHACKUN  s13bIK?» OOyuaromumcs ObUIM  TIPEIJIOKEHBI  BapHAHTHI
OTBETOB JIJIs1 BIOOpa. Pe3ynbTarsl ObUIM TaKOBBI:

1)  Heobxooum Onss npooondicenusi oOyuenus u npuodpemeHuu
npogheccuu. 26%

2) Ilpucooumcs 6 sicusnu, O0isi 0OWEHUS. HENOCPEOCMBEHHO C HOCUMENIMU
a3vika. (8%

3) 3acmasnsiom pooumenu. 5%

4) He nyocern 0%

5) He 3uawo omeema 5%

6) Teoe auunoe muenue. 1% cuumarom, umo aHeAUNUCKULL HYHCEH MOTLKO
01 0bwe2o pa3sumusl.

11



Bropoit ompoc Obin Ha Temy: «HemM HHTEpeceH MHE AaHTJIMHUCKUMA
S3bIK?» Pe3ynbTaThl ObUIH CXOXKH.

1.

abhown

Humepecno yznasamov 0 HO8bIX (hakmax, yOUuSUmMeabHbIX COObIMUSIX.
Humepecno yznasamu 0 dcusnu ar00etl U ux 0essmeabHOCHU.
Humepecho vlsacHsams npuyunvl coObImMull.

Humepecno caywamov 00vicHeHUs yuumeins no 3momy npeomemy.
HUumepecno camomy  HaxoOumv OONONHUMENbHbIE C8E0eHUs,
20MOBUMb COOOUeHUsL, BbICIYNAMb C HUMU Nepeo KAACCOM.
Uumepecno, max xax yuumenvb npenooaem HeOOLIYHO U IMUM
npugnexaem y4eHuKos.

Humepecno, mak kax amom npeomem 0aemcs MHe J1e2KO.

Imom npeomem C853aH C OpyeUMU NPeOMemamu, Komopule x00sm
8 Kpy2 MOUX UHMEPeCos.

Uumepecno, max kak no 3momy npeomemy J1e2Ko HNOAY4Umb
OMMemKY.

Hcxonst u3 Bcero CkazaHHOTO MOKHO CJieJaTh BBIBOJI, YTO OTPEOHOCTh
B AHIVIMMCKOM $I3bIKE PAcCTET C KaXKJbIM TOJO0M. AHIVIMHCKWN IIaraet
OTPOMHBIMU IIaraMu B HAIly XW3Hb. [IpUXOAUTCS Y4YWTH AHIJIMKUCKHM,
9TOOBI OBITH B HOTY CO BpeMeHeM. CTOUT elle OTMETHTh, YTO YUYUTHCA
HHUKOTJA HE MO3/HO. ..

Meow!

Nj Hao!

Different students have different wants and needs. That’s a given.

Some want to speak better, some want to write formal letters and some just
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want to get by at work with the bare minimum necessary. But of
course, who really knows?

Your students know, of course!

But, actually... many times the students themselves don’t know what
they truly want! They just feel like their English isn’t as great as they’d
like it to be, but they aren’t exactly sure what they want to get out of their
lessons (#1 reason ESL adult learners exist, true story).

Sure, you could ask them the simple question “What do you want to get
from this class?” or “What results do you want?”’ but the answers to these
questions only say so much. They might not have time or the right
guidance to really think that question through and give you the level of
personal insight you need as an educator. These questions are like when
the guidance counselor asks high school students “What do you want to
do?”. How do you even start tackling that question when you yourself
haven’t thought about it much yet?

What students really need is guided reflection. They need to unpack their
own thoughts and feelings regarding English learning.

It’s up to us to do the guiding, so they can do their reflecting.

Asking some more simple yet purposefully targeted questions could help
both the learner and the teacher get to the real meat of the answer. With
some deeper, juicier questions regarding much more than abilities, ones
geared more towards attitudes and aspirations, you could finally find out
what your students truly want. Then you can figure out how the class can
best be designed to accommodate the learners themselves.

After all, if you’re teaching ESL to adults, chances are you’re working
with more of a business than a traditional school-—making them more your
customers than your students. That’s quite different than a primary school
and the students there. ESL adults are customers and good business tactics
tell us to cater to the customer.

For these reasons and more, I’ve developed the ultimate questionnaire for
adult ESL students!

This questionnaire goes deeper than any other into finding out what
students want to get out of their English learning experience.

With this in-depth survey, teachers can gain a further insight into the
wants, needs and attitudes the students have towards English. Sometimes
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students may be unsure themselves why they’re taking English classes,
which is a big challenge to overcome.

As they say, “how can you score the goal when you don’t know where the
goalpost 1s?”

What to Expect When Teaching ESL to Adults

Now, before I go into the questionnaire itself, I’d like to share my own
account of what happened while | was trying to find out what my adult
ESL students wanted—before it ever occurred to me to create the
guestionnaire.

| was like most ESL adult teachers, asking the vague question of “What do
you want?” to students and getting all sorts of superficial and fuzzy
answers.

“I want to speak fluently.”

“I want to speak well.”

“I want to speak English.” (said while talking to me in English)

“I want to watch TV shows without subtitles.”

These were some common answers I would receive, which all tell me...
almost nothing.

First of all, the definitions of these words and phrases—like “fluently” and
“well”—are highly subjective. People have different opinions on what is
“fluent,” “well” and other buzzwords that come up with learning English.
Getting these kinds of answers, I realized the clarity I needed wasn’t really
there.

That’s why 1 developed this questionnaire, to bring the clarity out of the
fog and extract specific, measurable and achievable goals from students.
The Purpose of the Adult ESL Questionnaire

The questionnaire is intended to be given to students before the first
class (if possible) or as the first homework assignment, then discussed the
next day in class.

It works even better with groups so everyone can collaborate, relate to each
other and develop an interest in each other since they may share similar
feelings and objectives.

No matter how many students you’re working with, the next day’s
discussion is vital and should be used to explain that the curriculum and
rhythm will be catered to them. If there are varying goals and objectives,
then it’s best to focus on the feelings towards English part and to keep the
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class more broadly focused. Then you can create special assignments
where students can choose topics or work groups based on particular
interests.

For example, if you have one private student who’s pretty clear that his
only use for English is for his conference calls at work, which currently
make him feel nervous every time they come up, then it’s best to focus his
one-on-one course on helping him to feel more comfortable while speaking
and listening, training his ear with different accents and practicing various
scenarios of conference calls.

If you have a class of five adults with varying wants ranging from
improving confidence to just chatting with their in-laws, it’s best to mix a
little of each desired aspect into the class and focus more on the emotional
aspect, generally helping the students feel more comfortable with the
English language. Then you can set up certain classes and assignments to
target all their different needs.

Ready to start assessing? All right, then!

Students' Questionnaire:
Why Do You Want to Learn English ?

No. of years learning English ...

SEX: i

Nationality: ................

Parents' nationalities: .

No. of visits to an English-speaking country:

No. of visits to an English-speaking country lasting more than three

months:.

Own/use COMPULEr ?.....cevveeireeiiecieene

Use Internet? ... In English?...............

Probable Future Occupation:.................

If you could live and work in any European town/city, which one would

17011 0l 4T L0 = SRR
How important is each of the following to you ? (Give each one a

mark from 0-5, where 0 means 'not important at all' and 5 means

‘extremely important").
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| need/use English in order to:

1. meet foreigners

2. make friends with foreigners

3. travel abroad

4. work abroad

5. keep in touch with foreign friends

6. prepare myself for living abroad one day

7. improve my knowledge of foreign languages in
general

8. think and/or behave like

British/American/Australian people do

9. be similar to British/American/Australian people

10. get to know various foreign cultures/peoples

11. learn about the English-speaking world

12. understand the history and culture of the English-
speaking nations

13. understand cultural/world events better

14. get to know about the everyday life of the
English-speaking nations

15. Dbe better educated in general

16. have new experiences

17. broaden my outlook on life

18. succeed in life

19. improve my employment prospects in later life

20. fulfill my parents'/family's/society's expectations
of me

21. pass the final exams and get a degree

22. understand English-language films/DVD's/videos

23. read English-language books

24. read English-language newspapers/magazines

25. read instruction manuals in English

26. surf the Internet

27. communicate via social media

28. understand English-language pop music
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I need English ...
My personal goal(s) in English is/are ...
My professional goal(s) in English is/are ...

My expectations in mastering English:

*» Vocabulary

< Grammar

+ Reading

s Speaking

s Writing

Learning Tips:
Kak Hanucarth counHenue.

CounHeHHe MMEET YETKYI0 CTPYKTYPY U COCTOUT M3 TPEX YaCTEM:
BBEJICHUSI, OCHOBHOM 4YacTh W 3akitoueHusa. [Ipy 3ToOM OCHOBHasg 4acTh
MOKET COCTOSITh U3 HECKOJIBKUX a03alleB.

BBeaenue: HauHuTe C OOIIETO MPEACTABICHUS TEMbI U PACKPBITHSA
€€ JBOMCTBEHHOIr0 Xxapakrtepa. He moBTOpsiiTE CIOBO B CJIOBO HAa3BaHHE
TeMbl. JlaiiTe COOCTBEHHYIO HWHTEPIIPETAIMIO TPEATOKEHHOU TEMBI,
UCTIONIB3YS Tiepudpas, CHHOHUMBI, TIOCIOBUILY WJIH apOpU3M.

OcHoBHasi 4acTh: B OTAeAbHbIX ab3anax(!), BbICKa3bIBACTCS
COOCTBEHHAsI TOUKA 3PEHUSI U pACCMATPUBAIOTCS IPYTUE TOUKHU 3PEHHUS, a
TAK)K€ BBICKA3bIBAIOTCSA MBICIH IO IMOBOAY TOr0, IMOYEMY Ta WA HUHAs
TOYKA 3pEHUS KaKeTCs C1aboi i HeyOeIuTeIbHOM.

3akiod4eHue: HEOOXOJUMO YETKO TMOJIBECTH WTOT CKa3aHHOMY, HO
MPU 3TOM HAWTH KOHCEHCYC MEXAY MPOTUBOPECUUBBIMU TOUKAMU 3PCHMUSI.
3aKJIIOYCHUE JOJDKHO CTPOTO COOTHOCHUTHCS C BBEICHHUEM, HO HE
MIOBTOPSITh €r0 U COOTBETCTBOBATH TEME.

Cienyer NOMHHTH, YTO TEMaTHYE€CKOE BBICKA3bIBAHUE - 3TO HE
npocto  HaOOp MPENIOKEeHHM, a CBSI3HbIM TekcT. JlaHHBIE HIDKE
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KOHCTPYKIIMH, cjJoBa W ¢pa3bl MOTYT TOMOYb MPEACTaBUTh MBICIU
JIOTUYHO M YIIOPAJOYCHHUC.

Jlna e600noIl uacmu.

To start (to begin) with...; I'd like to begin by saying that ...; It is well
known that...; It is common knowledge that...;It is universally
acknowledged that...; One cannot deny that...; The question arises... .

Jlna ceaszu npednoxcenuil 6 UeabHovlil MEKChL:

Moreover, ...; Furthermore, ...; Let us know turn to...; With regard to...it
should be said that...; It is important to realize that...; It is also important
to know (to remember, to state) that.... We must not forget that...; It is
worth mentioning that...; It is also important that...; It should be
emphasized that...; I'd like to point out that... .

Jlna npomusonocmasnenus/cpasnenus.

On the one hand...: On the other hand...; In contrast (with that),...; To
compare with...; On the contrary....

Jlna npeocmaenenus ceoeil mouKku 3peHuA:

| believe that.... To my mind, ...; In my opinion,...; From my point of
view... .

Jlna npeocmaenenusn npumepog:

For example...: For instance...; A case in point is...; I'd like to illustrate this
point by describing...; Fm convinced that... .

Jlna nooeedenusn umozoel3axnouenusn.

In conclusion...: To conclude/sum up...; All things considered...; Taking
everything into account/consideration.... As a result...; To conclude...;
Thus, it becomes clear that...; I'd like to finish by saying that...; From what
has been said it follows that....

Bort HCKOTOPLIC COBCTHI, KOTOPBLIC ITOMOI'YT BaM HaIllMCaTb COYMHCHUC!
[InaHupysi TEKCT, penmTe, CKOJIBKO [OJDKHO OBITh ab3alleB U Kak
pacripeneuTh MHEHUS (CBOE U IPYTHUX JIFOJei ) 1o ab3aiam.

B nponecce HallMCaHHuA TCKCTa 06paTI/ITC 0co00e BHHMAaHHE Ha
IIOCTPOECHUE KaKI0I'0 a03ama. Haunwure xkaxaplii W3 HUX MPEIJIOKECHUEM,
KOTOPOC BbIPAXKXACT OCHOBHYIO MBICJIb.

Cnegyer oOpatuth 0Cc00O€ BHUMAaHHWE Ha YHOTPEOJICHUE OIEHOYHOU
JCKCUKHU H HCIIOJIB30BAHHUC CBAZYIOIIUX CJIOB MCKIY a6sauaMH.
HOMHI/ITG, qTO TEMATHUYCCKOEC BBICKA3bIBAHUC TAKOI'O THUIIA IIHUHICTCA
HEeO(HIMATLHBIM CTHJIEM. B HeM HEO0OXOJMMO YETKO H3JIOKHTH CBOH
CYXXKACHHUA KW BbIPpa3uTb HC CTOJBKO 4YY>KOC, CKOJIBKO CBOC MHCHHC,
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TIOJIKPEILISiSl €T0 BECKMMH apryMEHTaMHU.
[IpoBepsist paboTy ¢ TOYKM 3pEHHS COJEp)KaHHsSA, oOpaTuTe ocoboe
BHMMaHHWE Ha 3aKIIOYEHUE, KOTOPOE JOJDKHO COJEpkKaTh OCHOBHBIC
BBIBOJIBI M3 BCETO TEKCTA.

[IpoBepbTe, HET U B pabOTe rpaMMaTHYECKUX OIIMOOK WM  OIIMOOK B
HAITMCaHWH CJIOB, M BIMCHIBACTCS JIM OHA B YCTAHOBJICHHBIN JIMMHT CJIOB.

Unit 2. LEARNING STYLE TESTING
KAK IIEPEBECTHU TEKCT 11O CIIEHUAJIBHOCTH

Competencies:

Upon the fulfillment of this unit you'll be able to:

- obtain information about Learning Styles through reading;
- determine your personal Learning style ;

- translate an ESP text.

Learning styles

From Wikipedia, the free encyclopedia

Learning styles refer to a range of competing and contested theories that
aim to account for differences in individuals' learning.[¥ The many theories
share the proposition that humans can be classified according to their 'style'
of learning, but differ in how the proposed styles should be defined,
categorized and assessed.l® A common concept is that individuals differ
in how they learn.[21:266

The idea of individualized learning styles became popular in the
1970s,®! and has greatly influenced education despite the criticism that the
idea has received from some researchers.[197-198 proponents recommend
that teachers have to run a needs analysis to assess the learning styles of
their students and adapt their classroom methods to best fit each student's
learning style.®! Although there is ample evidence that individuals express
preferences for how they prefer to receive information,™% few studies
have found any validity in using learning styles in education.[?2¢7 Critics
say there is no consistent evidence that identifying an individual student's
learning style, and teaching for specific learning styles, produces better
student outcomes.™®1® There is evidence of empirical and pedagogical
problems related to forcing learning tasks to "correspond to differences in a
one-to-one fashion".[l Well-designed studies contradict the widespread
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"meshing hypothesis™ that a student will learn best if taught in a method
deemed appropriate for the student's learning style.”! They further show
that teachers cannot assess the learning style of their students accurately.®!
There are substantial criticisms of learning-styles approaches from
scientists who have reviewed extensive bodies of research.t41 A 2015 peer
reviewed article concluded: "Learning styles theories have not panned out,
and it is our responsibility to ensure that students know that,"[?1:269
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HONEY AND MUMFORD LEARNING STYLES
by Ruby Rumson

Honey and Mumford learning styles were developed by Peter Honey
and Alan Mumford in 1986. Their work is inspired from and built upon
Kolb’s learning styles model (Leaver, 2005). however, they produced their
own Learning Styles Questionnaire (LSQ) because it was found that
Kolb’s LSI had low validity with managers.

Therefore instead of asking people directly how they learn, as Kolb’s
LSI does, Honey and Mumford gave a questionnaire that probes general
behavioral tendencies. The rationale behind this is that most people have
never consciously considered how they really learn. And to be an effective
learner, individuals must know about their learning styles or preferences
and find ways to learn using those methods.

To help with finding the correct learning style or preference, Honey
and Mumford have developed a questionnaire built on a continuum as the
figure shows below. Knowing your learning style helps individuals to
make smarter decisions in adjusting the learning opportunities and your
preference of best learning, increases the range and variety of experiences
which are potential learning opportunities, improves learning skills and
awareness (Zwanenberg, 2016).

Learning styles:

The four learning styles are (Mobbs, 2010):
Activists: Activists are those individuals who learn by doing. Activists
need to get their hands filthy. They have a receptive way to deal with
learning, including themselves completely and without inclination in new
encounters. The learning activities can be brainstorming, problem solving,
group discussion, puzzles, competitions, role-play etc
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Theorists: These learners get a kick out of the chance to comprehend the
hypothesis behind the activities. They require models, ideas and truths with
a specific end goal to participate in the learning procedure. Like to break
down and integrate, drawing new data into a methodical and consistent
‘hypothesis’. Their choice of learning activities includes models, statistics,
stories, quotes, background information, applying concepts theoretically
etc.

Pragmatists: These individuals have the capacity to perceive how to put
the learning into practice in their present reality. Conceptual ideas and
recreations are of constrained utility unless they can see an approach to put
the concepts practically in their lives. Experimenting with new ideas,
speculations and methods to check whether they work is their mode of
action. They learn better through taking time to think about how to apply
learning in reality, case studies, problem solving and discussion.
Reflectors: These individuals learn by watching and contemplating what
happened. They may abstain from jumping in and prefer to watch from the
sidelines. They want to remain back and see encounters from various
alternate points of view, gathering information and using the opportunity to
work towards a suitable conclusion. They like paired discussions, self-
analysis questionnaires, personality questionnaires, time out, observing
activities, feedback from others. coaching, interviews etc.

Another survey by Peter Honey did not reveal any particular ‘e-
learning styles’, although as a result of his research he speculated that
‘Activists’ (those with an open-minded approach to learning and wish to
involve themselves fully in the experience) would want the pace to be
faster and the chunks of time to be shorter than ‘reflectors’ (those that
prefer to stand back and view experiences from an number of different
perspectives first).

He also suggests that Activists might find it more difficult to
motivate themselves and find time to complete the tasks than ‘Theorists’
(who like to analyze and synthesize, drawing new information into a
systematic and logical theory) and ‘Pragmatists’ (experimenters, who try
out new ideas and techniques to see if they will work) who are likely to be
more disciplined and better at planning it into their schedules. Time
management skills are particularly important for effective on-line study.
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Honey and Mumford

Learning styles were developed by Peter Honey and Alan Mumford,
based upon the work of Kolb, and they identified four distinct learning
styles or preferences: Activist, Theorist; Pragmatist and Reflector. These
are the learning approaches that individuals naturally prefer and they
recommend that in order to maximize one's own personal learning each
learner ought to:

. understand their learning style

. seek out opportunities to learn using that style

To understand your particular learning style Honey and Mumford
have developed a Learning Style Questionnaire [see further reading] and
with this information you will be in a far better position to do three really
useful things [quoting P. Honey]:

1."Become smarter at getting a better fit between learning
opportunities and the way you learn best. This makes your learning easier,
more effective and more enjoyable. It saves you tackling your learning on
a hit-and-miss basis. Equipped with information about your learning
preferences, you'll have many more hits and fewer misses."

2. "Expand the 'band width' of experiences from which you derive
benefit. Becoming an all-round learner, increases your versatility and helps
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you learn from a wide variety of different experiences - some formal, some
informal, some planned and some spontaneous."

3. "Improve your learning skills and processes. Increased awareness
of how you learn, opens up the whole process to self-scrutiny and
improvement. Learning to learn is your most important capability since it
provides the gateway to everything else you want to develop."

Note: However, to be an effective learner you should also develop the
ability to learn in other styles too.

Honey and Mumford: Learning Style Questionnaire
Measure employees’ preferred style of learning on a self directed basis
with the Learning Styles Questionnaire.

"Learning to learn is your most important capability since it
provides the gateway to everything else you want to develop. How you
learn is a key, if not the key life skill." Peter Honey (2016)

The Honey and Mumford Learning Styles Questionnaire was
developed by Peter Honey and Alan Mumford. It has been used
extensively within the industry and academia for over 35 years. A highly
cost-effective  self-development instrument, the Learning Styles
Questionnaire (LSQ) is designed to measure learning preferences in
individuals aged 16+.

The LSQ is based on David Kolb’s Learning Cycle theory which

looks directly at how individuals learn, rather than their tendencies to
learn.
The questionnaire is available in 40 or 80-items and is designed to
stimulate individuals and groups into thinking about how they prefer to
take in information and learn from experiences; it follows the learning
cycle (do; review; conclude & plan).

Once an individual’s preference for learning style has been
identified, they are better placed to choose learning experiences that suit
their predominant style(s). Helping them learn more easily and more
effectively from a range of different learning opportunities.

Benefits

Thousands of organisations globally have benefited from staff
completing the Learning Styles Questionnaire by discovering which style
of learning they prefer, then attempting to improve less preferred styles.
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The LSQ questionnaire is a highly cost-effective self-development
instrument. LSQ is a useful tool for supporting the learning and
development of individuals.

What does the Honey and Mumford Assessment measure?

The aim of the Learning Styles Questionnaire is to equip you with
the skills needed to be an all-round learner in all four phases of the learning
cycle — experiencing, reviewing, concluding and planning.

Once someone knows their learning style preferences, they are better
equipped to choose learning experiences that suit their predominant
style(s). This helps them learn more easily and more effectively from a
range of different learning opportunities.

The LSQ measures an individual’s preference for a particular type of
learning style: Activists, Reflectors, Theorists, and Pragmatics. The highest
score indicates the type of learner you are which corresponds to your
learning preference.

The output report provides your results as a Raw Score (amount of
statements you agreed with), percentile score (comparing your raw score to
a group of others who have previously completed the LSQ), and visual
graph (indicates the strength of your preference for each style).

Type of
Learning Style Learner Learning preference
Activists Hands on Trial and error
Reflectors Tell me Briefed before proceeding
Theorists Convince me | Clarity — Does this make sense?
Pragmatists Show me Likes an expert to demonstrate

There are numerous ways that managers, teams and individuals — can
use the information about learning style preferences beneficially. For
example, the information can be used to: The output report also contains
‘suggestions for action’ for each style which will help you identify
activities which may help you learn best, and activities which you may
prefer to avoid, an overview of the statements you have most disagreed
with and a personal development plan to help you improve less preferred,
or under-utilised learning preferences.

° Design better blended learning programmes.

° Predict (and identify early) learning difficulties.

° Constitute effective learning groups or teams.
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e Allocate roles in role-plays or other participative training exercises.
e Encourage people to produce action plans/personal development plans.

Four key learning styles

There are four learning styles that describe preferences in learning
differences. These are:
o Activist Learning Style: Activists like to take direct action. They are
enthusiastic and welcome new challenges and experiences. They tend to be
flexible, open-minded and enjoy getting involved and participating with
others.
m In contrast to other styles, activists will excel at learning when they are
allowed to: generate lots of ideas, or are involved with other people to
bounce ideas around. However, they may find it difficult to learn when:
learning involves a passive role or are asked to repeat the same tasks on
rote.
o Reflector Learning Style: Reflectors tend to be methodical, thorough
and careful. They enjoy reading and listening, and undertake a thorough
analysis of experiences before drawing conclusions.
m In contrast to other styles, reflectors will excel at learning when they are
allowed to: think or watch over ideas, or are given time to prepare or read
the information in advance. However, they may find it difficult to learn
when: forced to take centre stage or given insufficient information to draw
conclusions.
o Theorists Learning Style: Theorists like to see how things fit into an
overall picture. They are logical and objective learners who adopt a
sequential approach to problems. They tend to be rational, analytical and
perfectionists.
m In contrast to other styles, theorists will excel at learning when they are
allowed to question and challenge assumptions or are given a clear purpose
with which to work. However they may find it difficult to learn when:
material provided is not methodically sound, or the activity is unstructured
and uncertain.
o Pragmatist Learning Style: Pragmatists like to see how things work in
practice. They tend to be practical, down to earth and realistic. They like
“how-to” hints and techniques and the opportunity to try out learning.
m In contrast to other styles, pragmatists will excel at learning when they
are allowed to: immediately implement what they have learnt, or learn by
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demonstration. However they may find it difficult to learn when: methods
and decisions are convoluted and stalling, or there are obstacles to
implementation.

A sample of 300 managers shows that it’s common to have one or two
strong preferences (59%) and that it’s very unusual to have four strong
preferences (2%.)

The Honey and Mumford Learning Cycle

The learning cycle as shown below is based upon David Kolb’s
Learning Cycle, it demonstrates how our learning preferences whilst
learned, can change over time — either because we require them to or due
to a change in circumstance (a different job requiring new skill sets).

There are four stages to the learning cycle, each is equally weighted
and plays an equal part in the process.

e Experiencing — Experiences may be reactive or proactive, being open to
new opportunities your potential to learn expands.

e Reviewing — to learn from an experience it is vital to review what has
happened and find ways of changing the circumstances.

e Concluding — Using the raw material from meetings to provide lessons
learned, conclusions and answers.

e Planning — Being able to use the conclusions to forward plan and create
an action plan moving forward.

Honey and Mumford built upon this model by suggesting there is an
association between the learning cycle and learning styles. An individual
with a preference for the Reflector learning style may excel in reviewing
information but find it harder to provide action plans going forward if the
information is incomplete. By engaging in all four stages learners can
develop new activities and styles that will enable them to become more
effective and efficient learners.

Building on the work of Kolb, Honey and Mumford define four

learning styles. The model is quite similar to Kolb’s, and it has enjoyed
considerable uptake in educational circles (Honey & Mumford, 1982).
P — Pragmatists: These individuals are keen to try out ideas, theories and
techniques to see if they work in practice. They are pragmatic and grow
bored with long discussions. They seek out solutions with determination,
and value new ideas if they have practical applications. They prefer to
reach decisions and implement actions quickly.
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A — Theorists: Theorists enjoy collecting and integrating data to form
complex but logically sound solutions. They like to analyze, synthesize and
think things through. They can be impersonal, detached people dedicated
to rational objectivity.

E — Reflectors: These people like to stand back and ponder experiences,
postponing conclusions and ruminating over possibilities. They gather
information and think through the experiences thoroughly. They are
thoughtful, and they often have a slightly distant, tolerant air towards
others.

| — Activists: These people enjoy new experiences. They are gregarious,
open-minded and enthusiastic. They thrive on challenge and new
experiences, and strongly prefer immediacy and spontaneity to planning or
regimentation.
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LEARNING STYLE QUESTIONNAIRE
Based on David A. Kolb, Learning Style Inventory
Finish the sentences,
putting numbers from 4 (the most preferable) to 1 ( the least

preferable)

Most € -  Least
4 3 2 1
A B C D
1. As alearner || _ open- | _ careful _ practical | _conceptual
am ... minded
2. While I learn, | consider | _ work | _ analyze | _try things
I like to ... the with myself
meaning others
3. | learn best, | _ have | have | justdoit | fully
when I ... strong time understand
feelings to reflect the ideas
4. When | learn. | __ reserved | _sensitive | _ _a risk-
[ am ... reasonable | taker
5. While | _trust my | watch | be| depend on
learning | | intuition and listen |active logic
prefer to ...
6. When | learn, | _ are | consider | evaluate | am
... receptive all sides the facts |responsible
and get
things done

Make necessary calculations and draw the figure in the circle below.

OE RO AC AE

1A,2B, 1B,2A, 1D,2C, 1C,2D,
3A,4B, 3B4A, 3D,4C, 3C,4D,
5A,6B 5B,6A 5D.6C 5C,6D
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Concrete Experience (CE)
CE indicates a receptive approach to learning that relies heavily on
feeling based judgments. High CE people tend to be emphatic and
"people-oriented.
They generally find theoretical approaches unhelpful and prefer to treat
each situation a unique case. Individuals who emphasize concrete
experiences tend to be oriented more towards peers and less towards
authority in their approach to learning. In a teaming situation they are
open-minded, intuitive and adaptable.
Learning from Feeling
Relating to people
Sensitivity to feelings and people
Learning from specific experience
Reflective Observation (RO)
RO represents a tentative, impartial and reflective approach to learning.
High RO individuals rely heavily on careful observation in making
judgments and prefer learning situations that allow them to take the role
of impartial objective observers. In learning situations, these individuals
rely on patience, objectivity and careful judgment, but would not
necessarily take any action. They rely on their own thoughts and
feelings to form opinions
Learning by Watching
Careful observation before making a judgement
Viewing things from different perspectives
Looking for the meaning of things
Abstract Conceptualization (AC)
AC indicates an analytical, conceptual approach to learning that relies
heavily on logical thinking and rational evaluation. High AC
individuals tend to be more oriented towards things and symbols and
less towards other people. They learn best in authority directed,
impersonal situations that emphasize theory and systematic analysis.
They are frustrated by and benefit little from unstructured, "discovery"
learning approaches.
Learning by Thinking
Logical analysis of ideas
Systematic planning
Acting on an intellectual understanding of the situation
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Active Experimentation (AE)
AE indicates an active "doing" orientation to learning that relies heavily on
experimentation. High AE individuals learn best when they engage in
projects or small group discussion. They dislike passive learning situations
such as lectures. AE individuals value getting things done and seeing the
results of their influence and ingenuity.
Learning by Doing

Ability to get things done

Risk taking

Influencing people and events through action

Learning Style Type Grid

Take your scores for the four learning modes,AC,CE,AE and RO and
substract as follows to get your two combination scores.

AC-CE= AE-RO=
A positive score on the AC-CE scale indicates that your score is more
abstract. A negative score on the AC-CE scale indicates that your score
IS more concrete. Likewise a score on the AE-RO scale indicates that
your scores are either more active or more reflective. By marking your
two scores AC-CE and AE-RO, on the two lines of the following grid
and plotting their point of interception, or data point, you can find
which of the four learning styles you fall into. These four quadrants,
labeled ACCOMODATOR, DIVERGER, ASSIMILATOR and
CONVERGER represent the four dominant learning styles. The
quadrant of the Learning-Style Type grid into which your data point
falls shows your preferred learning style. The closer the data point to
the center of the grid the more balanced your Learning Style is. If the
data point falls near any of the far corners of the grid, you tend to rely
heavily on one particular learning style.
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The Four Learning-Style Types

Converger (Common Sense)

Combines learning steps of Abstract Conceptualism and ‘E»—
Active Experimentation

People with this learning style are best in finding practical uses for ideas
and theories. If this is your proffered style, you have the ability to solve
problems and make decisions based on finding solutions to questions or
problems. You would rather deal with technical tasks and problems than
with social and interpersonal issues. Theses learning skills are important
for effectiveness in specialist and technology career.

Diverger (Imaginative)

Combines learning steps of Concrete Experience and ——
Reflective Observation |
People with this learning style are best at viewing concrete situations from
many different points of view. Their approach to situations is to observe
rather than take action. If this is your style, you may enjoy situations that
call for generating a wide range of ideas, as in brainstorming sessions. You
probably have broad cultural interests and like to gather information. This

I
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imaginative ability and sensitivity to feelings is needed fro effectiveness in
arts, entertainment, and service career.

Assimilator (Analytic)

Combines learning steps of Abstract Conceptualization — |

and Reflective Observation

People with learning style are best at understanding a wide range of
information and putting it into concise logical form. If this is your learning
style, you probably are less focused on people and more interested in
abstract ideas and concepts. Generally people with this learning style find
it more important that a theory have logical soundness than practical value.
This learning style is important for effectiveness in information and
science career.

Accommodator (Dynamic)
Combines learning steps of Concrete Experience and EnE
Active Experimentation

People with this learning style have the ability to learn primarily from
"hands-on™ experience. If this is your learning style, you probably enjoy
carrying out plans and involving yourself in new and challenging
experiences. Your tendency may be to act on "gut” feelings rather than on
logical analysis. In solving problems, you may rely more heavily on people
for information than on your own technical analysis. This learning style is
important for effectiveness in action-oriented careers such as marketing or
sales.

Based on David A. Kolb, Learning Style Inventory

Learning Tips
Kak MEPEBECTU TCKCT IO CIICIIHAJIBHOCTH

MeToanueckue peKOMEHAAUH 110 CAMOCTOATEIbHOM padoTe
C TEKCTOM

[Ipu pabore ¢ TeKcTaMu CTYACHT JMAOKEH 0O0JagaTh yMEHHUEM
U3BJICYb WH(POPMAIHMIO W3 CHCIHATBHBIX TEKCTOB, T.C. JOJDKEH HMETh
oTpe/ieJICHHBIC HABBIKY U YMEHHUS B 00JIACTH HHOCTPAHHOTO SI3bIKA BOOOIIIE
U B 00J1aCTH TEXHUYIECKOTO MEePEBOJa B YACTHOCTH.

Pabota Haj TeXHMYECKMM MEPEBOJAOM BKIIFOYAET B c€0sl IBa ATala:
1. IlonroroBuTenbHas padoTa K MEPEBOY:
1) mpocMOTpPOBOE UTEHNE OPUTHHATA;
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2) pa3MeTKa TeKcTa (Ha MoJIsIX);

3) UCIOJIBL30BAHUE CIIOBApE U CIPAaBOYHUKOB;

4) KOHCYJIbTAIIUS y CICIIUATUCTOB.

2. PaboTa Haj mepeBOIOM TEKCTa:

1) o6ymMbIBaHME IEPEBO/IA;

2) mepeBOJ1 U 3aMUCh €T0;

3) npoBepka COOTBETCTBUSI IIEPEBOJIa OPUTHHATY;

4) penakTupoBaHUE MepeBoja 0€3 oOpalleHUus K UHOCTPAHHOMY TEKCTY C
LETbI0 OCBOOOXKJEHUSI TEKCTa OT HECBOMCTBEHHBIX PYCCKOMY SI3BIKY
BBIPXKEHHUI 1 000POTOB;

5) nepemnucka roToBOro BapuaHTa MepeBoia.

MeToanuyeckue peKOMEH/IAIUM 110 MEePeBOy TEKCTA

1. TexcT, mpeaHa3HAYEHHBIN IS TIEpEBOJia, CIEAYET paccMaTpuBaTh Kak
€AUHOE CMBICIIOBOE LIEJOE.
2. Hauunaii mepeBoj ¢ 3arjaBus, KOTOpPO€, Kak MPaBUIO, BBIPAXKAET
OCHOBHYIO TEMY TAHHOTO TEKCTA.
3. Ilocrapaiicsa MOHATH COJIEpKaHUE BCETO TEKCTa, MPOYUTAl €ro EeTUKOM
win OONBIIYI0 €ro 4acTh, a 3aTeM TMPUCTyNald K OTACIbHBIM €ro
MPEIOKEHUSIM.
4. Crapaiicsi TOHATbh OCHOBHYIO MBICIb NPEAJIOKEHHS, ONUPasiCh Ha
3HAKOMBIE€ CJIOBA M BBIPAXKEHHUS, & TAKXKE HA CJIOBA, CXOXKHE C POJHBIM
SI3BIKOM WUJIA O 3HAYEHUHU KOTOPBIX MOKHO JIOTafaThCs U3 COACP KaHUS.
5. BhITI0THY TIepeBO/T BCEX HEU3BECTHBIX TEOE CIIOB.
6. OTpenakTupyii nepeBeACHHbIE TPEIJIOKECHUS TaK, YTOObI OHU ObUIH
MIOCTPOCHBI HA PYCCKOM SI3bIKE TPAMMATUYECKU U CTHJIMCTUYECKH BEPHO.
7.Korga TeKCT mepeBe/ieH MOJHOCThIO, MPOUYUTAN €ro BeCh IETUKOM H
BHECH HEOOXOIUMbIC CTHJIMCTUYECKHUE TTOTIPABKH.

UTtoObl TOHMMATH YWUTAEMYIO JIUTEpPaTypy IO CHEIUATBHOCTH
HEO0OXOAMMO OBJIAJIETh OMPEICICHHOM 3aI1acOM CJIOB U BBIPAKECHUI:
1) nyist 3TOTO PEryasspHO YUTANUTE HA AHTJIMMCKOM SI3bIKE YU€OHbBIC TEKCTHI,
ra3eTbl, OpUTHHAIBHYIO JIUTEPATYPY MO CMEIUATbHOCTH;
2) TOYHOE M TIOJHOE T[IOHUMAaHUE TEKCTa OCYIIECTBISECTCS MyTEM
M3YYalOIIEro YTEHHUs, KOTOpOE MpEAInoiaracT yMEHUE CaMOCTOSATEIbHO
MPOBOAUTH JEKCUKO-TPAMMATHUUYECKUM aHAIN3 TEKCTa;
3) mpu 3TOM pa3BUBAWTE HABBIKK TMOJIb30BAaHUS  OTPACIEBBIMU
TEPMHUHOJIOTUYECKUMU CIOBAPSMHU U CIOBAPSIMU COKpPAIICHUN;
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4) HUCHONB3YWTE HMMEIOLIUICA B TEKCTE€ WIUIIOCTPATUBHBIA MaTepual,
CXEMbI, (OPMYJIBI U T.I1.;

5) nOpuMmeHsATE 3HAHMUS 1O  CHEHUAIbHBIM, OOIIETEXHUYECKUM,
OOIIIEPKOHOMUYECKUM TIpeIMETaM B KadyeCTBE OCHOBBI CMBICIOBON U
SI3BIKOBOM JOTQJIKH;

6) mipu O0OCY>XI€HHH TEKCTa BaM MOTYT OBITh 3aJjaHbl BOMPOCHI HE TOJIBKO
M0 COJIEPAHUI0, HO M HA paclIupeHue MHGOpMaIMu B Mpeeaax Balllux
3HAHUM TI0 CIEUUAIBHOCTUA. 3HAHUA N0 CIEIUAIbHBIM JUCIUILIMHAM
IIOMOTYT ITOHATh QHTJIMUCKUKA TEKCT IO CIEUAIBHOCTH.

Unit 3. THE IMPORTANCE OF TEACHING HISTORY
KAK COCTABUTD I''1IOCCAPUI
Competencies:
Upon the fulfillment of this unit you’ll be able to:
- read about the importance of teaching history;
- develop terminology glossary.
- comment on the topic under discussion.

The Importance of Teaching History

k3

By vpaulose, 25th Nov 2010 | Follow this author |
RSS FeedPosted in Wikinut>Guides>History

History is a very important part of teaching. But in the consumer
world of today it is losing its importance. The necessity of history is to be
considered.

History teaching is losing its status in the computer world.
It is a sad fact that many of the elementary school children in the United
States do not like to study history. Some time back one of my American
friends wrote to me that his child in third grade complains about history as
a “boring subject.” Another felt that there is no use in studying about
people and events of past. But it is a wrong notion that undervalues the
studies of history.
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Why should our elementary school children study history?
There is no doubt that the primary purpose of schooling is to prepare
students to function effectively in the world, and thereby to assist society
to function effectively as well. We study the past in school not because
students need to know a collection of old facts, but because history helps
them understand how the world works and how human beings behave.
Knowledge of the past is required for understanding present realities.
When people share some common knowledge of history, they can discuss
their understandings with one another.

What does history give?

Human self-awareness is the very essence of history. Arnold Toynbee said,
“History 1s a search for light on the nature and destiny of man.” R.G.
Collingwood wrote, “History is for human self-knowledge...the only clue
to what man can do is what man has done. The value of history, then, is
that it teaches us what man has done and thus what man is. Psychologist
Bruno Bettleheim asserted that human self-knowledge is the most
important role of education.” Most of all, our schools ought to teach the
true nature of man, teach about his troubles with himself, his inner turmoil
and about his difficulties in living with others. They should teach the
prevalence and the power of both man’s social and asocial tendencies, and
how the one can domesticate the other, without destroying his
independence or self-love.”

Why history in the elementary level?

In this age of the World Wide Web, globalization and international
terrorism, knowledge of the larger world is seen as increasingly important
even at the elementary school level. We have identified three basic
principles of schooling. It should:

1) Prepare students for the future.

2) Focus on meaningful understanding.

3) Be realistic in its expectations.

This is perhaps the most often-cited practical reason for studying history,
and it was foremost in the mind of Thomas Jefferson when he wrote that
schooling in America’s new democracy should be “chiefly historical.” He
said, “the people...are the ultimate guardians of their own liberty. History
by apprising them of the past will enable them to judge of the future. It will
avail them of the experience of other times and other nations; it will
qualify them as judges of the actions and designs of Hammurabimen.”
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History teaching is losing its status in the computer world.
A century later Woodrow Wilson agreed that history endows us with “the
invaluable mental power which we call judgment.” Now, some two
centuries hence, Diane Ravich, a contemporary education policy analyst,
affirms the continuing relevance of Jefferson’s view, “History doesn’t tell
us the answers to our questions, but it helps to inform us so that we might
make better decisions in the future.”

History with Pleasure for the Development of Imagination and Good
Understanding

The use of historical examples is ancient and no doubt predates written
language. We can imagine cave dwellers sitting around the evening
campfire sharing stories of admired ancestors worthy of emulation.
Nietzsche said people need models, and historical examples are especially
powerful models because they actually existed. Joan of Arc demonstrates
the power of individual belief and action. Galileo symbolizes the fight
against authority for freedom of thought. Thomas Becket and Thomas
More represent integrity in the face of deadly intimidation.
Horatio Nelson exemplifies qualities of courage and duty. Hitler
personifies evil. While it is not the province of American educators to tell
students what their values should be, students can — by judging the actions
of historical figures to be admirable or malevolent — advance the
construction of their own moral belief systems. Studying the stories of the
past in elementary school will surely make them better thinkers, enable
them support common cultural understanding and dialogue. It will satisfy
their need for identity. Above all, history can give them pleasure in their
studies.

How to Make Teaching History in Elementary School More
Interesting?

Teaching history in elementary schools can be and should be made more
interesting than other subjects. Children like stories. It can carve out the
future of humanity from its past experiences. It should be made a part of
their life experiences. Historical knowledge about their family, their
surroundings, etc. can keep history alive. Collecting pictures, coins, etc.
can kindle the historical curiosity in children. role models, plays, innovated
games with historical themes like time games, field trips, etc. can make
history more joyful to the elementary school children. Part of their joy
comes from visiting foreign mental landscapes, part from discovering new
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things about themselves and a big part is simply the love of a good story.
For those with an historical turn of mind, history supplies an endless
source of fascination.

History With Other Subjects

Teaching history can be more practical and interesting when it is
coordinated with other subjects. We can now narrow our focus to the
special role played by history within the educational scheme. Over the
course of the twentieth century, schools developed a structure that
addresses five broad and fundamental realms of knowledge: History:
understanding the human world, Science: understanding the physical
world, Mathematics: understanding the world quantitatively, Language:
communicating about the world and Arts: expressing human creativity.
History can be easily interlinked with other subjects and made more easy
digestible.

Let Teaching and Learning History Become a Joyful Sharing

A democracy needs citizens with good judgment and wisdom, and the past
Is the only place to find it.

Scholars say that teaching history to kids has many important benefits.
History provides identity. Studying history improves our decision making
and judgment. History shows us models of good and responsible
citizenship. History also teaches us how to learn from the mistakes of
others. History helps us understand change and societal development.
History provides us a context from which to understand ourselves and
others. And so let us make efforts to teach history interesting to our
children so that they may yearn to learn the subject with great enthusiasm.

Learning tips:
Kak cocraBuTh ri1occapuu.

I'noccapuit —  ABYSA3BIYHBIA  CJIOBapb,  COACPXKAIIMK  IEPEUYCHBb
CHENHUATU3UPOBAHHBIX TEPMUHOB, PACIIOIOKEHHBIX B CTPOTO al(aBUTHOM
MOpSIAKE C MEPEeBOJOM Ha Jpyrou s3bIK. ['Joccapuil mpenocTaBiisieT
IIMPOKOMY  KPYTy 4YWTATE€NEd NPAaBWIbHBIA IEPEBOJ  TEPMHUHOB,
OTHOCSIIUXCS K MpodeccuoHaIbHOu chepe.
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MeToauyeckue peKOMeHIANUH M0 COCTABJIEHUIO IJI0CCAPUSA
Jlns Hauana He0OXOIUMO cO3AaTh TaOIUILy U3 TPEX CTOIOIIOB.

Ne ni/mt EN RU

lanee cienyer COCTaBUTh CIUCOK HaWOOJIEEe YacTO BCTPEYAIOIIMXCS
npodheCCHOHAIBHBIX TEPMHHOB U 3aHECTM HUX B KOJIOHKY TaOJIMIIBI C
HazBanneM EN (anrnmiickuit BapuaHT).

3. Ilocime »TOoro HeoOXOAWMO HAWTH TOYHBIM TIEPEBOJ] TEPMHUHA HAa
PYCCKHI $I3bIK W 3a8HECTH €ro B KOJIOHKY ¢ Ha3BanueM RU (pycckuit
BAPUAHT) HAIIPOTUB COOTBETCTBYIOLIETO TEPMUHA.

Metoanyeckue peKOMEHIALNH M0 CAMOCTOSITeILHOI padoTe
¢ JIEKCUKOH
1. IIpu cocTaBieHnU CIMCKA CIIOB M CJIOBOCOYETAHUM MO KAKOW-THOO TemMe
(Tekcry), pu 0OPMIICHUHN JIEKCUYECKOM KapTOTEKH WM JIMUHOU TETpaJIn-
CJI0Baps HEOOXOJAMMO BBIIUCATh U3 AHTJIO-PYCCKOTO CIIOBAPS JIEKCUUYECKUE
€MHUIIBI B UX UCXOJHOM (popMe, TO eCTh:

-  HUMEHA CYIIECTBUTEIbHBIE — B HMCHUTEIBHOM  TAJIekKe
€MHCTBEHHOro yuciaa (uernecooOpa3HO  Takke  ykazarb  Qopmy
MHO)KECTBEHHOT0 umcia, Hampumep: shelf - shelves, man - men, text —
texts;

- Tnarojiel — B MHGUHHUTHBE (1LIeecOo00pa3Ho yKa3aTh U JApPyrue
ocHoBHBIE QopMmbl Tiarona — Past m Past Participle, nanpumep: teach —
taught — taught, read — read — readwu T.1.).
2.3ay4nBaTh JIEKCHUKY PEKOMEHAYETCS C TOMOIIBI0 JBYCTOPOHHETO
nepeBojia (C aHIVIMIICKOTO si3blKa — HAa PYCCKH, C PYCCKOrO SI3blKa — Ha
aHTJIMHACKUI) C UCIIOJIB30BAHUEM PA3HBIX CIIOCOO0B OOPMIICHUS JTEKCUKHU
(criucka cyoB, TETpaaAU-CIOBaps, KAPTOTEKH ).

3. Anst 3akperieHus] JEKCUKU 1eeco00pa3HO HCIOIb30BaTh MPUMEPHI
ynoTpeOJeHUs CIOB U CIOBOCOYETAHUN B TMPENJIOKEHUSAX, a TaKKe
CIIOBOOOpA30BaTENbHBIE M CEMAaHTUYECKHUE CBSI3M 3ayYMBAaE€MbIX CIIOB
(OTHOKOPEHHBIE CITOBA, CHHOHUMbI, aHTOHUMBI).

4. JIns popMUpOBaHUS AKTUBHOTO W MACCHBHOTO CJIOBaps HEOOXOAMMO
OCBOCHHME HauOosiee MPOAYKTHUBHBIX CJIOBOOOpPA30BATEIbHBIX MOjeNeH
aHTJIMHACKOTO SI3bIKA.

5.
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Meroanueckue peKOMeHIAUMH NIPH padoTe CO cJI0BapeM
1) O3HaKOMBTECH MO NPEAUCIOBHUIO C TOCTPOEHUEM CIIOBAPS U C CUCTEMOM
YCJIOBHBIX COKPAIIEHU, IPUHSITHIX B JAHHOM CJIOBape.
2) CnoBa BBINMUIINUTE B TETPAJb B UCXOMHOU (OpME C COOTBETCTBYIOIIEH
rpaMMaTHYECKOW  XapaKTEpUCTHUKOM,  T.€.  CYIIECTBUTEIbHBIE B
€AMHCTBEHHOM 4HCJIE, TIJarojibl — B HeompeneaeHHo d¢opme (B
MH()HUHUTHUBE), YKa3bIBas JIJIs1 HENPaBUJIbHBIX IJ1arojoB OCHOBHbBIE (DOPMBI.
3) ObOparute BHUMaHWE HA MHOTO3HAYHOCTh CJIOB:
- OMOHUMBI (pa3HbI€ 10 3HAYEHHIO, HO OJMHAKOBO 3BYyYallli€ CJIOBA);
- KOHBepcusi — o0Opa3oBaHME HOBBIX CJOB U3 CYUIECTBYIOIIUX O€3
U3MEHEHUs HAlMCaHUs CJOB; HamOoJiee pPACHPOCTPAHEHHBIM SIBISETCS
00pa3oBaHME IIarojoB OT COOTBETCTBYIOIIMX CYIIECTBUTEIIbHBIX;
- MHTEPHAIMOHAIU3MbI — CJIOBA 3aUMCTBOBAaHHBIE UX JPYTUX SI3bIKOB, B
OCHOBHOM M3 JIJATHHCKOTO U IPEYECKOro;
- cmoBooOpazoBanue — cyhOUKCH U MPEePUKCHI.

Unit 4. LEARN HOW TO BECOME A HISTORY TEACHER
KAK HAUTH HY)KHYIO HTH®OPMAIIUIO B TEKCTE

Competencies:

Upon the fulfillment of this unit you’ll be able to:

- use different reading strategies depending on your needs;
- compare data on the topic in different countries.

Learn How to Become a History Teacher

Whether the subject is William the Conqueror or Prince William, Duke of
Cambridge, the enjoyment of a history class rests largely upon how their
history teacher recreates past and current events and historical biography.
It can be lifeless or brought to life, thrilling or rote. Who hasn’t had a
dynamic history teacher who helped us to understand the significance of
the Industrial Revolution or the cultural impact of the Renaissance?

Good history teachers are storytellers as well as instructors, and they
usually teach at middle school, high school and college levels. Although
classroom curricula vary depending on the level and course you’re
teaching, you’ll have plenty of opportunities to share your knowledge of
American and world history, and your passion for learning.
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Like any other teacher, a history teacher creates a fun and productive
learning environment using textbooks and outside resources, including
primary and secondary materials, and relevant interactive media. More and
more, history teachers are moving toward technology to help recreate
worlds and events, so keep reading to find a list of some of the top
classroom apps.

Other typical duties may include the following types of activities:

« Preparing lesson plans, and grading homework, tests and essays

« Compiling notes and delivering engaging, coherent lectures

« Accumulating specialized materials for outside reading and homework

« Coaching teens and young adults individually and in group settings

« Studying and utilizing the most appropriate learning strategies

« Engaging the class in stimulating discussions

« Conducting research and publishing your findings

. Staying abreast of current and significant historical events

« Delivering lectures on ancient history, postwar civilizations, and
histories of specific regions

. Evaluating student progress, class work and assignments

« Administering exams and preparing grades for students

Depending on your institution’s curriculum, school size and budget, and
the age of your students, you may end up teaching history as well as social
studies or political science courses.

Where Can | Expect to Work?

Although teaching history is a competitive field and may require a
nationwide job search to find employment, giving yourself the flexibility to
teach social sciences alongside history will greatly improve your chances
of finding a job. As a history teacher, you may find yourself in one of these
settings:

« Secondary schools, such as middle and high schools

« Community colleges

« Four-year colleges and universities

If the classroom isn’t your cup of tea, educators with a degree in history
may also use their skills in settings such as these:

. Libraries

- Historical societies and museums
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« Test creation for schools companies

. Editing, authoring and publishing companies
« Tutoring facilities

. Historical preservation societies

. Legal study agencies

« Education program development departments

Common Degrees History Teachers Hold

Most history teachers earn a bachelor’s or master’s degree in history or
education. You can specialize in areas such as archaeology, women’s
studies, American history, world history, or African American history,
among others, which are popular specialties within the field and often have
departments or classes based upon them.

What Skills Can Help Me Succeed as a History Teacher?
Being a teacher takes enthusiasm, passion and patience, no matter what
subject or age level you teach, but there are a few skills you can cultivate
to help you do a better job than the competition.
O*Net Online’s Summary Report for postsecondary history teachers
suggests these skills, styles and abilities to excel in the field:

Have integrity

Be dependable

Have a strict attention to detail

Be able to exercise analytical thinking skills

Have good speaking, writing and reading comprehension and
expression skills

Be an active listener

Steps to Becoming a History Teacher

The path to becoming a teacher is pretty much the same no matter what,
but depending upon the grade levels and subject you’re going to teach,
you’ll need to hone your education to fit. Here is a step-by-step guide to
becoming a history teacher.

STEP 1. Assess which level you want to teach.
History teachers generally have three institutional level options for
teaching: high schools, community colleges and universities. You’ll need
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to decide where you want to teach so you can complete your education
accordingly, as the requirements differ.

STEP 2. Earn your bachelor’s degree.

To become a high school history teacher at any level, you’ll need a
bachelor’s degree in education along with a major or minor in history
or social science. This is the minimum requirement to teach at a middle or
high school level. If you already have a bachelor’s degree without an
emphasis in history, you will most likely need to take additional history
and teacher-training courses to meet your state’s teaching requirements.
Some states may require you to earn your master’s degree in education in
order to teach.

STEP 3. If you want to teach at a community college, earn your
master’s degree.

Some states require all teachers to earn a master’s degree. Check with the
Department of Education in your state for requirements in your area.

To teach history at the community college level, you will need a minimum
of a master’s degree, so you’ll want to make sure you plan for at least an
additional two years of postgraduate education beyond your bachelor’s
degree program.

STEP 4. Teaching at a college or university requires a PhD or
Doctorate.

Doctorate or PhD programs not only prepare you to teach at public and
private universities, but for a career as a researcher, analyst or writer at an
advanced level. Doctorates take anywhere from two to five years to
complete and require you to work with an advisor and prepare a
dissertation on a specific topic, which you will defend at the end of your
program.

Online Options
Fortunately, you can find a large number of accredited online bachelor’s,
master’s and PhD programs in history. This flexible options can be a
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lifesaver if you need to continue to work while you attend school or have
restrictions, such as family obligations, live remotely, or live with a
disability that prevents you from readily attending a physical classroom.
Your coursework will be the same as a traditional program, and you’ll
have assignments and exams that you’ll need to schedule with your
professor, and as long as you earn your degree from an accredited program,
any future employer should honor your credential.

Some online bachelor’s degree programs may offer the option of choosing
an emphasis, such as a choice between U.S. History or World History, or
regional area such as Russian or Middle Eastern history, but most will
require the same extensive overview of modern and ancient eras and
survey classes. Many online programs also require you to complete a
capstone project at the end.

Other Ways to Get Into the History Classroom

If you hold a degree in another area, such as health care or business, but
have always felt the pull toward teaching history, you may still be able to
transfer your degree but you’ll need to take the required amount of credits
to fulfill history specific requirements. Most likely you’ll need to complete
one year of additional schoolwork that equals a master’s degree in history,
and take classes in education that will met the requirements you’ll need to
teach.

Are There Certification Requirements?

Although each state has its own teacher certification guidelines, teaching
history in middle or high school always begins with a four-year degree. If
you already hold a bachelor’s degree but lack the history and/or teaching
credentials, you can earn a fifth year master’s degree in one year or simply
complete state requirements at a local college or university.

Some states require completion of continuing education courses to stay
certified. These course requirements differ from state to state. Some states
also require you to sit for a competency exam such as the PRAXIS I, in
history, and each state will have its own set of requirements to enable you
to do so. No matter, continuing education is a great way to improve your
skills, maintain certification and increase your salary.

More important, history never sleeps and evolves on a daily, even hourly
basis. Taking classes or CEU credits in your field of expertise keeps you
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current and relevant as events happen, as well as ensuring that you’ll
maintain your state certification.
Here’s a random sampling of the types of courses you may be able to take
to earn and keep your certification:

Social Studies Teaching Methods

World History to the 16™ Century

World History from the 16™ century

U.S. History to 1865

Contemporary U.S. History from 1865

History Teacher Salaries

History teachers can earn a healthy salary, says the U.S. Bureau of Labor
Statistics. They cite a median annual salary of $71,820, with the highest 10
percent of history teachers in the postsecondary arena making over
$125,000 annually. They also have good news about job growth for this
discipline of teacher, citing a 15 percent job growth through 2026, which is
faster than average for all careers combined.

Tools for the New History Teacher

Maps and charts, chalkboards, globes and textbooks are fine and well but
these old staples of the history classroom are moving to the cupboard and
making way for technology-savvy students and teachers. The BBC
compiled a list of apps that add dimension to the job of imparting history,
and make it interactive, fun and fascinating. History teachers are leaving
old standbys in the dust and moving toward these types of classroom tools:
1.  Timeline World War 2 with Dan Snow—Allows students to view
events of WWII in a timeline and map view.

2. Virtual History Roma—Virtual immersion tour, photos and
interactive timelines and maps make this ideal for secondary pupils.

3.  Pyramids 3D-3D tour of chambers and corridors within the
pyramids.

4.  Streetmuseum: Londinium-Video and audio recordings, maps and
an excavation tool to dig up artifacts from Roman London times.

5.  Timeline Battle Castles—Medieval castles and the battles that
waged, siege warfare and weapon demonstrations make this app unique.
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6.  History: Maps of the World—Called “a wonderful teacher’s aid,”
this is an impressive array of historical maps dating from the 4™ century to
the 20™

7. Civil War Today—Everything, from old newspapers, letters and
diaries to battle maps, pertaining to the American Civil War.

8.  The British Monarchy-The complete reference guide to the Kings
and Queens of England and Scotland beginning in the 8"

9. GCSE Modern World History: My Revision App—Written by a
history teacher, this app is a good prep tool for tests, containing activities
and quizzes about modern history.

10. Back in Time-Crosses over into geography territory, but still a
modern textbook guide to life and civilization on earth.

Take the Next Step

Now that you’ve read a comprehensive overview about the road to
becoming a history teacher and everything you can do with your degree,
why not get started researching programs that can help you shape your own
history and destiny? We’ve got the accredited degree programs that can put
you on the path to a career in the classroom.
https://www.alleducationschools.com/teaching-careers/history-teacher/

Learning Tips:
Kaxk HaiiTu HY:KHYI0 HH(pOpPMALIUIO B TEKCTe.
O3HaKOMUTEIbHOE U IPOCMOTPOBOE BU/IbI YTCHUSA

B 3aBucMMOCTM OT 1€MW NOPOCMOTPOBOTO UTEHUS M CTEIEHH
MOJHOTHI ~ W3BJEYeHUs] HHGOPMALMM  BBIICIAIOT YEThIpE IMOJBHUAA
MPOCMOTPOBOTO UTCHUS:

1. Koncnexmuemnoe - UI1 BBIIEJIEHUS OCHOBHBIX MbIciied. OHO
3aKJIIOYAETCS. B BOCHPHUSATUM TOJIBKO HauWOOJIee 3HAYMMBIX CMBICIOBBIX
€UHUII TEKCTA, COCTABJISIFOIINUX JIOTUKO-()AKTOIOTUUECKYIO 1IETIOUKY.

2. Pegpepamugnoe - 1y BbIACICHHUS OCHOBHBIX MbIched. [Ipu sTom
YUTAIOLIETO WHTEPECYET TOJBKO CaMO€ OCHOBHOE B COAEPKAHNU
Marepuasia, BC€ NOAPOOHOCTH OIYCKAIOTCS KAaK HECYIECTBEHHbIE
JUUTE TOHUMAHUS TJIABHOTO.

3. O630pnoe - nua oOmIpeneleHHs cymecTBa coobmaemoro. OHO
HAlpaBJICHO HAa BBIJCICHHUE TJIABHOW MBICIM TEKCTa, IMPHUYEM 33aJa4M
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CBOJASTCS B OCHOBHOM K €€ OOHapyXEHUI0O Ha OCHOBE CTPYKTYpPHO-
CMBICIIOBOM  OpraHu3aunudu TekcTta. HuTepmperanuss NOpOYUTaAHHOTO
OrpaHUYMBaAETCSA BbIHECEHUEM camoit
oOIIel OILIEHKH YWUTAaeMOMY U OIPEJEICHUEM COOTBETCTBUS TEKCTa
WHTEpecaM YUTaeMoro.

4. Opuenmupogounoe — 71 YCTAHOBICHUS HAIWYHAS B TEKCTE
uHpopmaluu, MNPEACTABNISAIONICH JUIsi  YUTAIONIEr0 HWHTEpEC WU
OTHOCAILMKCS K ONpeaesieHHON npoosieMe. OCHOBHAs 3a/1auya YMTAIOIIETO
—YyCTaHOBUTb, OTHOCUTCS JIM JIaHHBIM MaTepual K HMHTEPECYIONIEH ero
TEME.

AJITOPUTM 03HAKOMHUTEJIBLHOT0 M POCMOTPOBOI0 YTEHHS:

1.IIpouTtHTe 3ar0JI0BOK TEKCTa M MOCTAPANTECHh OMPEICTUTh €T0 OCHOBHYIO
TEeMY.

2.Ilpouture ab3am 3a ab3areM, OTMedYas B KaXIOM MPEITI0KCHUS,
HECyllIMe TJIaBHYI0 HHGPOpMAIMIO, ¢ TPEAJIOKEHUS, B KOTOPBIX
COJICPKUTCS JOTIOTHSIOIIAs], BTOPOCTENEHHAs: MH(pOpMaIus.

3. Omnpenenute CTEneHb BaXXHOCTH a03aileB, OTMEThTE al3allbl, KOTOpPHIE
cojepkar OoJiee BaXHYIO HH(GOpPMAIMIO, M ab3aIllbl, KOTOPHIE COJEpIKaT
BTOPOCTETICHHYIO MO 3HAYCHHUIO WH()OPMAIIHUIO.

4.  O0600mmuTe MHGOPMAIUIO, BEIPAKEHHYIO B al3alax, B CMBICIOBOE
(eauHOE) 1IEITOE.

5. Chopmynupyiite oTBET Ha Bonpoc: «O 4yeM MOBECTBYETCS B TEKCTE?».

Unit 5. ASTUDY OF STUDENTS’ OPINIONS ABOUT HISTORY
SUBJECTS IN THE SOCIAL STUDIES CURRICULUM
KAK COCTABUTH AHHOTAIINIO

Competencies:

Upon the fulfillment of this unit you’ll be able to:

- understand a structure of a scientific paper in English;
- determine your personal attitude to the problem;

- write an abstract on your paper in English.
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Abstract

Social studies combines social sciences and the humanities, and has the
purpose of raising effective citizens. There are many different areas
integrated in social studies including history, geography, philosophy and
psychology. Social studies is the presentation of the information produced
by these areas in framework of a curriculum. Social studies curriculum is a
multi-dimensional program. One of the objectives of this program is to
raise individuals who know about their past and shape their future with the
help of the lessons they learn from history. In this context, the aim of this
study is to determine sixth grade students’ perspective to the history
subjects in social studies curriculum, learn the place of history in their lives
and see how history subjects are taught in classrooms. This study is limited
to the 2014-2015 academic year. The participants were identified using
random sampling, a probability-based sampling method. This is a
qualitative study. The study includes interviews with eight sixth graders, of
whom four were female and four were male. The study data were collected
in semi-structured interviews. The interviews were recorded and
transcribed. The data were analyzed using descriptive analysis. The study
found that the students enjoyed learning history, had positive opinions
about their history grades and their teachers continued to teach history
using traditional methods. They also felt that history contributed to their
lives. Based on the data collected, the study makes specific suggestions.

Keywords: history topics, social studies, students’ opinions

1. Introduction

Social studies is a primary and middle school course. The objective of the
course is to teach citizenship skills. Social studies aims to make students
learn about their past, present and future and understand human relations as
well as their responsibilities as a citizen (Ulusoy & Giiliim, 2009, p. 86).
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The social studies curriculum was initially developed in the US in the
twentieth century to facilitate the assimilation of immigrants and help
immigrants gain experience in common rules. This course was added to
Turkish curricula in 1968 (Aktan, 2006, p. 97). Social studies is an
interdisciplinary course, and its content is derived from social sciences and
humanities (Oztiirk, 2009, p. 4). Social studies includes history, geography,
sociology, psychology, philosophy, economics and law. Social studies is a
specific way of teaching the social sciences in a simplified and restructured
curriculum. The aim of this course is to teach basic information produced
by the social sciences. History is one of the foundational branches of
social studies. History has been one of the underpinning fields of social
studies since the beginning of the twentieth century because it conveys
cultural heritage to upcoming generations and contributes to citizenship
education (Oztiirk, 2006, p. 41). Teaching history is important for the
continuity of the state and national culture and because it helps students to
make sense of past events. Students should have a deep understanding of
past social and economic events to be able to adapt to the needs and
requirements of the present (NME, 2006, p. 34). History subjects should
have a special place in the social studies curriculum to ensure cultural unity
and convey thoughts and feelings to future generations. History will teach
students skills that will help them build a connection between the past,
present and future, make reasonable comments and more successful
decisions in their social lives (NME, 2006, p. 34). Social studies teachers
play a major role in teaching

history subjects and making students like them. There is a need for new
instructional strategies in history teaching. History should be taught as
causal relationships, allowing students to understand and interpret
historical events. The examinations in the education system as well as the
traditional understanding in education lead to the perception of history as a
set of information to be memorized. This makes students regard the content
of history courses as hard and boring. Students will be entertained while
learning and will permanently retain what they learn if this course is taught
using strategies and techniques that encourage the students to participate
actively in their lessons. Students’ thoughts about and perspectives on
history are shaped in social studies courses. Thus, the fundamental
dimensions this study tried to determine are students’ opinions about
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history, their evaluations about the teaching of history and how they use
the information and experiences they obtain while learning history.

2. Study Obijective

The objective of this study is to determine sixth graders’ opinions about the
teaching of history in the social studies course, perspectives on history and
thoughts about the value of history in their lives. Accordingly, these are its
four research questions:

(1) What are students’ opinions about history?

(2) What do students feel when learning history?

Do students like learning history?

Do students get bored learning history?

(3) What do students say are the methods used to teach history?

(4) What do students think about the contributions of history education to
their lives?

This study used the qualitative research method. Qualitative research is
used in the social sciences and humanities. In the social sciences, “There is
need for multiple perspectives to be able to have a holistic understanding
of any phenomenon” (Yildirrm & Simsek, 2008, p. 28). Qualitative
research methods make it possible for a study to do deep analyses.

4. Study Sample

The sample of the study was determined using random sampling, a
probability-based sampling method.

Random sampling is the selection of random participants from a given
universe to create a sample that is large enough to represent that universe
(Yildirrm & Simsek, 2004a, p. 32). The study sample included eight sixth
graders (four females and four males). Since it is unethical to reveal their
real identities, the female participants were encoded as Al, A2, A3 and A4,
and the male participants were encoded as B1, B2, B3 and B4. The study
data were collected in casual conversations to enable students to give
sincere responses to the research questions.

5. The Collection and Analysis of the Study Data

The study data were collected in interviews. The data collection tool was a
semi-structured interview form.

Interviewing is a data collection method that is used to learn about
individuals’ thoughts, behaviors and attitudes and helps to see the deeper
meaning of what they say (Karasar, 2005, p. 45). A semi-structured
interview form is a flexible interview form that facilitates the work of the
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researcher and makes it possible to clarify unclear responses by asking
additional questions (Yildirim & Simsek, 2004b, p. 233). The research
questions were written based on a review of the relevant literature. The
interview questions were finalized based on the opinions of two experts,
and pilot interviews were held with two students to test the applicability of
the questions. The data collection tool was revised and finalized
considering the feedback from the pilot test. The researcher held interviews
with the eight students included in the study sample. The pilot interviews
with the two students were not included as data. The interviews were held
in June 2015. The interviews were recorded and transcribed. The collected
data were analyzed using descriptive analysis. The encoding was
performed after reading the interview transcriptions and determining the
themes for each question. In this study’s descriptive analysis, the
qualitative data in the documents were processed primarily, and quotations
from the data were described and interpreted as findings (Yildinm &
4im°ek, 2008, p. 140).

6. Findings

This study inquired about sixth graders’ opinions about the history subjects
in the social studies curriculum, and the data were evaluated in the
framework of the research questions. These are presented below.

6.1. What Are Students’ Opinions About History?

The researcher asked students their opinions about the history subjects in
the social studies curriculum.

History is described as, “the branch of science that analyzes past events
referring to their places, dates and actors based on resources in a
framework of causal relationships” (Metin, Date Not Mentioned).
Comparing their opinions with the description of history revealed that
students did not have sufficient information about the content of history.
They had an adequate opinion about history for their grade level. The study
found that a majority of female and male students thought that history is
made up of past events.

Of the male students: B3 said, “History is the events and wars in old
times.”

Of the female students:

A3 said, “It is events that have occurred in the past and present, and it
teaches us our history.”

6.2. What Do Students Feel When Learning History?
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6.2.1. Do students’ like learning history?

The interviews revealed that all the students liked learning history.
Students have a liking for history since the subjects include past events and
make students curious. Female students like learning history since it
increases their knowledge, they like the homework and it helps them
improve themselves, too. Male students like learning history due to its
wars since they get curious and excited about the subjects in the history
curriculum,

Of the female students:

Al said, “Yes, it contributes to my knowledge both in the course and in my
relationship with my friends.”

A2 said, “Yes, I like it, and I think it is fun. I also like doing the
homework.”

Of the male students:

B1 said, “I like it very much; when the teacher says that the Ottoman
Empire won the war, I feel like I won it myself.”

B2 said, “Yes, it contributes a lot to my life and I am interested in history. |
also like the wars.”

6.2.2. Do students get bored when learning history?

The study found that most students did not get bored learning history. The
most remarkable reason for this was that students liked history and thought
that the subjects interested them and aroused their curiosity. The students
said that they liked learning history in general. However, they also got
bored from time to time. The

greatest reason for students getting bored was that teachers explained the
subjects using the same methods and the same voice all the time. This
alienates the students and prevents history from being easily understood.
Of the female students:

Al said, “No, it makes me very happy. I get very excited while the teacher
Is explaining the subjects. | wonder what will happen next, and I don’t get
bored because we play games.”

A2 said, “No, the courses are very entertaining. I like playing games while
the subjects are explained. I like the ‘Magic Bag’ game.”

A3 said, “It depends on how the teacher explains the subject. | usually get
bored because the subjects are usually narrated, and there is a lot of
repetition.”
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A4 said, “I get a little bored because it is not exciting or fun to listen to the
teacher.”

Of the male students:

B1 said, “I never get bored. The teacher is exciting to listen to, and |
picture the subjects in my mind.”

B2 said, “I get a little bored. We always read books and have to listen to
what the teacher says.”

B3 said, “No, I don’t get bored. I love history, and I’m interested in the
subjects in the history curriculum.”

B4 said, “No, I learn more about the past, and my teacher has a good way
of explaining the subjects.”

6.3. What Do Students Say Are the Methods Used to Teach History?

The findings from the interviews showed that most teachers tried to teach
history using traditional methods.

Lecturing and the question and answer method are most commonly used
teach history. Some teachers apply the methods of drama, concept maps,
the station method and role playing. The subjects in the history curriculum
should be taught using modern instructional methods and techniques to
make them more fun and understandable.

When the students are active during the learning process, the instruction
will be more professional and comprehensible. Students also provided their
opinions about the teaching of history lessons.

Of the female students:

A1l said, “The teacher lectured, then asked questions and we responded to
the questions.”

A2 said, “The teacher used the role playing method, and then asked
questions.”

We also did puzzles. The teacher also used puzzles, the station method and
concept maps.”

Of the male students:

B1 said, “The teacher uses lectures and demonstration, makes us write
down the information, and also uses the role playing method.”

B2 said, “Our teacher uses lectures and the question and answer method.”
6.4. What Do Students Think About the Contributions of History
Education to Their Lives?

History education teaches individuals how to understand the past, interpret
events and make evaluations about the future. All the participating students
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thought that learning history would make contributions to their lives. They
also said that learning history would increase their achievement at school
and in social life. This shows that students care about history and are eager
to learn history. Here are the students’ opinions about the contributions of
learning history to their lives:

Of the female students:

Al said, “Yes, it contributes to my life. It makes me a hardworking person
in society.”

A3 said, “Yes, we can learn about the past and tell our friends or the future
generations about it.”

A4 said, “Yes, it helps me be more successful in exams and make
connections between historic events and places.”

Of the male students:

B1 said, “Yes, it makes me excited to learn about how we came to the
present and about heroes in the past. It also makes me more ambitious.”

B2 said, “Yes, it contributes to our lives. It makes us more careful and
improves our opinions.”

B3 said, “Yes, it contributes to our lives. It helps us become more
knowledgeable than our friends. It is necessary to know about history to be
a good person.”

B4 said, “Yes, it contributes to our lives. It helps me be more successful.”
7. Interpretation and Discussion

This study inquired sixth graders’ opinions about learning history at
school. According to the study results, students have certain opinions about
history. They know that history analyzes the wars, events and artworks in
the past.

The findings indicate that the sixth grade students like learning history.
Kaya and Giiven conducted a study entitled “Seventh Grade Students’
Opinions About Teaching History In Social Studies Course and the Value
of History,” and found that students enjoyed learning history (Kaya &
Giiven, 2012, p. 180). There are many reasons why students like learning
history. Some of these reasons include their love for history, enjoying
learning about their ancestors and wars in the past. A study by Kaya and
Gliven entitled, “Seventh Grade Students’ Opinions About Teaching
History In Social Studies Course and the Value of History,” found that
students liked learning history since they thought the courses were
enjoyable and entertaining, and they liked learning about their past, their
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ancestors and past events (Kaya & Giiven, 2012, p. 680). This study’s
results are consistent with their results.

This study also found that students did not get bored as long as their
teachers performed enjoyable activities that helped students be active
during classes. This means that teachers should use more constructivist
methods to

https://www.researchgate.net/publication/319985919 A_Study of Student
s' Opinions_About_History Subjects_in_the Social_Studies_Curriculum

Learning Tips:
Kak cocTaBuUTh aHHOTAIIHIO

AHHOTAIMA — 3TO KPATKOE M3JIOKEHUE CONIEP)KAHUSA CTATbU WIIH
TEKCTa U T.II., YaCTO C KPUTUYECKON OLIEHKOM HX.

MeroaudecKkue COBETHI IO COCTABIICHUIO AHHOTAIIUM:

1) BHUMATENHHO MPOYUTANTE PAOOTY;

2) OCMBICIIUTE €€ COJIEPIKAHNUE;

3) chopMyaupyiTe BBIBOJ O TOM, YEMY IOCBSIIEHA JaHHAs padoTa, B YeM
€€ HOBU3HA, ITPAKTUYECKAS] 3HAYUMOCTD;

4) nns 0O0OCHOBAaHMHM AaHHOTAIIMHM HCIIOJIB3YWTE BBIMMCKH — ITUTATHl W3
MPOYNTAHHON PabOTHI.

AHHOTALIMIO MOXHO HCIOJB30BaTh B XOJI€ JIOKJaJa, IMpH
JOTIOJTHEHUU YbUX-JIMOO BBICTYIUICHUW, B Xoje Oecenbl. AHHOTAIUMU
UTPalOT BAXKHYIO POJIb MPU OOOCHOBAaHWU MPOOJIEMBI HCCIECNOBaHUS U
aHaJu3e JIMTEpaTyphl 10 TeMe pedepara.

ITamMsiTKA MO COCTABJIEHUIO AHHOTAIIUU:

- 3aIUIIN 3arjaBue aHHOTUPYEMOU pabOThl BMECTE C yKa3aHUEM €€
aBTOpa U UCTOYHUKA, OTKYJa B3AT MaTepual, roa ( Mecsi, HoMep) u3aaHusl,
KOJINYECTBO CTPAHMUIL;

- MPOHYMEPYH a03allbl TEKCTA;

- IPOCMOTPHU TEKCT U OMPEIEIHU €r0 TEMY;

- OMpeJIeNIM TEMY U MOJTEMbI KaX0T0 ad3alla;

- clenal 3aKIIYEHHE O 3HAYMMOCTH TNOJYYEHHBIX aBTOPOM
pEe3ybTaTOB;

- Tail ONMMCaHNE BBIJICICHHBIX TOOOM MyHKTOB TUIaHA;

- IPOYNTAN COCTABJICHHBIM TEKCT AaHHOTALIMUA U OTPEIAKTUPYH €TO0;

- YKaXu CBOIO (haMWJINIO, TPYIIY U ATy BBIMOJHEHUS! PaOOTHI.
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Kuuie aj1s1 cocTaB/ieHHs] aHHOTAIIMH

1. The article is headlined...

2. The headline of the article I have read is ...

3. The main idea of the article is ...

4. The article is about / deals with / is concerned with...

5. The article opens with...

6. At the beginning of the article the author depicts / dwells on /
touches upon / explains / introduces / mentions / comments on /
underlines / criticizes / makes a few critical remarks on / gives a
summary of...

7. The article /the author begins with the description of / the
analysis of ...

8. Then / after that / next / further on / the author passes on to /
goes on to say / gives a detailed analysis of...

9. In conclusion the author...

10. The author concludes with...

11. The article ends with...

12. At the end of the article the author draws the conclusion that...

13. At the end of the article the author sums it all up by saying...

14. | found the article interesting / informative / important / dull /
of no value...

Unit 6. 3 WAYS TO GET STUDENTS TO LOVE HISTORY
KAK ITIOATI'OTOBUTBHCS K IEPECKA3Y TEKCTA

Competencies:
Upon the fulfillment of this unit you’ll be able to:
- give a detailed summary of the text.

3 Ways to Get Students to Love History

Students often complain that history class is boring, but there are several
strategies teachers can use to engage students in learning history.

A good starting point is to use historical fiction, trivia, puzzle games and
artwork projects in class. There also are other creative methods that
educators can use to excite students about history and bring the past to life.
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Multimedia approach

Combining audio and visual materials is an excellent way to engage
students. Multimedia materials do not necessarily have to include the latest
technological advancements; rather they can include films, books, artwork,
documents and maps. The most important aspect of this approach is that
the materials be combined with a historical analysis, says John Fielding of
Queen’s University. Showing a film and later introducing maps, census
records and correspondence gives students something tangible they can
hold. Discussion should involve actions taken by the characters in the film,
decisions they made and how the students would handle similar situations.
If the topic is the westward expansion in American history, combine a film
screening with research about Native American warfare, land contracts
with the government and the building of railroads. Ask students how
everything blends into one story.

Debates and reenactments

For history class to really come alive, students need to feel like they are at
the point and time of the historical event. Cast students as historical figures
in a reenactment or debate. Similarly, a reenactment of a historic debate
can include students portraying the key players. This will help students
gain a greater understanding of the past.

Field trips and community history projects

Just as a kids’ summer class may have a local archaeological dig, some
history teachers have engaged their students by taking on local historical
projects. At American University, the newly formed Student Historical
Society is working on a project to restore Washington D.C.’s original
boundary marker stones. Students are working with civil engineers to
rehabilitate the 36 surviving stones, which are circa 1790, and give the
stones plaques that note their significance. A greater awareness of past
events in locations that students are familiar with can be extremely
interesting to them and can further pique their curiosity about history.

58



Learning tips:
Kak MOATOTOBUTLCH K IMEPECKA3y TEKCTA

1) Ilpn moaroroBke K mepeckasy TEKCTa CHadajga COCTaBbTE €r0 KpaTKUH
JIOTUYECKUM IUIaH. JIJist 3TOro BHUMATEIbHO MPOYTUTE (BO3MOXKHO, U HE
OJMH pa3) TEKCT, BbIAEIAS B HEM OCHOBHYIO HH(pOpPMALMIO U
OpUEHTHpYSCh Ha ab03aupl. Ilpy HEoOXOIMMOCTH  BOCHOJIB3YHTECH
COCTABJICHHBIM BaMU CIIMCKOM 3HAY€HUI HE3HAKOMBIX CJIOB.

2) IlocraBbTe BONPOCHI K TEKCTY, oOpamiasi BHUMaHUE HE TOJIBKO Ha MX
OpaBWIBHYI0 TpaMMaTH4eckylo ¢GopMy, HO M Ha JIOTHYECKYIO
NOCJIEIOBATENbHOCTh. OTBETHTE HAa 3TH BONPOCHI C OMOPOM HA TEKCT, a
3aTe€M HE IS/ B TEKCT.

3) IlepeckaxkuTte TEKCT, MOJb3YACh €ro KpPaTKUM JIOTMYECKUM ILUIAHOM,
COCTABJICHHBIM BaMH NMHUCbMEHHO. [Ipy 3TOM He mbITaliTECh CIOBO B CIOBO
3allOMHUTH BCE€, YTO BBl IOHSJIM B IPOYUTAHHOM Tekcre. g 3Toro
CJIOXKHBIE W JUIMHHBIE MPEIJIOKEHUS PA3LAECIUTE HAa HECKOJIBKO MIPOCTHIX,
nepedpazupyiiTe JEKCUYECKU TPYAHBIE MECTA, CIOXKHbIE TPaMMaTUYECKUE
KOHCTPYKLIUH YIPOCTHUTE.

4) Ecnu BBl XOTUTE yNOTPEOUTH MPHU NepecKa3e BIEPBbIE BCTPETUBIIUECS
aHIJIMKACKUE CJI0BA, TO HAIMIIETE WX IPU COOTBETCTBYIOLIEM IIYHKTE
BaIlIEro IJIaHA.

5) Ilepecka3biBasi TEKCT, CIEAUTE 3a T€M, YTOObI, HAUMHAS AHTJIMHCKYIO
(bpa3y, Bbl UETKO MPEJCTABIISIIN, KaK Bbl €€ 3aKOHUYUTE.

6) IlepeckaspiBaiiTe OCHOBHBIC IIOJIOKEHHUSI TEKCTa B MX JIOTMYECKOU
NOCJIEIOBATEIbHOCTH, MNpPU  KEJIAHUM  OMyCKas  BTOPOCTENEHHYIO
uH(dOpMaIHIO.

Kak agantupoBaTh NPOYUTAHHBIN AHIJIMHUCKUN TEKCT.

1. TlpounTaiiTe BHUMATEIHLHO TEKCT.

2. BeimuimTe He3HAKOMBIE CJIOBA, HAMAUTE UX TIEPEBOI.

3. IlepeBeuTe TEKCT.

4, Pa30eiiTe TEKCT HAa CMBICIIOBBIE TPYTIIIHI.

5. Beienure riaaBHbIE NPETIOKEHUS B KOXKIOW IPYIIIIE.

6. [TonpoOyiiTe paccka3aTb O TOM, YTO MPOYMUTAIN HA PYCCKOM S3BIKE,
oOpaTWB BHUMAaHHE Ha BBIJICIICHHBIC BAMU OCHOBHBIC TPEIJIOKCHUS B
AHTJIMMCKOM TEKCTE.
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7. ITonpoOyiiTe TIEpEeBECTH CaMOCTOSTEIBHO OTH TMPEIJIOKEHUS Ha
AHTJIMACKUAN S3BIK.

8. CBepbTe UX C TEKCTOM.

9. Ilponenaiite myHKTHI 6,7,8 HECKOJIBKO pa3.

Unit 7. ESTABLISHING CONNECTIONS: TEACHING
THE PROGRESSIVE ERA
KAK HAIIMCATDB 2CCE

Competencies:
Upon the fulfillment of this unit you’ll be able to:
- write an essay on the topic under discussion.

Establishing Connections: Teaching the Progressive Era
By Molly Myers
Molly Myers has taught high school history for 10 years.
She earned her BA from the University of Arkansas,
attended graduate school at Clemson University,
and received a MAT from the University
of Illinois-Chicago.
Question
What teaching strategy would you suggest for covering the
Progressive era? | would like something to engage both my students and
myself.

Answer
Essential Questions Are Key

| always start my planning with what | want students to know and be
able to do at the end of the unit. Once | have identified my objectives, then
| create an essential question that is worded to get students excited about
the unit based on what they already know about themselves and the world
and how this new information might enrich those understandings. A few
books to help understand why and how to write essential questions are (1)
Teaching History with Big Ideas and (2) What’s the Big Idea?
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Essential Question Ideas:

Essential questions should have multiple answers and provide some
connection to students’ lives right away without any background
knowledge. They should promote passionate debate that grows richer as
more information is learned. In other words, these questions help engage
students while simultaneously challenging them. Some examples include:

° Isthe history of America one of progress or regress?

°  What role, if any, does the federal government have in ensuring the
safety and well being of its citizens? (from Twitter user teacherromeyn)

°  How do societies respond to economic change? (from Twitter user
Taskretting7)

Once you've developed your essential questions, build your lesson
plans around them. My students have found both of the following example
activities engaging, and they can lead to a more in-depth investigation of
the Progressive movement.

Idea #1: Progressive Awards
Description:

Your class has been chosen to serve as the awards committee for the
“Progressive Awards.” The final product is an awards show and live
Twitter reflection to highlight the people—past and present—who have
best championed the ideas of the Progressive movement.

Knowledge objectives: Students will . . .

* Describe the main people, events, and ideas of the Progressive Era; and

* Identify the living legacy of the Progressive movement today.

Skill objectives: Students will . . .

* Evaluate the various people based on the awards criteria identified by
teacher or by class;

* Defend a position using evidence and historical context; and

* Reflect on learning process.

Background information (context): You will . . .

* Present an in-class lecture or flipped class video; and

* Guide students through text or supplemental reading about the time
period.

Preparation for awards show (research and writing):

Youwill . ..
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* Define the award criteria beforehand or as a class (see handout for
examples).

* Have each student research four people (two past and two present) for a
specific category and serve as their advocate at the selection committee
meeting. Research can be assigned as homework or spend one class day in
the computer lab. Students can consult books and websites. Pre-selecting
useful resources may be necessary depending on your students’
experiences and abilities with research).

* Conduct a selection committee meeting where students present their
three-minute speeches to small groups based on specific award (i.e., Social
Justice Award, Government Transparency Award, Muckraker Award, etc.).
Another idea is to have students record their three-minute arguments and
the teacher can post them for viewing as a homework assignment.

* Select four finalists.

Awards show (product and reflection):

This will be . . . A final review of the information along with a way to
summarize the basic categories of each award.

Roles for students:

©  Master of Ceremonies (“emcee”);

°  Finalists (two past and two present), who reread their three minute
presentations (or replay the videos they made);

° Voters, who vote via Poll Everywhere or another voting tool; and

° Live tweeters using backchannel hashtag.

Follow-up:

You can . . . Present the complexities within each movement in the
Progressive era. For example, you could discuss the racism within the
women’s movement or the anti-immigrant position within the prohibition
movement. | like to get students to think one way for a whole day and then
confront them with information that challenges what they’ve previously
learned. Spending one follow-up day on the contradictions within a
particular movement creates the constructive discomfort that leads to real
learning for students.

Idea #2: Progressive University

Description:

Your class must create a “Progressive University.” Students use their
knowledge of the Progressive era to choose the departments at the
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university, the classes within these departments (along with the outline of a
syllabus with readings), and the professors who will teach each class. One
example might be the Department of Social Justice with classes on Labor
Rights, Women’s Rights, and Racial Equality taught by Samuel Gompers,
Carrie Chapman Catt, and W.E.B. DuBois respectively (see handout).

Knowledge objectives: Students will . . . Describe the main people, events,
and ideas of the Progressive era.
Skill objectives: Students will . . . Organize information into categories and

assess importance of people and ideas.

Background information (context): You will . . .

* Provide in-class lecture or flipped-class video; and

* Offer text or supplemental reading about the time period.

Classwork:

Students will . . .

* Decide on departments by assessing which causes were considered most
important at the time;

* Decide on the courses by breaking down the larger causes into smaller
pieces;

* Decide on the professors by selecting the most important actors for a
cause; and

* Select which course to highlight for the course outline and readings, and
seek out contemporary readings (readings from the time) that would
support the course topics.

Possible products:

Students will . . .

* Create ascreencast of their university, course outlines, and readings,
explaining their choices;

* Film a television advertisement for their university; or

* Write an essay on the essential question that guides the project, drawing
on what they've learned in their research.

Learning Tips:
Kak Hamucartsb 3cce

Jcce - OTO COUYMHEHHE HEeOOJBIIOT0 O00beEMa © CBOOOTHOMU
KOMITO3HMIIMH, KOTOPOE TMepelacT HMHAMBUAYaJIbHBIC BICYATICHUS U
COOOpaKeHUS TI0 KOHKPETHOMY ITOBOJTY HJIA BOIIPOCY.
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JIroboe 3cce COCTOWT M3 TPEX 4YacTel: BBEACHHE, OCHOBHAS YacTh W

3aKIIIOUCHUE.

Bo BBeneHnn HE0OX0AMMO 0003HAYUTH KITIOYEBYIO MBICIIb, UICHO WIIH
po0JieMy, 0 KOTOPOU BbI Oy/1eTe TOBOPUTH B OCHOBHOM YacTH.

B OCHOBHOWM 4YacTM »JcCe Ha AaHIVIMMCKOM S3BIKE I10JIaraeTcs
NPEJICTaBUTh KaKue-JIMOO JIOBOJBI, JOKA3aTeIbCTBA WIIU OMPOBEPIKCHUS
Ballleil OCHOBHOM MBICIIH, KOTOPbIE OBl BhIpAXKaJld TUYHO Ballle MHEHHE 110
JaHHOMY BOMPOCY. MOXHO TMPUBECTH TMPUMEPHI, KOTOpbIE OyIyT
WUTIOCTPATUBHO OTOOpaXkaTh Ballly TOYKY 3peHus. [lpu HamucaHum scce
Ha aHIJIMICKOM SI3BIKE MOCTapaiiTech M30erarh 3ayMHBIX WM KHUKHBIX
¢dpa3, KOTOpbIe MPEBPATAT Bailry padOTy B CKy4dHOE TBOpeHue. Jlydiie
UCIOJIB3YUTE MPOCTOM, HO OJHOBPEMEHHO XOpOIIWH, TI'PaMOTHBIH,
KAUeCTBEHHBI aHTIIMUCKUN. YTOTpeOdiiTe OoJblie MpuararelibHbIX U
Hapeunil.

B 3akitoueHMM 3aBEpPIINTE BCE Balld PACCYXKICHUS UM CHECIAWTE
BBIBOJIBI, KOTOphIe H OyayT (HUHAIBHON dYacThIO Ballero 3cce Ha
aHTJIMICKOM sI3bIKe. Bce "acTu 3cce MOIKHBI TUIABHO MEePEXOANTh OJHA B
JPYTYI0, BCE MBICIIH JOJKHBI OBITH JIOTHYCCKU CBS3aHHBIMU. B 3TOM Bam
TIOMOXET CIIeIMaibHas JEKCUKA, KOTOpasi M CYIIECTBYET ISl TOTO, YTOOBI
BBI ITOCJICIOBATEIHHO M3JIarajid CBOU MBICIIH.

Hanpumep, npu 100aBJICHHH MOXKETE BOCIIOIB30BATHCS TaKUMHU
CIIOBaMHM, KaK Moreover (kpome Toro, 6ojee Toro), as well as (tak ke kak,
a tak xe), furthermore (kpome Toro, k Tomy *xe). Eciiu XxoTute 0TOOpa3uTh
KOHTPACT WJIU TPOTHBOIIOCTaBICHHE, oOpamaiTech k but (Ho), however
(omnako), on the other hand (¢ apyroi croponsl), yet (naxe, moka, yxe),
on the contrary (ma camom pene, HaoOOpoT, HampoTuB). OrpaHUYUTH
MOXKHO ¢ momortibio ciioB despite / in spite of (mecmoTps Ha), BeIpa3HUTh
NPUYMHY WIH HMTOT Yero-MO0 TMOJIYYUTCS TPH TIOMOIIHM CIICTYIOIICH
nexcuku: therefore (moaromy, mo 3toit npuunne), SO (MTaK, MOITOMY), as a
result (BcimeacTBue aToro, Takum odpaszom), consequently (cnemoBaTenbHo,
nosromy), this results in (B pesymbrate), this leads to (moayuaercs).
OOpaTnuTe BHUMaHUE W HAa HApEeUYHs TOPSAKA U MOCIIE0BaTEIbHOCTH - then
(motom), next (zarem, B ciemyrommii pas), after (mocne), finally / lastly
(HakoHer).
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Unit 8. ENGAGING STUDENTS THROUGH EFFECTIVE
QUESTIONS
KAK MOJITOTOBUTH JIOKJAJ

Competencies:

Upon the fulfillment of this unit you’ll be able to:

- learn more how to engage students in studies;

- enlarge your ESP vocabulary

- prepare and speak out with the report on the topic

Engaging Students Through Effective Questions
by Mary-Anne Neal
Mary-Anne Neal, MEd, taught secondary school for 15 years
and is now an Associate Faculty member of Royal Roads University,
where she teaches school principals in
the Master of Educational Leadership and Management program,
online and face-to-face, in Canada, the U.S. and China.

Good teaching is more a giving of right questions than a giving of right
answers.
— Josef Albers (1888-1976)

My youngest son Robbie, aged 12, often asks thought-provoking
questions. Every few days he surprises me with a topic that seems to come
out of the blue. Responding appropriately and respectfully can be a real
challenge for me. Here are some examples of questions he has posed
recently:

« Who invented the alphabet?

. Do dogs have feelings like we do?

. How do people measure the height of a mountain?

« Why do we use the same word (“love”) to describe what we feel for
family members and also to describe romantic feelings?

. If you were alone in the house, and the phone was disconnected, and a
robber was coming in, what would you do?

« Which way will my paper airplane fly farther — if I point it up or if |
point it sideways?

« How do painkillers work?

« What would you do if you knew you only had two days to live?

and many, many more, often beginning with “What would happen if ...?”
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There are no easy answers to any of the above questions, and they
are great conversation-starters. What I like about Robbie’s questions is
that they open up ways to explore what other people might think, not just
about the question itself, but also about related topics. Thanks to Robbie’s
open-ended questioning technique, he and | have discussed ancient Egypt,
the nature of emotions, the scientific process, the use of drugs, personal
values, slide-rules, mathematical principles, safety procedures, and many
other assorted subjects. Often I respond to Robbie’s query with another
question, such as “What do you think?”” He is quick to divulge his opinion,
and the great debate begins.

One of the reasons I am so intrigued by Robbie’s questions is that,
somewhere along the way to adulthood, | began to forget how to ask wide-
open questions. When | was a student in school, | was so busy learning the
answers, | forgot how to ask the really deep questions. As a teacher, | had
to re-learn questioning techniques in order to engage students in their
learning. That’s because I couldn’t help noticing the students’ eyes glaze
over when | went off on a long-winded tangent. A thought-provoking
question could bring them back to the subject, though, and that’s when |
saw the wheels start turning. The right questions can get learners talking,
discussing, reflecting, and writing their thoughts. That’s when they really
begin to “own” their learning.

In what ways might questioning techniques improve student
learning? What kinds of questions enable educators to tap into different
parts of the cognitive domain? How can questions engage students when
their attention begins to wander?

Student Engagement

Like many teachers, | have seen my students begin to doodle or show
signs of boredom as | explained a point or waxed eloquent about the
subject under discussion. When | first saw this happen during the early
years of my teaching career, my initial response was to talk faster or
louder, gesticulate, write on the board, or otherwise enliven my
performance. But I’ve changed. Now, when I notice the students’
attention waning, | immediately reconnect with them in a very different
way. How? Instead of trying to keep the focus on my message, | reverse
the focus so it is squarely with the students. | stop talking and start asking
questions.
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For example, | was recently teaching communications students about
the changes that have taken place in the English language over the past
hundred years. When | detected some of the students losing interest, |
stopped right in the middle of a sentence. | waited a moment, and then |
asked them: “Turn to the person next to you and, together, make a list of
ten words that you think are recent additions to the English language. You
have five minutes for this exercise. Then we will compare your ideas.
Go!”

The students looked at each other and started talking. Those who

had been daydreaming immediately got down to work because of the
immediate attention from their “shoulder partners.”
Asking secondary students insightful questions has many benefits for
professional teaching practice. Whether the response is intended to be
written, spoken, dramatized, or conveyed in some other manner, it will
provide feedback on how successful the lesson was in stimulating their
thought processes. The students will reflect on their learning through
higher-level thinking processes such as analysis, synthesis, comparison, or
summation. Finally, students are more likely to remember what they have
learned when they explore the implications of their learning.

Benjamin Bloom is credited with developing a way to categorize
levels of reasoning skills in the 1950s. His taxonomy of questions is a
widely-accepted framework that many teachers use to guide their students
through the learning process. Though not necessarily sequential, the
hierarchy of Bloom’s Taxonomy is often depicted as a pyramid, with
simple knowledge-based recall questions at the base. Questions higher on
the pyramid are more complex and demand higher cognitive skills from the
students.

Bloom’s Taxonomy provides a structure for developing questions that
encourage students to think on different levels. In order, the levels are:
« Knowledge (facts, recall, recognition)
« Comprehension (translation, interpretation, extrapolation)
« Application (to new or unfamiliar situations)
« Analysis (break into parts)
« Synthesis (combine elements into a new pattern)
. Evaluation (apply criteria to defend the conclusion)
Within each level, closed-ended and open-ended questions can be
constructed to engage students in different kinds of cognition.
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Closed-ended and Open-ended Questions

Let’s consider two common forms of questions: closed-ended and
open-ended. A closed-ended question (sometimes called a convergent
question) is a way to find a specific answer. These questions can usually
be answered with one or two words. Closed questions work well for
simple recall, to determine whether students understand a concept or for
review.

Closed-ended questions are common in everyday communication
situations. We use them when we need specific information quickly:

What time is dinner?

How much did that cost?
Have you finished your work?
. Who won the soccer game?

Closed-ended questions and statements are appropriate on a pop quiz,
to check for understanding, or to determine whether students completed
their homework. However, for other purposes, their effectiveness is
limited. For example, they are not effective when you want students to
open up and freely express feelings or ideas. Closed questions do not
usually encourage reflective dialogue or creative thinking. Faced with a
barrage of closed-ended questions, students sometimes feel that they are
being interrogated. Similarly, they may interpret a series of closed
questions as an attempt by the teacher to control the direction of the
discussion.

Another often-overlooked danger in closed-ended questions is that the
question itself could be misleading. For example, young children will ask,
“Is Santa Claus real?”” Phrasing the question in this manner suggests that
Santa Claus has physical characteristics; taken as a closed-ended question,
it precludes discussion of the spirit of Christmas or the nature of
contemporary Christmas traditions. Indeed, most children who ask this
question are just becoming aware of symbols and metaphors, so | prefer to
interpret the query as a child’s effort to begin a discussion about Christmas
and gift-giving. It is an opportunity to enter into an open-ended dialogue
about who or what Santa Claus represents, the reason(s) that people give
gifts, whether a true gift needs recognition of the giver, our own roles in
our families and communities, and other related ideas as the conversation
unfolds.
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Many questions at the lower levels of Bloom’s Taxonomy — particularly
knowledge and comprehension — are closed-ended questions. Higher order
reasoning such as synthesis and evaluation is stimulated through the use of
open-ended questions.

Asking an open-ended question (sometimes called a divergent question)
Is a way to elicit discussion, brainstorm solutions to a problem, or create
opportunities for thinking outside the box. The highest-order open-ended
questions engage students in dynamic thinking and learning, where they
must synthesize information, analyze ideas and draw their own
conclusions. Some examples are:

« Why did the Vietnam War take place?
« How did you solve the numbers problem?
- What do you think will happen in this experiment?

Open-ended questions can also be phrased as commands or statements:

« Describe how photosynthesis works.
« Please explain the main character’s motives.
« Discuss the fairness of Canada’s judicial system.

When students believe that you have a “correct answer” in mind,
they are slow to respond. On the other hand, a true open-ended
guestion sincerely invites authentic reflection and discussion.

Questions such as the above invite the students to elaborate on their
thoughts without limiting the direction of the discussion. That’s because,
like the response to Robbie’s questions, a respectful answer will be longer
than a word or phrase. Instead, an appropriate response requires at least a
few sentences or paragraphs. Beware! Answers to open-ended questions
can surprise and baffle even the most experienced educators.

Engaging Students at a Deeper Level

For the purpose of student engagement, an open-ended question is a
powerful tool that any teacher can employ. | am not talking about an
occasional question thrown out to the class. Nor do | mean a rhetorical
question, to which the teacher has a pre-conceived answer. When students
believe that you have a “correct answer” in mind, they are slow to
respond. On the other hand, a true open-ended question sincerely invites
authentic reflection and discussion.

In the larger community outside the classroom walls, few issues are
black-and-white. That’s why, in order to become fully contributing
members of our society, adolescents need to become critical thinkers, find
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their own voice, and be recognized for having opinions that matter.
Innovative thinking is valued in our fast-changing society, and our
classroom questioning techniques can help prepare young adults for what
lies ahead.

Formulating open-ended questions is often more difficult than designing
closed-ended questions. Open-ended questions or statements are most
appropriate when you want to:

« Brainstorm ideas

« Problem-solve

« Look for lots of information

« Encourage thinking “outside the box”

. Resolve conflict

« Negotiate agreement

« Elicit higher-level thinking such as application, analysis, synthesis and
evaluation

Effective teachers use a combination of open and closed questions,
depending on their purpose. In designing lesson plans, we keep in mind
learning outcomes. As our lesson plan becomes more specific and
detailed, we ask ourselves, “What is my objective?” or “What kind of
question will help achieve the learning outcome?”’

Let’s say that you are teaching a lesson on poetry. You have already
motivated the students by linking poetry with music. Perhaps you have
discussed how the lyrics and melody of a song reinforce the theme. Now
it’s time to see if the learners understand a poem that was assigned for
homework. Whether you ask the initial questions orally or in writing, you
want to “warm up” your students with some relatively straightforward,
closed questions (simple recall) such as:

« What is the name of the poem you read last night?
« Who is the author?

« What is the subject of the poem?

. Did you understand it? Did you like it?

After three or four such closed questions, students are ready to think
about and respond to some open-ended, higher-level questions, such as:
« Why do you think the author wrote this poem?

« What mood did he intend to convey?
« What did you like or dislike about this poem?
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A similar technique can be utilized in designing quizzes. In setting the
questions, | usually begin the quiz with relatively straight-forward recall or
recognition questions before moving to more complex, open-ended
questions.

Once students are familiar with different questioning styles, they can be
asked to design their own questions. For example, students who are
dissecting a frog might be required to compose three closed-ended
questions and three open-ended questions about that activity. The nature
and depth of their questions will often surprise even the most experienced
educators. They might be ready to explore the concept of metacognition
and/or Bloom’s taxonomy of questions.

Since the term “metacognition” was coined by John Flavell in the
1970s, the concept has become an important part of the ongoing dialogue
about student learning. Metacognition — i.e., an individual’s awareness of
his or her thought processes — requires an ability to stand back and observe
oneself. Most adolescent learners are mature enough to review their
progress, identify their achievements, and chart their direction.

Inside and outside the classroom, we all need to be mindful of open-
ended questions that masquerade as closed questions. When a student asks
me, “Should I go to college?” he has phrased his question as if it is closed-
ended. In reality, this is an example of an open-ended question disguised
as a closed question. The person asking the question does not want a one-
word answer “Yes” or “No.” The underlying message | take from this
question is that the student wants to talk about the implications of pursuing
a post-secondary education, whether making the commitment is a good
idea, how much it will cost, and who knows what else.

Parent-Teacher Communication

Meeting parents in person is an ideal time to ask open-ended questions.
The purpose? To learn something unique about each student from the
parent’s perspective. On Parent-Teacher night, parents sometimes have to
wait in line to meet their child’s teacher. Those few minutes are precious.
How can they best be utilized? | have engaged parents and learned more
about my students by having paper and pens handy, with open-ended
questions or statements that will provide insight into my students’ needs
and abilities, or parental expectations — questions such as:

« What would you like me to know about your son/daughter?
« What are your thoughts about homework?
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« What do you hope your son/daughter will achieve in this class this
year?
Of course, questions should be tailored to meet different objectives or to
reach out to specific communities of learners.
Conclusion
When we ask open-ended questions of ourselves and our students,
the answers sometimes surprise us. Here are some sample questions you
might ask of yourself or your students to explore your thoughts:
If I were not in school right now, I would be ....
The most amazing thing that happened to me ...
I think school could be ...
I wish people would ...
My idea of happiness is ...
In five years, I want to ...
In moments of weakness I ...
My worst fear is ...
My greatest hope is ...
I’m good at ...
I’m not good at ...
I live by this principle:
So, go ahead. Ask an open-ended question and explore the cognitive
domain. You never know what you might learn.
https://www.edcan.ca/articles/engaging-students-through-effective-

guestions/

Learning Tips:
Kak moaAroroBuTh 10KJIa1

JIoBOJIbHO 4YacTo BcTpevarolierics GopMoi TBOpUecKoil paboThl B
y4EOHBIX 3aBEACHUSAX SBISETCS AOKJAA. J[oKiam - BUJ CaMOCTOSITEIbHOMN
HAy4YHO - MHCCJIEIOBATEIbCKOM pPabOTh, TJIe aBTOP PAaCKpPHIBAET CYTh
HccieayeMon mpoOJieMbl; MMPUBOAUT Pa3IUUYHbIC TOUYKU 3PEHMS, a TaKXKe
COOCTBEHHBIC B3TJISIAbI HA Hee. Pa3nuyaroT yCTHBIM U MMUCHhbMEHHBIN JTOKIa
(o coaepxkaHuto OJU3KUM K pedepary).

MO>HO BBIIEIUTD CIASAYIONMINE 3TAbl pa00THI HAJ JOKIAIOM:

1. ITonOop u u3y4yeHHEe OCHOBHBIX MCTOYHUKOB IO TeMe (PEKOMEHIYeTCs
UCIIOJB30BaTh HE MeHee § - 10 UCTOYHUKOB).
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2. CocraBnenue oubauorpadum.
3. OOpaboTka M cucremaruzauus marepuana. [loAroToBka BBIBOJOB U
000011IeHHIA.
4. Pa3zpaboTKa 1u1aHa JI0KJIa/a.
5. Haniucanue.
6. [lybnuHOe BBICTYIIEHHE C pe3yIbTaTaMU UCCIEOBAHUS.
B pabore Ham JOKIaIOM  COEOUHAIOTCS TPU  KauyecTBa
UCCIIEIOBATEIIA:

¢ YMEHHE MPOBECTH MCCIIEIOBAHKE,

¢ YMEHHE MPEMOJHECTH PE3YJIbTAThI CIYIIATEIISIM,

¢ yMEHHE KBaTU(PHUITUPOBAHHO OTBETHTH Ha BOIIPOCHI.

OTaUYUTEILHOM YEepTON JOKJIaAa SIBJISICTCA Hay4HBIM, akaJeMHUYECKUI
CTWJIb, T.€. COBEPIICHHO OCOOBIN croco0 Mojauyn TEeKCTOBOTO MaTepuara,
HapOosiee MOAXOASAIIMN JJIS HamMCaHWUs Y4eOHBIX M HAay4dHBIX padoT.
JIaHHBIN CTHIIb ONIPENICIISIET CIEAYIOIIME HOPMBI:

- TPEMIONKEHUS MOTYT OBITh IJTUHHBIMU U CIIOKHBIMU;

- YacTo yMOTPEOJSAIOTCS CJO0Ba HWHOCTPAHHOTO TMPOUCXOXKIICHMUS,

pa3IM4YHbIE TEPMUHBI;
- ynoTpeOsItoTCA BBOJHBIE KOHCTPYKIIMM TUMA "TO BCe BUAMMOCTH",
"Ha HaII B3I

- aBTOpCKas IMO3UIIUS JOJKHA ObITh KaK MOKHO MEHEE BBIpaKE€Ha, TO
€CTh JIOJDKHBI OTCYTCTBOBaTh MecTouMenus "s", "Mos (Touka
3peHus)".

OO6m1ast cTpyKTypa JOKJIaa MOKET OBITh CICAYIOIIECH:

o @DopMynMpOBKa TEMBbI HCCIEAOBaHUSA (AOMKHA OBITH HE TOJBKO
AKTyaJIbHOW, HO U OPUTMHAIBHOW, HHTEPECHOM I10 COACPIKAHUIO.

® AKTyaJIbHOCTh HCCIEIOBaHUS (YeM HWHTEPECHO HampaBJIeHUE
UCCIICIOBAHMM, B YEM 3aKJIFOYAETCSl €r0 BAXKHOCTh, KAaKUE YUYEHBIE
pabotamu B 3TOM 00JIacTH, KakUM BOIpocaM B JaHHON TeMme
YACISIOCh HEJIOCTaTOYHOE BHUMAaHUE, MOYEeMy ydallluMcsl BbIOpaHa
MMEHHO 3Ta TeMa).

e [lenp paboThl (B 00X YepTaX COOTBETCTBYET (hOPMYIUPOBKE TEMBI
UCCIICIOBAHUS U MOXET YTOUHSTH €€).

e 3agaun  wuccienoBaHUs  (KOHKPETH3UPYIOT  L€Jib  paloThlI,
"packiiasipiBas” €€ Ha COCTaBJIAIOLIUE).

e [unoreza (HaydHO OOOCHOBAHHOE TMPEAMOJIOKEHUE O BO3MOXKHBIX
pe3yJibTaTax HUCCIEI0BATEIbCKON padOThl, (HOPMYIUPYETCS B TOM
cily4ae, eclid paboTa HOCUT IKCIIEPUMEHTAIIbHBIN XapaKTep).
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e Meroauka mpoBeeHUs UcciaeAoBaHus (TTOAPOOHOE ONMMCAaHHE BCEX
JICUCTBH, CBSI3aHHBIX C MOJYYEHUEM PE3YJIbTATOB).

e Pesynbrarel HUCCJICTIOBAHUS (kpaTkoe U3J10KECHUE HOBOU
uHpOpMaLIMK, KOTOPYIO TMOJY4YWJI HCCIAEAOBAaTeNh B MpoOIlecce
HAONIOZCHUS WM OSKCIEPUMEHTA, MPH H3JI0KEHUU PEe3yIbTaTOB
KEJIaTeNIbHO JaBaTh YETKOE W HEMHOTOCIOBHOE HCTOJIKOBAHUE
HOBBIM (paKkTaMm, TOJIE3HO IPUBECTU OCHOBHBIE KOJUYECTBEHHBIE
noKaszaTeJii W TPOJIEMOHCTPUPOBATh MX HA HCIOJb3YyEMbIX B
nporiecce aokiaaa rpadukax u guarpammax).

e BrBoabsl wmccienoBaHus (yMO3aKIIOUYeHUS, CHOPMYJIUPOBAHHBIE B
000O0I1IEHHOW, KOHCIIEKTUBHOW (pOpME, OHU KPATKO XapaKTEpU3YIOT
OCHOBHBIC TIOJIyYCHHBIC PE3yJIbTaThl M BBIABICHHBIC TCHICHIINH,
BBIBOJIbI JKEJIATEJIbHO MPOHYMEPOBaTh: OOBIYHO MX He Oosee 4 uau
5).

K odopmnenuto gokiiaga npeabsaBiIsiOTCs CIeIyIoNe TPeOOBAHMUS

» TuTynbHBIN TUCT

» OrnaBnenue (B HEM IIOCJIEIOBAaTEIbHO YKa3bIBAIOTCS HAa3BaHUS
MyHKTOB JIOKJaJa, YKa3bIBAIOTCS CTPAHMIIBI, C KOTOPBIX HAYMHACTCS
KQ)K]IbI TYHKT).

» Beenenne (bopmymupyercs CyTh  HCCIEAyeMOH  MPOOJIEMBI,
00OCHOBBIBAETCA BBIOOP TEMBI, OMPEICISIOTCS €€ 3HAYUMOCTh U
aKTyalbHOCTh, YKa3bIBAIOTCS I1I€7b W 3aJaud JOKJana, JdaceTcs
XapaKTEPUCTUKA UCTIOIB3YEMOM JTUTEPATYPHI)

» OcHoBHas 4acTh (KKIbIA pas3fiesl ee JO0Ka3aTeIbHO pPaCKpPhIBACT
HCCIIETyEeMBbIN BOMPOC)

» 3axiodcHue (TIOBOASITCS UTOTH WU JeJIaeTCss 000OICHHBIN BBIBO/T
10 TeMe J0KJIaJ1a)

» CHHCOK JIUTEPaTypHI.

Unit9. MYSTERY STRATEGY FOR ELEMENTARY STUDENTS
KAK HOAI'OTOBUTBHCA K PEOEPUPOBAHUIO CTATBU

Competencies:

Upon the fulfillment of this unit you’ll be able to:

- learn more how to engage elementary students in studies;
- enlarge your ESP vocabulary

- render an article
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Mystery Strategy for Elementary Students
by Lisa Cooper
Lisa Cooper is a former elementary classroom teacher.,
She currently writes about history and history education
under the name “ElementaryHistoryTeacher”
at her weblog, History Is Elementary.
What Is It?

Using the premise of a mystery to solve, elementary students act as
history detectives as they explore a historical question and analyze

carefully chosen clues to formulate and test hypotheses.

Rationale

This strategy depends on our need to solve mysteries. Students are
given an opportunity to be active learners as they solve a historical
mystery. This strategy relates to what historians do and the process of
historical inquiry. Students must work with evidence, form hypotheses, test
those hypotheses, and report their findings.

Goals

The goals of the mystery strategy are to learn to: 1. gather, organize,
and process information; 2. formulate and test hypotheses; 3. think
creatively and analytically to solve problems; and 4. develop, defend, and
present solutions to problems.

Teacher Preparation

1. Choose an topic that contains a mystery such as “Why did the American
beaver almost become extinct in the 1840s?” Other examples of
appropriate historical mysteries include: “How did flooding in Mississippi
in 1931 hinder the Civil Rights Movement?”’; “Who really invented the
cotton gin?”; and “Was the Boston Massacre really a massacre?”

Data should tease the student without revealing too much.

2. Gather primary and secondary sources that will serve as clues for
students such as letters, diary entries, maps, statistical tables, political
cartoons, images, artifacts for students to touch (in this case beaver fur or
felt), and web articles. These sources should pique students’ interest and
provide them with clues that will help them generate theories. For
example, if students are given a clue regarding the habitat and species
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characteristics of the beaver and then also told John Jacob Astor was the
wealthiest man in America in 1848 it is hoped they conclude that Astor’s
wealth had something to do with the beaver. Maps indicating trade routes
should confirm this conclusion. Though they may be encountering names
in the clues for the first time, making educated guesses is an essential
ingredient to the mystery strategy. Students should not be afraid of making
guesses or presenting ideas to the larger group. The learning goal is about
what it takes to arrive at a hypothesis rather than ending up with a right
answer.

3. Decide student grouping. If using small groups, keep individual needs in
mind such as reading levels, ability to work with others, and Individual
Education Plans (IEPs).

4. Decide how to present the clues to students (strips of paper within
envelopes at stations, single sheets of paper for them to cut apart, etc.).
See examples of clues for additional clues. Teachers should read through
materials to pull clues that fit students’ needs and abilities.

In the Classroom

1. Students read through clues and sort them according to common
elements. Once the clues are sorted, students begin to work on their
hypothesis. 2. As students analyze the clues and arrive at a hypothesis, use
guiding questions such as, “Tell me how the two things relate” and
“What’s your reason for thinking that?” to keep students focused on
solving the mystery. Avoid guiding them in a direction. The goal is for
students to work with the clues and arrive at their own hypothesis. Students
can use the Mystery Writing Guide Worksheet to record ideas. 3. In a
whole group, have small groups share their hypotheses and evaluate them.
Are they logical based on the clues? Do they make sense? Write group
responses on the board so students can track their findings as they move
through the evidence. The goal is to test each group hypothesis and arrive
at the best conclusion. For example, if one group understands there is a
connection between the mountain men and the beaver yet they also think
the railroads had a role in the problem, do the clues support or refute these
ideas? Remind students they are like historians looking at information to
form a hypothesis, test it, and arrive at a conclusion.

Students are asked to think about the process of historical inquiry and how
it relates to the steps they followed to arrive at a hypothesis
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4. Assign each student a written reflection piece on the content learned and
the process used to uncover the mystery. This is the most important part of
the mystery strategy and should go beyond merely reporting content.
Prompt students with questions such as: What happened in the activity?
What things did you do well? Most importantly, ask, Which hypothesis
best answers the mystery question? Why?

Common Pitfalls

Data should tease the student without revealing too much.

Data should hone inference skills.

Clues should provide information not an explanation (see Mystery
Strategy Clues Worksheet).
Example
Students are presented with the following problem: Why did the
American beaver almost become extinct in 1840? Write the question on the
board so it is visible throughout the activity. Anticipatory Set: Begin by
employing a student’s knowledge of science and ecosystems learned
earlier. Give a short presentation about the American Beaver. This would
include the fact that beavers maintain dams that create ponds. The water
level in these ponds is constant, encouraging the growth of vegetation that
supports many other types of animals. The dams also keep summer rains
and resulting erosion in check. The presentation could end with figures
about the number of beavers estimated to be in North America from
European settlement to today (see links below). Students would see a
significant decline in the population during exploration and settlement.
This decline leads students to the essential question and they can begin
working with the clues to make hypotheses.

Clues: Clues can be obtained from....

* images from fashion catalogs from the mid-1800s;

* real beaver pelt and/or beaver trap, scraps of commercial felt, or images

of beaver fur and hats;

* short biographical sketches of mountain men such as Kit Carson, John
Liver-Eating Johnston, and William Sublette;

* Advertisements for beaver products such as top hats and ads from trading
companies seeking hunters. Scroll down through each page for the
aforementioned images.
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* newspaper accounts regarding skirmishes/battles between the Iroquois
Confederation/other tribes in the Great Lakes region in the Beaver Wars;
* Quotes from all parties involved in the fur trade (Native American chiefs,
trading company owners such as Manuel Lisa, mountain men, etc.)
* Pictures of people wearing beaver hats;
* John Jacob Astor.
Be sure to use some visuals!
Reflection: Students reflect on the original question by presenting their
hypotheses in written form. Along with their response about the
disappearance of the beaver, students are asked to think about the process
of historical inquiry and how it relates to the steps they followed to arrive
at a hypothesis.

Learning Tips:
Kak moaroroBurbcs k pedepupoBaHHIO
CTAThHU HA aHIJIMHCKOM SI3bIKeE

[Ipu padore Hax pedepupoOBaHUEM CTaThbU MPOUCXOIUT OCMBICICHUE
OTJICJIbHBIX TOJIOKEHUM, MPECTABISIONIMX OCHOBY TEKCTa OpUTrHHAJA,
COKpalllEHHE BCEX MAaJIO3HAYAIIUX CBEICHUN, HE HMMEIIIMNX MOPsIMOIo
OTHOIIEHUS K TeMe, o00001ieHne HauboJiee IEHHBIX MOaHHBIX M HUX
dbuKcupoBaHue B KOHCIIEKTUBHOU (hopme.

OOmenpuHITO W3JaraTh cojepkaHue padoThl MpU pePepUpPOBAHUH
OOBEKTUBHO, 0€3 KpUTUYECKOW OLIEHKHM Marepuaiga CcoO CTOPOHBI
pedepenra.

3aronoBok npu pedepupoBaHMM BCETJa OCTABISIETCS Ha S3bIKE
opuruHaia. Eciu wucnosb3yercss Ipyrou s3bIK, TO TIOCIE Ha3BaHUS
IPOU3BENICHUS B CKOOKaxX Ta€TCs MEPEBO/I.

O0BEM pedepupoBaHUs CTaThbU 3aBHUCHT OT 00BEMA OpUTHHAJA, €ro
HAyYHOW IIEHHOCTH, S3bIKa HA KOTOPOM OH omyoOimkoBaH. PaboTel Ha
WHOCTPAHHOM $SI3bIKE MOTYT OBITh Oojiee MOAPOOHBIMU. MaKCUMaIbHBIM
o0béMoM pedepupoBanus NMpuHATO cuutaTh 1200 CIOB MpU COKpalieHUU
TekcTa opuruHania B 3, 8, 10 pas.

[Ipouiecc pedepupoBaHusl 3aKIOYAECTCS HE MPOCTO B COKpAIICHUHU
TEKCTa, a B MepepaboTKe COoJepk aHUsI, KOMIO3UIIMU U SI3bIKa OpUTHHAJA.
Heobxogumo BbIIENUTh TIaBHBIE (DAKTBI W W3IOXKHTh WX B KPATKOU
dopme. BropocrenenHsie ke (haKThl, JETAIbHBIE OMUCAHUS, TPUMEPHI,
HUCTOPUYECKUE DKCKYPChl HEOOXOJHUMO OINMYCTUTh, OAHOTUIHBIE (DAKTHI

78


http://www.ohiohistorycentral.org/entry.php?rec=483
http://www.thefreemanonline.org/features/john-jacob-astor-and-the-fur-trade-testing-the-role-of-government/

CTpyNIUpOBaTh, JaTh MX OOIIYI0 XapaKTEPUCTHKY, IU(POBBIE TaHHBIS
CHUCTEMaTHU3UPOBATHh M 000OMNTH. SI3bIK U CTUITL OPUTHHAJIA B 3TOM CTydae
MEHSAETCSI B CTOPOHY HOPMAaTHUBHOCTH, HEUTPATbHOCTH, MPOCTOTHI U
KpPaTKOCTH.

Taxkum oOpaszom, pedepupoBaHue CTaTbu — 3TO HE IPOCTOM HAOOP
KITIOUEBBIX (DparMEHTOB TEKCTa, Ha 0a3e KOTOPHIX OH CTPOMUTCS, a HOBBIMH,
CaMOCTOSTEIIbHBIN TEKCT.

JIst  CBSIBHOCTH WB3JIOKEHUS WCIIOIB3YIOTCS CICIHATbHBIC KIIHIIIE,
KOTOPBIE MOKHO CTPYIITHPOBATH IO CIACAYIOMIUM MPUHITATIAM:

1) s  BeIpaXEHUS OOIIEH OLEHKM HWCTOYHHUKA, €ro TEMHI,
COJIEPKAHUS: «CTaThs TOCBSIICHA...», «IIEIbI0 CTaThU SIBISETCH...»,
«CTaThs MPEJCTABISAET COOOM. .. »;

2) nayist 0003HaYCHMS 3a/1a4, TIOCTABICHHBIX U PEIIAEMBIX aBTOPOM: «B
nepBoii (BO BTOPOM. ..) TJIaBE aBTOP OMUCHIBAET (OTMEYAET, aHAIU3UPYET U
T. 1T)...»;

3) I OIEHKH TIONYYCHHBIX PE3yJIbTaTOB HCCISAOBAHUSA, IS
BBIBOJIOB «PE3YJbTaThl MOATBEPHKAAIOT. ..», «aBTOP JIETAET BBIBOJ, YTO...»
U T. ]I

Crnenyromiyie OCHOBHasi CXxemMa IOMOKET BaM B peepUpOBAHHUH CTATEH
U3 Ta3eT, )KyPHAJIOB, KHUT U JPYTUX UCTOYHUKOB:

1. The Moscow Times dated the |- B razere
10th of May carries an article | nomemiena

or 10 wmag
CTaThs,

headlined ...

2. The article deals with...

3. Here is something about ...
4. The article is devoted to
the analysis of the situation in

5. The

article  discusses
(points out, stresses on,
reviews). ..

6. The article goes on to say

7. It should be noted that ... -
8. In conclusion the article
says...

9. That’s about all I wanted to
say.

03arJIaBJICHHAA. ..
- B crarbe roBopurcs 0. ..

- Bot HexoTopas undopmarnus o...
- Crarbsi NOCBAILIEHA aHAIU3Y
0OCTaHOBKHU B ...

- B CTaThe oOcyxaaercs
(yka3pIBaeTcss Ha, MOMUYEPKUBACTCH,
4TO, pacCMaTPUBACTCH). ..

-Jlanee B craTbe TOBOPUTCHA. . .

- Ciieryer OTMETHUTD, UTO. ..

- B 3akmrouyeHwe B cTaThe
TOBOPUTCH. ..

- OTO, KaxeTcs, BCE, 0 YéM MHE
XOTEJI0Ch BaM COOOIIUTD.
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Kanie 1J1s1 coctaBjieHusi aHHOTaUuii U pedepupoBanus craTeii

1. The article is headlined...

2. The headline of the article I have read is ...

3. The main idea of the article is ...

4. The article is about / deals with / is concerned with. ..

5. The article opens with...

6. At the beginning of the article the author depicts / dwells on /
touches upon / explains / introduces / mentions / comments on /
underlines / criticizes / makes a few critical remarks on / gives a
summary of...

7. The article /the author begins with the description of / the
analysis of ...

8. Then / after that / next / further on / the author passes on to /
goes on to say / gives a detailed analysis of...

9. In conclusion the author...

10. The author concludes with...

11. The article ends with...

12. At the end of the article the author draws the conclusion that...

13. At the end of the article the author sums it all up by saying...

14. | found the article interesting / informative / important / dull /
of no value...

Unit 10. ENGAGING STUDENTS IN LEARNING HISTORY
KAK IIOATI'OTOBUTDH YYEBHYIO IIPESEHTALIUIO

Competencies:

Upon the fulfillment of this unit you’ll be able to:

- learn more how to engage elementary students in learning history;
- enlarge your ESP vocabulary

- make a power-point presentation on the topic

Engaging Students in Learning History
John Fielding
Queen's University (Retired, 2002)
Abstract
There are two distinct sections to this article. In the first part, the
author's relates, in a personal way, his conviction that the teaching of
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history is about the engagement and development of the "historical
imagination”. In the second part Fielding presents not only many strategies
for teaching history but also his analysis of these various activities in terms
of how effectively they engage students' "historical imagination."

The context

It is easier to comment on how not to teach history than it is on how
to teach it. I only have to recall the hundreds of negative reactions from
adults when 1 told them | am a history teacher. "Oh! That was my worse
subject." "I hated history." "History was boring." *Names and dates, that's
all it was." and "I can't remember any of it!"

To my question, why didn't they like history, their response was one
of the following: memory work, recall, list of names and dates, not
relevant, didn't interest them, teacher talked all the time, and we didn't do
anything.

On the other hand, one can also learn how history was taught
effectively from the 1 or 2 people out of 10 who loved history in school.
Their teachers took them on field trips, they recreated history through
drama, the teacher was a great storyteller, they had great discussions - the
teachers made it interesting. These people often described their history
learning with the word engaging.

Here is the reason | studied history and why | became a History
teacher. In grade four an austere woman teacher, who slapped with a ruler
any unsuspecting child who looked sideways, one day did a very unusual
thing. She told us to get out of our seats and go to the huge windows at the
side of the classroom. There we were instructed to observe the Grand
River. Paris Central School sat on a hill overlooking the Grand, which
flowed through the little town of Paris, Ontario. She said, "Try to imagine
Father Marquette and his partner in exploration Louis Joliet in their birch
bark canoes paddling down our river through the forested wilderness past
our school."

"Of course our school would not have been there," she exclaimed!

After a few minutes of scene setting, dreamy gazing for some, but
rather intense imaging for me, (probably a first, since | was a very weak
student in my early school years, 1 even failed grade 2) we were smartly
whisked back to our desks. Here the rest of the story with dates and details
continued. From that moment on, however, | was fascinated with these
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explorers. | had imagined that | actually saw them. My historical
imagination had been engaged and it has never been turned off. History
came alive for me that day! Later in grade 12 and 13 when | was
confronted with deciding what to do for the rest of my life | couldn't get
that moment with history out of my head. That unusual day, the teacher did
4 important things. She made history active - we moved out of our desks.
She asked us to use our imaginations. She told the story of Marquette and
Joliet's travel and explorations. And she made it real and relevant - we
looked at the river in our own community.

| think that the first priority in how to teach history effectively is to
develop learning strategies that arouse and engage the historical
Imaginations of our students. How we do that is by providing them with
opportunities to do and to talk about history. We need to encourage
students to take on the role of the historian in a creative and critical way. It
Is not by filling them with a narrative of names and dates for recall and test
purposes. They will learn lots of solid history, including names and dates,
just as | have, but they will learn it through involvement. Ever since | read
the results of a memory study conducted by Danielle Lapp of the
University of Texas which revealed that "we remember only 10% Of what
we read, 20 % of what we hear, 30% of what we see, 50% of what we see
and hear, and 90 percent of what we do and say", | could no longer lecture
or present history in "the old way".

What | have also learned by talking with students who enjoyed
History was that they continue to study and learn history throughout their
lives. They continue, in most cases, not by studying history in the
academic sense but more likely by how they choose to use their leisure
time. They will read history for pleasure, take it up as a hobby by
researching their family's genealogy, collecting stamps or antiques, telling
stories of the past, or traveling and visiting museums and historic sites.
What we do know is that they will have richer more interesting lives as a
result of their interest and enjoyment of history. The challenge for teachers
of history is to get them curious, interested, and engaged. It is almost a
case of, "do no harm". Then they will want to learn history and enjoy it.

Interesting but not effective strategies

| like most history teachers have searched for a variety of strategies
to make my lessons interesting. | also used some of these strategies before
| understood the difference and importance of making my lessons not just
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interesting but engaging and effective. Here is my list of interesting but not
effective strategies:

Cross word puzzles, word searches, and fill in the blanks: Sure
they can keep students busy and for some students they may coincidently
reinforce a few dates or terms. But they don't learn any historical context, it
doesn't involve an imaginative recreation of an era or event and it doesn't
involve any of the skills or critical thinking of the historian. In fact | don't
think it does much at all for the learning of history.

. Trivia pursuit: With the popularity of various forms of trivia pursuit
games and the

annual Dominion Institute survey report about how little Canadians know
about their history there has been a push to get young people to know more
history facts. History trivia pursuit games can serve a purpose for review
purposes and maybe concluding a lesson with some "what facts do you
know now". For too many students it just reveals how weak they are at
memory work. | don't think it reveals any real understanding of history.

. Posters: | have noticed a lot of teachers, desperate to break up the
same old routines, resort to asking students to create posters. Their
favourites are posters encouraging immigration to Canada at the beginning
of the 20th century or recruitment for World War 1. If History class were
Art class it would be a good assignment. Students who like to draw or
paint think it is fun and different. But too often it involves little or no
research, turns into a copying exercise and involves no critical thinking
about the use of propaganda and why certain images appealed to people at
that time in history. Without these latter dimensions it is really a waste of
time in a History class.

Interesting and sometimes effective strategies

All of these activities have wonderful potential to engage students and are
certainly excellent to create variety, develop skills, including critical
thinking and decision-making. What they lack, however, is that component
of engagement of the historical imagination.

. Watching films, videos or DVD's: Videos can help students to
visualize an era or event. Too often, however, they are used as a passive
process without any analysis of what is being presented, why it is being
presented and how it is being presented. They may stimulate an interest but
unless students engage in some questioning of the experience we have to
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ask ourselves what the students are learning and if this is really an effective
way of learning history.

. Field trips: How can anyone be critical of a good old field trip?
Students love them. They provide a change of scenery, some free time, and
are entertaining. | suggest, without totally ruining the fun, we need to
engage students in some learning of the context of the place we are
visiting. We need to challenge our students to think about what they are
experiencing, why a site is important, maybe why it was designated a
national site, even who was involved in the designation. Pre and post field
trip research and exercises can make the difference between an entertaining
outing and a significant learning experience.

. Debates: They are also a favourite of some teachers who like the
idea of controversy and competition. | have steered clear of them since |
learned about Edward DeBono's PMI. P stands for plus or positive, M for
minus or negative, and | for interesting or | wonder if. The concept is that
groups of students brainstorm an issue and record the plus, minus and
interesting aspect of an issue. The problem with debates is students are
more interested in winning their argument than creatively researching or
looking at an issue, decision or event in history. Debates produce
convergent rather than divergent thinking. PMI's can lead to great
discussions, excellent critical thinking and thoughtful reflection on the
past.

Another alternative to the debate is the "U-shape' forum. Many
teachers are replacing this adversarial, closed-minded format with more
open-ended discussions where students are encouraged to see the merits of
all sides and to accept positions along a continuum. To facilitate this
approach, class discussions may be configured in a "U-shape." Students
with polar views (either strongly agreeing or strongly disagreeing with the
proposition) seat themselves at either tip of the "U;" students with mixed
opinions sit at appropriate spots along the rounded part. At varying stages
in the discussion, students are encouraged to move along the spectrum as
their intellectual positions on the issue change. In this way, less dogmatic
attitudes are encouraged: the implicit messages of the traditional debate -
black or white, fixed opinions with the objective of winning the argument -
are supplanted by different messages of the "U-shaped" discussion -
provisionally held positions as one tries to figure out the most defensible
personal stance from a continuum of options.
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. Mind Map: The sounds of moaning, when we ask students to write,
can be painful. For quite a few of them writing a report or essay is their
worse nightmare. Yet when you do show them a video or ask them to read
a book or essay you want them to show what they understood from the
exercise. This is when | have found that for many students a mind map
assignment works best.

A mind map is a visual representation of the student's thoughts and

thought process. It can show how they connect ideas and reveal an
understanding of cause and effect relationships. | have also discovered that
students, using their mind maps, can explain their ideas and what they have
learned quite effectively. In fact better than when they attempt to simply
read what they have written. Mind maps have shown me that some
students who floundered badly when | asked for a written report could not
only think but could also talk.
. Events graph: | use to dread starting a new topic such as the French
Revolution or World War 2. How can students understand what was
happening without having some knowledge of the sequence of events? But
| certainly didn't want to give a lecture unless | wanted them to sleep for 40
minutes. Finally | got an idea - give them a timeline of key events and ask
them to evaluate the significance of the events according to a set of criteria
established by the class. For example, how many people were affected by
the event? Did it cause subsequent changes? Did it cost lives or save lives?
Was the impact of the event short or long term? Students have to do some
reading and research to learn more about the events. | usually did this as a
group assignment so that the students could divide up the research, pool
their knowledge and talk about their ranking of the events. Finally, they
made a bar graph ranking each event between 0 and 10, with ten being
most important. Then the students presented their findings using their
graphs. The presentations led to many a lively discussion, as the students'
interpretations of events were never the same. Once we understood the
timeline then we could move on to study many other issues and concepts.
Is there a pattern to revolution? How significant is the role of any one
person? What was the role of women in this revolution or war? Do we
have enough solid information to reconstruct what really happened? How
Is our present day view of the world affected by this event?

85



Interesting, imaginative, and effective strategies

| do believe teachers can effectively engage students in learning history
through teaching strategies that employ a whole range of learning styles.
The most important element for a strategy to be effective is, however, that
it must activate the historical imagination of the student. Some strategies
that are not just interesting but actively engage students in an effective and
creative manner are described here. One word of caution, however, there
are no guarantees - these activities can go wrong. Good research habits are
needed to avoid blatantly inaccurate false history. Differences in
interpretation are, of course, encouraged but factual errors and imposing
present day thinking and values on the past are not.
o Role-playing, re-enactments, tableaux and simulations: | made
sure my students participated in at least one of these a semester. Why?
Because year after year, for over 20 years, when | asked my students to
rate their favourite lesson, most said the re-enactment or simulation.
Simulations, such as re-enacting the Quebec City Conference of 1865, or
playing the part of immigrants with passports and immigration officials
armed with the rules of entry for a specific year, put students into decision-
making situations. [Most of the components of the learning resource We
Are Canadians involve some form of role-playing.] Students learn not
only about the event, rules, dates, and people but they learn even more
about process. In the case of a Confederation conference, students learn
how to negotiate, compromise, and even make a good impression. In the
case of the immigration simulation students not only learn about the
process of immigrating by going through some aspects of it but they also
feel some of the emotions that are a big part of the whole debate about
immigrants, immigration, immigration rules and restrictions.
o Tableau: A tableau is a striking scene or picture created by people
posing, often in costume. A series of tableaux can be used effectively to
recreate an event, especially when a narrator is used to describe the various
scenes and/or progression of events. Another variation on role-playing,
tableaux can be less intimidating because not everyone needs to speak but
everybody can participate.

Not the most important fun but the most important aspect of this
activity is the debriefing. What was portrayed, why was it important, is it a
reasonably accurate recreation of the event, what aspects do we need to
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learn more about, are there other interpretations of what happened, and, of
course, what have we learned from this activity?
o Stepping into the picture (a combination of role-playing and
tableau): This is a concept | developed after participating in a History
Alive! workshop presented by Bert Bower from the California Teachers
Institute. Basically it involves students role-playing people in a picture.
Some of my favourite photographs for this strategy are famous ones, such
as; "The Last Spike" or "Fathers of Confederation at the Charlottetown
Conference". The idea is to assign roles based on the people in the picture,
students research their person, and then they create a conversation about
the issue that is the subject or reason for the photograph. For example, in
the two photos | mentioned, the issues are obviously, the building of the
transcontinental railway and Confederation. This exercise is excellent for
stirring up the historical imagination, researching, discussing issues, and
identifying people and places. It can, with thoughtful help from the teacher,
involve some excellent critical thinking. The teacher will need to
encourage students to ask some penetrating questions in order to recreate a
realistic or accurate historical context. Students do tend to want to impose
the present on the past. There are opportunities for some imaginative but
not authentic dialogue -that is neither good history nor good history
teaching. A complete, ready-to-use "Stepping into History" lesson with the
"Last Spike" photograph is available on the histori.ca website:
www.histori.ca/teachers/lessonPlan.do?ID=10086&sl=e

| have not made a clear distinction between role-playing and a
simulation although some people do. They see simulations as remaking not
re-enacting or trying to recreate history. | think of a simulation as a more
formalized or structured and involved role-playing. | am interested in
historical accuracy not remaking history.
e Postcards from the Past: Students get bored and frustrated with
writing essays and reports. Here is an interesting alternative. When you are
studying a unit of time or about an event, whether it is the Loyalists,
Confederation or Settling the West, ask the students to create postcards
from the perspective of that time period. The postcard should be as
historically accurate as possible - we may have to suspend some historical
accuracy for the Loyalists since they were far too busy and disoriented to
be writing postcards even if they had them back in the 1780's. The
postcards should, of course, be written in the first person and have proper
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postcard format, including a representative picture on the front. | think this
Is @ much more useful exercise than simply writing a letter or drawing a
picture. This will involve the student in doing some research, which too
often is not what Jhey do if you ask them to simply draw a picture or create
a poster. | found that to motivate my students to do the research | made it
clear that | expected accuracy in factual information as well as to their
character's opinions about what was happening. | required that some
answers to the 5 W questions, what, where, who, when and why and some
aspects of how had to be included in the postcard narrative.

This exercise includes all my criteria for an effective lesson: it calls on
the imagination, requires research, appeals to different learning styles and
IS creative, active learning.

e Heritage or history minutes: This is a strategy that developed very
naturally out of the popular television advertisements called "Heritage
Minutes" produced originally by The CRB Foundation Heritage Project
and more recently by Historica (www.histori.ca). The length is just right
for a student project. Organize the class into small production teams and
ask them to write a storyboard for a history minute. You don't actually
have to do a video although the students usually want to and it does teach
them other skills in a real, worthwhile way. It is great for learning across
the curriculum or integration of skills. It is especially effective if you are
studying an era, such as the 1920's or even the 1960's or an event such as
Confederation. You can allow the students to choose to do a person, event,
even a popular product of the time and do the research necessary to tell the
story. It is active, creative learning at is best, especially when you can
show an actual Heritage Minute and critically analyze it before using it as a
model. Information about this type of lesson plus background information
about the real Heritage Minutes can be easily found on the Historica
website: www.histori.ca/teachers/lessonPlan.do.

e Historical fiction: Most people enjoy reading historical fiction. In fact
the sales of historical fiction novels have never been greater. So why not
introduce your students to the genre and let them be creative while they
still learn some real history. You can also encourage the use of primary
documents as the source of the information for the students' fictional
creations. | am encouraged in my thinking that it is okay to let young
students of history write historical fiction by an article in the The
Archivist, No. 121, 2003, page 14. The author Dale Simmons writes,
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Aspiring writers are often cautioned to write only about "what they know."
But if writers followed this advice, there would be no fantasy or science
fiction writing, and not much historical fiction either. Far better advice
would be "know what you" write. The question is... how do you get to know
about events in the past? The answer can be summed up in one word:
research.

What we want is for students to get engaged in story telling but to be as

accurate as possible. Good research, application of the imagination, and
writing a story about an historical event or person - it sounds like an
excellent strategy to me and there are lots of examples that you can use to
provide the students with models.
e Obituary or Eulogy: | have lots of friends who read the obituaries
every day - of course | am older and so are my friends. An obituary is a
wonderful summary and interpretation of a person's life. There are
excellent models in most newspapers, especially the "Lives.Lived" column
in the Globe and Mail. | like the idea of finding primary documents on
famous people, such as Winston Churchill, Sir John A. Macdonald or Billy
Bishop and asking the students to write the obituary from them rather than
secondary sources where most of the work is already done. Of course, this
suggestion will depend on the age and ability level of the students. Even
writing an obituary or eulogy from secondary sources takes research,
creativity, storytelling ability and writing skills. The students can practice
their public speaking skills by presenting their eulogy. This is not a skill
most of us want to use very often but even our students will some day get
old - imagine that.

When it comes right down to it students want variety with a
dependable structure. They want to be challenged yet not to be
overwhelmed. They want to be able to think, talk, and do history. They
also need to be given the opportunity to make some decisions, walk in
another person's shoes for a while, and use their imaginations.

John Fielding is an Adjunct Professor of Education at Queen's University
(Retired, 2002).
He can be reached by email at john.fielding3(a).sympatico.ca.
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Learning Tips:
Kak MOATOTOBUTDb KOMIIBIOTECPHYIO IPE3CHTALINTIO

KoMmnbloTepHasi npe3eHTaAlIUsA
JIrobast TEXHOJIOTHSA, B TOM YHCJI€ M CO3JIaHHE KOMIIBIOTEPHOM

MPE3EHTAlMH, UMEET CBOU MPAaBUIIA, IPUHIHUIIBI, TPUEMBI.

Yro Takoe KOMIbITEPHAs Npe3eHTanusA?

[Ipe3enTanust (OT aHIVIMICKOrO CJIOBa - MPEACTaBICEHUE) — 3TO HAOOP

I[BETHBIX KAPTHUHOK-CJIAMIOB HA OMPEACICHHYIO TeMY, KOTOPbIA XPaHUTCS

B (aiine cneuuansHoro @opmara c¢ pacmupeHuem PP. Tepmun

«Tpe3eHTalus» (MHOTAa TOBOPST «CIaa-(pUiIbM») CBS3BIBAIOT, MPEXK]IE

BCEro, C HMH(MOPMAIMOHHBIMU U PEKJIAMHBIMH (PYHKIIMSIMH KapTHUHOK,

KOTOpPhIE  pacCUMTaHbl Ha  OMNPENEICHHYI KaTEeropuio  3puTelien

(mosib30BaTeNei).

B yeM 10CTOMHCTBO Npe3eHTANMNH?

1. TTocnenoBatrenbHOCTh U3JIOKEHUA. [Ipu moMoIM ciaai10B, CMEHSIOIIUX
IpyT IpyTra Ha 3KpaHe, yAep>KaTb BHUMaHHUE ay IUTOPUH rOpa3Jio Jerye,
yeMm Oerasi ¢ yKa3Koi MeX pa3BelIaHHBIX [0 BCEMY 3aily IakaTtoB. B
OTIIMYUE JK€ OT OOBIYHBIX CIIAJI0OB, TIPOIMYCKAeMBIX 4Yepes
JTUATIPOCKTOP, KOMIBIOTEPHBIE TIO3BOJSIOT OBICTPO BEPHYTHCS K
T000My U3 YK€ PacCMOTPEHHBIX BOMPOCOB WM BOBCE H3MEHUTH
MOCJEA0BATEIbHOCTD H3JI0KECHUS.

2. Koucnekr. IIpe3enraius — 3TO HE TOJIBKO TO, YTO BUIUT U CIIBIIIUT
ayIUTOPpHUsI, HO M 3aMETKU JIJI BBICTYMAIOIIETO: O YeM He 3a0bITh, KaK
pacCTaBUTh AKIEHTHl. DTH 3aMETKHU BUHBI TOJIBKO JOKIAAYUKY: OHU
BBIBOJIITCS] HA DKPAH YIPABJISIIONIETO KOMIIBIOTEPA.

3. Mynstumenuiinbie 3¢ dextel. Crailapl Tpe3eHTauud — HE MPOCTO
nzo0paxxenne. B Hem, kak W B JIIOOOM KOMIBIOTEPHOM JIOKYMEHTE,
MOT'YT OBITh 3JIEMEHTBI AHUMAIIUH, ayJIU0- U BUACOPParMeHTHI.

4. Konupyemocth. Komum 3JIEKTpOHHON Tpe3eHTAIlMU  CO3Aal0TCs
MTHOBEHHO M HHMYEM HE OTJIMYAIOTCS OT opuruHaia. [lpu xemanuum
CJIYILIATEJId MOTYT MOJIYYUTh BCE MMOKA3aHHBIE MAaTEPUATIBI.

5. TparcnoprabenpHOCTh.  JIMCKETBI ¢  TpE3eHTAIUCH  ropasfo
KOMIIAaKTHEE CBEpPTKA IUIAKATOB M TOpa3/i0 MEHbIIE MOCTPAIaeT OT
YacThIX MMYTELIECTBUA TO HAa OJHO, TO Ha JPYroe «MEpPONPHUATHE.
bonee Toro, ¢aiin mpe3eHTalMu MOXHO TEpeciaTh MO 3JIEKTPOHHOU
MoYTe.
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Ecim Bech mpomecc paboThl Haja Mpe3eHTAlMEel  BBICTPOUTH
XPOHOJIOTHYECKH, TO HAYMHAETCS OH C MPUHATHS PELUICHUS O IMPOBEACHUU
MPE3EHTAlUN U TUIAaHUPOBAHUS, 3aTEM — OTOOp COAEPKAHMS U CO3/IaHUE
IpEe3eHTalluM, TPOBEACHUE U 3aKIIOuMTeNbHAas padoTa Tocie ee
OKOHYaHHUS — aHAJIN3.

HexoTopble npaBujia opraHu3alii MaTepuaia B Npe3eHTauuu

e [n1aBHyI0 HH(pOPMAIIUIO — B HAYaJIO.

e Tesuc ciailia — B 3ar0JIOBOK.

e AHMMaIUS — HE pa3BJIICUCHHUE, a METOJ mepeaadur UHGOPMAaIIUH.
AHumanmss — €Ie W CPEACTBO IIPUBICUCHUS U YICp>KaAHUS
BHUMAaHUA.

e Tpanchopmaiusi oHOro cnaijga B JPYroll MO3BOJISIET HE TEPSTh
JIOTHKY BA3yaJIbHOTO paccKasa.
e Eciu 4T0-TO YCTPOEHO MPOCTO, PUCOBATH HAZO €I MPOLIE.
e BusyanbHas npuBIEKaTEILHOCTh U SMOILIMOHAIBHOCTD.
Xopolliee MUCHOJHEHUE — A3TO KUY K BHUMAHHUIO W TMOHUMAHHUIO,
YBAXKEHUE K ayIUTOPHUH, IPUATHBIE BIEYATIICHUS OT IIPOCMOTPA

MeToauveckue pPeKOMEHIANMH IO CO3MAHMI0 NpPe3eHTANUN Ha
HHOCTPAHHOM fI3bIKE

1. Tlomymaii, 0 4eM Thl XOYELIb PACCKA3aTh B CBOEH MPE3EHTALIUH.
CocTtaBb IJIaH MPE3CHTALIUH.

2. llpoananmm3upyii  HeoOxomaumyro  Juteparypy. llogbepwm
UUTAThI, MJUTIOCTPATUBHBINA MaTepHall.

3. IloBTopm  cioBa,  HEOOXOAWMBIE ISl  COCTaBJIEHUS
KOMMEHTApUsI K IPE3CHTAIIUH.

4, TekcT claifa JOKEH COCTOATh M3 KPATKUX M MPOCTHIX IO
IrpaMMaTUYECKON CTPYKTYpE MPEIOKECHUH.

5. Mmmoctpanuu TOMKHBI OTpaXkaTh COJEPIKAIYIOCS Ha Cliaije
uH(dOpMaIHIO.

6. Cnalabl JOKHBI OBIThH JJOTUYECKHU TTOCIEA0BATEIbHBIMH.

/. He 3a0bBaii, YTO NOpPU MNPEACTABICHUU MPE3CHTALUU
KOMMEHTapUHM K ClaiJaM JOJDKHBI  COAEpKaTh OOdbIIMN  00BeM
uH(}OpMaIMK, YeM OTPAXKEHO HA CAMOM CIai/Ie.

8. Jlm3aiiH ciaiijoB MOHKEH OBITH BBIJCP)KAH B €IHMHOM CTHIIC H
HE MeIIaTh BOCIPHUATHIO COJEpIKaIIelicss Ha HeM HHGOpMAaITUH.
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Abstract

Student Centered Methods have been the benchmark for assessing teaching
and learning in the New Malawi Secondary School Curriculum. However,
teaching of History has for a long period of time been associated with
presentation of facts, otherwise known as teaching in a traditionalway.
Such teaching involves reading chapters and listening to lectures while
making students copy huge chunks of notes henceforth, denying them
critical thinking and interpretations of historical facts. Apparently, it does
not come as a surprise to observe limited number of students enrolling for
History subject for Malawi School Certificate of Education a situation that
Is worrisome. However, teaching of History in innovative way describes a
kind of pedagogy that ensures students do not only understand other
peoples’ interpretations, but also help them learn to construct their own
interpretations of past. Therefore, it is against this background that this
study investigated the teachers’ experiences on what involves teaching of
History in innovative way, the challenges encountered and solutions to
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deal with such challenges while implementing these new student-centered
methods. The study is both quantitative and qualitative in nature with
Purposeful and later Simple Random Sampling Technique used to sample
History teachers from various secondary schools in Mangochi District,
Malawi.The results revealed that, Innovative Teaching Methods are crucial
in producing critical thinking, socialization, decision making and analysis
among students. However, the study reveals lack of learning resources to
be the main challenge with the need for all stakeholders to endeavor on
mobilizing resources and foster professional development for History
Teachers.

Key Words: Critical Thinking, Historical Thinking, Historical
Interpretation, Innovative Teaching Methods

1. INTRODUCTION

The study of History in secondary school is of great importance as it help
to students to understand the past for posterity, develop a sense of
nationalism and nurture reasoning skills (Namamba & Rao,
2017).However, for this to be achieved, a great deal of work needs to be
done by teachers. Various student-centered techniques are the precursor
for attaining such skills by students.

However, in developing countries like Malawi,it has been found that
teachers still cling to the old way of teaching with perceivable undue use of
lecture method (Nyamwembe, Ondigi, & Kiio, 2011). Consequently, this
among others does not only demotivate students to take the subject, but
also deprive them of entertainment and reasoning skills that the
subjects assume to champion. Thus, such method of teaching History is
void of the critical thinking needed for historical interpretation of events
among students. Studies in India reveal that excessive use of lecture
methods in History classes deter students from studying History
(Tok, 2016). In Morocco, similar experiences have been documented
with teacher centered methods being dominant in teaching History.
Unfortunately, such methods of teaching History have been found to
hardlyarouse creativity in students as they are subjected students to
only listen, copy and memorize with little or no room for questions
(Stegers, 2012). Ideally, History has been widely described as a subject
where historical interpretation is practiced by students. Interpretation form
the basis for constructivists theorists whopropose that students need
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to be active thinkers, continually trying to create a more complex
understanding of their own world (Sablonnie're, Taylor, & Sadykova,
2009). Therefore, teaching of History as Interpretation isa kind of method
synonymously referred to as Innovative Teaching Methods. Stegers
(2012) observed that Innovative Teaching Methods brings about
Innovative History Education. this is a kind of education that render
student’s challenge the basic stories since they are demanded to have an
open mind, empathic understanding as well as think critically through
questioning, analyzing, interpreting and judging the themes being
imparted in History lessons. With Innovative Teaching Methods, students
construct their own learning through active participation in classroom
activities. Subsequently, the absence of Innovative Teaching Methods
results in History being relegated to a subject that is not worthy to be
studied in comparison with to other subjects (Fru, 2015) in the 21st
Century. Sablonniere, Taylor, and Sadykova, (2009) gives an account
of innovative teaching in History as the one that encourage class
participation with greater teacher student interaction. Here, assessment is
not based on memorization but application of what one has learnt in the
real-world. Suslov, Salimgareev and Khammatov (2017) observed
problem-based, design and game methods, case-study, debate as well
as discussion as examples of Innovative Teaching Methods used in
teaching History. Similarly, Maloy and LaRoche (2010) mention small
group work, primary sources and role play to be Innovative Teaching
Methods used in teaching History. Consequently, such Innovative
Teaching Methods have been found to attract attention, offer vivid
understanding of what happened and excitement to students.

Although small group work and role play have been found crucial, they
are associated with shyness among students with primary sources facing
language barrier of the sources of materials used. All along, the idea of
Innovative Teaching Methods has been embraced due to a historical
thinking it creates from students. This thinking makes students
examine historical evidence, reflect on perspective, context as well
observe beyond the written words by authors (VanHover & Yeager,
2005).Such methods make students learn through engagement and teachers
create a dynamic environment for practice for students (Bulger, Mohr, &
Walls, 2002). Furthermore, allowing History be taught in innovative
way, it let students develop historical thinking and reasoning skills
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(Fru, 2015). Consequently, due to ethical dilemmas in events, such
Methods support students to make right judgment based on their right
decisions in History (ADACS, 2000).Fru (2015) further narrates that,
Innovative Teaching Methods make students understand other people’s
culture other than just idolizing the culture of the dominant group in a
country. It also let students develop into critical thinkers as well as
good decision markers assessing their decisions and choices made in
the past to interpret the present (Maloy & LaRoche, 2010).Besides,
Innovative teaching in History to help students develop critical
judgment on historical matters and comprehend existing events in the
proper historical context (Boadu, 2015).The use of innovative teaching in
classroom aids in interpretation of History where students acquire kills of
organization through diverse and conflicting interpretations(Stearns,
2013). This further make them come up with arguments with regard to
historical issues presented before them. Students are for instance, set to
have the ability to argue historical arte facts other than accept or reject
what is being taught with this attitude being crucial in preparing them for a
democratic society (vanDrie & vanBoxtel., 2007).Innovative Teaching
Methods have thus been described to encourage shared understanding
between a teacher and a student providing cooperative solution of
educational tasks, arouse cognitive skills as well as acquisition of
positive communicative skills among students (Suslov, Salimgareev,
& Khammatov, 2017).

Therefore, in the year 2015 A.D., Malawi, took a deliberate measure to
have History included as a core subject in the New Malawi Secondary
School Curriculum. However, it remains to be seen whether Innovative
Teaching Methods which the curriculum advances are being adhered;
besides the various challenges teachers face in pursuit for its
implementation. For instance, in pursuit for Innovative Teaching
Methods, History teachers are faced with several difficulties. It has
been observed that cultural, teacher related, student and school related
factors have been some of the challenges in the implementation of
Innovative Teaching Methods in History (Jackson, 2005).Similarly,
Jackson further observed that, these methods are further affected by
ridged examination-oriented and inflexible curricula, evident in History
curriculum in Malawi secondary schools. Furthermore, the unavailability
of audio-visual aids has been found to impair teaching of History with
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innovation among teachers with observable lack of vivid pictures to
demonstrate the past (Boadu, 2016).However, as a way of cultivating
Innovative Teaching Methods in History, a study by Boadu (2015)
observed that, schools need to work on being resourceful. Teachers need
to include as much relevant resources as possible to ensure that teaching of
History is interesting while at the same time inculcating knowledge and
skills to students (Boadu, 2015). Furthermore, with the overloaded syllabus
(Boadu, 2016),there has been no room for greater teacher-student
interaction hence negatively impacting Innovative Teaching Methods in
History. Nevertheless, as a way of embracing Innovative Teaching
Methods it has been observed that teacher preparation through
supporting deep knowledge of History and comprehending how to teach
historical thinking (VanHover & Yeager, 2005) would be ideal.
Furthermore, Stegers (2012), found the need to foster professional
development of History teachers to be significant in the establishment of
Innovative Teaching Methods in Secondary schools.

2. METHODS

The study takes the paradigm of both Quantitative and Qualitative.
Through Purposeful and later Simple Random Sampling Technique, data
was collected from 40 secondary school History teachers in Mangochi,
Malawi.Through Semi-Structed Questionnaires the study collected data
ontheir experiences in implementation of Innovative Teaching Methods
in History lessons. Data analysis was done using SPSS, Microsoft Word
and Excelby grouping themes generated from results of the study. Tables
and graphs were used to present the results of the study.

3. RESULTS AND DISCUSSION

A. Sex of Respondents

The study revealed that 18 representing 45% of the participants were
male whereas 22 representing 55% were female. Thus, with simple
random sampling technique, both male and female history teachers had
equal chance of being selected to provide data for the study.

B. Respondent's Sex

Frequency Percent Valid Percent Cumulative Percent Valid
Male

18 45.0 45.0 45.0
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Female

22 55.0 55.0 100.0
Total
40 100.0 100.0

C. Level of Education

The study also collected data on the level of -education of
participants. The results revealed that 10participants representing 25%
were Degree holders whereas 30representing 75% were Diploma holders.
Therefore, the participants presumed to be qualified teachers to teach
History at secondary school level.

Level of Education

Frequency Percent Valid Percent Cumulative
Percent  Valid

Degree

10 25.0 25.0 25.0
Diploma

30 75.0 75.0 100.0

Total

40 100.0 100.0

D. Observable Skills in Students After Undergoing Innovative Teaching
Methods

The study sought to investigate on observable skills students
demonstrate after undergoing Innovative Teaching Methods.
Consequently, results revealed that,critical thinking, socialization, decision
making and analysis as some of the skills gained by students after
employing Innovative Teaching Methods by History teachers in their
lessons. These results concur with that of Maloy and LaRoche (2010)who
observed that, Innovative Teaching Methods make students critical
thinkers as well as good decision markers assessing their decisions and
choices made in the past to interpret the present. Similarly, these methods
have been found to make students active hence letting them be
autonomous, self-directed and creative students (Stegers, 2012).

E. Challenges Encountered While Implementing Innovative Teaching in
Schools

The study also sought to understand the challenges History teachers
encounter in their quest for innovative teaching. Generally, it was found
that approximately 55%of participants see shortage of teaching and
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learning resources as the main challenges in implementing Innovative
Teaching Methods in History. These results concur with that of Boadu
(2016) where unavailability of audio-visual aids impaired teaching of
History lessons with lack of vivid pictures to demonstrate the past.
Besides, results of this study equally revealed other challenges namely;
curriculum being too wide, large classes, poorly arranged classrooms, lack
of interest in the subject, shyness to participate, inability to complete
discussion by students and time consuming. On the curriculum being too
wide, Stegers (2012) reveal the experiences in Morroco where History
curriculum has been found to be too wide and very strict, with History
teachers left with the task of teaching to test students hence depriving
creativity needed. Furthermore, the study reveals shyness to be a challenge
by teachers in executing Innovative Teaching Methods a development
also cited by Maloy and La Roche (2010). However, it is in the
professional interest of the teacher to fully engage such shy students by
inculcating the assertiveness skills good enough for them to
participate in lessons.

F. Solutions to Challenges to Deal with Innovative Teaching and Learning
Methods

The study also sought to find out the suggested solutions from
teachers on how they endeavor to overcome challenges to deal with
implementation of Innovative Teaching Methods in  History.
Consequently, participants revealed the need for teachers and government
to be resourceful, develop a sense of use of Teaching and Learning
Using Locally Available Resources (TALULAR), use of multimedia
and proper planning as crucial in alleviating the challenges that affect
implementation of Innovative Methods of Teaching in History. Thus,
while schools operate on resource constraints, Boadu (2015) contend that,
schools need towards resourcefulness with availability of relevant
resources which ultimately make History entertaining and educative.
However, the use of TALULAR would require the need for orientation
and training of teachers on how to develop and its use in Classrooms. The
study also revealed that employing of qualified teachers to be crucial in
implementation of innovative methods, with teachers having updated
knowledge on how to implement students centered methods. As echoed
by Stegers (2012) professional development to educators is crucial in
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preparing History teachers implement Innovative Teaching Methods in
their lessons.

4. CONCLUSION

This study has highlighted the context in which Innovative Teaching
Methods are being used among History teachers in schools. The study has
established that, Innovative Teaching Methods has a profound effect on
teaching and learning of History with it producing critical thinking,
socialization, decision making and analysis among students. However,
among other challenges, the study reveals lack of learning resources to
be the main obstacle teachers face while

implementing Innovative Teaching Methods. Consequently, the study
recommends the need for government and  Non-Governmental
Organizations to endeavor on mobilizing resources; specifically, for
teachers to engage the technology of TALULAR in teaching History.
Furthermore, the need to foster professional development in History
Teachers on Innovative Teaching Methods would perhaps help in
ensuring that students graduating in such systems would be important
in achieving the democratic norms of the 21st century.
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Learning Tips
Kaxk nmoaroroBurts pedepar

Pedepar — 5TO mNHUCBMEHHBIM [JIOKJIAaJ Ha ONPEACIEHHYIO TEMY,
o0obmmarouii HHGOPMAIHIO U3 Pa3INYHBIX HCTOYHUKOB. Kpome Toro, Tak
Ha3bIBAIOT KPATKOE COJCp)KAHUE Hay4yHOM paboThl. [l mnomydeHus
BBICOKOW OIIEHKM 3a paboOTy, BaXXHO HE TOJBKO PACKPBITH TEMY, HO U
MPaBUIBLHO €€ 0()OPMHUTH.
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Pedepat nomkeH uMeTh:

TUTYJIBHBIN JIUCT;
CopnepxaHue;
Bgenenue;
OCHOBHYIO 4acCTh;
3aKIII0UCHHUE;
Cnucok auTepaTypsl.

TUTyJabHBIN JUCT
[lepByto cTpanuily pedepaTuBHON pabOThl HA3bIBAIOT TUTYJIbHBIM JIUCTOM
— 3J1eCh JOJKHA OBITh OTpaXkeHa clielyIolas nHpopMaLus:

HanMeHOBaHME BBIIIECTOSALIEH OpraHM3alMu (€ro HY>KHO IUCaTh
Cpa3y Mocje BEPXHEro MoJisd, MPONUCHBIMU OyKBaMu);

Crnenyromasi cTpoka — Ha3BaHHE Y4eOHOIrO 3aBEIEHHMs, KOoTopas
oopmIIsieTCs TaK XKe;

YyTh BbIIIE€ CEPEANHBI CTPAHUILIBI, TPOMUCHBIMU OYKBAMH U SKUPHBIM
WIM TOJYKUPHBIM MIPUPTOM, HEOOXOAUMO HAMHUCATh CJIOBO
«PEDEPAT»;

3atem, CTpOKOM HUXKE, C O0IBIION OYKBBI MUIITYT TEMY PaOOTHI;
[locne »storo crmemyer OTpa3uTh JaHHbIE 00 HCHOJHHUTENE (KX
IPUHSATO MEYATATh CO CMELIEHUEM BIIPABO);

CTpokoil HWXKE JAODKHBI MIATH JAHHBIE O pPYKOBOJAUTENE — HX
O(OPMIISIFOT TaK K€, KaK ¥ B MPEbIIYIIEM ITyHKTE;

Jlanee Ha pearocieHed CTPOKE JIMCTA MUITYT Ha3BaHUE rOpoAa;

W nocnenHuii MyHKT TUTYJIBHOTO JIUCTa — FOJI BHIIOJTHEHUS! paOOTHI.

Conep:xanue

Ha Bropoit crpanunie pedepara TtpeOyercss 0o(OPMUTH COAEpKaHUE
paboThl, B KOTOPOM JOJDKHBI OBITh yKa3aHbl Ha3BaHUs TJaB U HoMeEpa
CTpaHUII, Ha KOTOPBIX OHU HaXOJIATCS.

BBenenue

[Ipexxne yeM HavaTh packpbiBaTh Temy pedepara, HEOOXOIUMO CleNaTh
HEOOJIbIIOE BCTyIUIEHHE (OOBIUHO MUIIYT 00 aKTyalbHOCTH MNPOOIEMBI,
METOJaX MCCIAEAOBaHUS U 3a/1a4aX, KOTOPBIE CTABUT TEpel COOO0M aBTOp).
OcHOBHasl 4aCTh

B ocHoBHO# dactm pedepaTra HYKHO JIOTUIHO H IOCIEIOBATEIHHO
PAaCKpPBITh TEMY, UCIIOJIb3YS CHEIUATIbHYIO JIUTEPATYPY.
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3akioyeHue
B 3akmouuTensbHON YacTH 0000mIal0T 00paboTaHHYI0 HH(POPMAIUIO H
MUIITYT KPAaTKUE BHIBOJIBI.
Cnucok aureparypsl
Ha mocnemuneii crpanuiie He06X0auMO B alipaBUTHOM MOpPsJIKE 0pOPMHUTH
MIPOHYMEPOBAHHBIM CIUCOK HCIIOJIb30BAHHOM JIMTEPATYPhl, COACPIKAIIUN
CJIEIYIOILME JaHHBIE:

o ®damunusa u UHUIKMAIIBI aBTOPA;

« Ha3zBanue paboThI (ero nuinyT 0€3 KaBbIueK, C OOJBIIONH OYKBbI);

« BrixogHble 1aHHBIE KHUTH B CIEIYIOLIEM MOPSAKE: TOPOJ M3IaHMUS,

Ha3BaHUE U3/1aTeNbCTBA, IO/l U KOJMYECTBO CTPAHUII;

st ynobcTBa BOCIpUATHS, TEKCT pedepara MPUHATO NMUCATh HA OJHOM
cTopoHe Jucta 12-M wmpudToM dYepe3 MOJYTOPHBIA HMHTEpBAIL.
O0s13aTeILHO HYKHO JeNaTh a03allHbIe OTCTYIIbI, & HOBBIC IJIaBbl U YaCTU
HAYMHATh Ha CHEAYIOWIEH CTpPaHMIE. 3arojJOBKM M MOA3aroJOBKH
BBIJICIISIIOTCS. KUPHBIM WJIM TOJY>KUPHBIM TEKCTOM, HPH 3TOM TOYKY B
KOHIIE CTaBUTh HE HykHO. Hymepamusi crpanuil oOs3aTenbHa — OHA
JOJKHA OBITh CKBO3HAS (TUTYJIBHBIN JIUCT HE HYMEPYETCsl, HO CUUTACTCS).
Marepuan xenaTeiapHO WU3JIaraTb B HacTosimeM BpeMeHu. Crienyer
nu30eraTh CIOXKHBIX TMPEUIOKEHUA ¢ TPaMMATHYECKUX 0OOPOTOB,
yHnoTpeOJeHNUEe JHYHBIX U YyKa3aTeNbHBIX MECTOMMEHUM CBECTH 0
MUHUMYMa, HO TIPY 3TOM MOKHO IIMPOKO HCHOJIb30BAaTh HEOMPEIEIICHHO-
auuHble npenoxkenus. Coodias o TeMe WM MpeaMeTe HMCCIEI0BaHMS,
HEOOXOAMMO TMOJB30BaThCS B MEPBYIO oOdepelb (popMaMu HACTOALIETO
Bpemenu Present Indefinite), a B Tex ciaywasx, korja HY»KHO TOJYEPKHYThH
3aKOHYCHHBIM  xapakTep naciictBusi, — Present Perfect. ®opwma
npomreaiero Bpemenu Past Indefinite wcmone3yercs mnpum onucanum
npojienaHHoi pabotel. B pabore He pomyckaercs UCIHOJIb30BaHUE
pasroBOpHON WM HEPOPMATILHON JIEKCUKH, PA3TOBOPHBIX KOHCTPYKIIMMA.
CocraBneHHbIl pedepaT BMECTE C PYCCKMM BapHaHTOM MPEACTABIISIETCS
IIPEro/IaBaTelio Ha MPOBEPKY.
CrangapTHbie 000poThI, HCIOJIb3yeMble B pedepare.
[Ipu cocraBnenun pedepara claeAyeT HCHOIB30BATh OINPECICHHbIC
KJIUIIIE:

The object of this study is ... research/investigation/study area

Ieab n 3a7a4u MCCJIETOBAHUS

The aim of this study is ... to analyze
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The purpose (the task) of the study is .. .to calculate/to observe/ to
analyze ...
AKTYaJIbHOCTHh BBIOPAHHOM TeMBbI:
As analytical surveys show that the problem hasn't been solved yet.
The problem hasn't been thoroughly analyzed.
i1 ocHOBHOH YacTH pedepara:
The purpose of the work is to give some information about...
Then the author goes on to say that...
Jis1 3aKJII0YUTENbLHOM YacTH pedepara:
The analyses proved the advantages of...

Unit 12. HOW TO CREATE AN ORAL HISTORY RUBRIC
KAK ITIOAI'OTOBUTHb COOBIIIEHUE

(MOHOJIOIT'HYECKOE BbICKA3BIBAHHUE)

Competencies:

Upon the fulfillment of this unit you’ll be able to:

- learn about innovative teaching History in secondary school;

- share your ideas on how to engage students in History lessons;

- report on the topic under discussion.

How to Create an Oral History Rubric
In history education, teachers often will find a way to help students
understand what the expectation is for particular projects by providing an
oral history rubric to follow.
A rubric, in general, is a tool used by teachers that sets up criteria for
grading assignments and projects submitted by students. It allows students
to go into a project with all the areas in which they will be graded so they
can plan and mark off each section as they go along.
Why is using rubrics important?
Defining for the students and parents what the teacher expects for quality
work will give the students the opportunity to work independently and
judge their own work based on specific guidelines issued by the teacher
beforehand. It is also a way to explain the reason for the grade the student
received and make the grading feel less subjective.
In a learning atmosphere, this oral history rubric allows students to identify
the areas in which they need to work and improve their skills.
How do you make a rubric?
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Setting up guidelines for students to use in creating their projects can be
time-consuming and can also be ineffective if they are not done well. The
following are guidelines for making an effective rubric:

 Identify the most important aspects of the student’s performance

« Explain the outcomes that need to be measured in the project

« Include some technology skills

« Include a grade measure to help the students gauge the detail of their
work

« There are some websites that can help teachers create a rubric for their
specific topic or project

« The rubric must be clear. Trying it out on samples with several other
teachers 1s a good way to gauge its effectiveness... as long as the scores
are comparable on the same work

What’s included in an oral history rubric?

The first thing is to determine what qualities are important for evaluation
purposes. Formatting, mechanics, the use of a specific literary device,
general organization, and spelling or grammar are very common criteria.
There should be between three and five criteria for younger students to
focus on. Older students can handle seven or more criteria.

In creating the rubric rating scale, it is important to decide whether the
grading will include point values, grades A through F, or even a word
rating like “Exceptional,” “Successful,” “Improving,” or “Needs
Improvement.”

The oral history rubric grading chart will have the set criteria along the left
side of the page and the performance ratings along the top. The middle of
the grid will be for performance descriptions and extra notes for each
student’s individual progress report.

For instance, if one of the criteria is spelling and the teacher has rated the
student’s performance a Grade C, the teacher may wish to fill in a personal
comment on the grid like “Repeated spelling errors throughout the essay.”
Using precise language to help create a more absolute grading system can
help decrease the feeling of subjectivity. It is easier to assess a student’s
progress if there are specifics like “Always” or “Seldom” used in the oral
history rubric.

Conclusion

As a whole, teachers are close-knit communities that have the ability to
share and create better ideas for their students. Finding ways to implement

104



an oral history rubric within the classroom will not be too difficult to do
with the widespread help and support programs found in online education
forums, teacher blogs and on Pinterest pages.

Learning Tips:
Kak moaroroBuThL coo01eHue
(MOHOJIOTHYeCKO€e BbICKa3bIBaHHE)

Coo0menune - 310 MH(pOpMaLUs, YaCTO KpaTKas Ha CpPaBHUTEIBHO
y3KyI0 TeMy, TJIaBHas IIeJib KOTOpOro — OOHapoaoBaTh (PaKThl,
IIpeBAPUTEIIbHBIC PE3YIbTaThl U3bICKAHUNA 0€3 MPETCH3UH Ha NMIUPOKUE U
rIyOOKHe Hay4YHbIe 0000IICHUS.

B xoMmmosumuu cooOmieHrs BBIACIAIOTCS TPU YacTH: BCTYIUICHHE -
BBICTYMAIONIMH  Ha3bpIBa€T TEMYy COOOINCHMs; OCHOBHas 4YacTh -
cooOmarTcs (akTel, JaHHBIC M T.I.; 3aKIIOYCHHE -0000IIaeTcs Bce
CKa3aHHOE, JIETIAI0TCS BBIBOIBI.

3apaHee MpoaymMaiTe CBOE COOOICHHE, COCTaBbTE MPUMEPHBIN IUIaH
CBOETO BBICKa3bIBaHUS. OTpaboTaiiTe OTIENbHBIE CIOBAa U YCTONYHMBBIC
dpa3bl B Marepuane mo Teme. Marepuanom s TMOJATOTOBKH YCTHOTO
BBICKA3bIBAHUS MOTYT CIY>KHTh TOTOBBIE TEMbI, KOTOPHIE MOKHO HAWTH B
Y4EOHBIX IMOCOOHSIX.

JIto60e MOHOJOTHYECKOE BBICKA3BIBAHUE XapaKTEPU3YETCS IEJIbIM
psAa0oM KadecTB. BOT Te U3 HUX, KOTOphle Hanboee crenupuIHbl UMEHHO
JUTSI MOHOJIOTHYECKOTO BBICKA3bIBAHUSI.

1) DLenenampaBneHHocts. OHa mOposBIseTCss B TOM, 4YTO y
TOBOPSIIIIETO BCErJla €CTh OIpe/eeHHas 11eb.

2) JIOTUYHOCTb. ITon HEI0 IIOHUMAETCS TaKkoe CBOMCTBO
BBICKa3bIBaAHU, KOTOpoe o0ecrneyrBaeTcsi MOCIEeA0BATEIbHOCTHIO
U3JI0KCHUS MaTepHuaa.

3)CTpyKTYypHOCTh HJIU CBA3HOCTb.

4)OTHOCHUTENIbHAS 3aBEPIICHHOCTh B COJAEPXKATEILHOM, TEMATHYECKOM
TUTaHe.

5)[IpoIyKTUBHOCTB, T. €. MPOYKIIUS, @ HE PEIPOTYKIIUS 3ayYCHHOTO.

6) HerpepbIBHOCTb, T. €. OTCYTCTBHE HEHY)KHBIX Tay3, OCMBICICHHAsS
CUHTAarMaTUYHOCTH BBICKA3BIBAHMUSI.
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7) CaMOCTOSITCIIBHOCTD. DTO OJHO W3  BaXHEUIIMX  KadyecTB
BBICKA3bIBAHUSA, KOTOPOE MPOSIBIAETCS B OTKA3€ OT BCSIYECKUX OIMOP —
BEepOAIbHBIX, CXEMATHUYECKUX, MITIOCTPATUBHBIX.
8) BhIpa3uTenbHOCTh — HAJIWYKME JIOTUYCCKHX YJIApCHUH, WHTOHAIIUH,
MUMMUKH, )KECTOB U T. TI.
Kak nmoaroroBurs cooduieHue.
1.CocraBbTe CNHCOK BOMPOCOB Jisi OOCYXKACHHUS C BOOOPA)KaeMbIM WIIH
peaIbHbIM COOECETHUKOM.
2.CocTaBbTe TE3UCHI JJIsi Oecellbl WJIM YCTHOTO COOOINEHUS B 3aJlaHHOU
CUTyalliu OOIICHUS.
3.CoctaBpTe TE3UCHI, NOAOEPUTE NUCHBMEHHYIO HMHPOPMALMIO Ha
KapToukKax, (Qakruueckuii u 1udpoBOl MaTepuas sl YCTHOTO
COOOIIEHUs MO OMNpPEACIICHHOW TeMe U MNpobiieMe, €ero mporpamMme Wiu
IIaHy.
4.IloaroToBbTE Ha OCHOBE MHUCHMEHHBIX 3aMETOK (KOHCIIEKTa) YCTHOE
BBICTYIUICHUE JJISI TEMAaTUYECKOW WJIM TPOOJEMHON TUCKYCCHUM, Tpecc-
KOH(pEepeHIINH WU APYTUX (GOPM IPYIIOBOTO OOIICHHUS U OOYUCHHUSI.
S5.IloaroroBpTe COOOIIEHHE IO MPEABAPUTEIHHO TOATOTOBICHHOMY
KOHCIIEKTY, UCTIOJIb3YUTE PA3IMYHYI0 TMCbMEHHYIO HArJISAHOCTH (3amucu
Ha JOCKE, KOJOTPaMMBbI, TAOIHIIHI).
6.ITogrotroBpTe  yCTHOE COOOINEHHME, WCIOIB3YHTE TI€YaTHBIE U
MMCbMEHHBIC MaTepHaJIbl, COOTBETCTBYIOIINE TEME WUITH TIPoOJIeMe.
7. IlonroToBbTe M caenaiTe ycTHoe cooOiieHue (pedepar) mo 3amucsm,
KOHCIIEKTaM TEMAaTHYeCKHX, TMPOOJIEMHBIX, OO30pHBIX MHCHhMEHHBIX
MaTepHuaoB.
[Ipy  NOATOTOBKE  COOOUIEHHUS  11€JIeCO00pPa3HO  BOCIOIb30BATHCS
CJICTYIOIMMH PEKOMCHIAIMSIMHU:
1) ysicauTe u1st ceOst CyTh TeMBI, KOTOpast BaM TPEIJI0KEHA;
2) moxabepuTe HEOOXOAMMYIO JIUTEepaTypy(cTapaiTech BOCIOJB30BATHCS
HECKOJBLKHUMHU KHUTAMH JIJIs1 00JIee TTOJTHOTO MOTyYeHHs] HHPOPMAITIH);
3) TmaTenpbHO U3YYUTE MaTepHall YdeOHUKA 1O TAaHHOW TeMe, YTOOBI Jierde
OpHUEHTHPOBATHCSI B HEOOXOAMMOW BaM JHTEpaType u HE CcIeaTh
AJIEMEHTAPHBIX OINOOK;
4) m3yunte moAoOpaHHBIM Marepuai, BBIACISS caMO€ TJIAaBHOE MO XOIY
YTEHUS,
5) cocTaBbTe IIJIaH COOOIICHUS;
6) HAMUIIUTE TEKCT JOKIaja.
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IIomHuTE:
1) BeIOMpATE TOJBKO HHTEPECHYIO M TIOHATHYIO HH()OPMAILIHIO;
2) HE UCIOJIb3YHUTE HESICHBIX JIJISI BaC CJIOB U CIICIIUATBHBIX BBIPAKCHUM;
3) uadopmarys 10JKHA OTHOCUTHCS K TEME;
4) He nenaiTe CoOOOIIeHNEe OUYEeHb TPOMO3JIKHM.
B KkoHIle cOoOOIIEHNs, MO BO3MOXKHOCTH, IEPEUUCIUTE JIUTEPATYPY,
KOTOPOU BbI MOJIb30BAIUCH ITPU MOATOTOBKE.

Huxorma He yutaiite coobuienrue! UToObl HE COUTHCA, MOJIB3YUTECH
miaHoM. ['oBOpuTe TpoOMKO, OTUETIMBO WM HE TOpomuTech. B 0co00
BOKHBIX MECTaxX JejaiTe IMay3y WM MEHSUTE HHTOHAIMI0O — 3TO
00JIETYUT €€ BOCIIPUSITUE ISl Ay IUTOPUH.

Unit 13. 5 WAYS ONLINE TEACHERS CAN CREATE ENGAGED
CLASS DISCUSSIONS
KAK COCTABUTHb 1 O®OPMUTDH CTATHIO
Competencies:
Upon the fulfillment of this unit you’ll be able to:
- learn about Online opportunities of teaching and learning History;
- write a scientific article on the chosen matter

5 Ways Online Teachers Can Create Engaged Class Discussions

One of the most challenging tasks that online teachers face today is
creating an engaging environment that encourages student participation.
An effective lesson plan incorporates online class discussions that
complement the course objectives and targets skill development.

Designing pedagogy for engagement

An ideal discussion assignment includes a thought-provoking problem or
issue, sufficient time for students to thoroughly explore the issue and
feedback from the instructor if the discussion veers off topic or to clarify
difficult concepts.

Professor Emerita Donna Reiss (Tidewater Community College) cautions
against intervening in the discussion. Along with colleagues Katherine
Fischer and Art Young, Reiss published an article titled Ten Tips for
Generating Engaged Online Discussions. In the article, Reiss suggests that
educators provide feedback via email or as a class-wide message board
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post to encourage additional reading, critical thinking and continued
conversation among students.

Providing relevant topics

Research findings suggest that students are more likely to engage in active
learning if the subject matter is relevant to their lives. Moving toward a
more ‘“‘open-ended” teaching style requires educators to embrace the
bidirectional learning aspect of online class discussions.

Online courses often include students from a variety of socioeconomic
backgrounds, diverse cultural groups and multiple levels of academic
achievement. Dividing students into small groups for part of the discussion
assignments encourages pupils to consider alternative viewpoints more
thoroughly.

Asking students to discuss how a topic directly or indirectly impacts their
educational goals promotes critical thinking. The primary objective of
discussion board assignments should be to create an opportunity to explore
many facets of the topic or proposed challenge.

One way to highlight relevance is to encourage students to use examples
from personal experiences, connections to other classes and current news
stories in their posts.

Discussion posts must be mandatory, not optional

According to Chad Shorter, University of Wisconsin-Madison, many
students will not participate in optional discussion forums. In an article
about guidelines for effective online discussions, Shorter says that
educators must not assume students will voluntarily participate if they are
not required to do so.

Shorter suggests that online teachers consider revising the course syllabus
by eliminating other assignments in order to incorporate online discussion
activities. In addition to modifying the syllabus, teachers should provide a
“getting-to-know-you” or “water cooler” thread for students to engage with
each other about non-classroom issues.

Defining expectations and modeling

Although online discussions by nature tend to provide a casual atmosphere,
online teachers should establish clear guidelines for posting. Structure and
accountability set the tone for higher levels of engagement.

1. Establish a minimum word count for posts. A well thought out
discussion should be at least 250 words.
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2. Establish a code of conduct that promotes a free expression of
opinions, views and ideologies while prohibiting offensive language and
bullying.

3. Provide an example of acceptable work or include a resource link for
students who are unfamiliar with forums and discussion boards.

4. Participation requirements should include both original posts and
responses to classmates.

5. Include questions about discussions on weekly quizzes.

Encourage proper format

Incorporate guidelines for posting that include proper citations, MLA or
APA format, along with correct grammar and syntax. Encourage students
to gather information from credible academic sources, textbooks and
published works from experts in the field of study.

Engaging students in online classes is challenging for educators. Early
research studies found that discussion boards did not significantly improve
student outcomes. However, as online teachers explore the exciting
opportunities that this educational component provides, more positive
results are expected to emerge.

Learn More: Click to view related resources.

Learning Tips:
Kaxk npaBuibHO 0pOPMHTB CTATHI0 HA AHTJIMIICKOM SI3BIKE

CTpyKTypa aHI103bIYHON HAYYHOI CTAaThH
> Title - 3aronoBok
» Abstract - anHoTanus
» Key words — ki1wueBblie C10Ba
» Introduction - BBegenune
» Materials and Methods — maTepuajbl 1 MeTOIbI
» Results - pe3yabTaTsl
» Discussion — odcy:kaeHne pe3yJibTaToOB
» Conclusions - BLIBOIBI
> References — ccblIKM HA HCTOYHHKH IUTHPOBAHUS
» Acknowledgments, Appendixes — npujioxeHus

For more information see:
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1. O.C. Ilotanuna OcCHOBBI Hay4yHOM paOOTHI: MOJArOTOBKA HAy4YHOU
CTaThbU Ha aHTJIUUCKOM SI3bIKE.

2. TIO. IlonskxoBa, A.A. Kamenenkas OcoOEHHOCTH HaIlMCaHUS
HAYYHBIX CTATEW HA aHTJIMHCKOM SI3bIKE

3. D.b. Kanunuenko, O.B. PomanoBa YueOHO-MeTOOUUECKOE TTOCOOHE
s maructpoB «English for Science

Unit 14. SELF-EVALUATION SKILLS. AREAS TO DEVELOP
KAK OHEHUTD CBOIO PABOTY U COCTABUTD IIVIAH
O JAJBHEHWIIEMY CAMOPA3BUTHUIO B JAHHON COHEPE
MNPO®ECCUOHAJIBHOU JEATEJBHOCTH

Competencies:

Upon the fulfillment of this unit you’ll be able to:

- evaluate your progress in English

- focus on your personal area to develop in mastering English for Specific
Purposes (ESP)

Self-Evaluation
In order to become lifelong learners, students need to learn the importance
of self-evaluation. They can do this by filling out self-evaluation forms,
journalizing, taking tests, writing revisions of work, asking questions, and
through discussions. When students evaluate themselves, they are
assessing what they know, do not know, and what they would like to know.
They begin to recognize their own strengths and weaknesses. They become
more familiar with their own beliefs, and possibly their misconceptions.
After they self-evaluate they will be able to set goals that they feel they can
attain with the new knowledge they have about themselves.
Teachers should encourage self-evaluation because self-assessment makes
the students active participants in their education (Sloan, 1996). There are
a variety of ways for teachers to provide the students with self-
assessments. Research suggests that the simplest tools to encourage student
self-assessment are evaluative questions that force students to think about
their work (Hart, 1999). Some examples of these questions include the
following:

1. How much time and effort did you put into this?

2. What do you think your strengths and weaknesses were in this

assignment?
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3. How could you improve your assignment?

4. What are the most valuable things you learned from this assignment?
It is important for teachers to model self-assessment too. Teachers need to
show their students that it is important for everybody to self-evaluate by
doing their own self-evaluations. One thing teachers can do is to ask their
students for feedback on how the class is going and what the teacher is
doing well and not so well. In this way the teacher is showing that they
want to make improvements where needed. Teachers could put up a
suggestion box, and they can hand out evaluation forms at different times
of the year. This shows the students that continuous improvement is
important.
https://www.nde-ed.org/TeachingResources/ClassroomTips/Self-
evaluation.htm

After Self-Studies on this Guide, please evaluate your progress in
English

O

My progress in mastering English:

L)

L0

» Vocabulary
Grammar

Reading
Speaking
Writing

J J / /
0‘0 0‘0 0’0 0’0

5 Reasons Self-Development is Key to Your Success

Self-Development or personal development is the result of taking steps to
improve yourself. There is no single area of focus. In fact, the process of
personal self-development is very personal. Each of us must evaluate
ourselves, either with or without the help of a professional, and then use
that evaluation to decide where we need to make improvements. Engaging
in personal development helps us to improve soft skills such as:

- Being a good listener
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« Having more empathy towards others

« Becoming more efficient

» Learning to feel more confident

« Becoming more focused and organized

« Setting goals — personal and professional — for ourselves.
Somebody who is struggling with the self-improvement process may
wonder if it is worth it. They may wonder if they are wasting all of the
emotional energy that it takes to successfully use self-development
techniques. The answers to these this questions is that yes, it is absolutely
worth it, and no it is not a waste of emotional energy. A high level of self-
development can make a huge difference when it comes to obtaining
success on the job and in other areas of life. Here are just a few reasons
this is the case.
1. You Will be Conscious of Your Weaknesses
Sometimes it seems as if people are either completely unaware of their
weaknesses, or they are so hyper aware of them that they lose all sense of
self confidence. This isn’t the case with people who have worked hard on
self-development. They are aware of their weaknesses while still
maintaining a high self-esteem. This means that they can constantly work
to reduce their weaknesses or work around them when they need to. For
example, a person with a deficit in their ability to communicate calmly
when they are frustrated will acknowledge that deficit, work around it by
committing to take 2 minutes before responding to any email. A person
who had no idea they had that weakness in the first place might have sent
off an offensive email in that situation. A person who was aware, but
hadn’t developed a good sense of self-esteem, would have simply
remained silent. Finding the right tools to compensate for a weakness can
be a long-term task, but with each success, it gets easier.
2. Self-development is an Exercise in Getting to Know Yourself More
Self-awareness is the key component of self-development. If you do not
know yourself, you cannot improve yourself. If you know yourself well,
you will know what it is that will make you happy, and you will
understand the gifts that you have for making others happy as well. A big
part of this is understanding the relationships, life situations, and even job
conditions in which we will be the happiest. This knowledge is the
foundation upon which true success is built.
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Many people remain in relationships that are not fulfilling; many remain in
jobs that are equally so. And often the reason is that they have accepted
that this is how they are just meant to live and work. It has not occurred to
them that there can be another “life” out there. This acceptance of the
“status quo” is, unfortunately, all too common. Here’s what can happen
when a person embarks on a path of self-awareness:

= The person digs deep and uncovers his/her values. What are the really
important things in life?

= Once values are identified, it is time to assess the current life situation
and determine if the things in one’s life right now really relate to those
identified values. For example, someone might identify a value of being of
service to others. And yet, his/her current job has nothing to do with that.
Another value might be a relationship in which both partners are equally
supportive of one another. The current relationship may be one in which
the individual is a “giver” and the partner is a “taker.”

= The next step is to identify changes that need to be made so that one’s
life aligns with one’s values. This is really a goal-setting process.

= Once goals are set, the “action plans” are put into place. Take the
unfulfilling job, for example. What is the ideal job? That is the goal. How
will the person get to that ideal job? It may not be quitting a current job
right now (everyone does have to eat), but it may involve going back to
school or getting into the job market. As to the relationship, this may
involve some serious work with a partner to make the changes that are
necessary. And, more than one relationship has “died” because the changes
are just impossible. One has to be prepared for that possibility, but ending
an unfulfilling relationship also results in a new freedom.

3. You Can Use Self Development to Help Yourself Set Career and
Life Goals

The pursuit of personal development means that you have a highly
developed sense of what will make you happy. This clarity is very
important when you set goals. The reason for this is that you have a better
sense of what is going to work for you, and what it is that you should be
working towards. People who have not worked on personal development
often set goals, work towards achieving them, and then when they have
succeeded in doing so, realize that they have arrived at a place that they
never wanted to be in the first place. This is the time to go back to #2 on
this list and begin the process of self-awareness.
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Change can be scary. We all get comfortable, even in our lack of
fulfillment, and avoid taking risks that put us in new “places.” The way to
begin is one small step at a time. Take a course; join an organization that is
related to your new career goal; volunteer in the field you hope to enter.
These small steps give you confidence and motivation to continue.

4. People Who Have Engaged in Self Development Often Have The ‘X’
Factor

The ‘X’ Factor is a phrase that is used in the entertainment industry. It
describes a trait that many entertainers have that goes beyond simple talent.
It is the wow factor that draws people in and keeps them interested. People
with a high level of self-development often develop the type of magnetic
personality that could be described as possessing the same ‘X’ Factor that
entertainers do. The more well developed your personality is, the more
people will want to be around you, and that is definitely something you
need in order to become a successful person.

Much of the ‘X’ factor is the result of confidence. And that is developed
over time, as you meet with small successes and realize that you can
actually make change happen for yourself. With each new success, no
matter how small, you stand a little taller; you walk a bit more forcefully;
you smile more; and you engage others more. The positive outlook you
develop is contagious and attracts others.

5. Your Relationships Will Improve

If you go through a self-development process, you will learn to recognize
certain patterns and behaviors that you engage in with regard to your
relationships with other people. This might include:

- A tendency to engage in high conflict relationships or

- The avoidance of commitment.

« A selfishness that takes advantage of others

« A need to please others to please others that sacrifices what is important
to you.

You may also learn that you have a tendency to engage in conflict in ways
that are unfair and unhealthy. When you are aware of these things, you will
make better decisions. You will pick better friends and partners, and you
will do a better job of keeping the relationships that you are in as healthy
as you possibly can. You will also notice that your relationships with
employers, coworkers, and business partners will improve as well. These
positive and fulfilling relationships will play a major role in your success.
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Self-development should really be seen as a life-long process. We should
always have new goals, things to look forward to, new experiences we
want to have. All of these things make us a more rounded person — and the
more rounded we are, the more successful we will be.

Ethan Dunwill is young entrepreneur from Hong Kong, his main goal in
life is to inspire and motivate others, so people can make themselves a
little happier. Connect with Ethan at Facebook, Twitter, Google+ or visit
his blog at Medium.
https://www.pickthebrain.com/blog/5-reasons-self-development-key-
success/

What is the best method of self study (study of oneself)?

1. Is it easier to learn from someone else or to self teach yourself a
subject?

2. What is a good system to use to teach yourself a subject?

3. What are some subjects that are impossible to teach yourself?

4.  How do you learn how to teach yourself something? Especially when
your not in a position to be able to formally take classes to receive help on
a subject.

5.  Who are some self-taught experts?

6.  What is the best way to self teach yourself math?
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When | study | like to teach myself, but what is an effective way of doing
this?

7. How long does it take to learn anything?

8.  What skills are you trying to teach yourself?

9.  Why do some people learn better by themselves?
10. What are some subjects | should teach myself?
11. How do you teach yourself mathematics?

12. How good is it to self-teach?

https://www.quora.com/What-is-the-best-method-of-self-study-
study-of-oneself?no redirect=1

Today’s era is a very competitive one, where only ones unique qualities
can bring you to the top most category of successful bunch of people. So,
to stand against the crowd one has to work on cultivating those special
skills. However, the individual’s eagerness and willingness to learn new
things always proved boon in the self development criteria. Development
skills that will help you build a strong personality and as said “the change
starts with you”, so start preparing in order to face the world.
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3AK/IIOYEHHUE

CoBpeMeHHbIE TEOPETUKHU U MPAKTUKU PO(ecCHOHAIBHOT0 00pa3o-
BaHMs B CBOMX TpyJax oOpalllaioT BHUMaHWE Ha U3MEHEHHE LieJiel U 3a/1ad
npodecCHOoHaIbHON MOArOTOBKM Oyayiiero crnenuanucra. Ocraercs akry-
IbHBIM TOUCK 3((PEKTUBHBIX MCUXOJOTO-TIEAArOTMYECKIX YCIOBUIM TMOI-
TOTOBKHM CIIELUAIMCTOB K OyAylIel CaMOCTOSTENIBbHON MpOQecCHOHATBHOM
nesTenbHOCTU. [Ipyu 3TOM MPOMCXOAUT CMEIEHUE AKIEHTOB C OBJIAJCHUS
CTYACHTOM NPO(PECCUOHAIBHBIMI YMEHUSIMU M HaBBIKAMU B X0Ji¢ Ipodec-
CHOHAJIBHOTO OOy4Y€HUs] Ha Pa3BUTHE JIMYHOCTH, CTAHOBJIEHHE Yy OyayIIEero
CHELMAJIMCTA ONPENEICHHON >KU3HEHHOW IIO3UIUM, II03BOJLIOLIEH €My
3(p(EKTUBHO BMOCIEICTBUM OCYILIECTBIIATh MPOPECCHOHANIBHYIO AESTENb-
HOCTb.

MaxkcuManbHO CITIOCOOCTBOBATH PACKPBITUIO BHYTPEHHETO MOTEHIIMATIA
JUYHOCTA — TIJIaBHAs 3aj7a4ya MPaBWIbHON OpraHU3aliyd JIEATEIbHOCTH
CTyJCHTa, B TOM uucie U BHEy4eOHOW. [IproOpereHme BBITYCKHUKAMU
komnereHnui, chopmynupoBanubix B ®T'OC BO u B ocHOBHOW 00pazoBa-
TEJIBHON TMporpaMMe, HEBO3MOXKHO ©0€3 BBICOKOA(()EKTHUBHONW CaMOCTOS-
TEBHON JNIeATeNbHOCTH cTyaeHTa. CamocTrosiTenbHas padoTa CTaHOBUTCS
BeayIien (opMoit opraHu3alry y4eOHOro npoliecca, HOCKOJIbKY OHa:

e (QopmMHUpyeT TOTOBHOCTH K CaMO00pa30BaHMUIo,

® CTUMYJIMPYET MO3HABATEIbHBIE U MPO(ECCHOHATILHBIC HHTEPECHI,

® pPa3BUBAET TBOPUYECKYIO AKTUBHOCTh U UHUIIUATHUBY,

® CIIOCOOCTBYET POCTY MOTUBALIUU YUCHHUSL.

31ech poju MpenojaBaTeNisi U CTYyACHTA JOJDKHBI ObITh Ka4€CTBEHHO
nepecMoTpeHbl. Hy>KHbI apTHEPCKUE OTHOIIECHUS, YTOObI CAENIaTh CTYIEHTa
aKTUBHBIM JEMCTBYIOLIUM JIMIIOM y4€OHOro mporiecca. s 3Toro cTyaeHt
JOJbKEH 00J1a/1aTh pa3BUTON CyObEKTHOM MO3UliMel, KoTopast GopMUpyeTcs B
TOM YHCJIE MIOCPENCTBOM OCO3HAHHOM CaMOCTOSATENBHOU AEATENBHOCTH.

Lenbto 0O0y4eHHUST U CaMOCTOSITENIbHOM padOThl B YAaCTHOCTH CTaHO-
BUTCSl  pa3BUTHE CYOBEKTHOM  MO3UMIMM  CTYJIEHTOB B  y4yeOHO-
npoQeCcCUOHATIBHOMN NEATENBHOCTH (B MOTHBAX JESATEIHHOCTH, CTIOCOOHOCTH
JUYHOCTA K LEJeNojaraHuio, cBoOOJe BbIOOpa WENHU JESITENbHOCTH,
coco0O0B U CPEJICTB €€ PeaTu3aLum).

dopmupoBaHue MNpodhecCHOHATBHON CYOBEKTHOM MO3WIMN JOJIKHO
CTaTh JOMUHAHTHOM IIENIbI0 COBPEMEHHOTO MpOo(ecCHOHATFHOIO 00pa3o-
BaHUs, a CAMOCTOSITENbHAS IEATEIIbHOCTh — NHCTPYMEHTOM €€ CTaHOBJICHUSI.
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