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IIPE/TUCIIOBHE

B cootBerctBumu ¢ tpedoBanusamu ['ocyaapctBeHHoro crangapra Poc-
cuiickoit denepanuu no npodeccuoHaNbHON MOJATOTOBKE CTYIEHTOB BBICILIUX
y4eOHBbIX 3aBEJICHUN K MPENoJaBaHUI0 MHOCTPAHHOTO $I3bIKA JJII HEA3BIKO-
BBIX cHernuaibHocTe ydeOHoe mocobue "Learning History in English" —
"NU3ydyeHue UCTOpUH NO-AHTJIMMCKHA'" — HAIIEJEHO HA Pa3BUTHE U COBEPILICH-
CTBOBAHHE y CTYJCHTOB MPAKTUYECKUX YMEHUN U HABBIKOB YTEHUSI U TOBOPE-
HUs B cpepe npodheccuoHanbHOro OOUIeHUsI.

[Tocobue nmpenHa3sHAYEHO 7Sl CTYJCHTOB BTOPBIX KYPCOB HESI3bIKOBBIX
BY30B U paccuntado Ha 80 — 100 yacoB ayJuTOPHON U IMIPUMEPHO TAKOE XKE
KOJIMYECTBO YaCOB CAMOCTOSTEIbHOM paboThl. Llenb u3nanus mocodus — Hay-
YUTh CTYJEHTOB OBICTPO M3BJIEKaTh MH(POPMALIMIO PU YTEHUH, U3JIaraTh CO-
JepKaHre TMO-aHTJIMMUCKHA MPOCTO U MOHATHO, JCNIAaTh COOOIICHUS U 00CYXK-
JaTh TEMbI, CBA3aHHbIE C UCTOpUEH U KynbTypoil. [locobue cocTout u3 nstu
paznenoB (Units), Kbl U3 KOTOPBIX MOCBAIIEH OTJEIbHBIM aCeKTaM HUC-
TOPUU U KYyJIbTYypbl. Bechb TEKCTOBOW Marepuan mocoOHsl ayTeHTUYHBINA, HC-
TOYHUKOM TEKCTOB MOCIYKWIA Pa3IuYHbIe HUHTEPHET-CANThI HA aHTJIMKCKOM
A3bIKE, MMOCBSIIECHHbIE IPOOJIEMaM U3yUYEHHUs U MPENOJaBaHHs UCTOPUH B OC-
HOBHOM B BenmukoOpurtanuu n CHIA, sHUMKIIONEIUH, CIIPAaBOYHBIC U3/IaHUS U
JpyTH€ OPUTMHAIIbHBIE HCTOYHUKH.

B mnnane s3bIKOBOI OpraHu3aluu TEKCThI BbIJEP>KaHbl B CTUJIE JIOC-
TATOYHO MPOCTOr0, CTUIUCTUYECKA HEUTPATIBLHOIO U3JI0KEHUSI CPEIHEH CTe-
MEHU CJI0)KHOCTU. 3allOMUHAHUE U YCBOEHUE TaKUX 00pa3lOB PeUd YUHUT BbI-
pakaTb CBOU MBICIM HA AHTJIMWCKOM $I3bIKE MAaKCUMAaJIbHO IPOCTO U YETKO,
YTO M SABJISETCS LEIbI0 OOYYEHHUS MHOCTPAHHBIM SI3bIKaM JUIsl MPOQeccuo-
HAJIBHOTO U TIOBCEAHEBHOTO O0IIeHUs. B cTUmucTHYeCKOM 1aHe oTOop TeK-
CTOB IIPOBOJMJICS B COOTBETCTBUM CO CTPOTMMH IPHUHIMIIAMU COBPEMEHHOM
JIMHTBUCTUKH, TEOPUH (PYHKIIMOHAIBHBIX CTHJIEH W MPAKTUKHU MPENoJaBaHUs
MHOCTPAHHBIX SI3bIKOB.

PaznuuHble TPEHUPOBOYHBIE JICKCUYECKHE, MEPEBOTUECKUE U KOMMY-
HUKATUBHBIE YIPAKHEHUS U 3a/1aHMs], BKIIIOUEHHbIE B KXl YPOK, o0Oecrie-
YUBAIOT BMECTE aKTHUBHYIO JACSTEIHHOCTh B O0OJIACTH PEUEBOM MPAKTUKH.
Oco0oe BHMMaHUE yAeNseTcs TaKuM BUAAM paboT, KaK yMEHUE OBICTPO U3-
BJIEKaTh WH(MOPMAIMIO U3 MPOYUTAHHOTO W HABBIKAM YCTHON (MOHOJIOTHYE-
CKOHM M UAJOTUYECKON) peurd — YMEHHUIO JeaTh JI0KJaJ, COOOIIEHUE, BbICKA-
3aTh MHEHUE, 337]aTh U OTBETUTh HA BOIMPOCHI, a TaK:Ke HaBbIKaM pedepupo-
BaHMSL.



UNIT 1
HISTORY AS A FIELD OF STUDY

Task 1. What is muse Clio ['klalgV] considered to be? How is she
connected with history?

Study the vocabulary to the text
about history, practice the words pro-
nunciation, find the sentences with
these words in the text and translate
into Russian.

1. humanity [hju'mxnltl] — genose-
YECTBO

2. humanities — ryMaHUTapHbIE HAYKH

3. to refer [rI'fW] — oTHOCHTBCS

4. to tend — UMETH TEHIEHIIUIO

5. academia ["xkqg'dImlq] —
Hay4YHBIC KPYTH

6. to encompass [IN"kAmpgs] —
BKJIIOYATh, 3aKJII0YAThH
record ['rekqd] — dakTbl, 1aHHBIE, TOKYMEHTHI
crucial ['kKrHSql] — pemarommii, KIr0YeBOH, KPUTHICCKUM
significant [slg'nIfkqnt] — BaxkubIH
warrant ['wOrqnt] — c1y>uTh OCHOBaHHUEM

. to seek (sought) to do smth — npITaTHCS (CTPEMUTHCSA) CAETIATH YTO-TO
. to address [q'dres] — nanpaBJyaTh, 0Opamarbcs, OpaThes 3a YTO-HUOY Ib
. source ['sLS] — ucrounuk

. primary ['pralmqrl] source — mepBOUCTOUYHUK

. artefact ['RtIfxkt] — npoaykr, caenaHHbIi YeI0BEeKOM

. artefacts — apTehakThl, MaMSITHUKA MaTePUATTLHON KYJIbTYPbI

. census ["sens(s] — nepenuck (HaceIeHHs)

. to maintain [meln'teln] records — BecTu 10KyMeEHTALNIO

. to advance [qd'VRNS] — npoaBuraTth, pa3BUBaTh

. to glorify ['glOrifal] — mpocnaBisiTh, BO3BEIMUNBATH

. worth ['WWT] — nieHHOCTBh, 3HaUCHUE

. to claim ['klelm] — yTBepxnath, 3asBISTh, IPETEHAOBATH

. quotation [kKwou'telSn] — nurara

. to be condemned [kgn'demd] — ObITh 00OpeUEHHBIM
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25. to deduce [dI'djHS] — nenaTh BBIBOIBI

26. to paraphrase ['pXxrgfrelz] — mepedpasupoBarh, epeckaspIBaTh
27. deliberation [dI'lIbg'relSn] — pa3mebinienue, 00 4yMbIBaHNE

28. beneficially ["benl'fISgll] — 6;marorBopHO

Task 2. Match the following English and Russian expressions.

1) study and interpretation  a)moaBepraTh COMHEHHIO
of the record 000CHOBaHHOCTb U HEOOXOIMMOCTh

2) historical thinking skills  b)uctopuueckuii meTon

3) to challenge the validity  c) pykomnucHbIe UK TT€YaTHBIE TOKYMEHTBI
and need

4) the practice of history d) cuibl uctopun

5) written or printed records €) mocienHue paboThl (COOBITHS)

6) the movers and shakers ) BeIIarommecs aesaTenu

7) in human terms €) 4eJIOBEUYECKOE Pa3MBIIIICHUE
8) notable figures h) BusiTenbHbIE I (CUIBLHBIE MUPA CETO)
9) the techniques 1) TOCTOMHCTBA M HEJIOCTATKH
and guidelines
10) recent developments J) U3y4eHHe U 0OBSICHEHHE TOKYMEHTOB
11) successes and failures k) pacuBeT u ynagox
12) strengths and weaknesses 1) mpu€mbl 1 METOIBI
13) recurring themes m) ATOLEHTPUYHBIN, 3aHATHIN cCaMUM COOOM
14) human deliberation N) 0 OTHOILIEHUIO K YEJIOBEKY
15) self-involved 0) TOBTOPSIOIINECS TEMBI
16) the big picture P) COBpEMEHHBIE Hay4YHbIE KPYTH
17) the historical method () YMEHUE MBICIUTh UICTOPUYECKHU
18) forces of history I) 3aHATHE UCTOPUEH
19) rise and fall S) ycriexu ¥ HeyJauu
20) modern academia t) BCSI KapTUHA B LEJIOM

Task 3. Find the equivalent English sentences in the text.

1. OgHako B COBpPEMEHHOM HAayKEe MCTOPHUS BCE Yallle OTHOCUTCS K
KaTeropuy COIMAIbHBIX HAyK, B YACTHOCTH, €CJIM LEHTPOM €€ BHUMAaHUS
ABJISIETCS. XPOHOJIOTHSI.



2. CymecTBYIOT pa3jIMuHbIe BHUJbI CUCTEMATU3AIMU HCTOPUUYECKOU
uH(dOpMaIUU: XPOHOJIIOTHYECKUH (10 1aTtam), reorpadudeckuii (Mo peruo-
HaMm), HaAllMOHAJIBHBIA (IO CTpaHaM), STHUYECKUU (IO 3THUYECKUM TPYII-
nam), TeMaTU4eCKuil (110 TeMaM U MpeiMeTam).

3. PaznuyHble MOAXOBI MOTYT OBITH OOJiee€ pacHpOCTpPaHEHBI MPHU
U3YUYCHUHU OJHUX TEPUOJIOB, HEXEH APYTUX; U UCTOpUUYECKHE (MCTOPHO-
rpaduuecKue) acreKThl OUeHb PAa3HOOOPa3HBI.

4. B mocnegHue roApl MOCTMOAEPHUCTHI IOJBEPrarOT COMHEHUIO
000CHOBaHHOCTh M HEOOXOJMMOCTh M3y4YEHUS HCTOPUM HA TOM OCHOBa-
HUU, YTO BCSI UICTOPUSI CTPOUTCS HA JTUYHBIX TOJKOBAHUSIX UCTOUHUKOB.

5. OIHO W3 caMbIX U3BECTHBIX BBICKA3bIBAHUN HCIIAHCKOTO (DHUIIOCO-
da Jxopmka CanTassHbl 00 UCTOPUM U BaXKHOCTU €€ U3YyUECHUS TJIACUT:
«ToT, KTO HE TOMHHUT IPOIILIOT0, 0OPEUYEH HA €T0 TOBTOPEHUEY.

Task 4. Before reading the text answer the following questions.
1. What is history?

2. Is the study of history important nowadays? Why?

3. Do you like history? Explain why.

Task 5. Read and translate the text.

HISTORY

History is systematically collected information about the past. History
studies the past in human terms. When used as the name of a field of study,
history refers to the study and interpretation of the record of humans, fami-
lies, and societies. Knowledge of history is often said to encompass both
knowledge of past events and historical thinking skills. Traditionally, the
study of history has been considered a part of the humanities. However, in
modern academia, history is increasingly classified as a social science, espe-
cially when chronology is the focus. Because history is such a broad subject,
organization 1s crucial. While several writers have written universal histo-
ries, most historians specialize. There are several different ways of classify-
ing historical information: chronological (by date), geographical (by region),
national (by nation), ethnic (by ethnic group), topical (by subject or topic).
Some people have criticized historical study, saying that it tends to be too
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narrowly focused on political events, armed conflicts, and famous people
and that deeper and more significant changes in terms of ideas, technology,
family life and culture warrant more attention. Recent developments in the
practice of history have sought to address this. Historians obtain information
about the past from various kinds of sources, including written or printed re-
cords, coins or other artefacts, buildings and monuments, and interviews
(oral history). For modern history, primary sources may include photo-
graphs, motion pictures, and audio and video recordings. Different ap-
proaches may be more common in the study of some periods than in others,
and perspectives of history (historiography) vary widely.

Historical records have been maintained for a variety of reasons, in-
cluding administrative (such as censuses, tax records, commercial records),
political (glorification or criticism of leaders and notable figures), reli-
gious, artistic, sporting (notably the Olympics), genealogical, personal (let-
ters), and entertainment. The historical method comprises the techniques
and guidelines by which historians use primary sources and other evidence
to research and then to write history.

Historians often claim that the study of history teaches valuable les-
sons with regard to past successes and failures of leaders, military strategy
and tactics, economic systems, forms of government, and other recurring
themes in the human story. From history we may learn factors that result in
the rise and fall of civilizations, the strengths and weaknesses of various
political, economic, and social systems, and the effects of factors such as
trade and technology.

One of the most famous quotations about history and the value of
studying history, by Spanish philosopher, George Santayana, reads: "Those
who cannot remember the past are condemned to repeat it." The German
Philosopher, Georg Wilhelm Friedrich Hegel remarked in his Philosophy
of History that "What history and experience teach us is this: that people
and government never have learned anything from history or acted on
principles deduced from it." This was famously paraphrased by the British
statesman, Winston Churchill, who said "The one thing we have learned
from history 1s that we don't learn from history."



An alternative view is that the forces of history are too great to be
changed by human deliberation, or that, even if people do change the
course of history, the movers and shakers of this world are usually too self-
involved to stop to look at the big picture.

Yet another view is that history does not repeat itself because of the
uniqueness of any given historical event. In this view, the specific combi-
nation of factors at any moment in time can never be repeated, and so
knowledge about events in the past can not be directly and beneficially ap-
plied to the present.

The process of historical analysis is a difficult one, involving investi-
gation and analysis of competing ideas, facts, and purported facts to create
coherent narratives that explain "what happened" and "why or how it hap-
pened". Modern historical analysis usually draws upon most of the other
social sciences, including economics, sociology, politics, psychology, phi-
losophy and linguistics. An important part of the job of many modern his-
torians is the verification or dismissal of earlier historical accounts through
reviewing newly discovered sources, recent scholarship, or through parallel
disciplines such as archaeology.

Task 6. Answer the following questions on the text.

. What is this text about?

. What definition of history is given in the text?

. How is history increasingly classified in modern academia?

. Why is history organization crucial?

. How can history be classified?

. Why is history often criticized?

. From what sources do historians obtain information about the

~N N L W~

past?
. Why have historical records been maintained?
9. What does the historical method comprise?
10. What do some historians often claim?
11. What factors may we learn from history?
12. Can we learn anything from history according to George Santa-
yana, Georg Wilhelm Friedrich Hegel and Winston Churchill?

o]
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13.

What is an alternative view on the forces of history?

14. What can be deduced fro the view that history does not repeat it-

self?

15. What can you tell about different views about the role of history in

our life?

Task 7. Give the main ideas of the text. Write the summary of the
text (4 — 5 sentences beginning with the words).
The text deals with... (tells about...)

O 00 1 N D &~ W N —
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Use the following expressions:

. The text deals with (the problem of) ...

. It touches upon ...

. The extract from the article is concerned with ...
. The article 1s about ...

. The text centres round the problem of ...

. The article (text) focuses on the problem of ...

. According to the text ...

. According to the author ...

. It further says that ...

. According to the figures (data, information, opinions) from the text ...
. It 1s clear from the text that ...

. The problem of the text is of great importance ...
. To sum it up, ...

. On the whole, ...

. In conclusion it is possible to say that ...

Task 8. Read and translate the following. Give a short answer (1 sen-
tence) to the question put as the title of the text. Ask 5 questions on the

text.

Why Should Anyone Study History?

The study of history is the foundation of the liberal studies curriculum.
It is a central part of a well-rounded college education regardless of whether
you plan to become a journalist, teacher, lawyer, politician, librarian, archi-
vist, or other professional. The creative and critical thinking skills, research
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skills, writing skills, and knowledge base gained from the study of history
will prepare you for a career in whatever field you pursue.

As a liberal arts major, of course, the world is your oyster and you can
consider a multitude of careers.

Among the jobs you can consider are: advertising executive, analyst,
archivist, broadcaster, campaign worker, consultant, congressional aide, edi-
tor, foreign service officer, foundation staffer, information specialist, intelli-
gence agent, journalist, legal assistant, lobbyist, personnel manager, public
relations staffer, researcher, teacher . . . the list can be almost endless.

More specifically, though, with your degree in history you can be an
educator, researcher, communicator or editor, information manager, advo-
cate, or even a businessperson.

Notes:

1. liberal studies — rymanuTapHbie HayKH,

2. well-rounded college education — BcecTopoHHEE 00pa30BaHUE B KOJIIEIHKE
(BbICIIEE OOpa30BaHMUE),

3. the world is your oyster — Bech MUp y Ballux HOT.

Task 9. Using tasks 6, 7 and 8 tell about history: its definition, me-
thod, study, role in our society and modern historians’ employments.

Task 10. Read and translate the dialogue, express your own ideas
about history and its significance and make your own dialogues using the
texts and questions to the texts, as well as the dialogue and expressions that
follow.

Commentator: Hello, everybody, and welcome to my programme
The Importance of Learning History! I am Bill Smith. And I am not alone
in my studio; my guest today is John Black, a professor of Contemporary
History at Reading University. Now we are going to speak about history
and its present-day significance. So, you are welcome Mr. Black...

John Black: Good morning, listeners. And first I’d like to thank you,
Mr. Smith, for inviting me to say a few words on such important and inter-
esting issues. Well, as you know, history is the analysis and interpretation
of the human past that enables us to study continuity and change over time.
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It is an act of both investigation and imagination that seeks to explain how
people have changed over time.

Commentator: So, history is an interpretation of the past. But
people live in the present. They plan for and worry about the future. Histo-
ry, however, is the study of the past. Given all the demands that press in
from living in the present and anticipating what is yet to come, why bother
with what has been? What do you think about it?

John Black: All right, of course historians do not perform heart
transplants, improve highway design, or arrest criminals. In a society that
quite correctly expects education to serve useful purposes, the functions of
history can seem more difficult to define than those of engineering or med-
icine. But history is in fact very useful, actually indispensable.

Commentator: Well, frankly speaking some people criticize history
because it is based on the personal interpretation of sources. George San-
tayana, a Spanish philosopher and historian, rightfully mentioned that “his-
tory 1s a pack of lies about events that never happened told by people who
weren't there”. So it is dead and should be buried.

John Black: I’m afraid that you are mistaken. Far from being a
‘dead’ subject, history connects things through time and encourages its
students to

take the long view of such connections. And what’s more, all people
and peoples are living histories. To take a few obvious examples: commun-
ities speak languages that are inherited from the past. They live in societies
with complex cultures, traditions and religions that have not been created
on the spur of the moment. People use technologies that they have not
themselves invented. So understanding the links between past and present
1s absolutely basic for a good understanding of the condition of being hu-
man. That, in short, is why History matters. It is not just 'useful, it is essen-
tial.

Commentator: And what could you tell about history as a part of
university and college education? They say that the study of history is the
foundation of the humanities study curriculum. It is a central part of a well-
rounded college education regardless of whether you plan to become a
journalist, teacher, lawyer, politician, or other professional.
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John Black: You’re quite right here. History is also a bridge to other
disciplines. In order to understand the other humanities and the sciences
one needs an historical overview. Writers, artists, scientists, politicians and
everyday people all are conditioned by the historical milieu in which they
lived. Historical knowledge is a prerequisite for understanding the world in
which we live.

Commentator: What else can you tell our listeners about history?

John Black: History is fun. History fulfills our desire to know and
understand ourselves and our ancestors. History allows one to experience
countless situations and conditions, which stimulates the imagination and
creativity. It also trains its students to read intelligently, think critically,
and write effectively.

Commentator: Thank you for coming and speaking here in favour
of history, hope that many listeners are sharing your convincing arguments.
I wish you every success in your work.

John Black: Thank you Mr. Smith for inviting me to your pro-
gramme and I'd also like to thank our listeners for their kind attention.

Commentator: So, thank you for being with us today and hope next
time you won’t forget to switch on your radio when we speak about most
dramatic events in the world history. Good-bye for the moment, there was
The Importance of Learning History programme and me, Bill Smith, its au-
thor.

Notes:

take the long view of — paccmarpuBath 4T0-1100 B EPCIEKTHUBE,
milieu ['mIljW] — okpyskenue; cpena; o0CTaHOBKA,

prerequisite [prl'rekwizit] — mpennockuika, HEOOXOAUMOE YCIIOBHE.

Expressions to be used in the dialogues

Bunure am. .. Well...

Jeno B TOM, 4TO... Well, the thing is...
OTKpOBEHHO TOBOPAL... Frankly speaking...

XKenaro Bam Bcero xopoiiero My best wishes /All the best

Bcero no6poro/scero Hamnyumiero/ (I wish you) good luck/I wish you
CYACThs1/yCIIEXOB/y1auun every success!
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He moriu 6n1 Bbl ckazars...
MoxkHO 00paTUTHCS /CIPOCUTH?
Ckaxwu(Te), moxKanyicTa...

Uto Bel 00 3TOM yMaeTte?

A Kak 3TO NMTOHUMATh?

Teneps MOHITHO?

A motom?

a, a nouemy?

Hy, n...?

OO0BsicHU, MOXKATYHCTA.
[Ipoctute, He noHs(a).

Yrto Thl UMEEIIb B BUIY?
[TonsTHO.

A Te6s (Bac) xopoiiio noHumaro,
IPOJIOJIKaN(Te).

Ja, ¢ ynoBoJibcTBUEM!

Ha, a mouemy ObI U HET?
Pasymeercs! Koneuno!
Beposatno. Bo3zmoxHoO.

BrionHe BO3MOXHO.

A celiuac He rOTOB(2) TOBOPUTH HA
ATy TEMY.

JlaiiTe mogymMars.

Teneps sACHO.

51 Bce moHswI.

51 He mory Bac noHsATSh.
['oBOpuTE, MOXKANMYyHCTa, MEJIEHHEE.
K coxanenunto, He MOTy CKa3aTh.
MHe Hamo noymars.

Could you tell me (us)...
May I (we) ask?

Tell me, please...

What do you think about it?
And what does it mean?

Is it clear now?

And after that? /And then?
Yes, but why?

Well, and...?

Please, explain it.

Sorry, I didn't quite catch it.
What do you mean?

It's clear.

I follow you, go on.

Yes, with pleasure.

Yes, why not?

Sure! Certainly!

Probably. Possibly.

Quite possible.

I'm not ready to speak on this
subject just now.

Let me see.

Now I see.

I understand everything./I get it.
I can't understand/get you.
Could you speak slower, please?
Sorry, I can't tell you anything.
I must think it over.

Task 11. Look through the text about historical fiction and tell what
the main idea of the text is. What famous historical novels authors do you

know? Read and translate the text.
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Historical Fiction

Why do you read historical novels? Most of us read fiction for plea-
sure, but some of us gravitate (Tsroreth; crpeMuthbesi) especially to works
about the past. People have enjoyed his-
torical fiction since 800 BC when Hom-
er wrote about the Trojan War in the
[liad. The worlds to which historical fic-
tion carries us may seem utterly differ-
ent from our own — but they really ex-

isted. A deep understanding of the past

can help us understand our own time and
our own motivations better. And by
blending history and fiction, a novel lets us do more than simply read his-
tory: it lets us participate in the hopes, fears, passions, mistakes and tri-
umphs of the people who lived it.

To be deemed historical a novel must have been written at least fifty
years after the events described, or have been written by someone who was
not alive at the time of those events (who therefore approaches them only
by research).

We also consider the following styles of novel to be historical fic-
tion: alternate histories, pseudo-histories, time-slip novels, historical fanta-
sies and multiple-time novels.

Many teachers of history are worried that both British and American
young people lack historical knowledge. Going beyond bewailing this state
of affairs they ask what historians can do about it. They think history pro-
fessors should try to turn out books that will attract a wide readership.
They also see television, film, the Internet, and, yes, historical novels, as
having a role to play in bringing history to life.

Historical fiction works by presenting something familiar but simul-
taneously distant from our lives. Its world must have importance and au-
thenticity — it must feel right — but at the same time, the novel is a repre-
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sentation of something that is lost, that cannot be reconstructed but only
guessed at.

Yet the historical novel can help us to think about how we live now.
Walter Scott recognised this, and wrote about the past in order to comment
upon his contemporary society. But it is not just a matter of political criti-
que; put simply, the historical novel allows us to comprehend our own po-
sition in history, and in doing so, gives both a perspective and an important
humility. We understand ourselves as part of historical process. We can
laugh at the characters’ imbecility and lack of understanding of their sur-
roundings, but we must too recognise that we are as innocent as they of
what is actually happening around us, of how we are being manipulated,
and the consequences of our actions.

So why is historical fiction so popular? One reason is simply educa-
tion, as readers gain pleasure from discovering anew familiar periods or
exploring new territory. The historical novel is a material, evolving form,
and caters to readers keen on military matters as well as those who prefer
stirring adventure or horror story. Alessandro Manzoni, a famous Italian
poet and writer, claimed that the historical novelist puts "flesh back on the
skeleton that is history", and readers do enjoy the ways in which writers
can bring the past to life. There is also an element of escapism, as fictions
of the past allow readers to imagine other worlds and other times — and
other identities.

Historical novels have often been derided (BricmenBats) for not be-
ing serious enough or taking liberties with facts. History should have gravi-
tas (aBTOpUTET, BAXXHOCTh, CEphE3HOCTH) and novels are seen as a corrup-
tion of the past, as something inauthentic or untrue, as a mode (popma;
Buj) that encourages a sense of the past as frippery (muirypa) and merely
full of romance and intrigue. Good historical writers became critical short-
hand for sensationalism, romance and escapism as contrasted with the
gravity of History. Historical fiction became the preserve of the popular
novelist and those who were good at it were ignored or patronised despite

their massive popularity and at times compelling narratives.
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Using fiction to explore history is clearly a serious and important
thing to do and it is not by chance that it can be observed in the works by
the finest writers ever to publish: Tolstoy, Flaubert, Woolf, Eliot, Dickens,
Pushkin, Dumas.

Task 12. Answer the questions on the text. Give the summary of the text.
. Are you fond of reading historical novels? Why?

. Why do people read historical novels?

. What novel can be deemed historical?

. What novels do we consider to be historical fiction?

. Can historical novels improve the knowledge of history? How?

. How does historical fiction work?

. In what way can historical novel help us?

O I N U A W N =

. Why are historical novels often derided? Is it justified?
Task 13. Using the previous text and the questions to it, as well as
the dialogue (task 10) and expressions that follow it, make your own dialo-

gues about historical fiction.

Task 14. Using expressions from Task 7, page 9 write a short review
of a historical book outlying its plot, main idea and readers’ impressions.
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UNIT 2
HISTORIANS

Task 1. Before reading the texts in Unit 2 answer the questions given
below:

1. What is a historian?

2. Can the writers of historical novels be called histo-
rians or must historians be professionals doing re-
search and writing about it?

3. What famous historians do you know?

4. Who can be called the first Russian historian?

Task 2. Practice the pronunciation and memo-
rize the following vocabulary. Find the sentences
with the given words in the text, read and translate
them.

1. authority [0:'TPriti] — aBTOPUTET, KPYIHBIN CHIEIUATUCT

2. amateur ['XmqtjW] — JIFOOUTEINb, HeMPO(heCCHOHA

3. concerned with — MMEIOIIUNA OTHOIIEHHUE K YeMY-TTH00

4. graduate degree — yué€Has CTeneHb (BbIIIe OakanaBpa)

5. controversy ['kPtrqvWsl] — crop; moneMuka; pacxoIieHue BO MHEHHUSIX
6. archival [R'kalvql] — apXUBHBIN

7. heritage ['herltiG] — KYJBTYpHOE Haclleue

8. freelance ['frJIRNS] — HE COCTOSIIIMH B IITATe; BOJIbHOHAEMHBIMN

9. clerical professions — oducHbie pabOTHUKU

Task 3. Look through the text and tell what information is given
about the profession of a historian. Read and translate the text.

A historian is an individual who studies and writes about history, and
1s regarded as an authority on it. Historians are concerned with the conti-
nuous, systematic narrative and research of past events as relating to the
human race; as well as the study of all events in time. If the individual is
concerned with events preceding written history, the individual is a histo-
rian of prehistory. Although "historian" can be used to describe amateur
and professional historians alike, it is reserved more recently for those who
have acquired graduate degrees in the discipline. Some historians are rec-
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ognized by equivalent training and experience in the field. Historian be-
came a professional occupation in the late nineteenth century. The profes-
sional association of historians in the United States is the American Histor-
1cal Association, founded in 1884.

Many historians are employed at universities and other facilities for
post-secondary education. In addition, it is common, although not required,
for many historians to have a Doctor of Philosophy (PhD) degree in their
chosen areas of study. During the preparation of their thesis for this degree,
many develop into their first book, since regular publishing activities are
essential for advancement in academia. There is currently a great deal of
controversy among academic historians regarding the possibility and desi-
rability of the neutrality in historical scholarship. The job market for grad-
uate historians is relatively limited. Historians typically work in libraries,
universities, archival centers, government agencies (particularly heritage)
and as freelance consultants. Many with an undergraduate history degree
also may become involved with administrative or clerical professions and
an undergraduate history degree is often used as a "stepping stone" to fur-
ther studies such as a law degree.

Task 4. Answer the questions on the text.

. What are historians concerned with?

. What does a historian of prehistory study?

. How are historians recognised?

. When did historian become a professional occupation?

. What is the professional association of historians in the United
States? When was 1t founded?

. Where are many historians employed?

. What is it common for them to have? Is it compulsory?

. What is usually done with the thesis for the PhD degree? Why is it so0?

. What causes controversy among academic historians?

10. Where can historians typically work?

D A W

O oo I O

Task 5.
1. Practice the pronunciation of the proper names below. What do
they mean?
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1. Herodotus [hl'rOdqtgs] ~Tepomor
2. Halicarnassus [,hxIIkR'nxsqs] - [NanukapHac
3. Achaemenid [q'’kl:mgnid] Empire - umnepuss AxeMeHHUI0B
4. Cyrus ['salgrgs] - Kup
5. Cambyses [kxm'balsi:z] — Kam6uc (Kamomus)
6. Darius [dq'ralgs] — Jlapuii
7. Xerxes ['zZWksJz] ~ Kcepxke
8. Salamis ['sxIgmis] — CanamuH
9. Plataea [plg'tdq] ~IInaren
10. Mycale ['mikqlJ] ~ Muxkaie
11. Persian ['pWSgn] —mepc
12. Athens ['XTqgnz] — Adunbl

2. Practice the pronunciation and memorize the following vocabulary.

BCE (Before the Common Era)
to meet with disaster

naval engagement

globetrotter

armored ['Rmqd] infantryman
supremacy

accidental quarrel

deep-rooted difference

to give an account

observation

. Inquiry

credulity [krl'djHIItI]

. reverent ['revrent] spirit

. air of moral dignity

e G R o e

—_ e
W~

— IO HOBOH 3pBbI

— momacTh B Oeny

—  MOpCKOM 0oit

—  TYTEIIECTBEHHUK

— BOWMH IIEXOTHI B JOCTIEXaX
— TMPEBOCXOJICTBO

— clly4danHas ccopa

— TiyOoOKOe pa3iuuune

—  OIHMCHIBATH; 1aBATh OTUYET
—  HaOJIIOJICHUE

—  paccupochl, UCCIIeIOBAHUE
—  JIOBEPUYMBOCTb; JIESTKOBEPHUE
—  IyX ITOYTCHUS

— JIyX MOpajJbHOI0 0JIaropojICTBa

Task 6. Before reading the text of Task 8 answer the questions given

below

1. Who was named the “father of history” and why?

2. Who named him so?
a. Socrates ['sOkrqtJz],
['sisgrou].

b. Democritus [dI'mOKritgs],

c. Cicero
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Task 7. Guess the meaning of the words:

Expansion; culminating; expedition; ethnographic; topography; arc-
haeological; aristocracy; intellectual; dialect; classical; traditions; politics;
culture; civilization; barbarism; despotism; antipathy; character; romantic.

Task 8. Read and translate the text.

THE FATHER OF HISTORY

Herodotus of Halicarnassus (fifth century BCE) was the world's first
historian. In The Histories, he describes the expansion of the Achaemenid
Empire under its kings Cyrus the Great,
Cambyses and Darius I the Great, culminat-
ing in king Xerxes' expedition in 480 BCE
against the Greeks, which met with disaster
in the naval engagement at Salamis and the
battles at Plataca and Mycale. Herodotus' re-
markable book also contains excellent ethno-
graphic descriptions of the peoples that the-
Persians have conquered, fairy tales, gossips,
legends, and a very humanitarian morale.

Not much is known about Herodotus'
: life. The only reliable source we have is the

Herodotus book he wrote, known as The Histories, and
this remarkable text gives us some clues that enable us to sketch the out-
lines of its writer's life. Herodotus was born in a town called Halicarnassus:
modern Bodrum in southwestern Turkey.

Not far from Herodotus' native city
1s the island of Samos, which figures so
prominently in The Histories, that Hero-
dotus might have spent several years on it.
The same argument applies to Athens:
Herodotus may have spent some time in
the leading Greek city of his age.

The year of Herodotus' death is un-
known. It is assumed that Herodotus died
Halicarnassus —modern Bodrum — petween 429 and 413. Therefore, his date
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of birth can be estimated in the eighties of the fifth century BC.

The author of The Histories seems to have been a real globetrotter. He
traveled to Babylon, where he interviewed the priests; went to the Crimea and
south along the Nile; he visited Sicily and knows the details of North-African

topography. However, some doubts are possi-
ble: e.g., archaeological evidence contradicts his
description of Babylon. On the other hand, in
his description of the Crimea, he mentions a
king known to have lived around 460, which
makes it likely that he really visited that part
of the world.

The fact that he was able to write tells
us that his parents could afford a teacher and
were well to do. Herodotus must have been a
rich man, possibly a member of the old aris-
tocracy. He might have fought as a heavy ar-
mored infantryman (a hoplite), like all Greek
men of his class and age. This would explain

The statue of Herodotus
in Bodrum

why his descriptions of battles are always from a soldier's point of view

and sometimes confused. He was a soldier, not a general.

We know about the Father of History
frustratingly little. Yet, there are only a few
ancient writers that we know as well as Hero-
dotus. Other authors wrote longer texts, were
greater historians, or reached greater intellec-
tual heights, but none of them is able to con-
vey the same feeling of intimate friendship
that we experience when we read Herodotus.
We meet him when he is in a dark mood,
share his surprise, know his religious opi-
nions, hear him chattering, joking and bab-
bling. There i1s no ancient author whose cha-

Fragment from Histories,
Book VIII

racter we know so well as the man about whose life we know so little.
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The Histories by Herodotus is considered the founding work of history
in Western literature. Written from the 450s to the 420s BC in the Ionic dialect
of classical Greek, The Histories serves as a record of the ancient traditions,
politics, geography, and clashes of various cultures that were known around
the Mediterranean and Western Asia at that time. It is not just an impartial
record but it remains one of the West's most important historical sources.

The purpose of Herodotus in his History is to describe the war between
the Persians and the Greeks — the struggle for supremacy between Europe and
Asia, between civilization and barbarism, between freedom and despotism.
Herodotus wishing to indicate that the antipathy between the two was not the
result of any accidental quarrel, but a deep-rooted difference of character,
traces it back to the mythical ages. In the course of his History he gives an ac-
count of the various countries which he had visited. Wherever he gives the
results of his own observations and inquiries, he exhibits a wonderful accura-
cy and impartiality and when he does not do this he 1s generally careful to say
so. He has been accused of credulity, and it is certain that he too readily ac-
cepted statements on the authority of others, but that he was a keen intelligent
observer of what he saw, is beyond dispute. His style is marked by an easy
grace and lively vigor, and everywhere there is the presence of a reverent spi-
rit, giving a certain air of moral dignity to the entire composition. He is es-
teemed by scholars as the earliest and best of romantic historians.

The Histories was divided into the nine books conventionally named
after the Muses.

Task 9. Find the English equivalents in the text.

PasroBapuBaTh ¢ kpenamu; HaJaEXHBIM MCTOYHUK; JaBaTh KIIOYU K
pasrajgke; HaOpocaTh B OOIIMX 4YepTaxX KU3Hb aBTOPA; apXEOJOTUYECKUM
JTaHHBIM; OOpb0a 3a MPEBOCXOJACTBO; CIY>KAaT JIOKYMEHTAJIbHBIM CBUJIE-
TEJIBCTBOM O...; BaXHBIM UCTOPUYECKUI UCTOUYHMK; CIUIIKOM JIETKO MPH-
HUMAaJ TO, YTO YTBEPXKIAIA APYTUE; YMHBIM YBICYEHHBIN HAOIIOMATENb;
MOpaJbHOE TOCTOMHCTBO; BHE COMHEHHUIA.

Task 10. Answer the questions on the text about Herodotus.
1. What was Herodotus?

2. What does he describe in his book The Histories?

3. What is the most reliable source telling of his life?

4. Where was Herodotus born?
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10.
1.
12.
13.
14.
15.

. When did he live? How do we know about it?

. Did he travel a lot? Where did he travel?

. What does the fact that he was able to write tell us about?

. Why do we think that he might have fought as a heavy armored in-

fantryman?

. Why are there only a few ancient writers that we know as well as

Herodotus?

What is The Histories considered to be?

When was The Histories written and what language was it written in?
What kind of historical record is The Histories?

What is writing style like?

What is Herodotus esteemed by scholars?

How many books does The Histories consist of? How are they
named?

Task 11. Speak about Herodotus giving the summary (10 — 11 sen-
tences) of his life.

Task 12. Before reading the text answer the question, who was offi-
cially appointed a historiographer and what came out of this appointment?

THE OFFICIAL HISTORIOGRAPHER

The famous Russian historian, writer and journalist Nikolai Mikhai-
lovitch Karamzin was born on December 1 (12), 1766 in his father’s estate

in Simbirsk Gubernia (province) on the Volga
River. At 14 Nikolai was taken to a private
boarding school in Moscow. Among other
subjects he gained practical knowledge of
German and French at the school and simul-
taneously attended lectures at Moscow Uni-
versity.
military service in the Preobrazhensky Regi-
ment in St. Petersburg, but his military carrier
was not long. Soon after his father’s death he
retired in the rank of lieutenant and went to
Simbirsk, where he lived in retirement till in-

In 1781 Nikolai Karamzin went into

N. M. Karamzin

duced to revisit Moscow. There, finding him-
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self in the midst of the society of learned men, he betook himself to literary
work. In 1784 Karamzin started working for Children’s Reading for Heart
and Mind Journal, whose editor was Nikolay Ivanovich Novikov.

In 1789 — 1790 Karamzin undertook a trip through the major cities of

Western Europe, including Berlin, Geneva, Paris and London. He took
notes on everything he saw and learned English. Back in Moscow, Karam-
zin began to publish Moscow Journal, and decided to become a journalist.
The appearance of his Letters of a Russian Traveller was a major event in
Russian literature. Karamzin spread ideas of European civilization among a
broad readership that, for the first time, had a periodical both for enter-
tainment and enlightenment.

The accession to the throne of Alexander I (through the last of nu-
merous palace coups in Russia) changed Karamzin’s position and life. Al-
though he still remained a writer, he now became an influential official
figure and published the Herald of Europe, a mouth-piece for the moderate
liberal views which were encouraged in the early years of Alexander I rule.

On October 31 (November 12), 1803 by the personal order of Alexan-
der I Nikolai Mikhailovitch Karamzin was appointed a historiographer to
write a complete history of Russia. In 1804 the writer ceased publication of
the Herald of Europe and devoted himself to writing the History of the Rus-
sian State. For the next 22 years of his life and right up to his death. Karamzin
was completely absorbed in this monumental project. In 1816 he published the
first eight volumes, in 1821 the ninth volume; in 1824 the 10th and 11th vo-
lumes. The 12th volume was completed and published posthumously.

The writer’s intention was not to write on original history, but to
present the events of Russian history in a literary form accessible both to
educated Russians and to foreigners. As Karamzin saw it, the development
of Russian history hinged on the power of the monarchy. The flourishing of
the Kievan State, argued Karamzin, was due to the centralized power of the
Grand Duke. The state splitting up between numerous princes and feudal
fragmentation were a mistake. This mistake was corrected by the wisdom of
the princes of Muscovy who reunited the Russian lands into a strong centra-
lized state.
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As to Karamzin's own contribution to the study of history, it was
mostly evident in his extensive notes and comments. Many of the long ex-
cerpts he quoted came from sources that

rF v’

were eventually lost, and this made the
“History” a unique source for subsequent
historians.

He died on the 22nd of May 1826,
in St. Petersburg. A monument was
erected to his memory at Simbirsk in
1845.

Everyone who knew Karamzin
noted his noble nature and kindness. Yet
he lived in backward Russia with its bar-
barian system of serfdom.

Therein lies the explanation of his
contradictory attitudes to Russia’s state
system. On the one hand, he was perfectly
aware of the advantages of equality and
freedom, but on the other, he realized that the then Russia was not ready
for the liberal progressive change taking place in the world at that time.

Monument in Simbirsk

Task 13.

1. Ask 15 questions about life and work of Nikolai Mikhailovitch
Karamzin.

2. Using questions as a plan tell about Karamzin.

Task 14. Make a report or presentation about any historian you like.

Task 15. Read the dialogues given below and make your own dialo-
gues about learning history.

About history and historians
Professor: Let’s briefly review the material of the previous lectures on
historiography. Could you tell me where and when historical thought appeared
first?
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Student:

Professor:

Student:

Professor:

Student:

Professor:

Student:

Professor:

Student:

Professor:

Applicant:

Student:

Applicant:

Student:

Applicant:

Student:

Applicant:

Student:

The first historical writings showed various events in Egypt and
Sumer. They go back as far as the 4th — 3d millennium B.C.
You are quite right. Now let’s turn from the east to the west.
Could you name the most famous ancient historians from
Greece and Rome?

Well, they were the Ancient Greeks: Herodotus, the "father
of History", Xenophon and Polybius. As regards historians
from Ancient Rome, they were Titus, Tacitus and Plutarch.
Not bad. Could you give me the titles of their works?

Let me think. I remember “The Histories” by Herodotus,
“The Annals” and “The Histories” by Tacitus.

Now we’ll pass on to Russian historiography. Do you know
any Russian historians of the 19th century?

If I am not mistaken, Russian historiography was represented
by Karamzin, Solovyev, Kluchevsky and others.

Could you name their books?

Of course. Karamzin is remembered for his “History of the
Russian State”. Solovyov's greatest work was “The History
of Russia from the Earliest Times”. Klyuchevsky wrote "The
Course of the Russian History".

I see. That will do. And now I’ll continue delivering the lec-
ture on Russian historiography of the 19th century.

At the university
Excuse me, what department do you study at?
I am a first year student from History Department.
Great! And I’ve come here to hand in my application and the
documents to enter this department. I hope that my marks in His-
tory, Social Science and Russian got at the unified state exams
are high enough to become a student of the University.
I wish you every success!
Thank you. Have you already passed all your exams?
Sure. And soon I'll have my archaeological practice.
Where will the excavations take place?
In the historical centre of Vladimir and in Suzdal.
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Applicant: It’s clear. Is it difficult to study at the History Department?

Student: Of course it seems difficult at first because you have to read
a great amount of specialized literature. But in several
months you get used to it and learn to analyze books rather
quickly. I should say that studies seem much easier at the end
of the first year than at the beginning of it.

Applicant: And what subjects have you studied this year?

Student: Oh, there were so many of them! Archaeology, Ancient His-
tory, Latin, Russian History, English, Physical Training and
others. At the end of each term we take tests and exams. Be-
sides, we present essays on different sections of history to
our scientific advisers. In spring we make reports on histori-
cal topics at the students' scientific conferences.

Applicant: It sounds interesting.

Student: I'm sure you'll enjoy your studies at the University. Hope
to see you among the students of the History Department
in September.

Applicant: Thank you.

Task 16. Read what one history student has written about his future
profession and what it is like learning history. What are the advantages and
disadvantages of majoring history?

HISTORY IS MY FUTURE PROFESSION

I study history at Vladimir State University. Why have I chosen this
subject? The reason is quite simple: I like history. History was always one of
my favourite subjects at school and so it was natural for me to choose it as
my future speciality when [ went to university. In contrast to the preconcep-
tions which usually accompany the image of the discipline as nothing more
than reading dusty old books and remembering dates, studying history is a
wonderful way of learning about the past and how events and personalities
in ancient times have shaped the world we live in today. The historian is a
detective and the major clue is human agency (AesTENbHOCTh YEIOBEKA).
The greatest joy 1s detecting the most plausible (mpaBnonogoOHsI) explana-

tion of why things turned out the way they did. Studying history at the Uni-
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versity 1s enjoyable because it offers a wide variety of courses, ranging from
cultural to military history, from personal stories to different phenomena in-
volving the whole world.

At the seminars we have discussions, which is a good way to ex-
change or sometimes debate about our opinions and of course, make friends.
From time to time there are movie shows, and it is interesting to visualize
what is used to be described only in words. History is great for majoring in.
Firstly it lets me know more about everything: history is related to science,
economy, politics, religion, mass media and etc. Technically, my writing
and analytical skills are brushed up through laying out my thoughts clearly
and logically in an essay. Also, studying history has taught me to be more
objective and not to easily believe in everything people say based on just
their words, because it is possible that they are biased or simply wrong.
Overall, studying history at university can be a rewarding experience. Not
only does it broaden our horizons; it also trains us to be more critical and
eloquent in presenting our ideas which are two important personal qualities
in this increasingly competitive world. Historians do not merely eat, sleep,
and think history.

All historians have other interests, loyalties, and responsibilities. Still,
the career of the historian is a demanding one, requiring strong commitment,
intellectual curiosity, self-discipline, and perseverance (HactoitunBocTH). It
can also offer priceless rewards: professional autonomy, intellectual
achievement, social status, and meaningful work. Whether I'll make a very
good teacher or a research worker remains to be seen, but I'm sure that even-
tually I'll become quite knowledgeable in the field of History and perhaps
social sciences.

Task 17. Read and translate what different students tell about studying
history. What do all these statements have in common? Express your own
opinion using the phrases of agreement or disagreement given below. Using
the statements below and the previous text tell about your future profession.

Words and expressions to be used
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Expressing agreement

Yes (indeed).

I think you're right.

I think so too.

That's my opinion too.

Certainly. / Sure.

I (certainly / quite) agree.

I have nothing to say to this.
Expressing partial agreement
That may be true, but ...

I can share your view only up to a
certain point.

I agree with you in a sense, but ...

Expressing doubts

(Is 1t) really?

I doubt it.

I don't think so.

I have my doubts about that.
I find that hard to believe.
Expressing disagreement
I think you're mistaken.

I don't think you're right.
I'm afraid I don't agree.

I disagree.

I don't agree (with you).
You're wrong.

It (That) can't be true.

I really can't believe you / that.

Ha (B camoM pene).

S nymaro, Bl IpaBHl.

5l Toxke Tak mymaro.

N s Toro xe MHEHHUS.
Koneuno. / HecomuenHo.

S (KOHEYHO/BIOJIHE) COTJIACEH.
MHe Hedero Ha 3TO BO3Pa3UTh.

Bo03M0XHO 3TO U Tak, HO ...

Sl Mory paznenuts Baily TOYKY
3pE€HUs JIUIIb YACTUYHO.

5l cormaceH ¢ BaMu B HEKOTOPOM
CMBICJIE, HO ...

Pa3zBe 310 Tak? (210 mpaBaa?)

51 comHEeBalOCh B 3TOM.

Sl Tak He nymaro.

Y MeHs Ha 9TOT CUET CBOU COMHEHHSI.
A cuuTaro, 4TO B 3TO TPYAHO MTOBEPUT.

A aymaro, 94TO BBI OIIMOACTECH.

A nymaro, BbI HE TIPaBHI.

borock, 4TO 5 HE cornaces.

S He coriaceH.

A He coryaceH ¢ Bamu (C TOOOH).

BrbI HE npaBseI.

DTOro He MOXKET OBITh.

S mpocTo He MOoTy BaM (B 3TO) IOBEPHUTb.

- Even before the beginning of my study at the university, I had de-

cided to study history. Since secondary school, I have always liked reading
about the politics and societies of the past, as I find it fascinating to com-

pare them with our world today. As a history major, I am very passionate
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in studying the patterns and trends in human development on which history
often sheds light.

- There have been some unique and interesting courses on offer dur-
ing my time here which cover topics which I've rarely come across any-
where else. My favourite course so far has been one about medieval Rus-
sia. It's a fascinating topic and has even influenced me to base my disserta-
tion in that area.

- Studying History at the university is very different from our stereo-
typical history lessons in the secondary schools. It is no longer just sitting
there and listening to your teacher providing historical facts and informa-
tion, rather, you are offered the chance to propose your own argument and
opinions upon certain historical topics. I enjoy being allowed to choose my
very own topic of interest and conducting my own research to complete a
final essay, rather than memorising everything learnt during the semester
for a final exam.

- History is a subject which is fascinating, broad, engaging and deep;
it has been a subject that has captured the minds of many people. It has
been a field that captivated me from an early age; from reading about the
exploits of the titans such as Alexander the Great to tales of courage such
as the Blitz. As I grew older and started to study history in depth at school
and here in the University, a rosy view of history has disappeared. This
has, however, only renewed my interest and encouraged me to study what
really happened and why.

- History is mysterious and fascinating. I have been attached to old
things and the nostalgic stories since I was a child. But History hadn't been
known to me as an academic subject until I got the chance to understand it
better in secondary school. I was inspired by my teacher whose teaching
allowed me to perceive doing history as a reasoning practice rather than the
stereotyped impression of doing memorization exercises. We need to think
logically in order to form tenable arguments and opinions. It requires a me-
ticulous mind and logical thinking, and that is the reason I chose history as
my major.
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- As a history-lover, I found it ideal to study History in one the most
ancient Russian cities, which is steeped in history and so offers naturally a
perfect place to learn about our past. I was also attracted by the wide range
of history courses offered by the department. The courses deal with diverse
subjects that I can always find the ones I like. The teaching staff of History
Department expose me to different ideas and thus broaden my horizons.

Task 18. Using the statements and the text given above tell about
your future profession.

Task 19. Read and translate documents necessary in your work
search. Tell what documents are necessary for a job interview; what the
difference between a resume and curriculum vitae 1s, when a curriculum
vitae is submitted. Discuss with your group mates what is necessary for a
good Cover Letter and Curriculum Vitae.

A Cover Letter and C.V. for a History Job Hunter

Two of the most important items in your work search are the cover
letter and the curriculum vitae (C.V.). Composing these documents for the
first time can be a complicated but important task. First impressions are cru-
cial. In today's highly competitive job market, hiring committees may re-
ceive more than 100 applications for a single position. Poorly prepared or
unimpressive materials offer the easiest means of shrinking the candidate
pool.

First, the basics: Remember that the purpose of the cover letter and the

C.V. is to persuade an academic search committee to invite you to an inter-
view. You want to explain why you are right for this particular job.

Second, when applying for a teaching position, the more you know
about the institution and department the better.

The primary differences between a resume and a curriculum vitae
(C.V.) are the length, what is included and what each is used for. A resume
is a one or two page summary of your skills, experience and education.
While a resume is brief and concise — no more than a page or two, a curricu-
lum vitae is a longer (at least two page) and more detailed synopsis.
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A curriculum vitae includes a summary of your educational and aca-
demic backgrounds as well as teaching and research experience, publica-
tions, presentations, awards, honors, affiliations and other details. In Europe,
the Middle East, Africa, or Asia, employers may expect to receive a curricu-
lum vitae. In the United States, a curriculum vitae is used primarily when
applying for academic, education, scientific or research positions. It is also
applicable when applying for fellowships or grants.

Writing a cover letter is more art than science, but there are some ba-
sic rules. The cover letter should be no longer than two pages and should
consist of three to five paragraphs. One page can be too "thin" to convey the
full sense of your scholarly credentials, while more than two pages can be
distracting. Craft the letter to the job. Be specific about what attracts you to
the particular position at the particular institution. Play to your strengths and
interests, while keeping the needs of the target department in mind. The aim
1s to explain why you want the position and describe the teaching and re-
search experiences that make you a compelling candidate.

Include basic information in a brief opening paragraph. Explain why
you are writing (to apply for the position), how you learned of the position
(your adviser, AHA job listing, etc.), what your educational status is (ABD,
recently graduated), and a brief summary of why you are right for this posi-
tion. If you have a personal connection to the target department through
your adviser or other academic contact, mention it.

Sample Cover Letter

February 1, 2012
Mr. Hiring Manager
ABC Corporation
Chicago, IL 60657

Dear Hiring Manager:

I am pleased to submit my resume for your Human Resources Assis-
tant position. Having just graduated with a Bachelor of Arts Degree in His-
tory from the University, in June 2012, I feel I possess the skills and qualifi-
cations you require. In a large, busy firm like ABC Corporation, it’s impera-
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tive to have a strong HR staff in place. I’'m impressed with the fact you have
over 800 employees and very little employee turnover and I’'m looking for-
ward to assisting your staff with such efforts as retention, compensation
plans, benefits and employee morale. Human Resources is an area that I’ve
always known I would excel in, as I truly care about others, enjoy research-
ing and finding solutions to discrepancies and problems, and enjoy an ever
changing work environment.

To be a successful, respected Human Resources employee, empathy
and compassion are paramount. As you can see by my resume, I have volun-
teered extensively with underprivileged families. This has taught me patience,
perspective and provided a sense of self-satisfaction that was instrumental in
propelling me into the field of Human Resources. Additionally, my position
at the Country Club exposed me to a demanding high-end clientele. These
experiences would allow me to be comfortable assisting everyone at ABC
Corporation with their HR needs. Strong communication and interpersonal
skills are also necessary to assist employees. I have often been described as
very outgoing and extroverted by my past managers and feel that I am a very
positive person. I have held numerous customer service positions and enjoy
working with and talking with others. I would represent your department pro-
fessionally and positively and reflect the image you require.

Lastly, my History coursework has more than prepared me for this
type of position. The skills gained have helped me become a strong re-
searcher, competent presenter, analytical thinker and succinct writer. I am
eager to use what | have learned. I feel my experience and education make
me an ideal candidate. I am well aware of the job requirements and rigors of
the position and welcome the opportunity to speak more about it. Please let
me know if I can provide you with further information. Thank you in ad-
vance for your consideration.

Sincerely,

John Doe
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Sample Curriculum Vitae Template

CONTACT INFORMATION

Name

Address

Telephone Cell Phone Email

PERSONAL INFORMATION

Date of Birth

Place of Birth

Citizenship

Visa Status

Sex

OPTIONAL PERSONAL INFORMATION:

Marital Status

Spouse's Name

Children

EMPLOYMENT HISTORY
List in chronological order, include position details and dates

Work History

Academic Positions

Research and Training

EDUCATION
Include dates, majors, and details of degrees, training and certification

High School

University

Graduate School

Post-Graduate Training

PROFESSIONAL QUALIFICATIONS

Certifications and Accreditations

Computer Skills

AWARDS

PUBLICATIONS

BOOKS

PROFESSIONAL MEMBERSHIPS

INTERESTS
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Task 20.
1. Read and translate the given job vacancies ads. Answer the questions:
1. What jobs are advertised?
2. What fields will candidates work?
3. What will salary range?
4. What skills are required?
5. What documents should the candidates submit and how?
6. What is the application deadline?
2. Using a Cover Letter sample and Curriculum Vitae template, make
your own Cover Letter and Curriculum Vitae.

a)
Tutorial Fellow in History, Art History & Philosophy
University of Sussex — Department of History
Expected start date: 1 September 2012
Fixed Term — 1 September 2012 to 30 June 2013
Salary range: starting at £30,122 and rising to £35,938 per annum
pro rata

The Department of Art History at the University of Sussex wishes
to appoint a Tutorial Fellow for the academic session 2012 — 13.

We welcome applications from candidates working across the
broad field of modern/contemporary art studies, particularly late 19th —
mid/late-20th century art. We anticipate that the post will be attractive to
candidates keen to part of the vibrant group of art and cultural historians
including early-career scholars. Good communication skills, and an abili-
ty to work productively as part of a friendly team-oriented department,
are essential for this position. Please contact Head of Department, by
email on or by telephone

Closing date for completed applications: 10 August 2012

Interviews expected to be held on: 21 August 2012
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b)

Ancient Historian and Faculty Advisor for Undergraduate History
Majors

Virginia Commonwealth University — VCU — Richmond, VA

Ancient Historian and Faculty Advisor for Undergraduate History
Majors
The Department of History in the College of Humanities and Sciences at
Virginia Commonwealth University invites applications for a non-tenure
eligible position at the rank of assistant professor with a focus on ancient
history. The appointment will begin August 2012. The initial appoint-
ment 1s for the 2012/2013 academic year with the possibility for renewal.
Ph.D. required. Teaching (3 — 3) would include courses in ancient histo-
ry. The successful candidate should also be prepared to teach European
survey course and courses in his/her fields of specialization. Teaching
experience required; experience with undergraduate advising or academic
administration also strongly preferred as the position includes responsi-
bility for managing the advising program for undergraduate History ma-
jors. Candidate must have demonstrated experience working in and fos-
tering a diverse faculty, staff, and student environment or commitment to
do so as a faculty member at VCU.

Please send the following materials by e-mail: letter of application,
curriculum vitae, copies of course syllabi and three letters of reference, to
Administrative Coordinator

Review of applications will begin in July 2012 and continue until
the position is filled.
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UNIT 3
HISTORICAL PERIODS
History and prehistory

Task 1. Before reading the texts of Unit 3 answer the questions:

1. What historical periods and events (or activities) can the pictures
below be associated with?

2. Is there any universal historical periodisation? Explain the reason.

Task 2. Read and translate the text, and tell what it tells about the ne-
cessity of periodization.

1. to categorize ~ KJaccuuuUpoBaTh

2. to provide a useful handle - o0ecneunBaTh yJI00CTBO B paboTe ¢
3. ungeneralizable — HE moAJaroIuics 0000IEHUIO

4. label ['lelbl] — SIpJIBIK, HAUMCHOBAHHUE

5. arbitrary ['RbItrgrl] — TPOM3BOJIbHBIN

6. inevitably ~ HEeu30eXHO

7. to overlap — COBIAJIaTh; HAKJIAILIBATHCS

8. nomenclature [NqV'mgnklqCq] - TepmuHOMOTHSA

9. connotation [,kOng'telSn] — TOATEKCT, CKPBITBIA CMBICI

HISTORICAL PERIODIZATION
Periodization is the attempt to categorize Universal History or divide
time into certain periods. The origin of periodization is very old and first be-
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came part of the Western tradition in the myths of Ancient Greece and The
Bible. The result is a descriptive abstraction that provides a useful handle on
periods of time with relatively stable characteristics. However, determining
the precise beginning and ending to any "period" is often a matter of debate.

History is continuous and ungeneralizable, and all systems of periodi-
zation are more or less arbitrary. Yet without named periods, however clum-
sy or imprecise, past time would be nothing more than scattered events
without a framework to help us understand them. Nations, cultures, families,
and even individuals, each with their different remembered histories, are
constantly engaged in imposing overlapping, often unsystematized, schemes
of temporal periodization; periodizing labels are continually challenged and
redefined. One historian may write a new history of the Renaissance in Eu-
rope; another may claim that there was no such thing as the European Re-
naissance.

Not only will periodizing blocks inevitably overlap. Some of these
usages will also be geographically specific. Is it possible to use the term
"Victorian" outside of Britain? It sometimes is used when it is thought that
its connotations usefully describe the politics, culture and economic condi-
tions characteristic of the last two-thirds of the nineteenth century. Never-
theless periodizing terms often have negative or positive connotations that
may affect their usage. This includes Victorian, which often negatively
suggests sexual repression and class conflict. Other labels such as Renais-
sance have strongly positive characteristics. There is a gradual change in
the courses taught and books published to correspond to the change in pe-
riod nomenclature, which in part reflects differences between social history
and cultural history. The new nomenclature suggests a broader geographi-
cal coverage and a growing attention to the relationships between Europe
and the wider world. The timeframe is also slightly different. Most profes-
sional historians (defined as paying members of organizations devoted to
the propagation of history in higher education, like the American Historical
Association) now refer to the historical periods commonly known as the
Renaissance and the Reformation as "the Early Modern Period".
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10.
. Sub-Saharan [sgbsq’hxxrgn] Africa pations! Adpuku roxHee Caxapbl
12.
13.

Task 3. Answer the questions:
. What is periodization?

O 00 1 N Dt & W N —

[S—
]

. What is the result of periodization?

. What is the origin of periodization connected with?

. Are all systems of periodization arbitrary or can they be universal?

. How do historians often treat periodization?

. What connotations do some historical periods have?

. What is the Victorian period and what connotation does it suggest?
. Is periodization constantly changing?

. What does the new nomenclature suggest?

. How do most professional historians now refer to the historical pe-

riods commonly known as the Renaissance and the Reformation?

Task 4. Speak about periodization and its strong and weak points.

Task 5. Study vocabulary below and read the text about history and
prehistory. What is the main idea of the text?

. prehistory ["prJ’histqrl]

a flood of new information

. to provide information (theory)

to rely on [rl"lal]

to yield [jJId] (information)
to prove [prHv] (problematic)
narrative ["nXrqtiv]

source of evidence ["evldgns]
implicit [Im*plisit]

exclusion [Ik'sklHZgn]

in general
mainstream ["melnstrm]
mainstream historians
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HISTORY AND PREHISTORY

Traditionally the study of history was limited to the written and spo-
ken word. However with the rise of academic professionalism and the crea-
tion of new scientific fields in the 19th and 20th centuries came a flood of
new information that challenged this notion — archaeology, anthropology
and other social sciences were providing new information and even theo-
ries about human history. Some traditional historians questioned whether
these new studies were really history, since they were not limited to the
written word. A new term, prehistory, was coined, to encompass the re-
sults of these new fields where they yielded information about times prior
to the existence of written records.

In the twentieth century the artificial division between history and
prehistory was proving problematic. Historians were looking beyond tradi-
tional political history narratives with new approaches such as economic,
social and cultural history, all of which relied on various sources of evi-
dence. Additionally, "prehistorians" were using archaeology to explain im-
portant events in areas that were traditionally in the field of history. The
distinction was also criticized because of its implicit exclusion of certain
civilizations, such as those of Sub-Saharan Africa and pre-Columbian
America from the historical record. In recent decades the barriers between
history and prehistory have thus largely disappeared.

Today there is no generally accepted definition for when history be-
gins. In general today history is seen as the study of everything that is
known about the human past (but even this barrier is being challenged by
new fields such as Big History). Sources such as oral history, linguistics,
and genetics, which can give light on this past, have all become accepted
by mainstream historians.

Task 6. Answer the questions to the text:
1. What was the study of history traditionally limited to?
2. Why was a new term “prehistory” coined?
3. Why was the artificial division between history and prehistory prov-
ing problematic in the twentieth century?
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4. Is there the division between history and prehistory today?
5. What sources have become accepted by mainstream historians?

Task 7. Study the abstract of the text in Russian. Do you agree with it?

Translate the abstract and add your own ideas.

AHHoOTanus: Bompoc o pa3rpaHUYeHUN HCTOPHYECKOTO U JIOMCTO-
PUYECKOTO MEPHOJIOB /IO CHUX MOP HE BIOJHE YETKO omnpeaenéH. B manHoi
CTaThe TPEICTABICHBI TPATUIIMOHHBIH W COBPEMEHHBIM B3TJISABI HA 3Ty
npobisieMy. ABTOp paccMaTpPUBAET UCTOYHUKHU, KOTOPBIMU MOJIB3YIOTCS UC-
TOPUKH JIJI M3YUYCHUS STUX MEPUOJOB, HEJOCTATKH TPATUIIMOHHOTO IOJ-
X0J1a ¥ ©3MEHEHUsI, KOTOPBIE TTPOU3OIILTHA B TAHHOM BOIIPOCE.

Task 8. Read and translate the text.

THE PRIMITIVE COMMUNITY

The history of mankind begins with the primitive community.
The appearance of new tools and new methods of labour led to the re-
placement of the human
herd by the clan. Several
clans, i.d. communities,
or related individuals
formed a tribe. Both the
tribe and the clan were
governed by elders who
were chosen for their life
experience and know-
ledge. The human herd
and the clan were two

consecutive stages in the development of primitive society.

The related members of the clan jointly owned their hunting
grounds and the lands which they tilled. They lived and worked together,
and consumed in common the products of their labour. Since they lived

41



together in groups, they could provide themselves with food and keep fires
burning.

The primitive human herd possesses the simplest tools: a hand-
axe, a digging stock and a wooden club. Thousands of years passed be-
fore stone tools were replaced by those made of metal (bronze, iron).
When people invented the harpoon, they took up fishing. The invention
of bows and arrows helped to start cattle-breeding, and axes made it
possible to go over to farming. In primitive society there was no pri-
vate property, therefore there were no classes and no exploitation —
that 1s, appropriation by the rich of the fruits of other men's labour.
Since there were no classes, there was no state system that is no
armed forces, no prisons, no courts, no overseers, and no govern-
ment bodies.

Task 9. Consult the text and find the English equivalents of the fol-
lowing: mepBOOBITHas OOIIMHA, TIEPBOOBITHOE OOIIECTBO, YEIOBEUECKOE
CTa0, POJ, IJieMs, 00pa30oBaTh IUIEMsI, CTAPECUIIIUHBI, OPYAUs Tpyaa (Me-
TaJUTMYECKUE, OPOH30BBIE, JKEJIE3HbIC, KAMEHHBIE), TyOUHKA, JIYK, TOIOP,
CTpeJia, MOTBITa, YIPABIATh, 3aHUMATHCS (OXOTOM, PHIOHOW JIOBJEH, CElb-
CKUM XO3SICTBOM, pa3BeJACHUEM CKOTa), BBIOMpaTh, BIAJETh, 0OECIICUH-
BaTh, N300peTaTh, 3aMEHSTH, €14, OTOHb, COBMECTHO, COOOIIIA.

Task 10. Sum up the contents of the text by answering the fol-
lowing questions.

1. What does the history of mankind begin with?

2. What led to the replacement of the human herd by the clan?

3. Who governed the clan?

4. What tools had the people?

5. What was their main occupation?

6. What was the structure of primitive society?

Task 11. Look through the text (you are given five minutes) and be
ready to fulfill the assignments.
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THE STONE AGE

The Stone Age was a period of history which began in approximately 2
million B.C. and lasted until 3.000 B.C. Its name was derived from the
stone tools and weapons that modern scientists found. This period was di-
vided into the Paleolithic, Mesolithic, and Neolithic Ages. During the first
period (2 million to 8000 B.C.) the first hatchet and use of fire for heating
and cooking were developed. As a result of the Ice Age, which evolved
about 1 million years into the Paleolithic Age, people were forced to seek
shelter in caves, wear clothing, and develop new tools.

During the Mesolithic Age (8000 to 6000 B.C.) people made
crude pottery and the first fish hooks, took dogs hunting, and developed a
bow and arrow, which was used until the 14th century A.D.

The Neolithic Age (6000 to 3000 B.C.) saw humankind domesticating
sheep, goats, pigs, and cattle, being less nomadic than in previous eras,
establishing permanent settlements, and creating governments.

Notes:

Paleolithic [,pxI1g'lITIK]

Mesolithic [,mesq’lITIK]

Neolithic [,nJqIITIK]

Task 12.

1. Choose the correct answer.

1. Into how many periods was the Stone Age divided?
a) 2 b) 3 c) 4 d)5

2. Which of the following was developed earliest?
a) the fish hook D) the fist hatchet c¢) the bow and arrow d) pottery

3. Which of the following developments is NOT related to the conditions
of the Ice Age?
a) farming b) clothing c) using fire d) using fire

4. Which period lasted longest?
a) Paleolithic b) Ice Age ¢) Mesolithic d)Neolithic
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5. Which of the following periods saw people develop a more communal
form of living?

a) Paleolithic

b) Ice Age

c¢) Mesolithic d)Neolithic

6. The author states that the Stone Age was so named because
a) it was very

durable

b) the tools and  ¢) there was little  d) the people
weapons were vegetation lived in caves
made of stone

2. Read the text for the second time and do the following.

1. Give your own title to the text.

2. What are the characteristic features of each period of history?
3. What is the origin of the term "Stone Age"?
4. Compress the text into 5 sentences.

THE MIDDLE AGES

Task 13. Study vocabulary to the text, then look through the text and
tell how many parts it can be divided, think the title of the parts, read and

translate the text.

1

O 0 3 N L B W DN

Y e U S —y
AN D0 AW N = O

collapse

. to flourish

. to owe

. nobles

. overlord

. manor

. the Crusades
. to preach

. scholasticism
. calamity

. famine

. plague

. to diminish

. heresy

. schism

. to occur

— KpyIIeHue, Kpax, yrnajaok
— MPOIIBETATh

— OBITH TOJKHBIM, OBITH 00S3aHHBIM
— 3HaTh, APUCTOKPATHS

— CI03epeH

— (heo1aIbHOE TIOMECTHE

— KPECTOBBIEC TTOXO/IbI

— IIPOTIOBEIOBATH

— CX0JAaCTHKA

— OencTBHE

— ToJION

— gyMa

— YMEHBIIIUTH

— epech

— CXHU3Ma, PacKoJ

— MPOUCXOJIUTh
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The Middle Ages encompass the period of European history from
the 5th to 15th centuries, which are normally marked by various historical
events from the collapse of the Western Roman Empire until the beginning
of the Renaissance and the Age of Discovery. The
mediaeval period thus is the mid-time of the tradi-
tional division of Western history into Classical,
Medieval, and Modern periods.

In the Early Middle Ages, depopulation, deur-
banization, and barbarian invasions begun in Late
Antiquity continued. The barbarian invaders formed
new kingdoms in the remains of the Western Roman
Empire. Although there were substantial changes in
society and political structures, the break with An-
tiquity was not complete, because most of the new
kingdoms incorporated many of the extant Roman
institutions; while monasteries were founded as

Christianity expanded in Western Europe. In the 7th
and 8th centuries, the Franks, under the Carolingian
dynasty, established an empire covering much of Western Europe; the
Carolingian Empire endured until the 9th century, when it succumbed to
the pressures of invasion — the Vikings from the north; the Magyars from
the east, and the Saracens from the south.

During the High Middle Ages, which began after AD 1000, the
population of Europe increased greatly as technological and agricultural
innovations allowed trade to flourish and crop yields to increase. There
were two of the ways society was organized in the High Middle Ages:

1. manorialism — the organization of peasants into villages that owed
rent and labor services to the nobles; and

2. feudalism — the political structure whereby knights and lower-
status nobles owed military service to their overlords, in return for the right
to rent from lands and manors.

Kingdoms became more centralized after the breakup of the Carolin-
gian Empire. The Crusades, first preached in 1095, were military attempts,
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by western European Christians, to regain control of the Middle Eastern
Holy Land from the Muslims, and succeeded long enough to establish
Christian states in the Near East. Intellectual life was marked by scholastic-
ism and the founding of universities; and the building of Gothic cathedrals,
which was one of the outstanding artistic achievements of the High Middle
Ages.

The Late Middle Ages were marked by difficulties and calamities,
such as famine, plague, and war, which much diminished the population of
Western Europe; in the four years from 1347 through 1350, the Black
Death killed approximately a third of the European population. Controver-
sy, heresy, and schism within the Church paralleled the warfare between
states, the civil war, and peasant revolts occurring in the kingdomes.

Task 14. Consult the text and translate from Russian the names of
different events, epochs and periods associated with Middle Ages.

Droxa BeMUKUX reorpadhudeckux oTKpbITHiA; Beicokoe CpenHeBeKOBbE;
naaenue 3anagHord Pumckon mmnepuu; [loznnee CpenHEBEKOBBE; MMIIE-
pust KapoJIMHTOB; KpeCTOBBIE MOXO/IbI; KJIACCUYECKUM (AHTUYHBIN) IEPUOI;
Cpennue Beka;, HoBas wucropus; aHTu4HOCTh; PanHee CpelHEBEKOBHE;
AMUIEMHUS TyMBI.

Task 15. Answer the questions.

1. What centuries does the medieval period of history include?

2. What is the traditional division of western history?

3. Why was the break with Antiquity not complete in the Early Middle
Ages?

4. Did the Vikings establish the Carolingian Empire in the 7th and 8th cen-
turies?

5. Why did the population of Europe increase greatly during the High
Middle Ages?

6. What is manorialism?

7. Give the definition of feudalism.

8. What were the Crusades aimed at?
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9. Why did the population of Western Europe diminish in the Late Middle

10.
11.
12.

13.

14.
15.

Mi

e AN o

Ages?

Task 16. Match the following English and Russian expressions.

Classical period

Medieval period

Early Modern period
barbarian invasion

labor services

military service

peasant revolts

to regain control of Holy Land
from the Muslims

crop yield

outstanding artistic achievement
substantial changes
extant Roman institutions

to succumb to the pressures of
invasion

in return for

to succeed long enough

a) TPyAOBbIE€ TOBUHHOCTU

b) BoeHHas ciyx0a

C) YpOKalHOCTb

d) B3amen

€) Mepuoj aHTUYHOCTU

f) cpenHeBekoBBI IEpUOA

g) CyILIECTBEHHBIE U3MEHEHUS

h) coxpanuBiInecs puMcKue
UHCTUTYTHI

1) BBIJAIOIIEECS XY/I0KECTBEHHOE
JIOCTUKEHHE

]) BTOpI>KEHHE BapBapOB

k) kpecThsiHCKHE BOCCTaHUS

1) orBoeBath CBATYIO 3eMITIO
y MyCyJIbMaH

m) UMETh yCIEeX B TEYEHUE JOCTA-
TOYHO JIOJITOTO BPEMEHU

n) paHHEE HOBOE BpeMs

0) MPEKPATUTh CYIIECTBOBAHUE TIO]T
HATHCKOM BTOPXKEHUS

Task 17. Give the main characteristics of the Early, High and Late

ddle Ages and retell the text.

Task 18. Before reading the text about Contemporary History and
some Asian countries answer the questions given below.

1. What period of time does Contemporary History include?

2. What Asian countries have recently seen the most considerable econom-

ic development?

Task 19. Read and translate the text.
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CONTEMPORARY HISTORY AND THE DEVELOPMENT

OF EASTERN POWERS
1. Contemporary History - Hogeitmas ucropust
2. timeframe ~ BpPEMEHHBIE PaMKH
3. intervening time — TIPOMEXYTOYHBIN MEPHO]T
4. in living memory ~ Ha MaMATHU KUBYIIHAX
5. human lifespan — TIPOJOIKUTEIILHOCTH )KU3HH YeJIOBEKa
6. in absolute terms — B a0COJIOTHOM BBIPaXKEHUU
7. Contemporary era ~ COBpEMEHHas 31oxa
8. challenges and problems ~ TIpo0JIeMbI U 3a7a41
9. to face ~ CTaJIKUBAThCS
10. forefront ~ MEepeAHUN Kpal; BaKHEUIIIEE MECTO
11. ubiquitous [jH'bIkwItgs] - moBcemecTHBIN; Be3AeCyIIHIA
12. regional power — TOCIIOJICTBYIOIIAsl CHJIa B CBOEM
pEeTHoHe
13. billion-consumer market — MWUIHAPHBIA TOTPEOUTEIBCKUIN PHIHOK
14. to integrate into the world
economy — WHTETPUPOBATH B MHUPOBYIO SKOHOMHKY
15. GDP (gross domestic
product) ~ BaJIOBOW BHYTPEHHHU MPOIYKT

16. World Trade Organization BcemupHas ToproBas opraHuzanus

Contemporary history describes the period timeframe that is with-
out any intervening time closely connected to the present day and is a cer-
tain perspective of modern history. The term "contemporary history" has
been in use at least by the early 19th century. In the widest context of this
use, contemporary history is that part of history still in living memory.
Based on human lifespan, contemporary history would extend for a period
of approximately 80 years. Obviously, this concept shifts in absolute terms
as the generations pass. In a narrower sense, "contemporary history" may
refer to the history remembered by most adults currently living, extending
to about a generation or roughly 30 years.

In the Contemporary era, there were various socio-technological
trends, among the challenges and problems the modern world faces is cli-
mate change. Regarding the 21st century and the late modern world, the
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Information age and computers were forefront in use, not completely ubi-
quitous but often present in daily life. The development of Eastern powers
was of note, with China and India becoming more powerful. In the Eura-
sian theater, the European Union and Russian Federation were two forces
recently developed. A concern for Western world, if not the whole world,
was the late modern form of terrorism and the warfare that has resulted
from the contemporary terrorist acts.

In contemporary Asian history, there was the formation of the
People's Republic of China, Indian independence, the Korean and Vietnam
wars, the ongoing Afghan civil war, and the stationing of US Forces in Ja-
pan and in South Korea. In the Middle East, there was the Arab-Israeli
conflict, the conflict between Arab nationalism and Islamism, and the Arab
Spring (a revolutionary wave of demonstrations and protests occurring in
the Arab world that began on 18 December 2010).

While Asia has seen considerable economic development, China
in particular has experienced immense growth, moving toward the status of
a regional power and billion-consumer market. India, along with other de-
veloping non-western countries, is also growing rapidly, and has begun in-
tegrating itself into the world economy.

After China joined the World Trade Organization, the standard of
living in the country has improved significantly as China saw the reappear-
ance of the middle class. The burden of edu-
cation was greater than ever.

By the beginning of 2009, about 300
million people in India have escaped extreme
poverty. The fruits of India's economic libera-
lization policies reached their peak in 2007,
with India recording its highest GDP growth
rate of 9 %. With this, India became the
second fastest growing major economy in the
world, next only to China.

A number of newly industrialized The city of Shanghai has
countries have emerged from Asia, including  pecome a symbol of China's

China, India, Malaysia, the Philippines and  rapid economic expansion
Thailand. since the 1990s.
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Task 20. Consult the text and find the English equivalents of the fol-
lowing:

B mamATH HBIHENIHETO MOKOJIEHHUS; TPOJOJDKATEIIBHOCTD KU3HU Ye-
JIOBEKA; COBPEMEHHAs 3110Xa; BBIJIBUHYTHCS HA MEPEAHUN UIAH; pa3Melle-
HUE BOOPYXEHHBIX CHUJI; MOTPEOUTENHCKUI PHIHOK; YPOBEHB JKU3HU; U30a-
BUTHCS OT KpailHEH HYyXIbl; MPOJEMOHCTPUPOBATH HEOBIBAIBIM POCT;
CpeIHUM KJIacc; 3aTpaThl HA 0Opa3oBaHUE.

Task 21. Choose the correct answer.
1. Contemporary history extends for a period of:
a) 30 years; b) 50 years; c) 80 years; d) 100 years.
2. Among the challenges and problems the modern world faces is:
a) China's rapid economic expansion;
b) climate change;
c¢) India's economic liberalization policies;
d) the Information age.
3. Which country has the fastest growing major economy in the world?
a) the USA;
b) India;
c) the Russian Federation;
d) China.
4. The second fastest growing major economy in the world belongs to:
a) India;
b) Thailand;
c) Turkey;
d) Malaysia.
5. A great concern for Western world is:
a) fashion;
b) Asian newly industrialized countries;
c) the late modern form of terrorism,;
d) drugs.

Task 22. Look through the text once again, make a plan of it and
give its short summary (10 — 12 sentences).

Task 23. Be ready to speak about your favourite period in history.
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UNIT 4
ARCHAEOLOGY, CHRONOLOGY & CHRONICLES

Task 1. Before working on Unit 4 answer the questions and play true or

false game.
1.What is archaeology?
2.What do archaeologists do? Tell true or false.

— Archaeologists study dinosaurs.

— Archaeologists study the earth by examining rocks and minerals.

- Archaeologists study people by examining the tools they used and the
places they lived.

— Archaeologists, like Indiana Jones, go on treasure seeking adventures.

— Archaeologists spend comparatively little time on excavations and
more time on research and laboratory analysis.

Task 2. Read the words to the text and make your own sentences with
them.

1. remains —OCTaTKH, OCTAaHKHU

2. features —OCTaHKH; OCTATKH ITOCCIICHUM

3. biofacts ~OHOJOrnYecKue NPOaYKTHI

4. to ally with —00BEIUHATHCS, COETUHITHCS

5. mainstream media ~ocHoBHbIE CMHU

6. public involvement —y4dactue oOIIeCTBEHHOCTH

7. outreach ~1HGOPMaIMOHHO-Pa3bICHUTENbHAS paboTa

8. to relegate —HU3BOJUTH; IIEPEBOAUTH B HU3IIYIO
KaTeTOPHIO0

9. indemnity insurance —CTpaxoBaHUE BO3MEIIICHUS yIiepOa

Task 3. Read and translate the text.
ARCHAEOLOGY

"... digging consists very largely in observa-

tion, recording and interpretation.”
C. Leonard Woolley

Archaeology is the study of human cul-
tures through the recovery, documentation and
analysis of material remains and environmental
data, including architecture, artifacts, bio-
facts, human remains, and landscapes.

The goals of archaeology are to doc- Artifacts
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ument and explain the origins and development of human culture, under-
stand culture history, chronicle cultural evolution, and study human beha-
viour and ecology, for both prehistoric and historic societies. It is considered
in North America to be one of the four sub-fields of anthropology.

Traditional archaeology is viewed as the study of pre-historical human
cultures; that is cultures that
existed before the develop-
ment of writing for that cul-
ture. Historical archaeology
is the study of cultures with
some form of writing,.

In the study of relative-
ly recent cultures archaeolo-
gy is closely allied with eth-

nography. This is the case in
large parts of North America,

Archaeological cite

Oceania, Siberia, and other
places where the study of archaeology mingles with the living traditions of
the cultures being studied. In the study of cultures that were literate or had
literate neighbours, history and archaeology supplement one another for
broader understanding of the complete cultural context, as at Hadrian's
Wall'.

Early archaeology was largely an attempt to uncover spectacular arte-
facts and features, or to explore vast and mysterious abandoned cities. Such
pursuits portrayed in books (such as King Solomon's Mines®) and films
(such as The Mummy and Raiders of the Lost Ark’) continue to fascinate
the public.

Much thorough and productive research has indeed been conducted in
dramatic locales (MecTHOCTB; MecTo meiictBus) such as Copan® and the Val-
ley of the Kings’, but the stuff of modern archaeology is not so reliably sen-
sational. In addition, archaeological adventure stories tend to ignore the
painstaking work involved in modern survey, excavation, and data
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processing techniques. Some archaeologists refer to such portrayals as
"pseudoarchaeology".

Nevertheless, archaeology has profited from its portrayal in the main-
stream media. Many practitioners point to the childhood excitement of Indi-
ana Jones films and Tomb Raider” games as the inspiration for them to enter
the field. Archaeologists are also very much reliant on public support; the
question of exactly who they are doing their work for is often discussed.
Without a strong public interest in the subject, often sparked by significant
finds and celebrity archaeologists, it would be a great deal harder for arc-
haeologists to gain the political and financial support they require.

In the UK, popular archaeology programmes such as Time Team and
Meet the Ancestors have resulted in a huge upsurge in public interest.
Where possible, archaeologists now make more provision for public in-
volvement and outreach in larger projects than they once did. However, the
move towards being more professional has meant that volunteer places are
now relegated to unskilled labour and even this is less freely available than
before. Developer-funded excavation necessitates a well-trained staff that
can work quickly and accurately, observing the necessary health and safety
and indemnity insurance issues involved in working on a modern building
site with tight deadlines. Certain charities and local government bodies
sometimes offer places on research projects either as part of academic work
or as a defined community project. There is also a flourishing industry sell-
ing places on commercial training excavations and archaeological holiday

tours.
Notes:

1. Hadrian's Wall — Ban Anpuana (Ctena Anpuana)

2. King Solomon's Mines — Konn mapss Conomona (mpukirodeHYecKuii poman ['enpu
Paiinepa Xarrapna)

3. Raiders of the Lost Ark — ¢punsm «[loxuturenu yrpayeHHOrO KOBUYETa» (TaKKe U3-
BecTHBIN kak «uanana [[xoHe: B mouckax yrpaueHHOTO KOBUETay)

4. Copan — Konan (0gHO U3 KPYIMHEUIINX apXEOJIOTMYECKUX TOPOIUII HA TEPPUTOPUHU
I'onnypaca)

5. Valley of the Kings — Jlonuna mapeit

6. Tomb Raider games — Pacxuturenu rpoOHUI] (KOMIIBIOTEPHBIE UTPHI)
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Task 4. Find in the text the English equivalents of the following Rus-
sian words and expressions:

HAXOJIUTh MHTEPECHBIC apTe(aKThl, OCTAHKA M OCTATKU MOCEIECHUN;
3apOXKACHUE U PA3BUTUE YEIOBEUYECKON KyJIbTYpbl; HCCIEI0BATH OOJIBIINE,
TaWHCTBEHHBIC, 3a0pPOIIEHHBIE TOPOJia; PACKONKH, (PUHAHCUPYEMbIC 3a-
CTPOMIIMKAMH; UTHOPUPOBATH KPOTOTIUBBIN TPy, BKIIOYAIOIIUNA B ceOs
COBPEMEHHBIE METO/IbI MCCIIEIOBAHUSI MECTHOCTH, PACKOIKH, TEXHUKY 00-
pabOTKU JaHHBIX; 3HAYUTENILHOE TMOBBIIIIEHUE OOIIECTBEHHOTO MHTEpPECa;
MaTepualbHblE OCTAaTKH; JAHHBIE 00 OKpPYXKaIIIEeW Cpeie; CTpEeMIICHUE K
0oapIIEMY TPO(HECCHOHATN3MY; U3YUEHHUE TOUCTOPUUECKUX YETOBEUECKHUX
KYJIbTYp; HEeKBaM(PUIIMpOBaHHAsT paboyasi cuiia; OMOJIOrHYeCKre MPOayK-
ThI; HAYYHBIE TPOEKTHI.

Task 5. Answer the questions.
. What is archaeology? How does archaeology study human past?
. What are the goals of archaeology?
. What is archaeology considered to be in North America?
. How is traditional archaeology viewed?
. What is historical archaeology?

AN L A W N =

. What science is archaeology closely allied in the study of relatively re-
cent cultures?
7. Where do history and archaeology supplement one another for broader
understanding of the complete cultural context?
8. What aspect of the early archaeology fascinates the public and is por-
trayed in books and films?
9. How does archaeology profit from its portrayal in the mainstream media?
10. What do archaeologists do to increase public interest in their work?
11. How can people take part in excavations?

Task 6. Tell about archaeology and how it helps history in studying
the past.

Task 7. Translate into English.
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Apxeosiorus (OT IPEUYECKUX CIOB apxeoc — NPEBHUMN U J1020C — CIOBO,
y4€HHE) — OTO HayKa, HU3yd4arollas II0 BEIIECTBEHHBIM HCTOYHUKAM
(artefacts or artifacts) ucropuueckoe npouuioe yejaoBedecTna. BemiecTBen-
HBbI€ UCTOYHHUKHU — 3TO OPYAHS MPOU3BOJICTBA U CO3JJaHHBIE C UX ITOMOIIIBIO
MaTepuaibHble Ojara: MOCTPOMKU, OpYXKHe, YKpalleHHs, Mocyaa, Mpou3-
BEJICHUSI UCKYCCTBA — BCE, UTO SIBISIETCS PE3yJIbTATOM TPYJ/IOBOU JIEATEINb-
HOCTH uejioBeka. BerecTBeHHbIE HCTOYHUKHU B oTinuue (as distinguished
from; unlike) oT mucbMeHHBIX HE co/iepKAT MPSIMOTO paccka3a 00 UCTOPHU-
YECKUX COOBITHUSIX, 1 OCHOBAaHHBIE HA HUX UCTOPUYECKHUE BBIBOBI SIBIISIOT-
Csl pe3yJIbTaTOM Hay4yHOM pekoHCTpykuuu. CBoeoOpas3ue BEIIECTBEHHBIX
HMCTOYHUKOB BBI3BAJIO HEOOXOAMMOCTh H3Y4YEHHUS HX CIEIHATIUCTaMHU-
apxeosoramMu. OHU MPOU3BOJISAT PACKOIKH apXEOJOTHUECKUX MaMIATHUKOB,
UCCIEAYIOT U MyOJMKYIOT HAXOJKH U PE3YyJIbTaThl PACKONOK U BOCCTAHAB-
JMBAIOT IO 3TUM JJAHHBIM UCTOPUYECKOE Mpolioe yenoeuecTBa. Ocoboe
3HAUYEHHE UMEET apXEOJIOTHs JUIsl U3YUEHHU 310X, KOTJa HE CYLIECTBOBAJIO
MUCbMEHHOCTU. APXEO0JIOTHsI HEOOBIYaHO paclIupuiIa TPOCTPAHCTBEHHBIN
U BPEMEHHOM ropu30HT uctopuu (space and time history horizon). I1ucs-
MEHHOCTbH cyuiecTByeT okosio 5000 siet, v Bech MpeAIecTBYOUUN Tepruoa
WCTOPUH YEJIOBEUECTBA (paBHBIA, MO HOBEHIIMM JaHHBIM, MOYTH 2 MIH
JIET) CTajl M3BECTEH TOJBKO OJlarogaps pa3BUTHIO apxeoyioruu. [la u apes-
HsIsl MTUCBMEHHOCTh: erumnetrckue ueporiudsl (Egyptian hieroglyphics), 1u-
HelHoe rpedeckoe mucbMo (Greek linear writing), BaBUJIOHCKash KIMHO-
nuch (Babylon cuneiform characters) ObuTH OTKPBITHI apXEOJIOTaMH.

Task 8. Read and translate the text and interview about the work of
an archaeologist. Make a dialogue (an interview) with a Russian archaeo-
logist about the work at Sungir dig, at the dig in Vladimir (Suzdal) or any
other place.

MEET THE ARCHAEOLOGISTS
Archaeologists examine ancient sites and objects to learn about the
past. They may specialise in particular geographical areas, historical peri-
ods, or types of object, such as pottery, coins or bones. Excavations, com-
monly called 'digs', are only part of an archaeologist’s work, which also in-
cludes recording, analysing and interpreting archaeological remains. Ar-
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chaeologists are also involved in the preservation and conservation of arti-
facts, historic sites and monuments, curating, publicising and displaying
artifacts and carrying out research and educational work. Many love the ac-
tual work of digging and get tired of tedious but necessary paperwork.
Their most common trait is that they all share a love for archaeology, and
are enthusiastic even after many years of work in the subject.

Dr. Elizabeth Chilton is an assistant professor of archaeology at Har-
vard University and director of the New England Archaeology Laboratory.
She 1s most interested in the archaeology and history of native peoples in
north-eastern North America. Here is her interview about her work

Sam: When did you become an archaeologist or how old were you
when you started?

Dr. Chilton: 1 became an archaeologist in college, when I was 21
years old. That was in 1984.

Sam: What got you interested in archaeology?

Dr. Chilton: 1 love the combination of scientific and humanistic, of
creativity and logic. I also liked working outdoors, even though excavation
is only one small part of what a professional archaeologist does.

Sam: What training or education has helped you most as an archae-
ologist?

Dr. Chilton: 1 received a B.A. degree in anthropology, but graduate
school provided me with the best training. I received a Ph.D. after 7 years
of graduate school (that was after four years of college, and two years of
working as a "contract archaeologist" (which is archaeological work in ad-
vance of construction projects). You don't need to have a Ph.D. to be a pro-
fessional archaeologist, but you need to have a B.A., for the most part, and
a Masters degree helps.

Sam: What kind of archaeological work or what field do you work in?

Dr. Chilton: New England prehistoric archaeology. I study Native
Americans who lived between 11,000 and 400 years ago in the New Eng-
land region. I often direct excavations in the summer and do lab work, re-
search, and teaching during the rest of the year.
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Sam: Can you tell me about any interesting field experiences you've
had?

Dr. Chilton: Right after college, I volunteered on a project in Belize
studying the Maya (volunteering is a great way to get experience!). We ex-
cavated Maya buildings and discovered a tomb that was more than 1,000
years old. Even though I enjoyed the experience in Belize a great deal, I
decided to focus on prehistoric Native Americans in New England because
we know so little about them.

Sam: Where have you found your most interesting artifacts?

Dr. Chilton: When doing research on museum collections! But also
when digging on Martha's Vineyard in Massachusetts.

Sam: How many hours a day do you work at a dig?

Dr. Chilton: My digs are usually only 5 — 8 weeks in the summer.
But when we are digging, we work from 8 in the morning to 5 in the after-
noon, Monday through Friday. Sometimes if we find something interesting
or important we may stay late.

Sam: What tools do you use?

Dr. Chilton: A trowel, a shovel, a screen (for sifting dirt), a measur-
ing tape and line levels (for taking depth measurements). Cameras and
note-taking are also very important for recording information.

Sam: What is your favourite thing about archaeology?

Dr. Chilton: Digging! And learning about time periods for which we
have not written history

Sam: s there anything you don't like about archaeology?

Dr. Chilton: Sometimes the note-taking and all of the laboratory
work that needs to be done can become boring and tedious at times.

Sam: What would you say to a child who was thinking about archae-
ology for a career?

Dr. Chilton: First of all, you will never make a lot of money being a
professional archaeologist. You need to do it because you love it. Luckily,
in the United States there are PLENTY of jobs in archaeology. So even
though you may not get rich doing it, you still can make a decent living.
The most important thing [ would say it that archaeology is NOT treasure
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hunting. We are interested in objects for what they can tell us about past
peoples. We are NOT interested in the monetary value of the things we dig
up. Also, archaeology is never something you should try on your own
without thorough training.

Task 9. Look through the text and tell why Novgorod is so interest-
ing for the archaeologists. Read and translate the text.

THE DIG AT NOVGOROD

The study of the Russian Middle Age, utilizing archaeology as a key,
has scored great successes at Novgorod during these last years. The thick
historical layer formed there over a period of a thousand years is sifted by
an important group of archaeologists.

This focusing of attention on ancient Novgorod is explained princi-
pally by the outstanding role the city played in Russian history. Novgorod
was a centre of the greatest importance, where, for centuries during its de-
velopment, the principal historic laws governing the formation of Russian
feudalism revealed themselves with the maximum of clarity.

Novgorod is a veritable treasure house of documentation which can
be verified by cross-checking. There the writing of annals was traditional,
and many local chronicles have come down to us. The fact that Novgorod
was not subjected to the Mongol invasion permitted its old artistic monu-
ments to survive. Finally, the fact that, in the sixteenth century, Novgorod
lost some of its importance and became a small provincial town preserved
in the best possible way its architectural unity, its monuments, and its soil,
despite the extensive construction carried on from the eighteenth to the
twentieth centuries.

With its unprecedented collection of historical monuments, Nov-
gorod offers enormous advantages to the archaeologist. Certain factors, no-
tably the high humidity of the soil, have influenced the formation of its his-
torical layer. A constant humidity helps considerably to preserve ancient
objects. Metal objects found in the soil are covered with a thin layer of cor-
rosion which can easily be removed or regenerated, while organic materi-
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als totally penetrated by humidity keep their form entirely. This is the rea-
son the many wooden remains of roadbeds, buildings, palisades, household
utensils, etc., as well as grains, leather, and birch-bark articles, shreds of
cloth, and chips of wood, are completely intact in the soil. In many Russian
towns where organic refuse has decomposed, the depth of the historical
layer is likely to be no more than one or two meters, while in Novgorod the
stratification of the historical layer often reaches a thickness of six to eight
meters.

Novgorod’s historical layer, in contrast with that of many other Rus-
sian cities, 1s easily divisible into relatively thick levels of twenty to
twenty-five years each. These levels are rich in ancient objects, whose dat-
ing is thus facilitated. The great number of finds which have been made
here allows the use of statistics and affords constantly repeated verifica-
tions of the date obtained by stratigraphic observations. The Novgorod ex-
cavations permit the establishing of a precise chronological scale of the
different categories of ancient objects; thus, these objects serve to date
finds which until recently demanded far more complex procedures.

The work has a decisive importance for researchers still to be under-
taken in Novgorod, for this is the first time that archaeological chronology
has acquired a precision equal to that of written sources. The work is im-
portant also for the study of other cities of the Middle Age. Articles found
in Novgorod may be local products, or they may come from Kiev,
Smolensk, or Moscow, to say nothing of the Orient, Byzantium, and the
West. Whereas at the site of their production many of these articles are
dated within a period of one or two centuries, those taken from the Nov-
gorod historical layer can be dated with greater precision. The good pres-
ervation of wooden architectural remains allows us to reconstruct the plans
of ancient dwellings with their outbuildings, to learn their character and own-
ership.

Task 10. Ask 12 questions on the text of Task 8 and retell it.

Task 11. Tell about your archaeological practice.
59



Task 12. Before reading the text about chronology tell weather chro-
nology is important for history and why; read the epigraph to the text and
comment on it; explain the origin and meaning of the word "chronology".

CHRONOLOGY
Life is not dated merely by years.
Events are sometimes the best calendars.
Benjamin Disraeli

Chronology is the science of arranging events in their order of occur-
rence in time, such as the use of a timeline or sequence of events. It is also
"the determination of the actual temporal se-
quence of past events".

Chronology is part of periodization. It
1s also part of the discipline of history, in-
cluding earth history, the earth sciences, and
study of the geologic time scale.

Chronology is the science of locating
historical events in time, basically a time line
history and the use of and is distinct from,
but relies upon chronometry or timekeeping,

and historiography, which examines the writ-
ing of historical methods. Radiocarbon dat-

Joseph Scaliger began ing estimates the age of formerly living
the modern science things by measuring the proportion of car-
of chronology

bon-14 isotope in their carbon content.

The familiar terms calendar and era (within the meaning of a coher-
ent system of numbered calendar years) concern two complementary fun-
damental concepts of chronology. For example during eight centuries the
calendar belonging to the Christian era, which was taken in use in the 8th
century by Bede, was the Julian calendar, but after the year 1582 it was the
Gregorian calendar. Dionysius Exiguus (about the year 500) was the foun-
der of that era, which is nowadays the most widespread dating system on
earth. Ab Urbe condita is Latin for "from the founding of the City
(Rome)", traditionally set in 753 BC. It was used systematically for the
first time only about the year 400, by the Iberian historian Orosius. Pope
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Boniface IV, in about the year 600, seems to have been the first who made
a connection between these this era and Anno Domini. (AD 1 = AUC 754.)

While of critical importance to the historian, methods of determining
chronology are used in most disciplines of science, especially astronomy,
geology, palaeontology and archaeology.

In the absence of written history, with its chronicles and king lists,
late 19th century archaeologists found that they could develop relative
chronologies based on pottery techniques and styles. Known wares discov-
ered at strata in sometimes quite distant sites, the product of trade, helped
extend the network of chronologies. Some cultures have retained the name
applied to them in reference to characteristic forms, for lack of an idea of
what they called themselves: "The Beaker People" in northern Europe dur-
ing the 3rd millennium BCE, for example. The study of the means of plac-
ing pottery and other cultural artifacts into some kind of order proceeds in
two phases, classification and typology: Classification creates categories
for the purposes of description, and typology seeks to identify and analyse
changes that allow artifacts to be placed into sequences. Laboratory tech-
niques including radiocarbon dating developed particularly in the 20™ cen-
tury helped constantly revise and refine the chronologies developed for
specific cultural areas.

Notes:

Dionysius Exiguus (Dennis the Small, Huonucuii Manwiii, Jlenu Ma-
Dennis the Little or Dennis the Short, mean- b1t (nepBast monoBuna VI B.) — pum-
ing humble) (c. 470 — 544) a 6th-century ckuii ab6ar, ckud wWIM TreTo-AaK IO
monk born in Scythia Minor, modern Dobru- mnpoucxoxaeHnt0, OCHOBOTIOIOXKHUK Jie-
ja shared by Romania and Bulgaria, is TocumucieHus ot poxkaecTBa XpHCTOBa
known as the inventor of the Anno Domini (unu OT Hauyana Hamieil 3pbl), CBITOU
(AD) era, which is used in both the Grego- PymbIHCKOI TpaBOCIaBHOM 1IEPKBH.
rian calendar and Julian calendar.

Beaker people — the Bell-Beaker cul- "Jlromn (Hapon) KyOKoB" —
ture (sometimes shortened to Beaker culture, kynbTypa KOJOKOJTOBUAHBIX KyOKOB
Beaker people, or Beaker folk) (oxomo 2800 — 1900 mo H. 3.) — apxeo-

Joruyeckass KyJbTypa TIO3JHEr0 He-
OJIUTa — paHHEero OpPOH30BOrO BeKa 3a-
naaHout u L{entpanbHoilt EBpornbl.
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Task 13. Ask 10 questions to the text and make a short summary of it

using your questions as a plan.

Task 14. Read and translate the text about chronicles, before reading

the text answer the following questions:

l.

What do you think a chronicle is? (Chose the correct answer).
- Record of events in the order of their happening;

- Arrangement of events with dates;

— A list or table of events.

. What word can be used as the best suited synonym for "chronicles"?

a) annals b) archives c) diary d) history e) journal f) narration

. What famous chronicles do you know?
. When and where were chronicles compiled? Who compiled them?
. Where can we come across the word chronicle nowadays?

CHRONICLES
. chronicle — XpOHHKA; JIETOMHUCh; XPOHOJIOTUYECKOE H3IOXKE-
HUE COOBITUI; XpOHOTrpad (MAMSATHUK JIPEBHEU
MMUCHbMEHHOCTH)
chronicler — JICTOTIUCEIT, HCTOPUK; XPOHUKED
to range ~ BBICTpaWBaTh B PsI; pacmojiaraTh B TOPSAKE;
KJIacCU(UITUPOBATH
time line — OTPE30K BPEMEHH; JINHUS BpEMEHU
"time lines" ~ KpaTKO€ XPOHOJIOTUUECKOE MU3JIOKEHUE COOBITUIM
to localise — JIOKaJU3UpPOBaTh; OTHOCUTH K OMNPEAECICHHOMY

MCCTY, OI'paHUYIHBATDL PACIIPOCTPAHCHHUC

. to the extent that - MOCTOJIBKY; B TOM CMBICTIE, YTO

Generally a chronicle is a historical account of facts and events

ranged in chronological order, as in a time line. Typically, equal weight

was given for historically important events and local events, the purpose
being the recording of events that occurred, seen from the perspective of

the chronicler. This is in contrast to a narrative or history, which sets se-

lected events in a meaningful interpretive context and excludes those the

author does not see as important.
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In modern times various contemporary newspapers or other periodi-
cals have adopted "chronicle" as part of their name. Various fictional sto-
ries have also adopted "chronicle" as part of their title, to give an impres-
sion of epic proportion to their stories. A chronicle which traces world his-
tory is called a universal chronicle.

Chronicles are the predecessors of modern "time lines" rather than
analytical histories. They represent accounts, in prose or verse, of local or
distant events over a considerable period of time, both the lifetime of the in-
dividual chronicler and often those of several subsequent continuators. If the
chronicles deal with events year by year, they are often called annals. Un-
like the modern historian, most chroniclers tended to take their information
as they found it, and made little attempt to separate fact from legend. The
most chroniclers’ viewpoints are highly localised, to the extent that many
anonymous chroniclers can be sited in individual abbeys.

The most important English chronicles are the Anglo-Saxon Chroni-
cle, started under the patronage of King Alfred in the 9" century and con-
tinued until the 12" century, and the Chronicles of England, Scotland and
Ireland (1577 — 87) by Raphael Holinshed and other writers; the latter
documents were important sources of materials for Elizabethan drama.
Later 16™ century Scottish chronicles written after the Reformation shape
history according to Catholic or Protestant viewpoints.

It is impossible to say how many chronicles exist, as the many ambigui-
ties in the definition of the genre make it impossible to draw clear distinctions
of what should or should not be included. However, the Encyclopedia of the
Medieval Chronicle lists some 2,500 items written between 300 and 1500 AD.

Notes:
Raphael Holinshed ['hOlinSed] — was  Padasns XonuHinen OauH W3 aBTOPOB
an English chronicler, whose work,  «Xponuk Anrinuu, IlloTnanauu u Mpnan-

Holinshed's Chronicles, was one of the ~ nuu», HM3BECTHBIX KaK «XpOHMKH» XO-

major sources used by Willlam  suHIIena.

Shakespeare for some of his plays. [excnup wuCMONBb30BaT «XPOHUKI» KaK
UCTOYHHK JJI1 HEKOTOPBIX UCTOPHUECKUX
bec.
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Task 15. Answer the questions.

1. What 1s a chronicle?

2. How were historical events treated in chronicles in contrast to a narrative
or history?

. What is a universal chronicle?

. How is the word "chronicle" sometimes used nowadays?

. Why are chronicles the predecessors of modern "time lines" rather than
analytical histories?

. What are chronicles dealing with events year by year often called?

. In what way did most chroniclers tend to take their information?

. Why are the most chroniclers’ viewpoints highly localised?

. What are the most important English chronicles?

. What chronicles were important sources for Elizabethan drama?

. Is it possible to say how many chronicles exist? Why?

— O O 00 3 O N B~ W
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Task 16. Make the written translation of the following.

Jletonuck (Chronicle) — ato ucmopuueckuu scanp (historical genre)
JPEBHEPYCCKOM JTUTEPATYPHI, MPEACTABISIIONINN COO0M MOr0/I0BYIO, Oojee
UIU MeHee noOpoOHYI0 3anuch ucmopuyeckux coovimuil (more or less de-
tailed historical events account (recording)). B Buzantuu (Byzantium) ara-
noeu nemonucu (chronicle analogues) Ha3zbIBaIUCh XpOHUKAMU, B 3amaHOM
EBporre B Cpeaue Beka aHHATAMH U XPOHUKAMH.

JleToncy COXpaHWINCHh B OOJBIIIOM KOJMYECTBE TaK HAa3bIBAEMBIX
cinuckoB (copy) 14 — 18 Bexos. Iloj crivckoMm mojapaszymeBaeTcs Mepen-
ChIBaHUE» («CIHUCAHUE») C APYroro UCTOUHUKA. Cnucku 3TU MO Mecmy co-
cmasnenus (place of compilation) unu n3o0pakaeMbIM COOBITUSIM UCKIIIO-
yumenvro (exclusively) wim npeumywecmeenno (predominantly) nensrcs
Ha pa3psabl (categories). CIMCKU OJHOTO pa3psijia pa3inyaroTcs MEXIy CO-
oot (differ from one another) He TOJIbKO B BBIpaKEHUSIX, HO JaXKe B MOJI00-
pe U3BECTH, BCIICJICTBHE YEro OHW JENATCS Ha pPeAakiuu (M3BOIBI
(recensions)).

Task 17. Tell about chronicle writing and most famous chronicles (12 —
15 sentences).

Task 18. Before reading the text say some words about the oldest
Russian chronicle. Where and by whom was it compiled? Read and
translate the text.
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PRIMARY CHRONICLE

. the Primary Chronicle
. Tale of Bygone Years
. original compilation
. anecdotal stories
. serpent —3Mesl
. to conceal
. vengeance ['venG(Qns]
. labours of Saints Cyril
and Methodius
9. to suppress
10. worship ['wWSIp]
11. append [('pend]
12. glorify ['gl O:rlfal]
13. codex ['kqvdeks]
(pl. codices ['kqvdlsJz])
14. Laurentian codex
15. revisit

O IO\ Ui A WM —

— I[lepBoHavasibHAs JIETONMUCH
~IToBecTh BpEMEHHBIX JIET

— HaYaJbHBIN CBOJ,

~ OTJEJIbHBIE PACCKa3bl

— IpATaTh; YKPBIBATh; 3aTauBaTh
— MECTBh; MIIICHHE; BO3ME3JIHNEC

- tpyabl Kupmiia u Medoaus
— 3amIpelaTh; IpeceKaTh

~ IOYWTAHUE; TIOKJIOHEHHE

— puOaBIATh; 100ABIATH

— IIPOCTABJISThH

~ PYKONIKCh, CBOJL
— JIaBpEeHThEBCKHUH JIETONMMCHBINA CBO/I
~ 3aHOBO MEPECMATPUBATH

The Primary Chronicle (often translated into English as Tale of
Bygone Years) is a history of Kievan Rus from about 850 to 1110, origi-

nally compiled in Kiev about 1113. The work
is considered to be a fundamental in the in-
terpretation of the history of the Eastern
Slavs.

The original compilation was long con-
sidered to be the work of a monk named Nes-
tor and hence was formerly referred to as
Nestor's Chronicle or Nestor's manuscript.
His compilation has not been preserved. Nes-
tor's many sources included earlier (now-lost)
Slavonic chronicles, the Byzantine annals,
native legends and Norse Sagas,several
Greek religious texts, Rus-Byzantine treaties,
and oral accounts of Yan Vyshatich and other
military leaders. Nestor worked at the court
of Sviatopolk II of Kiev and probably shared
his pro-Scandinavian policies.
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The early part is rich in anecdotal [,xnlk’doutgl] stories, among
which there is the arrival of the three Varangian brothers, the founding of
Kiev, the murder of Askold and Dir, the death of Oleg, who was killed by a
serpent concealed in the skeleton of his horse, and the vengeance taken by
Olga, the wife of Igor, on the Drevlians, who had murdered her husband.
The account of the labours of Saints Cyril and Methodius among the Slavic
peoples is also very interesting, and to Nestor we owe the tale of how Vla-
dimir the Great suppressed the worship of Perun and other traditional gods
at Kiev. In the year 1116, Nestor's text was extensively edited by hegumen
[hJ’'gjHmMQgn] Sylvester who appended his name at the end of the chroni-
cle. As Vladimir Monomakh was the patron of Vydubychi village where
Sylvester’s monastery was situated, the new edition glorified that prince
and made him the central figure of later narrative. This second version of
Nestor's work 1s preserved in the Laurentian codex. A third edition fol-
lowed two years later and centered on the person of Vladimir's son and
heir, Mstislav the Great. The author of this revision could have been
Greek, for he corrected and updated much data on Byzantine affairs. This
latest revision of Nestor's work is preserved in the Hypatian codex.

Because the original of the chronicle as well as the earliest known
copies are lost, it is difficult to establish the original content of the chroni-
cle. The two main sources for the chronicle's text as it is known presently
are the Laurentian codex and the Hypatian codex.

Numerous monographs and published versions of the chronicle have
been made, the earliest known being in 1767. Aleksey Shakhmatov was the
first who published a textological analysis of the narrative in 1908. Dmitry
Likhachev and other Soviet scholars partly revisited his findings. Their
versions attempted to reconstruct the pre-Nestorian chronicle, compiled at
the court of Yaroslav the Wise in the mid-11th century.

Task 19. Using expressions from Task 17, pages 27 — 28 tell whether
the following statements are true or not.
1. The Primary Chronicle tells about the founding of Moscow in 1147.
2. The original compilation was long considered to be the work of a monk
named Nestor.
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3. The Primary Chronicle was based on the native legends and Norse Sagas.
4. The original compilation has not been preserved.

5. Aleksey Shakhmatov was the first who published a textological analysis.
6. The author of the third chronicle revision could have been Greek.

Task 20. Make 12 questions to the text and give the short summary of
it (10 — 12 sentences).

Task 21. Translate into Russian the following history quotes. Express
your opinion about them. Find some more quotes.

1. History is a pack of lies about events that never happened told by
people who weren't there. (George Santayana) 2. History is a tool used by
politicians to justify their intentions. (Ted Koppel) 3. History not used is
nothing, for all intellectual life is action, like practical life, and if you don't
use the stuff — well, it might as well be dead. (A. J. Toynbee)
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UNIT 5
HISTORICAL FIGURES, EVENTS & PLACES...

Task 1. Chose the correct variant.

1. Who are the people shown in the picture?

a) Gandhi b) Einstein c) Shakespeare d) Mark Twain e) Nehru

2. What are these people famous for?

-made a contribution to the English language and literature devel-
opment;

- works contributed substan-
tially to the foundation of modern
physics and changed views on
space, time, and matter;

-was the prominent political
and spiritual leader during the

movement for India's independence
in the 20th century, non-violence policy advocate;

-was a leader of the Indian independence movement, and the first
independent India Prime Minister;

-was known for his wit and humor. His wit, humor, and wisdom
helped his books to be well received and made him a widely beloved writer.

Task 2. Look through the text and answer the questions, think of the
title for this text and express your own idea about the personality role in his-
tory.

When we think over historical events, the question always arises as
to the role of historical personalities and to what extent and in what manner
they influence the course of history and the choice of this or that evolutio-
nary alternative.

The role of outstanding people is widely known in the process of
state formation, the creation of religions and civilizations; the role of indi-
viduals is widely recognized with respect to spiritual culture, science, dis-
coveries.
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In cases requiring only one person (for example, a monarch; crown
prince; commander-in-chief) or where this person defines the canons (a
creator or reformer of an orthodox religion, such as Muhammad, Luther,
Calvin) the role of the individual is much more important than in cases that
imply alternatives (in science, culture, inventions, etc.), let alone the
spheres where very many people are employed. Thus, there are always out-
standing personalities in any business. But only few of them can be esti-
mated as having such a significant role at the national and international
scale that without them the economic development would have gone in a
different way or they could not be somehow substituted.

The role of an individual is directly connected with the forces which
the society possesses at the moment and entrusts the individual, com-
pliance with time and situation and the ability to realize a historical chance.
The problem of the role of an individual in history for every generation is
always relevant and is solved in a new way.

1. Is the role of personality in history important or not?
2. Who can be called an outstanding historical figure (personality)?
3. What outstanding world and national historical figures can you name?

Task 3. Before reading the text tell what you know about Julius Cae-
sar what famous words are ascribed to him. Read and translate the text in
writing.

JULIUS CAESAR

The statesman and general Julius Caesar (100 — 44 B.C.) expanded the
Roman Republic through a series of battles across Europe before declaring
himself dictator for life. He died famous-
ly on the steps of the Senate at the hands
of political rivals. Julius Caesar is often
remembered as one of the greatest mili-
tary minds in history and credited with
laying the foundation for the Roman Em-
pire. Gaius Julius Caesar, one of the
world's greatest military leaders, was
born into a senatorial, patrician family
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and was the nephew of another famous Roman general, Marius. After the
death of Marius and the rise of Sulla, Caesar's life was for a time in jeopar-
dy, but in the early 60s B.C. he launched his own successful political and
military career. Rising rapidly, he campaigned successfully for the consul-
ship in 60 B.C. and struck a deal with two of Rome's leading figures, Pom-
pey the Great and Crassus. Together the three of them became known as
the First Triumvirate and controlled Rome throughout the 50s B.C., until
Caesar and Pompey, after Crassus's death, went to war against one another
in 49 B.C.

During the heyday of the First Triumvirate, Caesar devoted his ener-
gies to the conquest of Gaul (modern France). Caesar was by then inextric-
ably involved in the affairs of Gaul. Over the next several years, in a series
of brilliant campaigns, the Roman general conquered all of Gaul and made
it a Roman province. The conquest required several difficult battles in
northern Gaul and the crossing of the Rhine over a trestle bridge con-
structed by Roman engineers. In the summers of 55 and 54 B.C., Caesar
sailed across the English Channel, thereby securing his northern flank
along the Rhine in Gaul by precluding a Celtic attack from across the
Channel, though Britain did not become a Roman province for another
hundred years.

Early in 49, as his command in Gaul was coming to an end, Caesar
began civil war with his old associate, Pompey the Great, who had allied
himself with the Roman Senate against Caesar. In a surprising blitzkrieg,
Caesar invaded Italy and drove Pompey into Macedonia in less than seven-
ty days. Since Pompey had a fleet and Caesar did not, Caesar decided to
attack Spain, where Pompey had strong support, while Caesar's men con-
structed warships. Victorious in Spain, Caesar then sailed to Macedonia,
but he could not dislodge Pompey from his base. Caesar finally raised the
siege, fell back into central Greece, and defeated Pompey, who had pur-
sued him. Caesar was then drawn into an affair with Cleopatra in Egypt
and finally had to fight two more battles with Pompey followers in North
Africa and in Spain. Triumphant all over the Mediterranean, the great gen-
eral was assassinated by political rivals on the Ides ['aldz] of March in 44
B.C., as he prepared an invasion of the Parthian Empire.
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Task 4. Say whether it is true, false or partially true.
. Julius Caesar is often remembered as the founder of the Roman Empire.
. Julius Caesar was one of the world's greatest military leaders.
. Caesar conquered Britain making it a part of the Roman Empire.
. Early in 49 Caesar began civil war with his old associate, Pompey.

hn BN W N =

. Through a series of battles Caesar became triumphant all over the Medi-
terranean.

N

. After defeating Pompey Caesar proclaimed himself an emperor.
7. Caesar was assassinated by a group of senators led by Brutus.
8. Julius Caesar expanded the territory of the Roman Republic.

Task 5. Ask 10 questions on the text; make a brief story of Caesar’s life.

Task 6. Read and translate the text about King Arthur. Was he a le-
gendary or real person?
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The legends of King Arthur began to appear in the twelfth century,
and it is possible that they are based on a Celtic leader in the fifth or sixth
century who defended his country against Saxon invasion. King Arthur
was the son of Pendragon, and was born in Tintagel in Cornwall. He was
brought up by Merlin, an old Celtic magician, and became king of Britain
when he was fifteen. He proved his right to be king when he managed to
pull a sword from a rock. He had to fight many lords, and when, with Mer-
lin's help, he defeated them, he received the magic sword Excalibur from
the Lady of the Lake. He married Guinevere and lived in a castle at Came-
lot. His knights sat at a round table so that they were all equal — nobody
was silting at the head of the table. Many of the stories in the legends are
about the adventures of the knights, among them Lancelot, Perceval, Ga-
wain, and Galahad. They spent their time hunting wild pigs, having feasts,
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and singing ballads. They often had to kill — dragons and giants. At all
times they behaved very correctly, with respect, honour, and compassion.

Arthur went to Rome to fight the emperor, Lucius, and he left his
kingdom in the hands of his nephew, Modred. As he was entering Rome,
Arthur leaned that Modred had taken control of the kingdom and had cap-
tured Guinevere. He came back to England and defeated his nephew, but in
the battle was seriously wounded. Arthur told Sir Belvedere, the last sur-
viving knight, to throw Excalibur into the water of a lake. He did this, and
the sword was caught by a hand which came out of the water and then took
the sword below die surface. Arthur was then taken to the Isle of Avalon to
get better. We understand that he did not die, but lives on and will return
when his country needs him. The legend says that the following verse is
written on his tomb:

HICIACET ARTHURUS, (HERE LIES ARTHUR, THE ONCE
REX QUONDAM AND FUTURE KING)
REXQUE FUTURUS

Task 7. Answer the questions and retell the text.
. When did the legends of King Arthur begin to appear?
. Where was King Arthur born?
. How did Arthur prove his right to be king?
. How did King Arthur get his sword and what was its name?
. Why did King Arthur and his knights sit at the round table?
. How did the knights spend their time and how did they behave?
. What finally happened with King Arthur and his knights?
. What became of Excalibur?
. What is written on King Arthur tomb?
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Task 8. Read the text about Peter the Great and tell what was his role
in the history of Russia. Ask 10 questions on the text and make a summary
of it.
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PETER THE GREAT

Peter the Great was a Russian czar who is best known for his extensive
reforms in an attempt to establish Russia as a great nation. He created a strong
navy, reorganized his army according to
Western standards, secularized schools, ad-
ministered greater control over the reactio-
nary Orthodox Church, and introduced new
administrative and territorial divisions of the
country.

He was born on June 9, 1672, in Mos-
cow, Russia. Peter the Great or Pyotr Alek-
seyevich was the fourteenth child of Czar
Alexis by his second wife, Natalya Kirillovna
Naryshkina. First he ruled jointly with his
brother Ivan V from 1682, when Ivan died in
1696, Peter was officially declared Sove-

reign of all Russia. Peter inherited a nation
that was severely underdeveloped compared

Portrait of Peter I by Godfrey

) ) . Kneller, 1698. Peter's gift
tries. While the Renaissance and the Refor- to the King of England

mation swept through Europe, Russia re-

to the culturally prosperous European coun-

jected westernization and remained isolated from modernization. During
his reign, Peter undertook extensive reforms in an attempt to reestablish
Russia as a great nation. Peter overcame opposition from the country's me-
dieval aristocracy and initiated a series of changes that affected all areas of
Russian life.

Peter focused on the development of science and recruited several
experts to educate his people about technological advancements. He con-
centrated on developing commerce and industry and created a gentrified
bourgeoisie population. Mirroring Western culture, he modernized the
Russian alphabet, introduced the Julian calendar, and established the first
Russian newspaper.

Peter was a far-sighted and skilful diplomat who abolished Russia's
archaic form of government and appointed a viable Senate, which regu-
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lated all branches of administration, as well as making, groundbreaking ac-
complishments in Russia's foreign policy.

In course of the war with Sweden in the north Peter acquired territory
in Estonia, Latvia and Finland; and through several wars with Turkey in
the south, he secured access to the Black Sea. In 1709, he defeated the
Swedish army at the city of Poltava. In 1712, Peter founded the city of St.
Petersburg on the Neva River and moved there the capital from Moscow.

"

Shortly after, St. Petersburg was deemed Russia's "window to Europe."
Under Peter's rule, Russia became a great European nation. In 1721,
he proclaimed Russia an empire and was accorded the title of Emperor of
All Russia and "the Great." Although he proved to be an effective leader,
Peter was also known to be cruel and tyrannical. He married twice and had
11 children, many of whom died in infancy. The eldest son from his first
marriage, Alexis, was convicted of high treason by his father and secretly
executed in 1718. Peter died on February 8, 1725, without nominating an

heir. He was buried in the Cathedral of St. Peter in St. Petersburg.

Task 9. Prepare a talk or presentation about any historical figure you
like.

HISTORICAL EVENTS

Task 10. Guess the meaning of the following international words:
sovereign; totalitarian ; stagnant economy; political liberalization; auton-
omy; repress; ethnic disputes; legitimacy; authoritarian central regime; confed-
eration; democracy; global; military-industrial sector; regional organisation.

Task 11. History consists of numerous historical events. There are
series of events and separate events that can be documented, which is to
say, dated, placed, described, classified, and named. And although histori-
cal events happen in particular time and place, their effects may continue
to reverberate down the years and even for centuries. Read about the dis-
solution of the Soviet Union and tell whether the effect of this historical
event is lingering or short-term, significant or not.
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DISSOLUTION OF THE SOVIET UNION

to dissolve

to revive

erstwhile ['Wstwall]

ally ['xlal]

endorse

conservative establishment
coup d'état ['kHdel'tR]
outright independence
breakup of the Soviet Union
a loose association of states
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. supranational union

—_
\9]

. cross-border crime prevention

13.
14.
15.

full-fledged common market
Warsaw Pact
legacy

pacrmycKkaTh
BO3POXK/IAThH

TIPEXKIC; HEKOT/1a; OBIBIITHIA

COFO3HHMK; TIOMOIITHHK; CITOIBIKHUK
OZI00PATH; MOJIEPKUBATH
KOHCEPBaTUBHBIC TPABSAIINE KPYTH
rOCYJIapCTBEHHBIN MIEPEBOPOT

TOJTHAS! HE3aBUCUMOCTb

pacnan (pa3ai) Coserckoro Coroza
CBOOOTHOE OOBEAMHEHHNE FOCYIapCTB
COI03 HECKOJIBKUX IOCYIapCTB
PEeI0TBpALIEHNE MEXIYHAPOIHBIX

IIPECTYIUIEHUN

CJIOXKUBIIMIACS OOIIMI PHIHOK
Bapmmasckuit 1orosop
HacJeaye

The Union of Soviet Socialist Republics (USSR) was formally
dissolved on December 25, 1991. This left all fifteen republics of the

Soviet Union as
sovereign states. The dissolution

independent

of the world's first and largest
Communist state also marked an
end to the Cold War.

In order to revive the stag-
nant Soviet economy, in the
1980s, Mikhail
Gorbachev began a process of in-
creasing political liberalization
the

Soviet leader

(glasnost/perestroika)  in

The Red Square

erstwhile totalitarian, communist one-party state. However, this liberaliza-

tion led to the emergence of long-repressed nationalist movements and

ethnic disputes within the diverse republics of the Soviet Union. The Revo-
lutions of 1989 led to the fall of the socialist states allied to the Soviet Un-
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ion and increased pressure on Gorbachev to introduce greater democracy
and autonomy for the Soviet Union's constituent republics.

Under Gorbachev's leadership, the Communist Party of the Soviet
Union subsequently introduced direct elections, formed a new central leg-
islature and ended its ban on political parties. Although a March 1991 refe-
rendum showed a large majority of Soviet citizens voting to retain the Un-
1on, its legitimacy was marred by a boycott from the Baltic republics. The
legislatures of the Soviet republics began passing laws undermining the
control of the central government and endorsing independence. The in-
creasing political unrest led the conservative establishment of the Soviet
military and the Communist Party to attempt a coup d'état to oust Gorba-
chev and re-establish an authoritarian and strong central regime in August
1991. Although foiled by popular agitation led by Boris Yeltsin, then the
president of the Russian SFSR (Soviet Federative Socialist Republic), the
coup attempt led to heightened fears that the reforms would be reversed,
and most of the constituent republics began declaring outright indepen-
dence.

On December 8, 1991 the presidents of the Soviet republics of Rus-
sia, Ukraine and Belarus met secretly and agreed to dissolve the Soviet Un-
ion, replacing it with a loose, voluntary form of union known as the Com-
monwealth of Independent States. Two weeks later, 11 of the remaining 12
republics signed a protocol formally establishing the CIS and declaring that
the Soviet Union had ceased to exist. The Commonwealth of Independent
States is a regional organization whose participating countries are former
Soviet Republics, formed during the breakup of the Soviet Union.

Now the CIS is a loose association of states and in no way compara-
ble to a federation, confederation or supranational union such as the Euro-
pean Union. It is more comparable to the Commonwealth of Nations. Al-
though the CIS has few supranational powers, it is aimed at being more
than a purely symbolic organization, nominally possessing coordinating
powers in the realm of trade, finance, lawmaking, and security. It has also
promoted cooperation on cross-border crime prevention. Some of the
members of the CIS have established the Eurasian Economic Community

with the aim of creating a full-fledged common market.
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The Revolutions of 1989 and the dissolution of the Soviet Union led
to the end of decades-long hostility between NATO and the Warsaw Pact,
which had been the defining feature of the Cold War. Following the Cold
War end, Russia cut military spending dramatically, but, as the military-
industrial sector had previously employed one of every five Soviet adults,
its dismantling left hundreds of millions throughout the former Soviet Un-
ion unemployed.

The legacy of the Cold War continues to influence world affairs. Af-
ter the dissolution of the Soviet Union, the post-Cold War world is widely
considered as unipolar, with the United States the sole remaining super-
power. The Cold War defined the political role of the United States in the
post-World War II world: by 1989 the US held military alliances with
50 countries, and had 1.5 million troops posted abroad in 117 countries.
The Cold War also institutionalized a global commitment to huge, perma-
nent peacetime military-industrial complexes and large-scale military fund-
ing of science.

Task 12. Answer the questions. Retell the text using questions as a plan.
1. When was the Soviet Union formally dissolved?
2. What political processes resulted in the dissolution of Soviet Union?
3. How did increasing political liberalization lead to breakup of the Soviet
Union?
4. What was the legitimacy of a March 1991 referendum in favour of the
Soviet Union marred by?
. What event sped up the dissolution of Soviet Union?
. When was it decided to dissolve the USSR?
. What were effects of the USSR dissolution?
. What kind of state association is CIS?
. What is the legacy of the Cold War?

O OO0 3 O W

Task 13. Tell about any historic event you think important.
HISTORICAL PLACES
Task 14. There are many historical places all over the world. A place
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1s considered historical for different reasons. Usually it is because some-
thing important happened there. Some cities are historical because of im-
portant things that they are known for, such as Philadelphia, both the Dec-
laration of Independence and the Constitution were written there. Some
places are associated with someone that contributed to society. Some plac-
es are historical because they were part of the founding of a city, such as
first court house, bank or school. Look through the texts about famous sites
and tell why they are historical places.

Task 15. Read the text about Red Square and tell why it is a histori-

cal site.

RED SQUARE

Red Square is the main square of Russia’s capital. Its history is inse-
parably linked with the history of the Kremlin. According to chronicles,
I the square took shape in the late
15th century, when Ivan III ordered
that all wooden structures around
the Kremlin, which were potential
fire hazards, be pulled down and a
marketplace be made instead. Thus
appeared the first name of the site:
Torg, or the Market. Since then, it
has always been a centre of trade,

unlike the grand Cathedral Square
of the Kremlin. In the 16th cen-
tury, the square began to be called
Troitskaya, after the Church of the
Holy Trinity, which stood where
the Cathedral of St. Basil was later
constructed.

According to documents

from the 17th century, the square
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was then called Pozhar ("burnt-out place"), and later was repeatedly re-
ferred to as Krasnaya, which first meaning is not red, but beautiful, fair, the
best. Red Square witnessed many historical events of major importance.
The square saw countless speeches, demonstrations, parades and oth-
er large gatherings, many of
which centered on a white
stone platform built in the 16th
century and known as Lobnoye
Mesto. The czars would take to
the platform to deliver their
annual messages to the Russian
people, while those who defied
the royal will (particularly dur-

ing the reigns of Ivan the Ter-
rible and Peter the Great) were executed in Red Square in front of large
crowds.

In 1930, six years after the death of Vladimir Lenin his remains were
interred in a granite mausoleum on the western edge of Red Square. In the
first half of the 20th century, Red Square became famous as the site of
official military parades and demonstrations intended to display the
strength of Soviet armed forces. Even after the fall of the Soviet Union,
Red Square remains an important center of Russia's cultural life an impor-
tant center of Russia's cultural life and a top tourist destination. In 1990,
UNESCO designated Red Square as one of its World Heritage sites. The
enormous GUM Department Store (the acronym GUM stood for State
Universal Store), a symbol of the Soviet era that covers the square's entire
eastern end, is now marketed as a high-end shopping destination. At the
northern end, the distinctive red brick State Historical Museum (built in
1873 — 75) 1s filled with the best of Russian history and art. And while
fewer people may be lining up outside Lenin's tomb, the crowds continue
to flock to Red Square for rock concerts, festivals and other events.

Task 16. Tell about Red Square and compare it to the main square of
your town.
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Task 17. In the ancient times some historical places were known as
World Wonders. Now different organizations and people make their lists
of World Wonders. Tell how many World Wonders there were and what
were they. Make your own list of World Wonders. Consult the Internet.

Task 18.

1. Read the text, put in the
correct articles, and say:

a) whether you know the
meaning of the word "Stone-
henge";

b) what this monument
was used for (give your rea-
sons);

c) if Stonehenge is still a

mystery to scholars (give your reasons).

STONEHENGE

Stonehenge is ... oldest of Britain's famous monuments. It has stood
in ... middle of southern England for over 3,500 years. We don't know who
built it, but it must have taken them ... very long time. They had to bring ...
biggest stones, which weighed thirty tonnes, from hills twenty miles away,
and they brought ... smaller four-tonne stones 200 miles from Wales. Even
today this would be extremely difficult to do.

Archaeologists used to think that Stonehenge was just ... temple for
religious ceremonies. Now they think it was also ... kind of calendar, which
showed ... movements of ... sun and ... moon. These were probably very
important to ... builders of Stonehenge for religious reasons, and because
they were farmers who needed to know exactly when they had to plant and
harvest their crops.

If Stonehenge and the many smaller stone circles in Britain and
France really are calendars, we have to change our ideas about people long
ago. They weren't primitive or ignorant people because it must have taken

years of careful study to learn where to put the huge stones. They must
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have also thought very carefully about how to move ... stones over long
distances. Though it's interesting to see Stonehenge today, ... early Britons
who built it are far more fascinating.
2. Express agreement or disagreement with the following. Begin your

answer with: ""Certainly you are right" or ""I'm afraid you are wrong'"".

1. Stonehenge belongs to the Paleolithic Age.

2. The builders of Stonehenge were known as farmers.

3. It wasn't easy for the ancient people to build this monument, was it?

4. This monument was important for druids.

5. It took people 20 or 30 years to build Stonehenge.

6. The ancient people who built Stonehenge acquired much scientific
knowledge.

7. Stonehenge was built just for the fun of it.

Task 19. Read and translate the text putting into the gaps the suitable
verbs from the box, the figure in the brackets shows how often some verbs
should be used.

HADRIAN'S WALL

allow (2); be (12); become; begin; build (3); can; come; conquer, control,
invade; live; ordered; rule; take,

Hadrian's Wall ... a stone wall barrier built to separate the Romans
and the Pict tribes in Scotland 2000 years ago. The Emperor Claudius ...
southern Britain in 43 CE, but Scotland was never considered a part of the
Roman Empire. The Roman armies ... Scotland several times, yet they
never ... Scotland.

The Romans ... the Wall because they ... afraid that the people of the
north might attack them. It ... 117 kilometers (73 miles) long across the
narrow neck of England, from the North Sea to the Irish Sea. The wall ...
eight to ten feet wide and fifteen feet high.

It ... Roman soldiers to control the movements of people coming into
or leaving Roman Britain. It ... so well built that you can still see parts of it
today. The Romans ... building the wall in 122 A.D.
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To control their newly won territory in England, the Romans ... heav-
ily defended forts around the country. Most famous of all, on the northern
edge of their British territory, the Romans also ... a coast-to-coast wall to
protect Roman England from the tribes who ... in Scotland.

Every Roman mile along the Wall there ... a mile castle, a fortified
gateway which ... Roman soldiers to go on patrol to the north of Hadrian’s
Wall and control other people passing through the Wall. Between the mile
castles ... two turrets at regular intervals from which soldiers ... keep watch
over the surrounding countryside. There ... 16 forts in total along the length
of the Wall. These meant that even more Roman soldiers ... based along
the wall and the frontier ... more effectively controlled. Housesteads is the
best-known fort on Hadrian’s Wall. It covers 5 acres (2 hectares). It ...
about 14 years to complete the Hadrian's Wall. The Wall is the largest
structure ever made by the Romans.

The Hadrian’s Wall ... built on the orders of the Roman emperor Ha-
drian. It ... constructed by three legions of soldiers. Hadrian ... Emperor of
Rome in A.D. 117 and ... for 21 years until A.D. 138. He ... to visit Britain
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in A.D. 122, one of the many stops on a tour of the western provinces of
the Roman Empire. His mission ... to strengthen the defences along the
northern Roman Empire. It is likely that during this visit that he ... the con-
struction of the Wall.

Task 20. Answer the questions and tell about Hadrian's Wall.
. What was Hadrian's Wall?
. How long was Hadrian's Wall?
. How wide and high was Hadrian's Wall?
. When did the Romans build Hadrian's Wall?
. Why did the Romans build Hadrian's Wall?
. How long did it take to build Hadrian's Wall?
. Who built Hadrian's Wall?
. Who was Emperor Hadrian?
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Task 21. Translate in writing.

THE STATUE OF LIBERTY

The Statue of Liberty was a joint effort between France and the Unit-
ed States, intended to commemorate the lasting friendship between the
peoples of the two nations. The French
sculptor  Frederic-Auguste  Bartholdi
created the statue itself out of sheets of
hammered copper, while Alexandre-
Gustave Eiffel, the man behind the
famed Eiffel Tower, designed the statue's
steel framework. The Statue of Liberty
was then given to the United States and
erected atop an American-designed pe-
destal on a small island now known as
Liberty Island, and dedicated by Presi-
dent Grover Cleveland in 1886. Over the
years, the statue stood tall as millions of

immigrants arrived in America via near-
by Ellis Island; in 1986, it underwent an extensive renovation in honor of
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the centennial of its dedication. Today, the Statue of Liberty remains a
symbol of freedom and democracy, as well as one of the world's most re-
cognizable landmarks.

Looming above New York Harbor nearby, the Statue of Liberty pro-
vided a majestic welcome to those passing through Ellis Island. On a pla-
que at the entrance to the statue's pedestal is engraved a sonnet called "The
New Colossus," written in 1883 by Emma Lazarus as part of a fundraising
contest. Its most famous passage speaks to the statue's role as a welcoming
symbol of freedom and democracy for the millions of immigrants who
came to America seeking a new and better life:

... "Give me your tired, your poor, ... A mMHe oTnaiiTe u3 rIIyOuH
Your huddled masses yearning to breathe O€3IOHHBIX CBOMX M3IOEB, JIKOJ
free, 3a0UTHIA CBOM,
The wretched refuse of your teeming shore. [Tonutnre MHE OTBEPKEHHBIX,
Send these, the homeless, tempest-tossed to 0€310MHBIX,
me, S um cBeuy y aBepu 3omotoi!"

I lift my lamp beside the golden door!"

Task 22. Tell about any historical place you like.
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10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.

26.
27.

UNIT 6

HISTORICAL RESEARCH
I. Read and memorise the words:

. to take a course of history
. to etch

. indelible [in"delqgbl]

. In memory
. before the paper is due
. coherent [kqu'hlgrgnt]

. how on earth
. to wind up
. let alone

wrestle with

pressure ["preSq]
deadline

level ["levl]

caffeine ["kxfJn]

to put pen to paper

to hand in

to dread

grading

to drive away from

to have in mind
traumatic [trL"mxtik]
educational
rewarding [rI"wLdIN]
worth addressing
secondary

source
secondary Sources

~ IPOXOJAUTH (M3y4aTh) KypC UCTOPUH

— TpaBUPOBATh;
cien

— HEU3TJIaJUMBbIN; HECTUPAEMBIN;

OCTaBJIATH HCI/IBFJ'IaI[I/IMI:Jﬁ

HECMBIBACMBIN

— B IIaMSITH

~ HaKaHyHE cJlayd paOdoThI

— CBSI3HBIN; IIOHSITHBIN; JIOTUYECKU
IIOCJIEI0BATEIbHBIN

~ KaKuM 00pazom

— 3aKaHYMBaTh

~ HE TOBOPSI YK; TEM 00Jiee; UTo YK
TOBOPHUTH O

~ JIOMaTh TOJIOBY HaJl; 0OPOTHCS C U.-JI.

— IaBJICHUE, HAXKUM

— CPOK; KpaliHUM CPOK, ITOCIICAHUN CPOK

— YPOBEHD

- KodenH

— B3SIThCS 3a MIE€PO; HAYaTh MUCATh

— BpyYaTb; CJ1aBaTh; CAATh; NOAABATh

— 00SITBCS; CTPAIIUTHCS, OTIACATHCS

—amep. aTTeCTallusl; BBICTABIEHUE OTMETOK

~ OTTOJIKHYTbH OT Y.-JI.

~ UMETb 4Y.-J1. B BULY

— O0JIC3HEHHBIN; TPABMHUPYIOIIHIA

— IIO3HABATEJIbHBIN; 00yYaroni

— TIOJIE3HBIN, CTOSIINM; OJ1arogapHbIi

~ 3aCJIy’KUBAIOIIUI pELICHUS

— BTOPOCTETIEHHBIN; BCLIOMOTaTEIbHBIM;
JIOTIOTHUTEIILHBIN

~ UICTOYHMK, UCTOK, IEPBOUCTOYHUK

— BTOPUYHbBIC HCTOYHHUKH
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28. interlibrary loan — KHUTA, B35Tasl IO MEKOUOIMOTEUHOMY

oOMeHy
29. primary historical sources ~ UICTOPUYECKHE MEPBOUCTOUYHUKH
30. to message ~ TIOCBLIaTh COOOIIIEHHE
31. reference librarian — bubsmorpad-KoHCYJIbTaHT
32. to craft — U3TOTaBJIMBATH (BPYUYHYIO)
33. to match evidence
to argument — MIOJKPENUTH JIOBOJBI JOKA3aTEIbCTBAMU
34. falling into common ~ BIIACTh B LIMPOKO PACIPOCTPAHEHHBIE
historical fallacies UCTOPUYECKHUE 3a0TyKICHUS
35. to pre-empt challenges — TIPEABOCXUTHUTD CIIOKHBIE TTPOOIEMBI
(3amaun)
36. by and large ~ B 00111€M; B OOIIEM U 1I€JIOM; B IIEJIOM
37. to have it — IoTafaThCs; HAMTH OTBET; HAWUTHU pellIeHUE
38. osmosis — IOCTEIEHHOE OCO3HAHME; IIOCTUKCHHUE

II. Look through the text and find the answers to the questions after
it, give the main idea of the text.

WRITING A RESEARCH PAPER

For all who have taken history courses in college, the experience of
writing a research paper is etched indelibly in memory: late nights before
the paper 1s due, sitting in pale light in front of a computer monitor or type-
writer, a huge stack of books (most of them all-too-recently acquired)
propped next to the desk, drinking endless cups of coffee or bottles of Jolt
cola. Most of all, we remember the endless, panicked wondering: how on
earth was something coherent going to wind up on the page — let alone fill
eight, or ten, or twelve of them? After wrestling with material for days, the
pressure of the deadline and level of caffeine in the body rise enough, and
pen is finally put to paper. Many hours later, a paper is born — all too often
something students are not proud to hand in, and something professors dread
grading. "Whatever does not kill us makes us stronger." While Nietzsche
may sometimes have been right, he likely did not have writing history pa-
pers in mind. On the contrary, students’ bad experiences writing papers can
not drive some them away from history. So what is necessary to make this
process less traumatic, more educational, and ultimately more rewarding for

all concerned? The assignment of preparing a research paper for a college-
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level history course is an important one which should not be neglected. In
no other endeavor are so many history-related skills required of students.
Just think of the steps required:

First, students must find a historical problem worth addressing. This
1s done most often by reading and comparing secondary history sources,
such as monographs and journal articles. Simply finding relevant second-
ary materials requires its own particular set of skills in using the library:
searching catalogs, accessing on-line databases, using interlibrary loan, and
even knowing how to pose questions to reference librarians. Reading these
sources, determining their arguments, and putting them in conversation
with each other constitute another broad set of skills which are enormously
difficult to master.

Second, having developed a historical problem, students must find a
set of primary historical sources which can actually address the question
they have formulated. Once again, this is no easy task. It requires another
array of skills in using the library. Students must know how to message the
on-line library catalog, and perhaps even use the card catalog. They must
be willing to explore the stacks, learn to use special collections, travel off-
campus to new libraries, or interview informants.

Finally, students must put all this information together and actually
produce knowledge. They must craft a paper wherein they pose a clear his-
torical problem and then offer a thesis addressing it. In a well-structured,
grammatically correct essay, they must work their way through an argu-
ment without falling into common historical fallacies. They must match
evidence to argument, subordinate little ideas to big ones, and anticipate
and pre-empt challenges to their argument.

It is little wonder that college history students, especially first-years
and non-majors, can find the research paper assignment so traumatic.

Most students do not have it so easy. Many do not have the innate
passion for the past. Many do not have learning styles which make them
likely candidates for the "osmosis" technique many of us used. These stu-
dents deserve every opportunity to succeed, and it is important that they
do. Even those with little apparent interest in the past need to approach
what they read with a critical, analytical eye. In this age of information
overload, they need to know how to pose critical questions, uncover the da-
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ta which can answer their queries, and present their findings to themselves,
their employers, and to the world at large.

Questions to answer:

1. Why is the experience of writing a research paper sometimes etched in-

delibly in students’ memory?

2. What do we remember most of all?

I11. Study the vocabulary and read the text given below. Be ready to

speak about different kinds of research and your own experience in writ-
ing research papers.

A W N —

AN D

10.
11.

12.

13.
14.
15.
16.
17.

RESEARCH PAPER

. academic research - Hay4HOe ucceAOBaHUE; YHUBEPCUTETCKAs HAyKa

. academic paper — HAy4YHasl CTaThs; HAy4YHAs MyOIuKaIus

. term paper ~ KypCOBOM MPOEKT; KypcoBas padoTta

. thesis (theses) - IUCcepTalus; KypcoBasi paboTa; OCHOBHOE IIO-
JIOXKEHUE TOKJIa/Ia; Te3UC; COUMHEHUE; TUTIIIOM

. dissertation — TPaKTaT; AUCCEPTAIIUs; PacCCyKICHUE

. scholarship — Y4E€HOCTh; dPYIULINS; 00PAa30BaHHOCTh; HaAYyUYHbIE

3HAHUWS; CTUIICHIIUS; TPAHT, IIeJieBas JCHEKHas
noTalys Ha o0ydeHrue B AMepuke

. grey literature — BHEU3JATeNIbCKasl JUTepaTypa; MaJIOU3BECTHAs

WM MajoclpalimBaemasl Jureparypa (BeIOMCT-
BEHHBIC OTUETHI, JUCCEPTAIIUHN )

. peer review ~ peLieH3UpOBaHUE
. editorial refereeing - penakTopcKkoe peLEH3UPOBAHUE
interdisciplinary ~ MEXIUCIUIIIIMHAPHBIN
output — UTOI'; pe3yJbTaT, BBIXOAHBIE HJAaHHBIC, BBIIIYCK
(JIUT. MPOU3BEICHHUS ); BBIXOTHOW TOKYMEHT
to account for — COCTaBJIATH, oOecrneunBaTh, J€KaTh B OCHOBE;
COCTAaBJISITh JAOJIO
grade — OIIEHKAa
to fall out of favor - cTaTe HemomyApHBIM
common usage ~ IIMPOKOE UCIIOIb30BAHUE
accurate — TOYHBIN
cognate ~ POACTBEHHOE CJIOBO

Research paper may refer to:
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« Academic paper (scholarly paper), which is published in academic
journals and contains original research results or reviews existing results;

« Term paper, written by high school or college students;

« Thesis or dissertation, a document submitted in support of a candi-
dature for a degree or professional qualification, presenting the author's re-
search and findings.

Academic publishing describes the subfield of publishing which dis-
tributes academic research and scholarship. Most academic work is pub-
lished in journal article, book or thesis form. The part of academic written
output that is not formally published but merely printed up or posted on the
Internet is often called the "grey literature". Most scientific and scholarly
journals, and many academic and scholarly books, though not all, are based
on some form of peer review or editorial refereeing to qualify texts for
publication. Peer review quality and selectivity standards vary greatly from
journal to journal, publisher to publisher, and field to field.

A 'term paper' is a research paper written by students over an aca-
demic term, accounting for a large part of a grade. Term papers are gener-
ally intended to describe an event, a concept, or argue a point. A term pa-
per is a written original work discussing a topic in detail, usually several
typed pages in length and is often due at the end of a semester. There is
much overlap between the terms "research paper" and "term paper". The
phrase "term paper" was originally used to describe a paper (usually a re-
search based paper) that was due at the end of the "term" — either a seme-
ster or quarter, depending on which unit of measure a school used. Howev-
er, the term has fallen out of favor. Common usage has "term paper" and
"research paper" as interchangeable, but this is not completely accurate.
Not all term papers involve academic research, and not all research papers
are term papers.

In the present day an entire industry has sprung up to provide plagia-
rized, pre-written, or custom written term papers to students of varying le-
vels of education. There are many websites that sell term papers of all le-
vels of quality and writing proficiency, but are often claimed by academic
institutions as seriously undermining the academic integrity of the student.
Use of such papers is frowned upon by educators and administrators, and
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submission of these works is considered plagiarism, and grounds for dis-
ciplinary action on the basis of academic dishonesty. These papers are in
some rare cases used as a "model" for a student to use as a starting point in
their research, but this is also considered ethically questionable and is
usually a pretext for plagiarism.

A thesis or dissertation is a document submitted in support of candi-
dature for an academic degree or professional qualification presenting the
author's research and findings. In some countries/universities, the word
"thesis" or a cognate is used as part of a bachelor's or master's course,
while "dissertation" is normally applied to a doctorate, while in others, the
reverse is true.

The word dissertation can at times be used to describe a treatise
without relation to obtaining an academic degree. The term thesis is also
used to refer to the general claim of an essay or similar work.

In Russia an academic dissertation or thesis is called what can be lit-
erally translated as a "master's degree work" (thesis), whereas the
word dissertation is reserved for doctoral theses (Candidate of Sciences).
To complete a master's degree, a student is required to write a thesis of
about 110 — 130 pages and to then defend the work publicly.

Questions to answer:
What may research paper refer to?
What does academic publishing describe?
Where is most academic work published?
What is often called the "grey literature"?

Al

What are most scientific and scholarly journals and many academic and
scholarly books based on?

&

What are peer review quality and selectivity standards of scientific and
scholarly journals and books like?

What is a 'term paper'? When is it written?

What research material do term papers usually contain?

How big are term papers?

o o N

10. What do "term paper" and "research paper" mean in common usage?
11. What does a thesis or dissertation usually mean?
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12. What is the difference between a thesis and dissertation?

13. What do terms an academic dissertation or thesis and dissertation mean
in Russia?

14. What does a student need to complete a master's degree in Russia?

1V. Read the tips on writing a research paper and tell what tips you
think to be most useful. Ask questions about a research paper.

TIPS ON WRITING A HISTORICAL ESSAY OR RESEARCH PAPER

Whether you are writing a term work or a 20-page research paper,
there are some basic guidelines which you should keep in mind.

An essay is not simply a list of facts. You must organize the facts in-
to themes which support a central argument or thesis. This thesis should be
introduced in the beginning of the paper and developed throughout the pa-
per one step at a time. The stronger your thesis, the easier it will be for you
to develop a strong argument. Use an outline to organize your thoughts in a
clear, coherent and logical manner and to guide you in writing the essay.
Organizationally, the essay has three main parts:

I. Introduction

Use the introduction to state your thesis, outline the main points you
will make in the essay, and describe the conclusions which you will draw
in the essay. History essays are not mystery papers; the reader should know
from the beginning what your conclusions are. Use the introduction to
draw the reader into the essay. Often it is easier to write your introduction
last, after you clearly know what arguments you develop in the essay.

I1. Body

The body is the bulk of your paper, the place where you present your
facts and develop your thoughts and arguments. The body can be devel-
oped chronologically, thematically, geographically, or in any number of
ways, but you must make it clear how you are approaching and organizing
the material. While you write the essay, keep in mind the following points:

1. Write in paragraphs.

Each paragraph is a unit of thought limited to one major idea. Each
paragraph should relate to and support your thesis or central argument. Use
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specific and concrete examples to support your general statements. Be sure
your facts are correct and that they support your argument.

2. Use good grammar.

This includes writing in complete sentences, using past tense instead
of present tense when appropriate, using active verbs instead of passive
ones, varying your vocabulary, and avoiding sexist language (i.e. don't use
the generic "he" or talk about the history of man when you mean the histo-
ry of humans or people).

3. Avoid first person and redundant phrases such as "in my opinion"
or "I believe that." Be direct in your writing. If you have taken an English
composition class, bring those skills into your essay.

4. Write analytically, not descriptively. Do not just explain what
happened, but also try to explain why it happened and why it is significant.
Facts are important, but without interpretation they become meaningless.
Rarely are there any "correct" answers. Rather, it is more important that
you are able to use the material to develop an argument which supports
your point of view. You will be rewarded for independent and original
thought.

5. Don't be afraid to give your opinions and interpretations of the ma-
terial (this is your thesis!). Be critical of your readings and the lectures.
Look for new ways of approaching the material. When you disagree with
an author's views, say so.

6. Be creative. Make your essay interesting to read. Don't assume
that the instructor knows everything that there is to know on your topic.
Write as if you are teaching someone something that is new and interest-
ing. This will automatically make your paper a better one.

II1. Conclusion

The conclusion can be as simple as a restatement of your introduc-
tion. It should emphasize your thesis, and briefly summarize how you have
proven it in the body of the paper. In this way, your paper is cyclical — you
end up where you started. You can also use the conclusion to state your
own interpretations, to assess and argue with the material you have read,
and to point to gaps in our historical knowledge.
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Henry of Huntingdon based some of his work on Geoffrey of Mon-
mouth’s 'Historia Regium Britanniae' ('The History of the Kings of Brit-
ain'), written in about 1136. It is the main source for the most famous le-
gend relating to Stonehenge. This relates the defeat of the Saxon king
Hengist by the rightful British king, Aurelius Ambrosius. As a celebration
and everlasting memorial to his victory, Merlin brought a stone circle, the
Giants’ Round, from Ireland to Salisbury Plain. Upon his death Aurelius
was buried within the Giants’ Round, as was his successor, Utherpendra-
gon, whose son was the great King Arthur of Britain.

Throughout the following centuries Geoffrey’s history of Stone-
henge, though criticised, remained popular and tales of Merlin and Arthu-
rian legend continues to be linked to the monument.

V. Read and translate the text about writing an abstract. Give your
opinion whether writing a good abstract important for a scientific article
or not. Why?

ABSTRACT

An abstract (or summary) is a brief summary of a research ar-
ticle, thesis, review, conference proceeding or any in-depth analysis of a
particular subject or discipline, and is often used to help the reader quickly
ascertain the paper's purpose. When used, an abstract always appears at the
beginning of a manuscript or typescript, acting as the point-of-entry for any
given academic paper or patent application. Abstracting and index-
ing services for various academic disciplines are aimed at compiling a
body of literature for that particular subject.

Academic literature uses the abstract to succinctly communicate
complex research. An abstract may act as a stand-alone entity instead of a
full paper. As such, an abstract is used by many organizations as the basis
for selecting research that is proposed for presentation in the form of a
poster, platform/oral presentation or workshop presentation at an academic
conference. Most literature database search engines index only abstracts
rather than providing the entire text of the paper.
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Abstracts are protected under copyright law just as any other form of
written speech 1s protected. However, publishers of scientific articles inva-
riably make abstracts publicly available, even when the article itself is pro-
tected by a toll barrier. The abstract can convey the main results and con-
clusions of a scientific article but the full text article must be consulted for
details of the methodology, the full experimental results, and a critical dis-
cussion of the interpretations and conclusions. Consulting the abstract
alone is inadequate for scholarship and may lead to inappropriate deci-
sions.

An abstract allows one to sift through copious amounts of papers for
ones in which the researcher can have more confidence that they will be re-
levant to his or her research. Once papers are chosen based on the abstract,
they must be read carefully to be evaluated for relevance. It is commonly
surmised that one must not base reference citations on the abstract alone, but
the entire merits of a paper.

An academic abstract typically outlines four elements relevant to the
completed work:

« The research focus i.e. statement of the problem(s)/research issue(s)
addressed,;

« The research methods used (experimental research, case studies, ques-
tionnaires);

« The results/findings of the research; and

« The main conclusions and recommendations.

It may also contain brief references, although some publica-
tions' standard style omits references from the abstract. Abstract length va-
ries by discipline and publisher requirements. Typical length ranges from
100 to 500 words, but very rarely more than a page and occasionally just a
few words. An abstract may or may not have the section title of "abstract"
explicitly listed as an antecedent to content.

Abstracts are usually followed by a list of keywords selected by the
author. The instructions for authors will state how many keywords are re-
quired and may even provide a list of recommended keywords. Choosing
appropriate keywords is important, because these are used for indexing
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purposes. Well-chosen keywords enable your manuscript to be more easily

identified and cited.

Answer the questions to the text:

What is an abstract?
How does it help the reader?

=

lines aimed at?

WX

10.

11. Why are keywords important?

What is the position of an abstract in a manuscript?
What are abstracting and indexing services for various academic discip-

How does academic literature use the abstracts?

Are abstracts necessarily protected under copyright law or not?
How do researchers sometimes use the abstracts?

What four elements does an academic abstract typically outline?
What can an academic abstract also contain?

What is the typical abstract length?

ABSTRACT SAMPLES
1. Read the abstract and study its translation.

Abstract
The thesis covers different aspects
of commercial intercourse between
Central Asia and Russia in the
second half of the 17" — first quar-
ter of the 18" century: a complete
picture of commercial intercourse
realized along the Volga-Caspian
and Siberian ways is offered, con-
ditions promoting and impeding
the strengthening of contacts be-
tween Central Asia and Russia are
studied. Special attention is paid to
the change of the character of mu-
tual relations between the states in
the period of the Russian Empire

AHHOTaIUg
B naucceprauuu OCBEUIEHBI pa3ivy-
HBbI€ aCMEKThl TOPrOBBIX B3aMMOOTHO-
mennii Mmexny Cpenneit Azueit u Poc-
cued BO BrTOpoM monoBuHe XVII —
neppot yerBeptu XVIII B.: mpen-
CTaBJICHA LIEJIOCTHAsI KapTUHA TOPIo-
BBIX CBSI3€H, OCYIIECTBISIBIIMXCS IO
Bomxcko-Kacnuiickomy u  Cubup-
CKOMY IyTH, U3y4YE€HBI OOCTOSTEIHCT-
Ba, CIOCOOCTBOBABIIME MU MPEMSATCT-
BOBABIINE YKPEIUJICHUIO CpEIHEa3u-
aTCKO-POCCUUCKUX KOHTakTOB. Oco-
00€¢ BHUMaHUE YJEseTCs] U3MEHEHHU-
SM B XapakTepe B3aWMMOOTHOIICHUI
MEXIy TOCylIapCTBaMH B MEPHUOJ
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formation. In the thesis the ques-
tion about the search of the land
way to India via Central Asian re-
gion is investigated. The treaty of
1700 between Khiva and Russia
about Khiva’s taking out Russian
citizenship 1s analyzed in respect to
the development of commercial in-
tercourse between the countries.
Diplomatic means of commercial
intercourse strengthening are em-
phasized and close interrelation of
inter-
course between Central Asia and
Russia is highlighted.

commercial and political

CTAHOBJIEHHUST POCCHICKON UMIIEPUMU.
B nmuccepranuonHoit pabore wmccie-
JIOBAaH BOIPOC O MOUCKE CyXOIMYTHOTO
TOProBoro Imnytu B HMuauro uyepes
CpEIHEAa3UaTCKU PETUOH. XHUBUHCKO-
poccuiickuii gorosop 1700 r. o mpu-
HIATUW XWBBI B MOoJaHCTBO Poccun
IOJIBEPTHYT aHAJIU3y C TOYKHU 3PEHHUS
pPa3BUTHUSL TOPTOBBIX CBSI3EH MEKIY
cTpaHaMu. BeieneHsl quruiomaTuye-
CKHE CpPEICTBA YKPEIUIEHHS TOPIro-
BBIX KOHTAKTOB M 0003HAUYEHa TeCHas
B3aMMOCBSI3b TOPTOBBIX M MOJIUTHYE-
CKMX OTHomeHuil Mexay CpenHen
Asueii u Poccueil.

2. Translate the abstracts from English into Russian.

. Abstract: Guidance is presented for authors and editors preparing ab-
stracts that represent the content of texts reporting on the results of
experimental work or descriptive or discursive studies. Suggestions
for the placement of abstracts within publications or other media are
given, along with recommendations for abstracting specific docu-
ments. Types of abstracts and their content are described. Also in-
cluded are suggestions on the style of abstracts and a list of selected
readings on the subject of abstracting. Examples of abstracts are ap-
pended.

. "The Commemoration and Memorialization of the American Revolu-
tion” Benjamin Herman and Jean Lee (Mentor), History.

This project involves discovering how the American Revolution was
remembered during the nineteenth century. The goal i1s to show that
the American Revolution was memorialized by the actions of the
United States government during the 1800s. This has been done by
examining events such as the Supreme Court cases of John Marshall
and the Nullification Crisis. Upon examination of these events, it be-
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comes clear that John Marshall and John Calhoun (creator of the
Doctrine of Nullification) attempted to use the American Revolution
to bolster their claims by citing speeches from Founding Fathers.
Through showing that the American Revolution lives on in memory,
this research highlights the importance of the revolution in shaping
the actions of the United States government.

. Ousterhout, Robert. The temple, the sepulchre, and the martyrion of

the Savior. Gesta. 29(1): 44 — 53; 1990.

Examines the ideological relationship of the Holy Sepulchre and the
Temple of Jerusalem, as manifest in writings, ceremonies and archi-
tecture. A possible relationship between the form of the Tomb aedi-
cula at the Holy Sepulchre and early representations of the Ark of the
Covenant 1s explored. Related to this, the origin and significance of
the term martyrion in reference to the site of the Holy Sepulchre is
discussed. Concludes with comments on the interpretation of the

symbolic language of architecture.
Notes:

the Holy Sepulchre — I'po6 I'ocioiens

Temple of Jerusalem — Uepycanumckuii xpam
aedicula (aediculas, aediculae) — Huia i pazMenieHus: HEOOIBIION CTaTyH

martyrion — MapTUpUii (31aHUE-TTAMATHHUK B YECTh XPUCTHAHCKUX MYYEHUKOB)

them.

3. Read the useful phrases for writing abstracts, translate and study

1. The article (research, work, paper, report...)

aims to illuminate

examines the role of...

explores why...

investigates the effects of...
assesses the impact of...on...
developed and tested the idea that...

2. The author

investigated the role of...
outlines how...
introduces the concept of...
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extends prior work on...
examines the relationship between...and...
identifies...
evaluates these...by...
3. In this study (dissertation, research) the author proposes a model of...
4. This study (dissertation, research) is motivated by two research ques-
tions: (1) ..., (2)...
5. To examine these questions, the study...
6. This monument dating is a fundamental question in Russian Medieval
History of Russia.
7. We suggest (argue) that a new generation of research in this area needs
to address the extended question: [Insert your research question]?
8. This study (dissertation, research)...
offers two hypotheses: (1) ...; and (2)...
tested hypotheses regarding the relationship between...and...
9. It was hypothesized that ... is negatively (positively) related to...
10. This study (dissertation, research) has three goals: (1) ..., (2) ... and (3)...
11. Previous research (extent research, previous studies, or prior studies)...
indicates that...
offers a descriptive account of...
has shown that...
12. Literature on this subject has focused almost exclusively on...
13. This study (dissertation, research) addresses major gaps in the literature.
14. Drawing on ... theories research, we argue that...
15. The author develops theory to explain how...
16. The most important contribution is...
17. This study advances our understanding of...
18. To date, no systematic investigation has considered...
19. We examine how organisations use [insert text] to overcome...
20. The author conducted...
in-depth case studies of...
a field study to test his hypotheses.
an inductive study of...
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21. We employed multiple methods to test (to prove)...
22. The findings from the research...
illustrate how...
address a controversial belief among practitioners that...
illustrate the antecedents and consequences of ... and ... in...
23. The findings...
provide support for the key arguments.
support the prediction that...
support the model: ...
offer insights into...
prompt a re-thinking of ...
24. We (The author) conclude(s) that...

4. Translate the abstracts from English into Russian.

1. Aunoranusi. Ctathsi OCBAIIEHA BOIIPOCAM OpPraHU3AIMOHHOTO o(opmiie-
Hust obmectBa "Jlonmoit HerpamotHocth" (OJIH) B IlckoBckoi ryOepHun B
1920-e Tonpl. ABTOp pacKpbIBaeT 3ajayu, JTO3YHTHd, GOpMBI U BUIBI Jes-
TenbHOCTH o0IecTBa. Oco0oe BHMMaHKe o0palliaeTcsl Ha MPaBOBYIO OCHOBY
U MaTepuaigbHylo 0azy (QpyHKIImOHUpOBaHHS opraHu3anuu. Ha ocHoBe aHa-
Ju3a TUHAMUKU YHMCIIEHHOCTH JOOPOBOJIBHOIO OOIIECTBA, pe3yJbTaTUBHO-
CTH €ro NMPaKTUYECKOH NEeATeNbHOCTH, a TAKXKE XapaKTepa B3auMOJEHCTBHUS
C IPYyTMMH OOIIECTBEHHBIMU OpPTaHU3AIUSMU OIPEAENAeTCs CTENeHb yua-
ctust O/IH B 00111€CTBEHHO-TIOTUTUYECKON KU3HHU PETHOHA.

2. AnHoTtaums. B crathe HcciieqyeTcss BOIpoC O TOM, KaK MPOUCXOAWIO YK-
pEIJIEHHEe KOHTAaKTOB IMCKOBCKOW TrOpoJOBOM OOHIMHBI ¢ Bennkum kHszem
Brnagumupckum u1 MockoBckuM BO BTOopoil nosioBuHe 70-x rr. XIV B. U3y-
YeHUE 3TOr0 BOIPOCA HA PErMOHAIIBHOM M OOLIEPYCCKOM YPOBHSX, MpE.-
MPUHSATOE aBTOPOM, MO3BOJIAET MOKA3aTh MEXAHU3MBI, IPU MOMOIIU KOTO-
peix Imutpuii UBanoBu4 (popMHpOBa COK3 PYCCKUX 3€MeIb BOKpYTr Mo-
CKBBI, CTaBIIIUM 3aJI0TOM YKPEIJICHUSI BOEHHO-TOJIUTHYECKOTO MOTYIIIECTBa
1 apropurera Bennkoro kHsa3s8 BraguMupckoro 1 MockoBCKOrO.

5. Read and translate the text, write the abstract of it and answer
the questions after the text.
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RESEARCH ON STONEHENGE
Stonehenge has been the subject of myth, legend and, more re-

cently, of academic research for more than eight centuries. One of the ear-
liest references to Stonehenge dates from the mid-12th century and comes
from Henry of Huntingdon, an archdeacon in the Diocese of Lincoln, in his

publication on the history of the English, 'Historia Anglorum'. He wrote of

'Stanenges, where stones of wonderful size have been erected after the

manner of doorways, so that doorway appears to have been raised upon
doorway; and no one can conceive how such great stones have been so

raised aloft, or why they were built there'.

The place-name derived from Old English and its meaning has

been commonly interpreted as a description of hanging, hinged, or sus-

'"A Roman Work and Temple’, a plate from

Inigo Jones’ 'Stonehenge
Restored' (1725); Jones was so convinced
by the geometry and symmetry
of Stonehenge that he added another cen-
tral trilithon to his reconstruction
© English Heritage Photo Library

pended stones, perhaps a refer-
ence to the architecture of the
monument’s uprights Henry of
Huntingdon based some of his
work on Geoffrey of Mon-
mouth’s 'Historia Regium Bri-
tanniae' ('The History of the
Kings of Britain'), written in
about 1136. It is the main source
for the most famous legend relat-
ing to Stonehenge. This relates
the defeat of the Saxon king
Hengist by the rightful British
king, Aurelius Ambrosius. As a
celebration and everlasting me-
morial to his victory, Merlin
brought a stone circle, the Gi-
ants’ Round, from Ireland to
Salisbury Plain. Upon his death
Aurelius was buried within the
Giants’ Round, as was his suc-

cessor, Utherpendragon, whose son was the great King Arthur of Britain.
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Throughout the following centuries Geoffrey’s history of Stone-
henge, though criticised, remained popular and tales of Merlin and Arthu-
rian legend continues to be linked to the monument.

There are three surviving early manuscript images of Stonehenge. One,
in the 'Roman de Brut' ('History of Britain'), of 1338 — 40, shows Merlin plac-
ing a lintel at Stonehenge. Another 14th-century depiction appears in the
'Scala Mundi' ('Chronicle of the World') and shows a rather rectangular
Stonehenge. Another recent discovery, dating from about 1440, shows a
sketch of four of the trilithons. It is not until the 16th century that we have
more detailed descriptions, together with depictions of Stonehenge that were
actually drawn at the site. In the 17th century, Stonehenge started to receive
royal visits. Prompted by a visit made by James I in 1620, the duke of Buck-
ingham undertook the first known excavation in the centre of the monu-
ment. James I subsequently commissioned the architect Inigo Jones to con-
duct a survey and study of the monument. Following Jones’s death the work
was completed by his assistant, John Webb, and published in 1655. In this
first book dedicated to Stonehenge, Jones argued that Stonehenge could
only have been built by the Roman civilisation. The result was a plan of
Stonehenge that he believed conformed to the Tuscan order of classical ar-
chitecture; a geometrical design of four triangles within a circle.

As debates continued over who built Stonehenge, a claim for the na-
tive British came from a Wiltshire-born man, John Aubrey. By command of
Charles II he produced one of the first accurate plans of Stonehenge in 1666,
and was the first to record what we now call the Aubrey Holes in his hon-
our. He made comparative studies of other stone circles of the British Isles
and was the first person to discover and recognise the importance
of Avebury henge and stone circle. He also noted similar stone circles in the
more distant parts of the British Isles, which had not seen occupation by the
Romans, Saxons or Danes, and logically concluded that they were temples
of the native British. He further assumed that 'these ancient Monuments
were Temples of the Priests of the most eminent Order, viz, Druids' — the
Druids being the only prehistoric British priests mentioned in classical texts.

In the 18th century, Aubrey’s pioneering fieldwork paved the way for
more detailed observation and recording by the antiquary William Stukeley.
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He spent each summer between 1721 and 1724 surveying and drawing at
Stonehenge and Avebury. He observed details such as the stones of the
outer sarsen circle being smoother on the inside and the principal line of the
monument being to the northeast, 'where abouts the sun rises, when the days
are longest'. He was the first antiquary to observe and record the monuments
in the surrounding landscape, such as the Avenue and the Cursus, and to in-
vestigate nearby barrows. Like Aubrey, Stukeley claimed that 'we may very
reasonably conclude, the elegant and the magnificent structure of Stone-
henge was as the metropolitical church of the chief Druid of Britain'.

From the early nineteenth century onwards the antiquarians Sir Rich-
ard Colt Hoare and William Cunnington conducted excavations into over
200 barrows in the landscape surrounding Stonehenge, and Cunnington ex-
cavated at Stonehenge three times before his death in 1810. The results of
their fieldwork were published in 1812 in the first volume of The Ancient
History of Wiltshire, which included wonderful illustrations by Philip
Crocker, and many of their finds can be seen today in the Wiltshire Heritage
Museum in Devizes.

In 1874 and 1877 Professor Flinders Petrie surveyed Stonehenge in
detail, and devised the numbering system for the stones that is still in use to-
day. With the emergence of army training on the Salisbury Plain from the
late nineteenth century, Stonehenge was the first archaeological site to be
photographed from the air in 1906.

In the later part of the twentieth century it was recognised that, despite
many investigations over the century in which almost half of the monument
had been investigated, there did not exist a definitive account of Stonehenge
based on the primary archaeological records. As part of a new management
strategy, in 1993 English Heritage commissioned Wessex Archaeology to
collate and organise a site archive of the excavations carried out at Stone-
henge during the 20th century. The resulting publication provided a defini-
tive account of the structural history of Stonehenge in 1995.

The publication further refined Atkinson’s three-phase model for the
construction of Stonehenge. Due to the difficulties of relating separate
parts of the site to each other, the sequence was divided into two separate
parts, one covering the centre and the other the periphery of the site.
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In 2008 the first excavation within the stone circle for some forty
years took place. This was led by Professors Geoffrey Wainwright and
Timothy Darvill and set out to investigate and date the double bluestone
circle. Also in 2008 the cremations reburied there were retrieved and ana-
lysed. These targeted research excavations have set out to address specific
research questions, as part of wider investigations into Stonehenge, its
stones and its landscape.

Recently, revisions have been proposed to the accepted chronology
published by in 1995. Currently, work is ongoing to refine these further
and re-assess the sequence for the construction phases of Stonehenge. This
work is based upon the results of recent excavations at the site, reinterpre-
tation of previously recorded stratigraphy, and new analysis of radiocarbon
dates. Other projects are helping increase our understanding of the land-
scape surrounding Stonehenge, such as English Heritage's own 'Stone-
henge Landscape Project', a major series of excavations that form the
'Stonehenge Riverside Project' and also new geophysical surveys of the
landscape.

Questions to the text:
1. What is one of the earliest references to Stonehenge?
. What is the main source for the most famous legends relating to Stone-

\O)

henge?
. What are three surviving early manuscript images of Stonehenge?
. What did Jones think about Stonehenge?
. Who proved that Stonehenge was built by the native British? How?

AN L KW

. Who was the first to discover the principal line of the monument being
to the northeast, 'where abouts the sun rises, when the days are longest'?
7. Who conducted excavations into over 200 barrows in the landscape sur-

rounding Stonehenge from the early nineteenth century onwards?
8. When was the numbering system for the stones that is still in use today
devised? Who did it?
9. Why was Stonehenge the first archaeological site to be photographed
from the air in 1906?
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10. Why did English Heritage in 1993 commission Wessex Archaeology to
collate and organise a site archive of the excavations carried out at
Stonehenge during the 20th century?

11. What was the reason that the sequence was divided into two separate
parts, one covering the centre and the other the periphery of the site?

12. What was done in 2008?

13. What work in connection with Stonehenge is currently ongoing?

14. What other Stonehenge projects are being implemented?

VI. Read and translate a post-graduate student story about himself
and his research. Write the story about your own research and retell it.

A POST-GRADUATE STUDENT ABOUT HIMSELF
[ am a post-graduate student of the History Department. I have been

fond of history since school, that’s why I entered this faculty. After 4 years
of study at the History Department I continued my studies to get my Mas-
ter’s degree. After that I decided to take post-graduate courses. I major in
world history. To put it more precisely, I am an orientalist. My scientific in-
terests range with the modern history of Asia. This period is of special inter-
est to me because active penetration of western countries to the east began in
that time. The background of contemporary antagonisms between the west
and the east should be looked for just in the period of modern history.

The Russian Empire began to expand into Asia from the 17" century,
eventually taking control of all of Siberia and most of Central Asia by the
end of the 19" century. The Ottoman Empire controlled Turkey and the
Middle East from the 16™ century onwards. The riches of India, China and
Ottoman blockading the route led to discovery age in Europe which led to
discovery of America, sea route to India, etc.

By the 1900s the European powers had control of many parts of
Asia, such as British India, French Indochina, Spanish East Indies, and
Portuguese Macau and Goa. The Great Game between Russia and Britain
was the struggle for power in the Central Asian region in the nineteenth
century. Parts of Asia, such as Persia, Thailand and most of China, re-
mained free from European control, although not influence.
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So the topic of interrelations between the east and the west attracts me
most of all. That’s why I have chosen the process of formation and devel-
opment of commercial intercourse between Central Asia and Russia in the
second half of the 17" — first quarter of the 18" century as the subject of my
thesis. The chronological framework of the thesis encompasses the period of
early modern history when economic and political reforms took place in
Russia, the foundations of the empire were laid and the transition to the ca-
pitalist society occurred. In the second half of the 17" century the system of
Russia’s international relations was formed. The contacts between Central
Asia and Russia became regular at that time. Consolidation of power in
Central Asian khanates in the middle of the 17" century allowed them to
broaden their ties with powerful Russia. Quick delivery and disposal of Cen-
tral Asian goods in Russia disclosed new production potentialities of Bukha-
ra and Khiva. As regards Russian economy, it needed new sources of raw
material and outlets of industrial output of the first manufactories. The for-
mation of the Russian empire in the first quarter of the 18" century caused
increased interest in the strengthening of its foreign impact. In this period
interrelations with Bukhara and Khiva became important for Russia not only
as the very fact but also as the means of penetrating to farther eastern coun-
tries. Regular commercial contacts between Central Asia and Russia created
the atmosphere of trust and mutual understanding which favoured stable in-
terior development of the countries. These reasons stipulate the urgency of
studying of commercial intercourse between Central Asia and Russia in the
second half of the 17" — first quarter of the 18" century.

My scientific advisor thinks that the thesis on this topic can be sub-
mitted to defense for getting a Ph.D. degree in history. Some parts of my
thesis are ready, but I am still in the process of collecting material and
writing the dissertation. I often go to Moscow to look for the necessary ma-
terial. I work in the libraries and archives there. I have already published 2
scientific articles on the topic of my study. Writing a thesis takes much
time and effort, but it’s interesting for me. I am sure that I’ll be able to de-
fend the thesis and get my Ph.D. degree in history.

VII. Read and memorise expressions used in public speeches and
use them in your own reports and presentations.
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PROFESSIONAL
COMMUNICATION
Public speech
1. Beginning of a lecture, speech,
report, presentation
In my paper I want to highlight ...
The subject of my lecture (talk) is

I'm going to be talking about...

Let me begin with ...

My introduction is going to be very
little.

I’1l give you one or two sentences.

2. Underlining the importance,
attracting attention of the audience
It should be said that ...
It is interesting (= of interest) to
note that ...
That's one thing I'd like to stress
very heavily.
I want to reinforce the following.
The following is terribly informa-
ble (terribly well / badly needed).

I want to call (to draw / to invite)
your attention to...
It should be kept in mind that ...

First(ly) ... / Second(ly) ...
Third(ly) ... / Fourth(ly) ...

3. The transition from one
thought to another

IHTPO®ECCHOHAJIBHOE
OBIIIEHHUHE
[1y6n1uHOE BBICTYIUICHHE

1. Hauano nexkyuu, vicnmynJjieHus,
cooOuwenus, npezeHmayuu
B cBoeM nokiazie s X04y OCBETUTS ...
Tema mMoel 1eKIuu (MOEro BBICTYTI-
JICHUS) ...
S cobuparock pacckazaTh (IIOroBo-
pUTH) O ...
[1Io3BOJIBTE MHE HAYATH C ...
Moe BcTyIuieHue OyIeT OYeHb KpaT-
KHM.
S u3110Ky €ro BaM B OJJHOM-IBYX
PEIIOKEHUSX.
2. Iloouepkusanue 8axcnozo,
npueneuenue 6HUMAHUA ayoumopuu
Cnenyer, cka3arsb, 4To ...
HNHTEPECHO OTMETUTH, UTO ...

Ha onHy Belb MHE XOTENOCh ObI 00-
paTuTh 0c000E BHUMAHHE.

(1) xouy mogUepKHYTH ClIeTyIONIEE.
Crnenyroliiiee npeacTaBiasieTcsi HEOObI-
YaiiHO BaXXHBIM (MHPOPMATUBHO TIO-
JIE3HBIM / HEOOXOIUMBIM).

Xouy npuBieyb (00paTuTh / Harpa-
BUTH) Ballle BHUMAaHUE K (HA) ...
Cnenyer moMHuTh, uto (He crnemyer
3a0bIBaTh, YTO) ...

Bo-niepBhIX, ... / Bo-BTOpHIX, ...
B-tpetpux, ... / B-ueTBepThIX, ...

3. Ilepexo0 om 00Holl mbicU
K Opyzoii
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Now I come to ...
I'm coming on now to speak about

Now we may pass to the next item
(on the agenda).
Here we can say ...

We may pass these details.

4. The expression of personal opi-
nion about the uttering

I (don't) think ...

I (don't) believe ...

In my opinion ...

In my view ...

What I say (am saying) is that ...
I dare say ...

I am far from thinking (asserting)
that ...

It's no exaggeration to say that ...

I'm sorry to say that ...

5. Statements of known truths
and facts
They say that / It's said that ...

It is generally said that ...
It goes without saying that ...
We need hardly mention that ...

6. Achieving feedback from
the audience

Any other points?

Is that clear?

Tenepsp s IEPEXOKY K ...
A Teneps s NEPEX0XKY K pacckaszy o ...

Tenepb Mbl MOKEM MEPEUTH K ClIE-
OYIOUIEMY MYHKTY (B IIOBECTKE JHS).
TyT MBI MOXEM CKa3aTh ...

MBI MOKEM OITyCTUTD 3TH JI€TAJIH.

4. Buipasicenue nuuno20 muenus

0 8bICKA3bIBACMOM

S (ue) nymato ...

A (1e) cuuTarto ...

[To MoOeMy MHEHHIO ...

Ha moii B3 ...

Kak s cunrato (1mo-moemy) ...
OcMenroch yTBEpKIaTh, YTO ...

A nanek ot Toro, 4ToOBI TyMaTh (yT-
BEpXK/IATh), UTO ...

He Oyner npeyBeIn4eHUEM CKa3aTh,
970 ...

K coxanenuto, s 10J’KEH CKa3aTh,
4TO ...

5. Cooowernue 06 uzeecmunix
ucmuHax u pakmax
['oBopsT, yTO ...

OOBIYHO YTBEPKIAIOT, YTO ...
Camo co0oii, pazymeeTcs, 4To ...
Bpsizx 11 Hy’)KHO yIIOMHHATh O TOM,
97O ...

6. Ocywecmeenue 00pamuoil céa3u
¢ ayoumopueil

bynyt npyrue Mmuenus?

DTO SACHO (TMOHSITHO)?
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Have I made my point clear?
If there's anything you don't under-
stand, please ask me.

7. How to avoid being categorical
in your statements

As far as I know ...

If I am not mistaken ...

If my memory serves me well
(doesn't fail me).

As far as [ remember ...

8. Clarification and addition

to the above said

[ mean to say that ...

In other words ...

That is to say ...

To all this must be added that ...

As I have already mentioned

I have forgotten to say that

The following (fact) speaks for it-
self.

9. The speech end and the
conclusions from the said above
I'd better stop here.

We've told a lot today.

In conclusion ...

I close with the words ...

The last part of my talk will be de-
voted to ...

Now I'm going to sum up what has
been said.

S BeIpazmics (I0CTaTOYHO) SICHO?
Eciu BaM 4TO-TO HE ACHO, MOXKaTyH-
CTa, CIpaIIuBaNTE.

7. Kak uzbexcamv kamezopuunocmu

6 C60UX B6bICKA3bI6AHUAX
HackoJibk0o MHE U3BECTHO ...
Ecnu g ve ommbarocs ...

Eciu MHe He U3MEHsET aMsTh.

Hackoapko s HIOMHIO ...

8. Iloacuenue u oonoinenue

K CKA3aHHOMY

OTHUM 5 X041y CKa3ark, 4To ...
Jpyrumu (MHBIMH) CIIOBAMH ...
HNnaue roBops ...

Ko Bcemy aTomy cneqyer 100aBUTH,
9TO ...

Kak s y»e ynoMsHy ...

S 3a0b11 (a) cKazaTh, UToO ...
Crenytroliiee TOBOPUT caMo 3a ceOst
(He TpeOyeT KOMMEHTApHUEB).

9. 3asepuienue evicmynieHus

U 6b1600bl U3 CKA3AHHO20

Jly4mie s Ha 3TOM OCTaHOBJIOCH.
MBI cerojiHst JOCTaTOYHO MHOTO 00-
Cyariik (TOBOPUIIH).

B 3akirouenue ...

Sl 3akaH4YMBAaIO CIIOBaAMH ...
[TocnenHsis 4acTh MOETO COOOIIECHUS
OyJleT MOCBSIIIEHA ...

A Tenepsb s coOOUparoCh pe-
3I0MUPOBATh CKa3aHHOE.
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Summing up all that has been said

Hence, it follows that ...
This brings us to the conclusion

that ...

I hope you'll do some questions.
I thank the audience for your kind

attention.

CyMmMupys Bce, 4TO ObLIO CKa3aHo ...

N3 storo cienyer, 4To ...

DTO0 MO3BOJISIET HaM CJIeaTh BBIBOJ, O
TOM, 4YTO ...

Hanerock, 4To BbI 334 JUTE€ BOIIPOCHI.
biiaroapro npucyTCTBYIOUIUX 3a JIIO-
O0e3HOE€ BHUMAaHHE.

VIII. Read and translate the expressions below used in different
parts of presentations. Use them in your own presentations.

PRESENTATION
Introducing Preparing Delivering . e
yourself the audience the message Winding-up
Good morning, I’m going to be Firstly... se- Before closing
ladies and gen- talking about condly... I’d like to sum-
tlemen marize the main
points again.
We haven'tall  I’ll start with This brings me That's all I have
met before, so and to my next to say for the
I’d better intro- then move on to point moment
duce myself, , final-
’m ly I’m going to
from
I hope you'll I think, if you To go back to  Thank you for
excuse my Eng- don't mind my earlier listening
lish I’m a little  we'll leave point
out of practice  questions to the
end

At this point Now if there are

we must con-  any questions

sider I’ll be happy to

answer them
Now, to digress
for a moment
Finally
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IX. Read and translate the presentation about the English Parlia-
ment, find the typical public speech expressions and make your own
presentation using these expressions.

Let us speak about the British Parliament, which, as far as I know, is
the oldest Parliament in the world. My introduction is going to be very lit-
tle. The history of the Parliament formation was not an easy one. It is gen-
erally said that when its meeting was convoked by Henry III in 1254, king
and barons fell to quarrelling, and eventually to fighting, with the results
that in 1264, firstly, the barons were victorious and secondly, their leader
Simon de Monfort, emerged as regent of the country. I have nothing to say
to this. To all this should be added that Monfort convened a "parliament"
in 1265 which was attended not only by the barons, clergy, and two
knights from each shire, but also it is interesting to note that there were two
burgesses from each of 21 boroughs, or towns, known to be friendly to the
baron's cause. In my view the gathering was only a factional meeting. It's
no exaggeration to say that various other parliaments were held in the next
30 years, usually with no townsmen in attendance. But I want to draw
your attention to the fact that a meeting convoked by Edward I in 1295
brought together all elements considered capable of giving help, and
proved so similar to the broadly national gatherings of later centuries that it
has ever since held a place in history as the "Model Parliament". I mean to
say that two archbishops, 18 bishops, 66 abbots, 3 heads of religious or-
ders, 9 earls, 41 barons, 61 knights of the shire, and 172 citizens and bur-
gesses from the cities and boroughs — upwards of 400 persons in all — were
present.

The following fact speaks for itself. Afterwards "Parliament" rapidly
became a regular feature of the governmental system. We need hardly
mention that it was not definitely "established"; it merely grew up — by no-
body's planning in advance — because the kings found occasional meetings
of the kind useful for their purposes. Here we can say certainly the plan of
calling in representatives of the counties and boroughs to participate in the
public business along with the councillors flowed from no popular move-
ment or demand. On the contrary, knights and burgesses who took their
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places along with the magnates knew that all that was expected of them
was that they obediently agreed with new tax burdens. Now I'm going to
sum up what has been said. Finally the day came when representation in
Parliament was looked upon as a privilege, a benefit, and a source of
power. But in my opinion nobody so regarded it in the times of which we
are speaking. Thank you for listening. Now if there are any questions I’ll
be happy to answer them.



s

10.

11.

12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
217.
28.
29.

e A

UNIT 7

LIVING HISTORY

1. Read and memorise the words to the text.

historical reenactment

— UCTOpHUYECKasi PEKOHCTPYKIUS

living history museums — My3el )KUBOW UCTOPUH

historic site
heritage interpreters

observer

participant

period dress
encampment
educational medium
pastime

handicrafts

spinning

sewing

loom weaving
cloth dyeing
basket weaving
leather-working
rope making
shoemaking
metalworking
glassblowing
woodworking
authentic techniques
replica

bridge the gap
creating a setting
material culture
Jumping-off point
embody

— UCTOpHUYECKasi JOCTOIPUMEUYATEIHHOCTD

— JIIOJI, 3aHUMAIOLIUECs Mponaranion
KYJIbTYPHOI'O Hacleausi, 9KCKYpCOBObI

— 3pUTENb, HAOIIOJATEIb

— YYaCTHUK

— OJIeK/1a ONPEAEIIEHHOIO IEPUOoaa

— Jarepb

— CpelICTBO 00y4eHUs; yueOHOEe mocooune

— 3aHATHE; BPEMSATPETIPOBOXKICHHE;
pa3BIICUCHHE; UTPA

— peMecia; py4yHas paboTa; pyKoJiejue;
BEIIM PYYHOU pabOThI

— TIpsiZICHUE

— IIUTHE

— OpaHO€ TKa4eCTBO

— OKpacka TKaHeHn

— IJIETEHUE KOP3UH

— BBIJIEJIKA KOX

— W3TOTOBJICHUE KAaHATOB U BEPEBOK

— CaroXHO€ PEMeCIIO

— 00paboTka MeTaiia

— BBIJIyBaHHE CTEKJIA

— 00paboTKa JiepeBa, CTOJIAPHOE PEMECIIO

— MOJIMHHBIC TEXHUYECKUE MTPUEMBI

— TOYHAs KOs

— ITMKBUJIUPOBATH TTpoOe

— co3/1aHuEe 0OCTAaHOBKHU

— MaTepuaabHas KyJbTypa

— OTIpaBHAs TOYKA, UCXOIHBIN TTyHKT

— BOILJIOINIATH
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II. Read and translate the text, answer the questions after the text
and tell about living history.

Living history is an activity that incorporates historical tools, activi-
ties and dress into an interactive presentation that seeks to give observers
and participants a sense of stepping back in
time. Although it does not necessarily seek to
reenact a specific event in history, living histo-
ry is similar to, and sometimes incorporates,
historical reenactment. Living history is an
educational medium used by living history mu-
seums, historic sites, heritage interpreters,
schools and historical reenactment groups to
educate the public in particular areas of history,
such as clothing styles, pastimes and handi-
crafts, or to simply convey a sense of the eve-
ryday life of a certain period in history.

Activities may be confined to wearing pe-

riod dress and perhaps explaining relevant his- 47 actress playing the role
of Mary Queen of Scots

torical information at a Scottish fair in 2003
Living history portrayal often involves

demonstrating everyday activities such as cooking, cleaning, medical care,
or particular skills and handicrafts. Depending on the historical periodpor-
trayed, these might include spin-
ning, sewing, loom weaving, cloth
dyeing, basket weaving, leather-
work-ing, rope making , shoemak-
ing, metalworking, glassblowing,
Woodworklng or other crafts. Con-

to identifying authentic techniques
and often recreating replica tools
and equipment.

Historical reenactment groups
often attempt to organize such displays in an encampment or display area
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at an event, and have a separate area for combat reenactment activities.
While some such exhibits may be conducted in character as a representa-
tion of typical everyday life, others are specifically organized to inform the
public and so might include an emphasis on handicrafts or other day-to-day
activities, which are convenient to stage and interesting to watch, and may be
explained out of character.

Living history can be a tool used to bridge the gap between school
and daily life to educate people on historical topics. Many factors contrib-
ute to creating a setting in which visitors to living history sites can become
active participants in their historical education. Two of the most important
are the material culture and the interpreters. Material culture both grounds
the audience in the time and place being portrayed, and provides a jump-
ing-off point for conversation. “Interpreters” are the individuals who em-
body historical figures at living history sites. It is their responsibility to
take the historical research that has been done on the sites and decide what
meaning it has. These meanings are often a melding of fact and folklore.

Folklore is an important aspect of living histories because it provides
stories which visitors relate to. Whether it is an interpreter embodying a
past individual’s personal story or discussing a superstition of the time,
these accounts allow the audience to see these past figures not as names on
a page, but as actual people. However, folklore is also more than stories.
Objects, such as dolls or handmade clothing, among others, are considered
“folk artefacts,” which are grouped under the heading of “material cul-
ture.”

1. Answer the questions to the text:
. What is living history?
. What is it similar to?
. What is it used by and for?
. What may activities be confined to?
. What does living history portrayal often involve?
. How do historical reenactment groups often attempt to organize their
displays?
7. In what way may living history exhibits be conducted?

AN LD B~ W N =
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10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
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. What factors contribute to creating a setting in which visitors to living

history sites can become active participants in their historical education?

. Why is folklore so important?

2. Read the sentences and tell whether they are true to text or not.

cate people on historical topics.
. “Folk artefacts™ are authentic objects from the past.

. Living history is historical reenactment of certain historical events.
. Historical reenactment groups recreate replica tools and equipment.
. Living history can bridge the gap between school and daily life to edu-

IIl. Read and translate the text, answer the questions after the text
and tell about different kinds historical reenactment you know.

historical reenactment
reenact

reenactor

scripted

public spectacle

mass pageants
centennial

amateur

firefighter

historical perspective
mainstream

put on a good show
combat demonstrations
mock battle

arena

question the motivation
steeped in knowledge
personal grooming
align with

UCTOpUYECKAs] PEKOHCTPYKIIHS
BOCCTaHABJIMBATh; ITPOUTPHIBATH
KaKoe-T1M00 COObITHE

PEKOHCTPYKTOP

VHCUEHUPOBAaHHBIN

MyOJIMYHOE 3PETULIE

MacCCOBBIE MBIIIHBIE 3PETUINA
CTOJICTHSIS TOJOBIIMHA

JTO0UTENh; HEMPOheCcCHoHaT
MOYKAPHBIN

UCTOpUYECKas EPCIIEKTHUBA
MPEACTABISIONINNA OOJNBIIMHCTBO
XOPOIIIO BHITJISIIETh

MMOCTAaHOBOYHBIE MOEIUHKU

MOTEIIHBINA OO

apeHa; MEeCTO JICHUCTBUSI; TIOJIE CPAKECHUS
CTaBUTH MOJ COMHEHHE MOTUBUPOBKY
BOOPY’KEHHBIE 3HAHUSIMH

JMYHas TUTHEeHA

COBIIAJIATh C ..., COOTBETCTBOBATH
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HISTORICAL REENACTMENT
Historical reenactment is a scripted educational or entertainment activi-

ty in which participants follow a prearranged plan to recreate aspects of a his-
torical event or period — often a military engagement or display. This may be
as narrow as a specific moment
from a battle or as broad as an entire
period. Activities related to "ree-
nactment" have a long history.

The Romans staged recrea-
tions of famous battles within their
amphitheaters as a form of public
spectacle. In the Middle Ages,
tournaments often reenacted his-

torical themes from Ancient Rome
or elsewhere. In the nineteenth

Soldiers firing guns in the Battle
of Waterloo reenactment century, reenactments were popu-

lar in a number of countries, e.g.
the Eglinton Tournament of 1839 in Britain. During the early twentieth

century they were popular in Russia with re-enactments of the Siege of Se-
vastopol (1854 — 1855) (1906), the Battle of Borodino (1812) in St Peters-
burg and the Taking of Azov (1696) in Voronezh in 1918. In 1920, there
was a reenactment of the 1917 Storming of the Winter Palace on the third
anniversary of the event. This reenactment inspired the scenes in Sergei
Eisenstein's film October.

Likewise, mass pageants were used to commemorate civic events
like the 150th anniversary of the founding of St Louis, held in
1914. Particularly during and since the centennial of the American Civil
War in the United States beginning in 1961, reenactments of Civil War
battles has attracted many reenactors, who are some of the most dedicated.

Most participants are amateurs who pursue history as a hobby. Par-
ticipants within this hobby are extremely diverse. The ages of participants
range from young children whose parents bring them along to events, to
the elderly. Among adult participants, people from all different walks of
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life can be found: college students, firefighters, lawyers, members of the
armed forces, doctors, and even professional historians.

Reasons given for participating vary. Some participants are interested
in getting a historical perspective on a particular period or war, particularly
if they can trace their ancestry back to an individual or individuals who
were involved. Others participate for the escapism that such events offer.

Reenactors are commonly divided (or self-divide) into several
broadly defined categories, based on the level of concern for authentic-
ity. (It should be noted that these definitions and categorisation is primarily
that of the USA. Other countries have different terms of art, slang and
definitions)

Mainstream reenactors make an effort to appear authentic, but may
come out of character in the absence of an audience. Visible stitches are
likely to be sewn in a period-correct manner, but hidden stitches and un-
dergarments may not be period-appropriate. Food consumed before an au-
dience is likely to be generally appropriate to the period, but it may not be
seasonally and locally appropriate. Modern items are sometimes used "af-
ter hours" or in a hidden fashion. The common attitude is to put on a good
show, but that accuracy need only go as far as others can see.

Combat demonstrations are mock battles put on by reenacting or-
ganizations and/or private parties primarily to show the public what com-
bat in the period might have been like. Combat demonstrations are only
loosely based on actual battles, if at all, and may simply consist of demon-
strations of basic tactics and maneuvering techniques.

Scripted battles are reenactment in the strictest sense; the battles are
planned out beforehand so that the companies and regiments make the
same actions that were taken in the original battles. They are often fought
at or near the original battle ground or at a place very similar to the origi-
nal. These demonstrations vary widely in size from a few hundred fighters
to several thousand, as do the arenas used (getting the right balance can of-
ten make or break the spectacle for the public).

Many castles, museums, and other historical tourist attractions em-
ploy actors or professional reenactors as part of the experience. These usu-
ally address the recreation of a specific town, village, or activity within a
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certain time frame. Commercial reenactment shows are usually choreo-
graphed and follow a script.

Motion picture and television producers often turn to reenactment
groups for support; some films benefited greatly from the input of reenac-
tors, who arrived on set fully equipped and steeped in knowledge of mili-
tary procedures, camp life, and tactics.

Critics question the motivation of reenactors; some suggest concerns
about the level of immersion found in some areas, notably those involving
20th century conflicts where combatants had stricter regulations regard-
ing personal grooming. The average age of reenactors is generally far
higher than the average age of soldiers in most conflicts. Few reenactment
units discriminate based on age and physical condition. Some critics have
complained about the exclusion of women from American Civil War com-
bat reenactment units.

There is a tendency of reenactors to gravitate towards "elite" units
such as commandos, paratroopers, or Waffen-SS units. This results in un-
der-representation in the reenactment community of what were the most
common types of military troops in the period being reenacted. Weapons
can be a concern in countries where weapons of most forms are legally
banned or socially frowned on (such as in the UK).

A final concern is that reenactors may be of accused of being, or ac-
tually be, aligned with the political beliefs that some of the reenacted ar-
mies fought for, such as Nazism.

Answer the questions to the text:
1. What 1s historical reenactment?

\O]

. May historical reenactment be as narrow as a specific moment from a
battle or as broad as an entire period?

. How old is historical reenactment?

. What activities related to were there in different periods of time?

. Who participates in historical reenactment?

. What are the reasons for participating?

. How are reenactors commonly divided?

0 3 N LK AW

. What are mainstream reenactors characterised by?
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9. What types of reenactments can there be?
10. Do motion picture and television producers turn to reenactment groups?
11. How did some films benefit from the input of reenactors?
12. What are the main points of reenactors’ criticism?

1V. Translate the text below from Russian into English.
HAITPABJIEHHA HCTOPHYECKOH PEKOHCTPYKIIUH

KuBas ucTopus — HaydHas TUCIUILIMHA, HAXOJAIIAsCS Ha Tepece-
YEHUU TaKUX JUCHUIUINH, KaK «3KCIEPUMEHTAIbHAS apXEOJOTUSD) U «MY-
3eifHas memaroruka». JKuBasi HCTOPHS — 3TO BOCCO3J]aHUE MTOBCEIHEBHOTO
ObITa JKUTEJIeH KaKoTO-JIM00 MeCTa B OMPEIeTICHHBIN HCTOPUICCKUAN TIEPH-
onx. TyT BakHO aOCOIFOTHO BCE, HAUMHAS C OJICKIBI M 3aKaHUMBAs ayTCH-
TUYHBIMHU pernentamMu KyxHHu. [lo100HbIE MepOnpHUsiTUS WHTEPECHBI HE
TOJIbKO CAMUM YYaCTHUKAM, HO U 3pUTEIIAM, KOTOPhIE MOTYT Boouunto (with
their own eyes) mocMoTpeTh Ha HEXPECTOMATUUHYIO UCTOPUIO CBOEH CTpa-
HbI (see history of their country not from the textbooks), Ha T0, kKak >xunu
ux mpeaku. JlaHHoe HampaBiieHHE OYeHb MOIMYJISIPHO M Pa3BUTO B 3amaj-
HOU EBporie, TaM CyIIeCTBYIOT AECATKH «MY3€€B 0] OTKPHITHIM HEOOMY,
TJI€ )KUBYT U TPYASTCS JIFOJAM B OOCTAaHOBKE OBLIIBIX BPEMEH.

TypHUpPBI — CyTh 3TOTO HANpABJICHHUS — W3yYeHHUE W MIPUMEHEHHUE Ha
IIPaKTHKE BOCGHHOI'O0 MCKYCCTBa OMpeIesIeHHOM 31moxu. MHoroe 6epercs u3
HUCTOYHUKOB TOTO BPEMEHH, KOE-4TO JOJAYMBIBACTCS JIIOABMHU HUCXOMS U3
3paBoOro cMmbicia. B pe3ynbrare momaydaercst 3pesMIHOE IPEICTABICHUE,
IIOCMOTPETh KOTOpO€ OYyJIeT MHTEPECHO KaXXIOMY, BEJb BOJIM3U BCE BOC-
NPUHUMAETCA 0COOEHHO OCTpo. TypHUPHI MOXKHO Pa3JeiIUTh HA MOCTaHO-
BOYHBIC (IIJIs1 3pHUTEINIC) U CIIOPTUBHBIC, HA KOTOPHIX JIIOIU XOTIT 00BEK-

THBHO OLCHUTBb CBOU CHJIbI, YMCHHMI.
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HISTORY MOSAIC

Texts for written translation and discussion

The past actually happened, but

history is only what someone
wrote down.

— A. Whitney Brown,

“The Big Picture”

I. Answer the questions after the text and do its written translation.

VLADIMIR MONOMAKH (REIGN 1113 —1125)

After the death of Sviatopolk the throne legally belonged to Oleg,
son of Sviatoslav, cousin of Monomakh who was the son of Vsevolod. But
the Kievans were determined to accept no
one but Monomakh, and an uprising of
theirs induced him to yield to the universal
demand. Thus Sviatoslav was excluded,
and Monomakh succeeded in bringing the
large part of Russia under his power. Dur-
ing his reign he continued the war against
the Polovtsi, as well as against the Finns in
the north and east, and the Poles in the
west. The steppe was cleared so thoroughly

that tradition, with its customary exaggera-

Crown of Mnnomakh
iKhnown &s "Shaphks Menomakh')

tion, says that he forced the Polovtsi back
to the Caucasus. His relations to the Byzan-
tine Empire have not yet been sufficiently cleared up. He was the son of a
Byzantine princess, and his daughter Maria was married to Leo, son of the
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unfortunate emperor Romanus Diogenes, who was blinded in 1071 and ba-
nished to an island.

According to a later tradition, which arose under the influence of
Moscow, the emperor Alexius Comnenus, in order to put an end to the de-
vastation of Thrace by the Russian troops, sent to Vladimir a diadem (later
to be known as "Shapka of Monomakh") and other imperial insignia
through Neophyte, metropolitan of Epherus, who put the diadem on Vla-
dimir's head and called him Tsar. But contemporary accounts tell us noth-
ing of all this.

But the greater portion of Monomakh's military activity fell into the
reigns of his two predecessors. He was in his 61st year when he became
grand-prince, and he naturally avoided all fighting as far as possible, em-
ploying force only when needed to maintain his position as overlord of
Russia. As far as circumstances permitted, he was a prince of peace, and a
number of most important legislative measures are attributed to him, espe-
cially the laws relating to usury and to the half-free (zakupi).

Monomakh died in 1125 at the then ripe old age of 73. He has left us
a curious paper of instructions to his sons, which dates from 1117, and in
which he gives them much sound advice, enforced with examples from his
own life. It is a remarkable document worthy of quoting.

Questions to answer:
. How did Vladimir Monomakh ascend the throne of Kiev?
. What was his policy in regard to the Polovtsi and the Finns?
. What were his relations to the Byzantine Empire?
. What is the tradition about "Shapka of Monomakh"?
. What period did the greater portion of Monomakh's military activity
fell?
. Why did he avoid fighting as far as possible?
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. What kind of prince was Vladimir Monomakh?
. What most important legislative measures are attributed to Monomakh?
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. What document did he leave us?

121



I1. Read the text, answer the questions after the text, do its written
translation and tell about the most remarkable events of the period.

Elizabeth I (1533 — 1603)

Elizabeth I is a Tudor queen of England and Ireland, nicknamed
'Gloriana' and the 'Virgin Queen' who overcame many challenges and
threats at home and from abroad to preside over a perceived 'golden age' in
English history.

Elizabeth was born in Greenwich on 7
September 1533, the only daughter of Henry
VIII and his second wife, Anne Boleyn. When
Elizabeth was two, Anne was beheaded for
adultery on the orders of Henry, and Elizabeth
was exiled from court. Her childhood was dif-
ficult, although she received a thorough Prot-
estant education. In 1553, Elizabeth's older
half-sister Mary became queen. Mary was de-
termined to re-establish Catholicism in Eng-

land and viewed the Protestant Elizabeth as a
direct threat, briefly imprisoning her in the
Tower of London. When Elizabeth succeeded
to the throne in 1558 one of her priorities was to return England to the
Protestant faith and one of her greatest legacies was to establish and secure

Queen Elizabeth |

an English form of Protestantism. Elizabeth's reign also saw England sig-
nificantly expand its trade overseas while at home, Shakespeare, Spenser
and Marlowe were at the forefront of a Renaissance in poetry and drama.

Catholic challenges and plots persisted through much of Elizabeth's
reign. The focus of most of these was Elizabeth's cousin, Mary, Queen of
Scots, a Catholic with a strong claim to the English throne, who sought ex-
ile in England in 1568. Elizabeth imprisoned her and she remained a pris-
oner for 20 years until Elizabeth was persuaded to agree to her execution in
1587.

The ill-fated Spanish Armada was launched by Philip II of Spain the
following year, bringing to a climax the threat posed to English independ-
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ence from Spain since Elizabeth's accession. Always a popular monarch,
and a brilliant public speaker, Elizabeth proved a focus to unite the country
against a common enemy.

Despite pressure from her advisers, particularly her chief secretary,
William Cecil, Lord Burghley, Elizabeth always refused to marry. She had
a close relationship with Robert Dudley, Earl of Leicester, and was not
averse to using the promise of marriage for diplomatic purposes, but as-
serted her independence until the end of her life. When she died on 23
March 1603, she was succeeded by the Protestant James VI of Scotland,
the son of Mary, Queen of Scots.

Questions to answer:
. What dynasty did Elizabeth I of England belong?
. How was the period of her rule named? Why?
. Whose daughter was she?
. When and where was she born?
. What was the year of 1533 famous in the Russian History for?
. What happened when Elizabeth was two?
. Why was she briefly imprisoned in the Tower of London by her half-
sister?
8. What was one of her priorities when she succeeded to the throne in
15587
9. What were the main troubles during her reign?
10. What was her marital status?
11. Who was she succeeded by?
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III. Read and memorise the words, do the written translation of the
text and tell about Hitler’s plans and their failure.

THE RUSSIAN CAMPAIGN: 1941 — 1942

1. casts doubt — BBI3BIBATH COMHEHHUS
2. eastern ally — BOCTOUYHBIN COIO3HUK
3. in charge of ... — BO IJIaBe

4. take the route — BBIOUpATH MAPIIPYT
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5. armoured corps — OpOHETaHKOBBIE BOMCKA
6. advance v. — MIPOJIBUTATHCS; UATH BIEPE; HACTYMATh
7. encircle v. — OKpYXaTb
8. thrust — Hamop; ataka; yjap
9. take prisoner — Opath B IUICH; B3SITh B TUICH
10. cross the obstacle — MPEoJI0JIEBATh MPETpaTy
[ 1. urge the strategy — yOeIMTeNIbHO HACTanBaTh Ha
|2. deteriorate v. — YXYAIIAThCS; MOPTUTHCS

|3. disable the Russian army — nenaTh COBETCKYHO apMHUIO HE00€CTIOCOOHOM

As early as the autumn of 1940, when the Battle of Britain cast doubt
on his invasion plans across the Channel, Hitler's thoughts turned to an at-
tack on his eastern ally, Stalin. He ordered plans to be prepared under the
codename Barbarossa. In a directive
dated 18 December 1940 he stated:
>The German armed forces must be
prepared to crush Soviet Russia in a
quick campaign before the end of the
war against England”’.

Hitler's intention was that his
quick campaign should begin early in
May 1941, but precious weeks had
been lost and it was not until June 22
that three army groups crossed the Russian border on a broad front from
southern Poland to the Baltic coast.

In charge of this campaign were the army commanders who together
had carried out such a brilliant blitzkrieg to the west a year earlier. The first
signs were that they will repeat their triumph. Guderian's armoured corps
advanced 50 miles in the first day. Four days later, on June 27, he reached
Minsk, 200 miles inside Russia. 300,000 Russians, encircled by the German
thrust, were taken prisoner.

Guderian crossed the obstacle of the Dnieper River on July 10 and
reached Smolensk on July 16. The route he was taking lead directly to Mos-
cow. Less than four weeks had passed, and 400 miles had been travelled.
The Russian capital was now only 200 miles away. There was surely time.
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Guderian and other commanders urged the strategy of pushing straight
on towards Moscow, but Hitler made a priority of disabling as much as
possible of the Russian army. Guderian was ordered to swing south towards
Kiev, where a pincer movement succeeded in capturing another 500,000
men (bringing the total number of prisoners in the campaign so far to about
a million).

The move towards Moscow was resumed in early October. At the end
of the month a victory at Vyazma brought another 600,000 Russian prisoners.
But Moscow was still 125 miles ahead. The weather was deteriorating. The
roads were deep in mud, soon to freeze. A few advance detachments strug-
gled to the suburbs of the capital, in early December. But now the Russian
winter had started in earnest.

Further to the north another German army, pushing along the Baltic
coast, had made similarly spectacular progress in the early weeks of the
campaign. Russia's second city, Leningrad, was reached in August. But the
Germans proved unable to capture it. They began a siege, which they hoped
will be over before the winter. It turned out to last for 900 days, until Janu-
ary 1944. The Germans, confident in their technique of blitzkrieg, had come
unprepared for winter conditions. They now received orders from Hitler that
no one was to turn back on any front. Remembering what happened
to Napoleon's army on the march to Moscow, the shivering commanders
and their men knew all too well the hidden strengths brought out in the Rus-
sians by depths of winter and extremes of danger.

In December the Russians began their counteroffensive, using divi-
sions brought from Siberia. They made progress, rolling the Germans back
on some fronts as much as 150 miles. But in an astonishing feat of endur-
ance, in appalling conditions, the German resolve held firm. It was fifteen
months before the Russians dislodged the enemy from Vyazma, just 125
miles from the capital. So when summer returned, in 1942, the Germans
were in place for a renewed offensive. This time it was directed to the south.
Hitler had his eye on the oil fields of the Caucasus. Once again, even though
the German divisions were much weakened by their deprivations, the assault
was carried out with extraordinary verve.

The strategy was to capture three salient points which protect the
Caucasus, the valuable region between the Black Sea and the Caspian.
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They were Sebastopol on the Black Sea coast, Rostov at the mouth of the
Don and Stalingrad on the Volga.

The campaign was launched in early June. A month later the Crimea
and Sebastopol were in German hands. Rostov fell on July 25, enabling a
German army to press on towards the oil fields. But the third target, Stalin-
grad, proved elusive. With extreme tenacity, fighting from house to house,
the Russians defended this city which protected routes from the north and
east. So the Germans began a second winter on Russian soil, in
the blitzkrieg that went wrong.

II1. Read the text and do its written translation, tell about signific-
ance of Stalingrad Battle and King George IV gift to the citizens of Sta-
lingrad.

1. pincer campaign — ornepanus o B3SATHIO B KJICIIN
2. extricate — BBIBECTHU

3. surrender — CIIaBaThCs

4. apoplectic — YyTh HE XBaTWJI yAap

STALINGRAD: 1942 — 1943

The battle for the city of Stalingrad, bitterly fought from building to
building, lasted from August to November 1942. Neither side was able to
gain absolute control of the city and evict the other, even though Germa-
ny's entire Sixth Army had been in-
volved. But the Germans, even if
they had achieved possession, were
in the graver danger. They were
fighting far from their sources of
supply.

And the city they were strug-
gling so hard to occupy may prove a
trap, as the Russians were even now
planning.

A Russian pincer campaign was launched on November 19. It had a
simple aim, to encircle the Germans. Just four days later the noose was
complete, though not yet tight. It surrounded a large area between the Vol-
ga and the Don. Inside it were more than 200,000 of the enemy.
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The commander of the Sixth Army, General Friedrich Paulus, was
well aware that this was the last possible chance to extricate his men. He
sent a request to Hitler to begin a withdrawal. The answer came back: No.
Meanwhile German and Italian efforts to break the noose from outside
were repulsed with heavy losses. Attempts to break out, and the freezing
winter conditions, caused massive losses in the Sixth Army.

Eventually, in mid-January 1943, Paulus protested to Hitler that it
was beyond human strength to continue fighting in these circumstances.
Hitler's reply, as to the commanders near Moscow a year earlier, was that
not an inch of ground was to be given up; 'the Sixth Army would do its his-
toric duty at Stalingrad to the last man'.

At the same time Hitler promoted von Paulus to the rank of field
marshal. No German field marshal, the Fiihrer remarked at the time, had
ever been taken prisoner. But at the end of the month (on 31 January 1943)
von Paulus, with just 91,000 survivors, surrendered to the Russians. Hitler
was apoplectic, declaring himself personally betrayed. He protested that
the new field marshal should have taken his own life, like an ancient Ro-
man, rather than face captivity. Hitler's personal obstinacy succeeded in
maintaining a German front in Russia for another year and more. But the
more significant fact was that his obsessive refusal to yield had now lost
him an entire German army — and will soon lose him another, in North
Africa.

The Battle of Stalingrad was a significant factor that supported an
Allied victory during World War Two. This was for two main reasons. The
first reason is that the Battle of Stalingrad marked the end of Germany's
advances into Eastern Europe and Russia. The second reason is that this
battle was the first major German loss during World War II. After the
Germans lost in Stalingrad, they did not advance any farther into Eastern
Europe or Russia. This is because the Soviet army gained strength and
spent a lot of the rest of World War II fighting the Germans to get the terri-
tory that Russia had lost back.

George VI of the United Kingdom ordered a bejewelled ceremonial
longsword specially forged and inscribed of as a token of homage from the
British people to the Soviet defenders of the city during the Battle of Sta-
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lingrad. On 29 November 1943 it was presented to Marshal Joseph Stalin
by British Prime Minister Winston Churchill at an afternoon ceremony
during the Tehran Conference in the presence of President Franklin D.
Roosevelt and an honour guard. The acid-etched inscription on the sword
in Russian and English reads:

I'PAXKIAHAM CTAJIMHI'PAJIA « KPEIIKHMM KAK CTAJIb « OT
KOPOJIA I'EOPT'A VI « B 3HAK I'JTYBOKOI'O BOCXMIIEHUA BPU-
TAHCKOI'O HAPOJA « TO THE STEEL-HEARTED CITIZENS OF
STALINGRAD ¢ THE GIFT OF KING GEORGE VI ¢« IN TOKEN OF
THE HOMAGE OF THE BRITISH PEOPLE

1V. Read the text, do its written translation, answer the questions
after the text and tell about Winston Churchill or any other famous polit-
ical figure.

1. Blenheim — bnenem
2. embark on an army career =~ — Ha4aTh BOCHHYIO Kapbepy
3. Boer War — aHII0-0ypcKas BoliHa
4. undersecretary — 3aMECTHUTENIb MUHUCTPA
5. Colonial Office — MUHHUCTEPCTBO M0 JeJIaM KOJIOHUM
6. President of the Board
of Trade — MUHHCTpP TOProBiu (BenukoOpuranus)
7. Home Secretary — MUHHUCTP BHYTPEHHHUX €I
8. First Lord of the Admiralty — BoeHHO-MOpcko¥t MmuHuCTp (110 1964 1.)
9. Dardanelles expedition — omnepanus B Jlapaanesiax
10. blame — OOBUHSATD
11. resign — YXOIUTh B OTCTABKY
12. Minister of Munitions — MUHHUCTP BOEHHOT'O CHAOKEHUS
13. Secretary of State for War
and Air — BOCHHBII MUHHCTP U MUHUCTP aBUALIUH
14. Chancellor of the Exchequer — munuctp ¢prnancos
15. 'wilderness years' — ro/ibl 3a0BEHbBS
16. 'Abdication Crisis' — KpU3HC B CBSI3U ¢ oTpedeHreM Jayapaa VIII
17. valiant defiance — Xpabpoe CONMPOTUBIICHUE
18. adversity — OencTBUs
19. Allied Forces — BOOPY>KEHHBIE CUJIbI COIO3HBIX JIEPHKaB
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WINSTON CHURCHILL
Winston Leonard Spencer Churchill was born on 30 November 1874
at Blenheim Palace in Oxfordshire. His father was the prominent Tory
politician, Lord Randolph Churchill.
Churchill attended the Royal Military
College, Sandhurst, before embark-

ing on an army career. He saw action l
on the north-west frontier of India
and in the Sudan. While working as a
journalist during the Boer War he
was captured and made a prisoner- Winston Churchill at 10 Downing
of-war before escaping. Street, London, in 1940

In 1900, Churchill became
Conservative Member of Parliament for Oldham. But he became disaf-
fected with his party and in 1904 joined the Liberal Party. When the Liber-
als won the 1905 election, Churchill was appointed undersecretary at the
Colonial Office. In 1908 he entered the Cabinet as president of the Board
of Trade, becoming Home Secretary in 1910. The following year he be-
came First Lord of the Admiralty. He held this post in the first months of
World War I but after the disastrous Dardanelles expedition, for which he
was blamed, he resigned. He joined the army, serving for a time on the
Western Front. In 1917, he was back in government as Minister of Muni-
tions. From 1919 to 1921 he was Secretary of State for War and Air, and
from 1924 — 1929 was Chancellor of the Exchequer.

The next decade were his 'wilderness years', in which his opposition
to Indian self-rule and his support for Edward VIII during the 'Abdication
Crisis' made him unpopular, while his warnings about the rise of Nazi
Germany and the need for British rearmament were ignored. When war
broke out in 1939, Churchill became first lord of the Admiralty. In May
1940, Neville Chamberlain resigned as Prime Minister and Churchill took
his place. His refusal to surrender to Nazi Germany inspired the country.
He worked tirelessly throughout the war, building strong relations with US
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President Roosevelt while maintaining a sometimes difficult alliance with
the Soviet Union.

Churchill lost power in the 1945 post-war election but remained
leader of the opposition, voicing apprehensions about the Cold War (he
popularised the term 'Iron Curtain') and encouraging European and Trans-
Atlantic Unity. In 1951, he became Prime Minister again. He resigned in
1955, but remained an MP until shortly before his death. As well as his
many political achievements, he left a legacy of an impressive number of
publications and in 1953 won the Nobel Prize for Literature.

Churchill died, aged 90, on 24 January 1965 and was given a state
funeral. Voted by BBC viewers the greatest of all Britons in 2002, Winston
Churchill remains a symbol of valiant defiance against adversity. Twice
Prime Minister of Great Britain and Northern Ireland, he led the Allied
Forces towards their 'finest hour' and his funeral saw the largest gathering
of world dignitaries ever assembled.

Questions to answer:
. What was the full name of Winston Churchill? What family was he from?
. When and where was Winston Churchill born?
. What did his father do?
. Where did he study?
. What military actions did he take part?
. What party M.P. was he first?
. Why did he join the Liberal Party?
. What was his carrier as MP from the Liberal Party?
. What were the reasons of his 'wilderness years'?
. What did Churchill do when the war broke?
. Why was he chosen Prime Minister when Neville Chamberlain re-
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signed?
12. What did he do throughout the war?
13. Why did Churchill lose his power in the 1945?
14. What term did he popularise?
15. When did he become Prime Minister again and then resign?

16. What legacy did he leave?
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17. What prize did he win in 1953?
18. What was he voted by BBC viewers in 2002?

V. Do the written translation of the text about the significance of history.

What happens in the past is all history. Whether it is of historical
significance depends on one's own point of view. What is historically im-
portant to you or your community or race depends on how you view the
event. It also depends on your personal emotions or feelings at the time and
on hindsight. History can be interpreted in many different ways, and one of
the means of interpreting it depends on personal experience. Another is de-
pendent on which commentator you choose to believe. Many events in his-
tory are distorted by people with hidden agendas to distort what happened
in actual fact. I am afraid there 1s no simple answer, but the important thing
is that you had the intelligence to ask the question. What is important is
that for you to decide.

1. hindsight — PETPOCHEKTUBHBIA B3IJISiA; B3IJSA B MPOILIOE;
OIIEHKA MPOIICAIINX COOBITUI

2. hidden agenda  — TaliHbIii TJ1aH; CKPBITHINA 3aMBbICEIl
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3AKJ/IOYEHHE

O BBICOKOM ypOBHE MpodeccHOHaTbHON KOMIIETEHIINH CIICIIHaINCTa
MOXHO CYJUTb IO ONPEACICHHOMY Ha00py NMpodheCCHOHANIBHBIX YMEHUN U
HABBIKOB. MHOS3BIUHBIE YMEHHS M HABBIKH YCIICIIHO PEATU3YIOTCS B CO-
CTaB€ KOMMYHUKATUBHOW KOMIIETEHIIMH JIUIIb TOTJA, KOr/1a OHU COOTBET-
CTBYIOT IPO(ecCHOHAIbHBIM YMEHHUSM W HaBbIKaM, 3a()MKCUPOBAHHBIM B
Hamiel ctpane ['ocygapcTBeHHBIM 00pa30BaTeIbHBIM CTaHAAPTOM BBICIIIE-
ro mpoheCCHOHAILHOTO 00pa30BaHUS.

VYyebnoe nocobue "N3yuaem ucropuro no-aHriauicku" — "Learning
History in English" — momoraer ¢opmupoBaTh y CTYJIEHTOB HaBBIKH H
YMEHUS UHOSA3BIYHOTO OOIIEHHS B KOHKPETHBIX TPO(PECCHOHANIBHBIX, IEIO0-
BBIX, HAYYHBIX c(hepax v CUTYaIHsIX.

N3nanme MoxkeT OBITh MOJIE3HBIM CTYJICHTaM T'yMaHUTAPHBIX CIICIU-
AIbHOCTEM, a TaK)Ke BCEM, KTO PEIIUT YCOBEPUIEHCTBOBATH CBOM Mpodec-
CHOHAJIbHBIC 3HAHUS B 00JIACTU aHTJIMICKOTO A3BIKA.

Konnexmus aesmopoes areejiaem e6dm ycnexda.
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